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2.1.0 THAMEE SURH W TR e+

Tarannum(2009),conducted a  study to
comoarison of Constructivist Approch With Traditional
Approch for Teaching Urdu to Class 9 standerd in Term of
Achivement in Urdu.

Objectives of the study

1. To study the effectiveness of the Constructivist Approch in
term of: Achivement in Urdu and Reactionof the Student
toword the Constructivist Approch.

2. To study the effect of Ttreatment and Gender and their
interaction on Achivement in Urdu by taking the student
previous year Urdu score as covariate,

Following are the finding of the study

1. Constructivist Approach was effective in terms of student
Achivement inUrdu.

2. Constructivist Approach was effective in terms of student
Reaction toward the Approach.

3. Treatment produced- a significant differential effect on the
student Achivement in Urdu.
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Shah(1981), conducted a study to develop and try out
programmed material in mathematics for student of class 3.
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Datta,(1990) , Has discussed diagnosis and prevention of
learning disabilities in the reasoning power of the student in
Geometry.

Datta(1990) find that the disabilities are there becouce the
teaching of Geometry is geared to the needs of the most able
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student.and use of audio-visual materials leads to greater
intrest (learner understanding) and longer relationship of
Geometrical concept.
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Ussima (1993). Conducted a study to examine the effect of
simulation technique in the teaching of mathematics with
referency to. one subject area “matrices”. This study was
conducted on 30 student aged between 12 and 13 year, who
were divided into experimental and control groups. An
objective type test was administered in order to collect the
relevant data .the data were analyzed using mean, SD,and t
test. In study the simulation technique was found better in
learning mathematical topics that the traditional method.
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Reddy and Ramer(1995) ,conducted a study to find the effectiveness
of multimedia based modular approach in teaching mathematics to
low achievers.

The present study is an attempt to develop multimedia
modules for mathematics for the use of low achievers studying in
standard 8 and to measure their effectiveness and also asses their
advantage over the traditional lecturer method. Findings revealed that
the that the experiment group performed significantly better than the
control group on the post test.

Deshmulkh (1997) , Disigned a study to develop alternative strategies
and support activities as well as instructional material to facilitate
learning of the unit: vulgar fraction” in mathematics syllabus of
standard 5™ It was found that if the child learn through games, he
does not fell the stress of leaning ,and learning becomes easier and
enjoyable.
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Varma(1998) studied the school mathematics project : toword
freedom from fear,
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