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C HAP T E R - II 

Survey of Related Research 

Resecu-ch study on d1fferent d i rne n s r o n s of Classro 

Cl1mate have been conducted and the1r f1ndlngs used f 

e n h an c i n q the 'Jeneral p o t e n t i a I for Le a r n a n q by pu p i Ls , T 

studIes have been conducted USIng dlfferent approaches su 

as c Li rna t e 1n an eclectlc approach; study of soc 1 

behaV1our; study of 1 n te.,;} rated behavlou 

Learner-centred and Teacher-centred behavlour. etc. Varlo 

approaches for data collectlon have been advocated such 

questlonnalre method. oplnlonalre. observat1on system. etc 

Some of the studIes and theIr flndlngs are quoted here: 

Achlevement has been used both as an lnput varIable a 

outcome. Medley reports that posItIve relatIons are fou 

between posltlve affect and puplls self-concept. Campbe 

( 1970) found warmth to be posltlvely related wIth pup 

deslre to accept each other. Soar (1966) found that pUPl 

crltlc1sm 1S posltlvely related to IncreasIng pUpl 

1ndependence. 

Welberg (1969) collected students perceptIons by Penc 

and Paper lnstruments and found presentIng dIffIculty levI 

as the predlctor of galn and petty-quarrel as the predIct! 

of loss. He found Intlmacy dId not relate to outcome 

tprmc;. r,,f" .:lIr-I .. '1,a, + 1- -, 
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( 1949) developed a clImate Index wIth tl 

"To represent the emotIonal tone7 whIch 1S 

c c n c om a t a n t, of i n t e r pa r s o na I i n t e r ac t i o n ". 

the Index of the Classroom Cl1mate developed by h1m: 

1. Learner support1ve; 

2. ~ccept1ng and Clar1fY1ng; 

3. P rob I en. s t r u c t u r 1 ng; 

4. Neutral~ 

5. DlI'-ectlve; 

6. Re p r o v i n q i 

7. Teacher Self-support1ng. 

The 1ndex was Interpreted Into categorIes of Teacher 

centred, Learner-centred and neutral. 

Andet-son uses the term dom r na t i n q for Teacher-centre 

and Integrat1ve for Learner-centred In hIs resear ch wo rl< 

He has used the term clImate as an 1ndex of emotIonal tone. 

Flander 

observatIon 

has prepared category 

schedule as the Classroom 

codes supported b 

interac10n Analysl 

Mode I. 

Walter Doyle (1986) descrIbes the nature of c La s s r o oi 

9rouPS. HIS opInIon IS that classroom sett1ngs hav 
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o r q a n 1 sed f 0 r l e a r n i nq or what approach a teacher uses 

t e a c h i nu , Accordln,;:) to h1m. the classroom ell 

constItutes for the follol,l,lHI',;} p r o pe r t i e s r 

( 1 ) Multl-dlmenslonallt~: 

M 1 1 t 1 - d 1 nl ens 1 0 n all t y means a c l a s s r o om ha 

students 1,I,I1th d1fferent bac~grounds and ab1l1t1es. 

teacher 

s p e c r a I 

1S expected to plan lessons and act1vIt1es to 

1nterests. could have mult 

consequences and 1nterpretat1ons for d1fferent students. 

(2) Slmultane1t~: 

Many t h i nq s happen i n a classroom. At the same tlITI 

teacher 1S supposed to expla1n a concept to 

class.ITIot1vates student to answer. watches for slgns 

comprehenS1on on confus1on mon1tor to m1n1m1se 

et c •• 

1nterrup 

(3) Immed1ac~: 

Till n 9 S hap pen 1,1,11 t h a rap 1 d bas e • Mostly teachers 

La t t l e Le i s u r e t i me to reflect before e c t i nq , 

(4) Unpred1cab1t~: 

Classroom events could taJ e un e x pe c t e d te 

D1stractions anJ 1nterrupt1on are frequent. 

.Ja c r s o n ( 1908) found over 500 e<changes of 

To qu 

1nd1v1 

s t ud e n t s 1,I,I1th a I,rllrtary school teacher on a s i n q l e 

Teachers were found e i t h e r p r a i s i nq or r a p r i man d rn q stud 
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(5) Publlcness: 

For puptls. classrooms are puLIIC places as StUI 

are lntressed by eaLh other. 

(6) HIstory: 

Classes meet regularly months and years and there 

large numLer of students accumulate common experlel 

tDutlnes which are developed as study habits. 

The above SIX properties were found to affect clas' 

c.llmate. 

AU i n s o n (1958) developed need diSPOSition thE 

According to him pupILs are motivated to take actloT 

pursuit of three outcomes: Achievement. 

Influence. 

Affiliation. 

Bernerd. WeIner (1970) has proposed attribution th€ 

According to him. pupils perceive and Interpret the Ci 

of their success or failures as the major determinant! 

thelr achievement motivation. 

Rr c h a r d Schumuc.l and Pa t r i c i a Schumud (1975) s t i 

classroom climate In terms of Inter-personal and ~ 

processes. They Identified the follOWing SIX group pre 

that when Interacting each other produce a POSI 

c La s s r o oru climate. These are as follows: 
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111) Attractlon; 

lV) Norms; 

v) Communlcatlon; 

Vl) CoheSlveness. 

Several other researches have Indlcated 

envlronments chAracterlsed by mutual respect, hlgh standal 

and a carlng attltude enhance student achlevement. It 

the Interactlon of both the soclal and personal dlmenslol 

that shapes a classroom cllmate. Soclal i n t e r e c t r ot 

motIvated pupIls respondIng to each other In the SOCI. 

settlng of the classroom. The InteractIon not only helps 

reproduclng cllmate but also sustaIns It. Person. 

perceptlon results Into SOCIal dlmenslons of classrol 

clImate. The perceptIons are need based and Indlvldua 

have thelr own concepts of motIvatIon and achIevement. 

The present study IS an attempt to loo~ Into the pUpI 

perceptlons of various dlmenSlons of a classroom In t 

IndIan classroom condltlons. It beIng a vast area, on 

been ta~en as a varlable to study 1 achlevement has 

1n.rllf~nr-'n • ., tho. •..• 11l"'lloc· "'O&l"J-~_"'. __ 


