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INTRODUCTION 

EDUCATION AND PRODUCTIVE WORK: 

The mclusion of a component of productive work In the schooling process IS a 
sound pedagogical concept II Manual activities should find a place In the curnculum not 
because the pupils or some of them will earn hVlng by manual labour but because satisfac­ 
tion ofthe desire to make or create IS necessary for balanced development It IS often the key 
to a boy's serenity II [Wood and Abbot report 1937] 

Psychologists are of the cpnon that producbve manual work IS eXtremely desirable 
because IT relieves the child from the tyranny of purely academe and theoretical instructions 
against which ITS actIVe nature IS always making a healthy protest It balances the Intellectual 
and practical elements of expenence and may be made an Instrument of developing the 
body and the mind In an Integrated fashion 

Considered SOCIally, the introduction of such producbve work In education will tend to 
demohsh the eXisting bamers of prejudice between manual and Intellectual workers harm­ 
ful alike for both It will also cunlVate a true sense of dlgmty of labour The Ishwarbhal Patel 
Committee (1977) observed that '''If SOCially useful productIVe work IS given a central and 
dominant place In the cumculum the gap between work and education will be reduced, the 
school will not remain Isolated from the community and the gulf that diVides the affluent from 
the weaker and poorer sections of the society will be bridged Such a scheme Will provide 
equality of opportumty for working and learnmg to all children Irrespective of caste, and 
economic status 

Further,"chlldren by nature are active, restless and have an urge to touch, feel, expe­ 
nence and understand everything They have the God-glVen cunoslty Anything that IS new to 
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them or that has a motion In It attracts their attention; their inquIsitiveness and cunosty 
seem to be insatiable Compelling them to Sit and listen passively IS against their very 
nature The Unidirectional flow of 'words" tends to kill their Initiative. self expression and 
creativity On the other hand they get thnlled when a "traln" or an "aeropane'ts set In motion 
by their own efforts ora boomerang prepared by them floats In air In other words, they get 
Interested In an acbvltywhen they themselves are acbve~ Involved In rt by touching. Winding, 
folding or culling It IS In thiS perspecbve that the cumcular area of Work Expenence provdes 
an active forum for the nurture and sustenance of their creatiVity. development of neuro­ 
muscular coordination and an attrtude of helpfulness to others. thereby making themselves 
useful members of a democratic society II (Sen Gupta, 1981) 

1 e 1 CONCEPT OF YlORK EXPERIENCE: 

The Education Commsson (1964-66) popularly known as Kothan Comrmsson 
observed that the concept of Work Expenence IS essentially Similar to the philosophy of 
BaSIC Education as propounded by Mahatma Gandhi and rt might be descnbed as a redefi­ 
nition of fus thinking In terms of a society launched on the road to Industnallzatlon The 
Nabonal Policy on Educabon(1986) rerterated the concept of Work Expenence and VIewed rt 
as "purposwe and meaningful manual work. organised as an Integral part of the learning 
process and resu~lng In erther goods or services useful to the community II The policy has 
In addition, Visualised. "pre-vocenonel programmes at the lower secondary stage" which 
Will faCIlitate the choce of vocational courses at the higher secondary stage 

Further, the Work Expenence has been conceptualised as intensive partopaton 
In production and service - onented projects for the middle and lower - secondary stages 
along With an II Earn while you Learn II dmenson for needy strudents on an optional baSIS 
It assigned equal Importance to community work/SOCial service for creating SOCial aware­ 
ness and concern for the welfare! development ofthe local community or society at large 
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The essenbal attnbute of Work Expenence IS therefore, rts manual character which 
means that the children are to work wrth their hands and thereby develop a sense of dlgnrty 
of labour and stamina for hard work 

To reonent Work Expenence wrth the Gandhlan philosophy Its nomenclature term 
was changed to Socially Useful Producbve Work (SUPW) by the Ishwar Bhal Patel commit­ 
tee (1977) It was conceived as a distinct cumcular area to provide children wrth opportu­ 
nities of participation In social and economic activities inside and outside the classroom, 
thereby enabling them to understand the sCientific pmcples and processes Involved In 
different types of work 

Manual work should also be purposive In that It should help develop knowledge, 
understanding, atMudes, personal- social qualities and skills related to the world of work 
Further, Work Expenence should be meaningful I e , It should help In the satisfaction of 
children's baSIC needs of life such as food, clothing, shelter, hea~h, hygiene and recreation 
through production of goods or rendenng of services SOCial or communrty services for the 
welfare! development of the commumty or society at large should also from an essential 
component of Work Expenence 

One of the dlsbncbve features of the Work Expennce Programme as VisualIZed In the 
Nabonal Policy IS the prcvson of pre-vocational programmes at the high school stage The 
purpose of such Work Expenence IS to help In (I) smoother fransmon to the world of work 
and (II) predsposnon to the selection of a particular vocation for a maJonty of students 

1 e2 HISTORICAL PERSPECTIVE: 

Over the past fifty years In our country and especially In the last twenty years or so, 
there has been an Increasmg appreciation ofthe need to mclude work as a vrtal compo- 
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nent at all stages of school education This has ItS roots In the perception about work 
education as a powerful means of restonng respect and dlgnrty to all types of manual work, 
removing distinction between manual worker and whrte collar workers, promotmg self­ 
reliance In meeting one's dally needs and those of the SOCiety, increasing productiVity 
through the development of proper work skills and values, and accelaratlng the process of 
economic development In the country through communrty servce and SOCial work by school 
students 

More specifically, Work Experience provdes the baSIS for bUilding up proper atti­ 
tudes towords work, developing favourable work values and habits, Imparting necessary 
knowledge related to work and developing appropriate work skills which can help the chil­ 
dren to become productive and self reliant In meeting their day- to- day needs and those of 
their families and comnunnes Work Expenence can further enable children to discover 
their real Interest and aptrtudes which would be helpful to them In selecting SUitable courses 
of studies and occepaton later on Since work occupies a prominent place In the life and well 
- being of an IndiVidual and a country, Work Experience should have a pride of place In the 
school cumculum as a means of achieVing self- reliance and as a preparation for adult - life 

In view of the unique Importance of work education for all round development of the 
child and well-being of the country, consderaole Importance has been given to rt In almost 
all Important schemes, reports and documents on education which have come out In the 
last fifty years e g GandhlJI'S Scheme of BaSIC Education, Kothan Commssion Report, 
Ishwar Bha Patel Commrttee Report, and more recently the National Policy on Education, 
1986 Consequently work education has come to be Viewed as an Important link between 
education and productlvltly, as an Important nsnuement for the preparation ofthe child as 
a self supporting and productive cnzen and as a potent means of SOCial reconstruction and 
national development It has been Introduced and Implemented under different names 
such as Craft Education (1937), Work Expenence (1967), SOCially Useful Proouctve Work 
(1977), at dlffirent times and In different parts of the country 
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More recently, the Natlona\ Po\icy on Education (NPE) has assigned a very Impor­ 
tant place to work education In the school cumculum at all stages It has reverted to the term 
Work Expenence which was earier used by Kathan Commission for work education The 
NPE states 'Work Expenence velWed as purposwe , meaningful, manual work, organised 
as an Integral part of the learning process and resulting In erther goods or services useful to 
the communrty, IS consdered as an essential component ( of cumculum ) at all stages It IS 
to be provided through well structured and graded programmes Work Expenence would 
compnse acbvltles In accordance wrth the Interests, abilITies and needs of students, the level 
of skills and knowledge to be upgraded WIth the stages of education Ths expenence would 
be helpful to a studeot on hs entry mto the work force Pre- vocational programmes pro­ 
vded at the lower secondray stage Will also faCIlitate the choce of vocational courses at the 
higher secondary stage 

Work Expenence programme endeavours to bnng In coorclinatlon of hand and brain, 
applies problem solvmg method, develops learning by dOing and Involves all teachers as 
well as Specialised personnel from the communrty Work Expenence Includes exploration of 
the world of work, expenmentatlon With technical means, participation In productive work 
actIVIties and community service Work Expenence IS essential for developing welllnte­ 
grated personalrty, vocational readiness, productwe effiCiency and child centred and actiVity 
onented education The programme IS done through well structured and graded exercises 
In the form of essential and elective actvmes To be effective It requres decentrahsed 
cumculum plannIng, conbnuous and comprehenSIVe evauaton, specifically developed self­ 
instructional matenals and fleXible time scheduling both wrthln and outside the school For 
successful Implementation the programme reqUires openness and freedom, good com­ 
mUnity - school relationship, an enlightened head of Instrtutlon and Imaginative planning 

Hlstoncally, Woods Education Despatch (1854) for the first time contemplated the 
IntroductIon of nrp_vnl"~trnn!:ll onllf'''+''''''' •.••••.• ~ ~_~ __ .J__ _'- - , 
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chIld's personalIty Deplonng the IneffectIveness of bookish educaton, Rabmdra Nath 
Tagore also emphasised the role of manual work In ImpartIng all- round educanon Zaklr 
Hossen Commlttee( 1930) on Basic Educaton also expresed sImIlar vews when rt sad, 11 
modren educatIonal thought IS practlcal~ uaanmcus In commendIng the Idea of educatIng 
through some surtable form of producttve work 11 Laterthe Secondary EducatIon Comms­ 
son (1952-53) recommended that every hIgh school student should choose one craft from 
the suggested lst of crafts Based on the recommendanons of the EducatIon Comrmssion 
(1964-66) NCERT developed 11 the curnculum forthe ten year school- a frame work,l1ln the 
year 1976 Ths document provIded gUIdelInes forthe ImplementatIon of the Work Expen­ 
ence programme at dfferent stages of school ecucaton 

ThIs document was later revewed by the lshewarbha Patel Comrnrtee (1977) 
whIch reaffirmed the Gandhlan concept of SocIally Useful Producttve Work The Commrttee 
recommended three phases In the teachIng-learnIng process of SOCIally Useful ProducTIve 
Work ( SUPW) VIZ , a study of the wortd of work through obsevaton and enqUIry, expenmen­ 
taton wrth matenal, tools & techntques, and work pracnce 

The concept and objectIves of SOCIally Useful Productve Work as defined by the 
Ishwarbhal Patel Commrttee had been accepted bytheAdlseshlah Commrttee (1978) also 
forthe + 2 stage WIth mnor adoptstons 

The NatIonal WorkIng group on vocsnonatzaton of educatron 1985 suggested a 
pre-vocaTIonal onentabonforthe lower secondary stageofeducatJon Foreartlerstages,how­ 
ever, SUPW mIght assume the form oftralntng In lIfe skIlls I e ,a vanety of expenences In 
areas related to baSIC needs and prOVIdIng exploratory expenences for personal use 

The NPE 1986 retre rated the concept of SOCially Useful Productive Work and re­ 
named rt as Work Expenence 
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OBJ£CTnf£s OF W'ORK £XP£RI£NC£ 

A- GENERAL OBJECTIVES 
The general objectives ofthe Work Expenence programme are as follows 

I. Cognitive Domain 
(Knowledge and understanding) 

Work Expenence helps the pupil to 
o Identify his needs and those of his family and commumty In respect of food, health and 

hygl~ne, clothing, shetler, recreation and social service 
Dacqualnt himself wrth productive actlvrtlves In the communrty 
DKnow the sources of raw matenal and understand the use of tools and equipment In the 
producton of goods and servces 

Dunderstand sCIentIfic facts and pmcples Involved In various forms of work 
Dunderstand the process of plannrng and organIZing productIve work 
Dunderstand hs role In productive srtutatlons 
D understand the needs of a technolglcally advancIng socIety In terms of productIVe 
processes and skills 

II. Psychomotor Domain 
(SkIlls) 

It helps the pupIl to 
Ddevelop skills for the selecton, procurement, arrangement and use of tools and matenal 
for dIfferent forms of productive work 

O:Jevelop skIlls for the application of problem solving methods In procuctve work and SOCIal 
servee sltutatlons 

O:Jevelop skIlls for greater productIve efficIency 
Duse hIS ereatve abIlitIes for deVISing InnovatIve methods and matenals 
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III. AFFECTIVE DOMAIN 
(Attrtudes and values) 

It helps the pupil to 
D develop respect for manual work and regard for manual workers 
Dlnculcate SOCially desirable values such as self-reliance, helpfulness, cooperativeness, 
team work, preserverance, tolerance, etc 

Ddevelop proper work habrts and values such as regulanty, punctualrty, dscplne, honesty, 
effiCiency, love of excellence and dedication to duty 

Ddevelop self-esteem and confidence through achievement In productive work 
and services 

Ddevelop a deeper concern for the environment and a sense of belongmg, responsibility 
and commrtmentto the society 

Ddevelop awareness of SOCIa- economic problems of society 
Dappreclate the utility of productive work and services to the communrty 

1.4 WORK EXPERIENCE AT UPPER PRIMARY STAtUi 

Descrlbmg the stagewlse objectives "Work Expenence In School Educanon­ 
GUldellnes"(NCERT,1987) states that at thiS stage, children are suffiCiently mature to carry 
out strenuous work wrth higher skills which may require closer coordnaton of hand and 
brain They should be encouraged to participate more Intensively in production processes 
by undertaking, well-<1eslgned projects In selected areas of human need which Will mark the 
begmnrng of pre-vocaTIonal onentaTIon to the Work Expenence Programme 

The children should also be able to relate their Knowledge offacts and the seen­ 
tific pnnClples Involved In vanous types of work They should learn to app~ problem -solving 
methods and be able to mdentlfy and use the tools, raw matenals and equipment m a 
SCientific manner 
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Observation, mampulatlon and work practice should be the methodology to achieve 
the stipulated goals The process of ncucaton of positive attitude and values should be 
contmued Besides the children should develop a deeper concern for the environment and 
a sense ofbelongmg, responsibility and commnnentio the commumty 

1.5 CONTENT OF WORK EXPERIENCE AT 
UPPER PRIMARY STASE 

At the upper pnmary stage, the content will compnse of two parts re , essential 
actlVltlves for the satisfaction of day-to-day IIvmg needs of the children, their families and 
conmunnes and an Elective Programme of productive work and services, repeated 
practice of which would resutt In some remuneraTIon In cash or kind The component of work 
practice IS very Important, especially for the elective programme of productive work and 
services at the upper pnmary stage 

It IS suggested that the productive work practice component at the primary, upper 
pnmary and high school stage should be gIVen a welghtage of20,50, 70, percent respecitlvely, 
depending on the total time available to thiS cumculararea 

Further, the actual selection of actlVrtles I projects would depend upon the availability 
of natural, phYSical and human resources In the locality and the SOCIO - economic back­ 
ground of the particular community Care should be taken to see that adequate coverage IS 
gIVen to many types of acbvrtJes or projects and that they resutt In the production of goods and 
services 

ESSENTIAL ACTIVITIES 

The nature of activities selected for the purpose should be such that they can be 
performed by all the schools offering upper primary stage education By and large, the 
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actIVIties should lead to the Improvement ofnunncn, health, Sanitation, productivity and 
economic status ofthe community These actIVITieS could be selected from the folloWing list 

which IS only suggestive 
D Maintaining cleanliness at home and In the neighbourhood 
D Cleanliness and maintenance of the classroom and school premises 
D Keeping sources of water In the community safe and clean 
o Looking after samtary disposal of waste matanal dUring festivals 
D Washing and Ironing of school dress 
D Helping In the cleaning of poultry house! cattle shed In rural areas 
o House decoration on special occassons such as festivals, mamages, birthdays 
o OrganIZing community service programmes for road repair, tree plantation and cleaning 
of surrounding In a Village! slum area 

D Helping parents In looking after younger children In the family 
D Maintenance of personal and house hold accounts, payment of household bills (electnc­ 
Ity, water, news paper, etc) 
DMaklng small purchases for self and family 
DCoachlng Pnmary school children including younger brothers and sisters who are weak In 
siudes 
DMeasunng height and weight of school children and recording them 
D Preparations of charts and posters indicating causes, symptoms, treatment and preven­ 
tion of common diseases such as malana, diarrhoea and dysentry 

Elective Programme 

At the upper primary stage of education learning and mastery of skills become 
more Important than atthe lower pnmary stage At thiS stage a large number of actiVITieS In 
related areas may be put, In such a sequence that they assume the form of a project to be 

10 



completed over a given span of time ranging between one to three years The choice of 
acbvrtles and projects should be such thatthe needs ofthe students and the communrty are 
met keeping In tune with the matunty level of children of a relatively mature group of 11 to 14 
years A suggestive list of such projects IS gwen below 
D Maintenance of school premises - whrte washing of school bUilding, polishing of doors, 

windows and furniture, caning of chairs, and repair of school furniture 
o Maintenance work at home- white washing, polishing, repamng etc 
o Care of cloth- prepanng washing soap and detergent powder, washing of cotton and 

temcot clothes, lromng, mending and stonng of clothes 
D Preparation of stationery nems such as exercise books, practical exercise books, draw 

Ing notebooks, etc 
D Book- binding -stitching, cuttmg, cover page printing, etc 
D Repair of cycle/stove and Simple domestic appliances 
D Making of chalk, Ink, duster, brooms, waste- paper baskets, duslbms for use In the 

school 
o cooperative management of school canteen 
o Making oftoys, puppets, etc With waste matenal for home decoration or sale 
o Making of cardboard boxes, wedding and greeting cards, etc 
o Plumblng- changing washer, plugging leak, fiXing a tap 
o Garment maklng- glnmng, splnmng weaving, cutting, strtchlng 
o Preparation of wall plates, and decoration pieces out of plaster of pans 
D Woodwork - making of nameplate, book rack, wooden tray, Side table, etc 
D RaiSing ornamental plants In pots 
D Growing rnedenel plants 
D RaiSing vegetable In small pots 
o Prepanng plants through vegetatwe propaqaton- cutting, budding, grafting, etc 
D Making of fruit JUices, syrups, and squashes, etc for household consumption and sale 
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1.6 NATIONAL 6UID£UNES FOR lMPLEMENTA 
TION OF WORK EXPERIENCE PROGRAMME 

The content of Work Expenence programme IS to be based on the needs ofthe child 
on the one hand, and on the resources available In the communrty and the facllrtles available 
In the school on the other Since these will differ from place to place, no fixed programme can 
be prescnbed for all the schools In an area, let alone In a state or a country as a whole It IS 
In keeping With thiS realization, that a suggestive list of activities ratherthan a prescoptve ' 
syllabus' has been recommended for thiS subject at the national level 

Work Experience bemg essentially local-specific, although a good deal of 
commonality IS possible the syllabliin schools! States should give ample scope for local 
variation In content which should ultimately be determined by the district and local-level 
commumtles cornpnsnq of school authontles, local communrty members, representatives 
of development agencies, prolessonals and employers 

In orderto facllrtate the process of adspton of the actlVrtles orthe syllabus frames to 
the specific needs In schools, certam specific gUidelines! pnnoples, on which the Work 
Expenence should be based are stated below 

SPECIFIC 6UIDEUNES :DECENTRAUZ£D CUR 
RICULUM PLANNING 

Plannmg forthe Work Expenence programme should be a decentralized process 
At the national level, only a syllabus frame for pre- vocational courses has been prepared to 
ensure relevance to the needs, resources and condaons, which should be followed by the 
development of a model syllabus by the State The model syllabus developed by the State 
should be elaborated Into detailed syllabus at the dlstnct and local level Dlstnct, taluka and 

12 



village-level committees should be set up for thiS purpose by Including representatives from 
vanous government departments, development agencies and the public These commrt­ 
tees should work at local specific plans and programmes based on local occupations, 
needs and resources which should be supplied to the schools well In advance 

They should also consider the feasibility of the provison of raw material and the 
sale offimshed products 

Selection of Activities 

The Work Expenence programme centres around SIX areas of human needs 
namely food, health and hygiene, clothing ,sheHer, culture and recreation and social service 
A balanced selection of activities In each of these areas may be made according to the 
educational potential of each activity and facllrtles (matenals,tools,space,teacher,expertlse) 
and time available for rt A variety of activities should be provided as far as possible so that 
children can develop self-suffiCiency In meeting their needs and discover their vocational 
aptitudes and mterests In the selection of pre- vocational courses, local trades and occupa­ 
tions should be given prormnance Besdes a balanced distribution of activities over the 
three drnensons of Work Experience, I e Life Skills, production and community services 
should be achieved In accordance wrth their Importance at different stages of education 

Although the activIties Will differ from school to school,dependmg upon Its needs 
and resources,there can be a programme of Essential ActiVities which should be under­ 
taken by most of the schools The programme of Essential Actlvrtles should mclude regular 
and Universal pamepaaon of children throughout the year The other programmes of produc­ 
tive work and services underwork practice at the pnmary stage, and elective programme at 
the upper primary and high school stages, should result In the production of goods or 
services which are saleable or consumable at home, In the school or outsde, and which will 
also proVide motwallon to students and their parents 
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OrganIZation of Work Expenence In a school system which IS poorly eqUipped forthe 
purpose requires a lot of planning With respect to scheduling of work based on availability of 
tme.seasonhrnan expertise, raw matenal ,etc forthe whole year for proper Implemenatlon 
In view OfthlS, preparation of annual plan of scheme of work forthe entire duration class­ 

Wise and monthWise would be necessary 
For preparing the annual plan number of actual working days dUring the year or 

semester IS calculated and the total number of periods available for Work Experience IS 
worked out Ths, however, Will vary from State to State as the welghtage to Work Expenence 
vanes Laterthe actNrtles selected under Work Expenence, based on specac reqUirements 
are dlstnbuted week Wise and month Wise The methods and techniques of dOing the work 
are also IdentIfied These Include mdNldual or group work, cemcnsnston, field VISItS, on­ 
the Job expenence, problem solving approach etc The entire InformatIon can be filled In the 

-<" follOWIng proforma whIch should be byand large ready WIthin two weeks of commencement 

The purpose of Essential ActNrtles IS to bnng about attrtudmal changes and 
to develop readmess forContmued productve work The purpose of the electve pro­ 
grammes IS to gNe a vocatIonal bias to the Work Expenence programme It may, therefore, 
reqUire repetnon or constant practIce accordIng to the time avaIlable 

Presentation of Annual Plan 

of the class work 
PROFORMA:SCHEMEOFV'wOOKFORltEYEAR 

Month Week No of pen ods available ActiVities to be covered Methods of dOing activity 
With period alloted 

July I 
II 
III 
IV 

Aug I 
II 
III 
IV 

Sep I 
II 
III 
IV 

Similarly, details are worked out for the rest of the month In an academe year 
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Teaching - Learning process 

The teaching-learning process In Work Expenence has three phases namely study 
of the world of work through observation and enqUiry, expenmentatlonwrth matenals, tools 
and techmques, and work practice The first two are concerned WIth preparation for actual 
psrtopaton In productive work and semces, and the thIrd may lead to production 

In pnmary classes, study ofthe world of work through environmental stUdies should 
be related to the exploration of productive manual work and service snnatons at home, In 
school and In the cornmumty through observation and enquiry The focus Will be on the 
vanety of productive work and services around ,workers engaged In them and the matenals 
and tools being used In the upper pnmary classes, the exploration of work can be more 
scientflc and the SOCial aspects of work can be further highlighted In the high school 
classes, children WIll be expected to conduct work-study more systematically and to submrt 
at least two reports 

Expenmentatlon WIth matenals, tools and techmques at the pnmary stage should 
be restncted to those that are plastic and pliable In nature The end product may be creatve, 
self- expressional work or some usable things Services should be such that children enJoy 
participating In them At the upper pnmary stage mampulatlon of harder matenals like wood 
and metal may be Introduced Productive work In these classes WIll take the form of projects 
involVing higher skills and precision Service should also be of a harder and a more 
streneous type At the hIgh school stage, related knowledge may be dealt WIth In greater 
details 

Work practice at the upper primary stage would Involve the mass production of 
some Items prepared earlier under ezpenmentanon and also the performance of some 
services which can be assesed In terms of some return In cash or kind 
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In order to realize the educational objectIVes of Work Expenence, ~ IS neccessary to 
follow the problem - solving approach Children should be made aware of the problems 
related to their needs and work that should be undertaken to satisfy those needs They 
should be led to amve atthe solution of these problems by the matenals,tools and tech­ 
niques for performing work and services, and by understanding appropnate work 

Work Expenence should not be performed mechanically and must Include planning, 
analYSIS and detailed preparation at every stage, so that It IS educational In character Im­ 
proved tools and modem techniques should be adopted In the performance of Work Expe­ 
nence activities so that It leads to the understadlng of a progressive society based on 
technology 

Allocation of Time 

It IS stipulated that In classes 1-V, at least eight penods a week of 45 minutes 
duration each will be allocated for Work Expenence In classes V1 to VIII, a minimum of SIX 
penods per week should be allocated besdes the out- of school hours for productIVe work 
and commun~ services Wherever possible, more time may be allocated to Work Expen­ 
ence In the school cumculum Itself Block penods may also be arranged, If necessary for 
productae work, SOCial service orvls~s to work places 

Facilities for Work Experience 

Two types of faCIlities are requned for the Implementation of the Work Expenence 
programme, namely(1) phYSical faCIlities consisting of accomodatlon,land, workshop, 
tools, equpment raw matenals and (2) teacher expertise Some phYSical faCIlities as spelt 
out above will be required for productIVe work for which resources of the commun~ may be 
used However, expenence has shown that all students cannot be engaged regularly and 

16 



continuously with the help of community resuources alone Besides thiS, the problem of 
road safety and transport IS also there Hence schools should gradually develop their own 
resources beginning wrth the provsion of minimum facIlities, a list of which wrth specifica­ 
tions should be prepared by the State and circulated among the schools Prcvson should 
also be made for safe custody of matenals, tools, eqUipment and finished products 

Teacher for Work Experience. 

It would be appropnate to utilIZe communrty resources for the effective Implementa­ 
tion of thiS programme Although It I~ expected that all teachers should work as Work 
Expenence teachers, a large number of acbvrtles may require specalzed personnel There 
should be provson In thiS programme for the Involvement of experts from the community 
Ths will be particularly necessary to provde pre-vocational onentanon atthehlgh school 
stage The Involvement of all teachers In ths programme would logically Imply their proper 
onentanon and training In thiS area 

Use of Community Resources 

UtilIZation of communrty resources for effective Implementation of the Work Expen­ 
ence programme IS qUite necessary While It may be necessary to allocate minimum re­ 
sources to schools for introdUCing pre-vocational courses especaly at the high school 
stage advantage may also be taken ofthe local busmess enterpnses, workshops and work­ 
centres for work site training 

Development of instructional material 

The nature of Work Expenence which IS concerned wrth 'dOing learning' IS different 
from that of other subjects which are by and large academe In nature Therefore, the tradl- 
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tlonal types oftextbooks meantforthe subject areas or teaching of craft Will not be helpful In 
thiS area The problem- solving approach and the Integration of knowledge relating to differ­ 
ent subject areas With Work Expenence demand a new type oflrterature for the gUidance of 
teachers Instructional matenals n the form of CUrriculum gUides, handbooks, source 
books, manuals, resource- unrts and dOlng-leammg unrts may be developed 

1.7 SPECIFIC GUIDELINES FOR IMPLEMENTATION AT 
UPPER PRIMARY STAGE 

At thiS stage sequenced activities must be coupled with SUitably designed' Earn 
While you Learn' schemes where the production of certain rtems could be undertaken on the 
pattern of the Madhya Pradesh expenment It may be cautioned that the 'Earn while you 
learn' programme may not be made obligatory for all children In a given class but should be 
optional forthose who would like to benefit monetan~ by prodUCing certain saleable goods 
Forfus component of the Work Expenence programme one to two hours every day may be 
prOVided beyond school hours when the work could be undertaken under supervson ofthe 
school as a part of the total school activity However, a time allocation of 1/8 to 1/6 of the 
school should be compulsorly devoted to Work Expenence actwmes by all chdren of all 
classes 

The need for glvmg more ntensive skill component at the upper primary stage 
emerges out of the concern for a large number of children who either drop out of the 
educational system after eight years of general education and seek their absorption In the 
world of work and services In the community more or less on a local baSIS, migration not 
being common phenomenon forthls partlcularage-group In vlewofthls the areas of work 
and production processes eXisting In the VICInity of the schools should prOVide the subject 
matter of study underWork Expenence The students should be made well aware of one or 
more such production processes where they study various aspects relating to these 
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production processes For example, the cuHlVatlon of vegetable may Involve not only the 
study and practice related to the cuHlVatlon of vegetables but also their storage, preserve­ 
ton and marketmg of the products to some extent Such a participation In the productive 
actlvrtles mthe communrttywould prepare the indIVidual for better partiCipation With greater 
productivity and rt Will also proVide proper onentatlon to children so that they can Identify their 
talents In regard to academe or vocational pursUits Even for those beyond grade VIII, the 
Knowledge of the teachmcalnes Involved In vanous productIVe ventures In the society would 
prove Immensely useful from the stancpoot of national development In a larger context 

Forthose students who continue beyond g~de VIII the pre-vocational courses shall 
provde contmumng courses but the course desqn should be such that It provides a 
complete package at the high school stage of education Tthe students may like to continue 
or take up new assignments afierthey complete the upper pnmmary stage of education In 
the high school 

AgncuHure being the backbone of the countrys, economy the list of Work Expenence 
programmes Will have to be fairly exhaustse In thiS area, not only to Include traditional areas 
of crop procucton vegetable production, Imgatlon and fertilizer etc, but also the compo­ 
nents ofthe sCientific processes behind high productlvlcty In respect of vanous crops, the 
role of machmery and farm squpmeot, the use of proper plant protection measures and a 
vanety of servces that could be organized for the benefit of farmers for which earning could 
be Visualised for those who offer such servces There has to be a consderaole degree of 
flexlbllty In terms of relevance of the areas selected for study In view ofthe greater depth 
of such courses than those at the earlier stage It may be Important to establish proper 
linkage With various developmental departments In the comm unity, banks and Industnes 

PrOJect actIVIties In the areas of busmess and commerce can also be Introduced at 
the upper pnmary stage which may cover store handling, runmng of certain busness and 
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office skills Besides, a large number of projects should be drawn from the areas of home 
science and technology as would be appropnate forthls level of education 

The working group on Vocatlonahzanon of Education (1985) has Visualised commit­ 
tees at the dsinct level for Implementation of vocational courses These commmes may 
coordinate the work In the areas of Work Expenence also at the dsmct level The concept of 
school cluster as presented with reference to the pnmary stage would also be applicable to 
the upper pnmary stage However, for thiS stage each teacher In a cluster may be gIVen more 
IntenSIVe tramlng In two skill areas so that a particular school would have the benefit of expert 
se In nearly 20 areas Each school may offer one to five projects depending on the potential 
of the area, the background of the teacher, the faCIlities available m the school and In the 
community and other local consideranons Here again the Head of the school should be 
given consderabe freedom In the selection of activIties for hs school 

It would be extremely Important to prepare instructional matenals for teacher 
BeSides a Wide vanety of modular matenals should also be prepared to cover each course 
or project which would be for the use of stUdents and would have details of theory and 
practice In an Integrated manner 

It IS Important to mention that for thiS level of education the hazardous occupations 
should be aVOided and safety precautions should be highlighted whereever necessary 

Evaluation of pupils 

The entire evaluation In the area of Work Experience should be a continuous proc­ 
ess from grade I to the end of grade XII The evaluation should be Internally conducted by the 
teachers ofthe subject and should be shown on the performance record of the student It 
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should take care oftheory and pracnce In an Integrated manner but more welghtage should 
be gIVen to the evaluatIon of actual pracncal work 

Even at the end of the hIgh school stage of educabon external evalutatlon may not be 
the nght approach However, If the programme IS lIkely to suffer In the absence of external 
examnaton a betteraffemabve would be to get examne the students by external examners 
partIcularly drawn from the cluster of schools of whIch a partIcular school IS a member The 
evalutatlon of Work Expenence should find the same place of honour and sIgnIficance as 
other academe subjects 

It IS expected that In the evaluatIon of student's perforTnance, skIll development WIll 
receve maxrnum welghtage at the hIgh school stage ThIs wIll have to be refelected In the 
welghtage assqned to the drnenaons In terms of tme and marks It should be remem­ 
bered that Work Expenence IS predomlnant~ a I dOIng subJecf and actual work performance 
should receve rnaxmum attentIon here Some of the Important aspects of evalutatlon are 
asunder 

A. Attitude towards the work 
o Dlglnrty of labour 
o respect for work and workers 
D InItIatIVe and Interest 
o Sound commrtment 
o Disoplme 
D cooperatIon 

B. Project or practical work 
(a) 
o Selecton of matenals 
D SelectIon of tools 
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D proper use of tools 
D T echrnques adopted 
DAccuracy and FInish 
D Cost estimation 
D Saleability ofthe product 
(b) 
D SOCial SelVlce 
D Participation In the actwlty 
D OrganIZation of work 
D Leadership 
D efficlancy In execution 

(c) Overall Performance 
D Inter- relation ofthe subject studywrth work 
D Preparation for professional or Vocational Studies 

Teachers should keep systematic records of pupils performance In Work Experi­ 
ence A specimen proforma for maintenance of record IS gwen below 

Class Section 

1-Name 
2- Work Expenence area 
3- Name of the Unit 
4- Unrt started on 
5-Unrt completed on 
6- Tools used 
7- Raw Matenals used 
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8-Dlfficulrtles faced 
9-Techmques adopted 
1 o-Cost of production 
11-Use of finished product 
12-UndeJ1Ylng sCientific pmcples 
13-Assessment by the teacher In terms of grades and markes on - 
(a)Timetaken (b) Use oftools (c)Use ofmatenals and wastage 
(d) Fmsh ( e) Safe work habits (n DIscipline and group cooperation 
(g) Utility ofthe product (h) overall assessment Grade! Mark 

Signature of the teacher 

Student should wall necessary entnes In the card with the help of the teacher ofter 
coupeton of every unrt of activity 

For Intemal assessment, a well- designed plan for continuous, comprehensve evalu­ 
aton, uSing worthwhile evaluatIVe cntena should be prepared Assessment may be made 
and recorded after every operational stage of activity! project on rts completion 

1.8 C.B.S.E GUIDELINES FOR IMPLEMENTATION OF WORK 
EXPERIENCE PROGRAMME 

The effective Implementation of Work Expenence Programme In schools should 
compnse the follOWing dmensons 

D Scheme of work for the year 
o ProvIsion of Funds & availability of resources-both expertise and matenals 
o Onentatlon Programme for Teachers 
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To look after the three drnensons of Work Expenence In the schools, IT IS essential 
to have a Work Expenence CommITtee under the chairmanship of the PnnclpaVhead of 
the school consisting of experts, teachers and students This commne will have the 
following functions 
o Preparation ofthe scheme of work for the year In gIVen proforma 
o Preparation of an estimate of funds for consumable and non-consumable matenals for 
performing the Work Expenence actIVITieS and use of resources-both men and matenals 

o Overall quality control through evaluation and monITenng of Work Expenence programme 
followed by evautaton at the end of academe session 

Scheme of proposed Work Experience Programme for the year 
(Subject to Inspection by School Manaqement'Onectorate of Education and CBSE) 

Classwrse for all classes VI to XII 
Class Name ofthe School 

Year! Week No of Achvmes to be earned Remark 
Month penods Essential Elective 

Area Acllvlty Area Acllvlty 
Apnl I,II,III,IV, 
May I,II,IfI,IV, 
June I,II,IfI,IV, 
July I,II,IfI,IV, 

Teachers for Work Experience 

All the teachers ofthe school should participate In the Work Expenence programme 
Essenta' areas of Work Experience can be taught by all teachers after onentancn In the 
effective areas teacher can teach effectwe actIVitIes after undergroup trainIng onentaten In 
the concerned field However there may be some electIVe areas whIch may requre teachers 
wrth speclazed traIning School may employ part- time experts from the community School 



can also employ a Work Expenence teacher specsleed In one ortvvo areas It will also plan, 
coordmate and monrtorthe Work Expenence programme In the school under the gUidance 
of the Pmopa 

Allocation of time 

At least four periods per week are supposed to be spent on Work Experience m 
classes VI to XII out of which eqUivalent of2 penods may be outsde the school hours Out of 
the four period for Work Expenence, one penod may be for the Essential Area and three 
penods for the ElectIVe Area Some of the actlVrtles may be performed dUring the mo_mmg 
assembly, recess, after school hours ortme available otherwise 

Fecihtles for Work Experience 

The schools Will have the follOWing tvvo facilibes for the effectIVe Implementation ofthe 
Work Expenence programme 
1 PhYSical facllrtles consisting of eccomocaton, workshop, tools, eqUipment, raw matenals, 
etc 

2 Teacher expertise conslsbng of specaeed teachers and other subject teachers WIth proper 
onentatlon and tramng n concept, philosophy and methodology of Work Expenence for 
specific actIVities 

Use of Community Resources 

Commumty resources may be utilized for effectIVe Implementation ofthe Work Expe­ 
nence programme But schools should also have funds to allocate minimum resources 
Schools should also take advantage of local busmess enterprises, workshops and 

wo~~ntres forwork·sfte training. 



Instructional Material 

National Council of Educational Research and Training (NCERT) has prepared in­ 
structional matenals In the form of cumculum gUides, handbooks, source books, manuals, 
exemplar matenals, etc School may adopt/adapt these instructional matenals after neces­ 
sary modification to SUIt their needs 

The syllabus gUidelines In essential and elective areas Will enable the teachers to 
Implement Work Expenence with real conceptual interpretations 

Work Experience products 

Many Work Expenence actlvrtles Will resutt Inthe production of tangible goods They 
Will require a sUitable means of disposal For thiS purpose rt In essential that the actIVIties 
produce the quantity estimated In advance as per demand of the Item! product The 
products should be sold through cooperatve stores In schools and exhlbltlon- cum-sale at 
the time of school function 

Performance of the smdents In the sale of products should be counted while evalu­ 
ating them They should also be gIVen some IncentIVe by gIVIng them a part ofthe profit 

EVALUATION OF WORK EXPERIENCE 

In the scheme of exarnnatcns prepared by the Board, the evaluation of Work Expe­ 
nence of all classes has been left to schools However, the grades awarded by the school m 
classes X & XII Will be reflected In the Board certification It IS Incumbent on the schools to 
draw good SCientific cntena forthe evaluation of Work Expenence 
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Programme planned by the schools forthe evaluation of Work Experience should 
be- 
o obJectwe based 
o Comprehensive 
o Continuous 
DDynamlc 

To fulfil these four reqerements of evaluation the schools must review the objec­ 
tives ofteachlng Work Expenence eater and try to make an assessment In respect of all 
of them More specifically the focus must be on the Important behavioural changes expected 
through Work Expenence Important aspects to be evaluated In the areas are as follows - 

A - Process and products of manual work 
o Selection of matenals 
o Selection of tools 
o Proper use of tools 
o Techniques adopted 
o Accuracy and finish 
D Cost estimation 

B - Attitudinal change through Work Experience. 
D Dlglnlty of labour 
D Respect for work and workers 
o Initiative and Interest 
o Special commitment 
D DIscipline 
o Cooperation 
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Further, rt IS seen from the studies reviewed elsewhere that no systematic study of 
the total Implementation of the Work Experience programme In Kendnya Vldyalaya's has 
been taken so far specially atthe upper pnmary stage So there IS a definite need to under­ 
take a cntlcal study of ImplementaTIon of Work Expenence programme at the upper pnmary 
stage to crrtlcally assess the status of Implementation to Identify the specific problems and 
aspects of Implementation requIring ntervermons In the present study an attempt has 
been made to comprehensively probe mto the problem and critically analyse the various 
aspects of Implementation of Work Expenence programme at upper pnmmary stage with 
the object to Identify the bottlenecks so that remedial measures may be suggested for rts 
effecbve Implementation In the KVs of Gwahor dlstnct 

.r.io STAT£MENT OF THE PROBLEM 
?- 

The present study has been formally stated as "A Cntlcal Study of Work Expenence 
Programme at the Upper Pnmary Stage In Central Schools of Gwahor II 

1 e 11 OBJECTIVES OF THE STUDY 

1 To study the development of the concept of Work Expenence programme In a hlstoncal 
perspective, 

2 To study the funCTIOning of the Work Expenence programme at the Upper Pnmary Stage In 
Central Schools of Gwahor, 

3 To crrtlcally analyse the problems faced by the teachers and the head ofthe Institutions In 
the Implementation of Work Expenence programme at the Upper Pnmary Stage In Central 
Schools of Gwahor, 

4 To study the problems faced by the students In carrying outthe Work Expelence acbvltles 
atthe Upper Pnmary Stage In Central Schools of Gwahor, 
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C. Social Service 
OVVlllmg participation Into activity 
o organisation of work 
o leadership 
o Efficiency 

1.9 NEED AND IMPORTANCE OF THE STUDY 

Rapid strides In the sphere of technology and maintenance of high pace of eco­ 
nomic growth requIre a qualrtabve transformabon In the work force In thiS context, Inrtlatlon 
to work ethics, good work habrts and creating a distinct work cu~ure at the school stage have 
been conscered crucial The programme of Work Expenence endeavours to prOVIde educa­ 
tion In and though work Its major plank IS 'Learning by DOing' WhIle academic subjects 
predomlnently relateto cogmtJvedevelopment ofchJldren, the psychomotor and affectNe 
aspects of behaviour largely remain neglected Ths leads to lop- sided development of a 
child's personalrty Work Expenence tends to rectify thiS aberration 

Although the concept of Work Expenence which has evolved over the years In not only 
laudable but dasnabls also but, the Implementation of this programme In schools largely 
remains on a theoretical plane The programme being of a practical nature probably reqares 
a completely different approach on the part of the teachers and headmasters Kendnya 
Vidylaya's are the schools which follow the cumculum prescnbed by eSSE, have much better 
facJlrtles In terms of man and matenal and being governed by an enlIghtened central authorrty 
should present themselves to the acacemc communrty as pace setting institutions It IS In 
thiS perspective that the present investigation has been undertaken to study comprehen­ 
sNely the Implementation ofthe programme In the Kendnya Vidyalaya's of Gwallor dsmct 
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5 To suggest measures for the effecbve Implementabon of Work Expenence programme at 
the Upper Pnmary Stage In Central Schools of Gwahor 

1~12 DELIMITATIONSOfTH£STUDY 

A This study was confined to the three Central Schools of Gwahor run by Kendnya Vidyalaya 
Sangathan 

B The study Includes teachers, Pmopals and students of these Central Schools 
C The study was confined only atthe Upper Pnmary Stage In Central Schools of Gwahor 
D The study Includes both boys and girls at Upper Pnmary Stage In Central Schools og 

Gwahor 

1 ~ 13 S£TIlN6 OF TH£ STUDY 

A Sample The present study has been conducted on a representative sample ofthe stu 
dents of Central Schools at Gwahor It also Includes PnnClpals and teachers of the schools 

B Tools 1 Three questomare-one each for (a) Pnnclpals(b) teachers and (c) students 
were developed by the investigator for the purpose of collecting data from them 

2 An observation schedule was also developed to observe avallablhty and maintenance of 
facllrtles and records relating to Work Expenence programme, types of Income generat 
Ing or Oriented programmes earned out In each school and products prepared by 
students In these schools 

30 



1 ~ 14 ORGANISATION Of TH[ BALAJJCE 
OF THE STUDY 

Chapter two, an attempt has been made to review relevant researches to understand 
and analyse the efforts that have so far been made to Implement the Idea of Work Expen­ 
ence 

Chapter three, the design of the study, samplmg, development of tools and proce­ 
dures have been discussed 

Chapter four deals With the analysIs, results and Interpretation ofthe data It IS divided 
Into four parts as about Pmcpals, Teachers, Students and School Observation 
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