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CffAPTER I: INTRODUCTION 

"Anyone can become angry - that is easy. But to be angry with the 

right person, to the right degree, at the right time, for the right purpose, and 

in the right way- this is not easy." 

-Aristotle

En:otional intell igcnce (EI) is a new area 0f research in the Indian 

context. The growing inten:st in the construct of emotional intelligence can 

l;e attributed to the recent theories taking brm,dcr conceptualizations of 

i:1teEi2;::nce. Emotional intelligence can be included as a member of an 

emerging �,roup of potential 'hot' intelligence that includec social 

intcl!igence; practical intelligence, personal intelligence, and emotional 

. creativity. Each of these forms a coherent_ sphere that pai1ly overlaps with 

e1�10,ionai illtelligence, but separates human abilities in different ways. 

Eo\vever, the work of Goleman (1995; 1998), Mayer and Salovery (1997) 

a,1d Salovey and Mayer ( 1990) focused on emotional intelligence. 

The roots of emotional intelligence can be traced back to over 2000 

ye�rs, the famous psychologist Edward Lee. Thorndike through his concept 

nf social intelligence laid down a solid foundation of the essence of 

.':t,".)tion2.l inteliigence in 1920. Thornc;ike c'.euned Social Intelligence i!S 

"::i� :abiiity to understand and manage men and women, boy and girl to act 

--_,j,;e]y in J-:1.1a-;an r-::im:cns." Human relations :cs commonly visualized are 

1"::..:1-�o-day dc:alings with oth:or people at home and at work. \Vhatever may 

r ·: the 1;::nv,c: of our work, the �ucccss or failure of a task depends on cur 

hc<.t:!:::ig, t:,e sifl.wtion :md the people ;nvol\'ed with. 

Emo'.ior,al int::,l!;ger.:::c is the abilit)' or tendency to percerve, 

,:,;,;�rsrr.nd, regwate and bamess emotions adaptively in self and ;n others 

(Sr·m.1tte et al; 1998). Researchers have c:mceptualized emotional 

int•�lligence both as ability and as a trait. It includes the ability to 
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understand and regulate others as well as one's own emotions. People Hho 

can have control over their life can manage their feelings, and can read and 

deal effectively with other people's feelings, while the people who cannot 

have control over their emotional life fight inner battles that sabotage their 

ability to focus on work and think clearly (Goleman, 1996). 

The various characteristics make up emotional intelligence such as 

self-motivation ability to control impulses, regulate moods and keep 

distress away. t✓iowers also reporied importance of emotions in 

· intelli1c,enee. He remarked thi::t emotions a:-e of quite extraordinary

impor.ance in the :,,tal economy of living organism· and do not deserve

being put iHto opi:;asition with intelligen-::e. Emotions themselves wcr�

considered as higher order intelligence (Mowers, 1990).

Wayne ( 1985) says e:notional intelligence "involves relatirig 

creativi�y to tear, pain and Desire" and offers guidance on "how to relate to 

them in e1110tionally intelligent ways". Slovey and Mayor (1990) defined 

emotional i11telligence as "the ability to monitor one's own and others 

feelings and emotions, to discriminate among them and to use this 

infonnation to guide one's thinking and action". 

H1storically speaking, the phrase 'Emotional intelligence' was first 

in'.·:tl�uced in I 990 by two Amcricar. p:-c,t�ssors, Dr. John Mayer and Dr. 

rcter Salovey in their r,ttempt tc develop a scientific measure for knowing 

r:11: �lir::crc,1Ces between people's ability in the areas of emotions. However,

tl.1( c:·cdit for popuiarizing the concept of emotional intelligence goes ,o 

a:l'J,; -P.r Am::-rica"l psychologist. Daniel Goleman through his ;Jcok 

En.otic,nal intF-Uigence: why it can mat'.cr more than 1.Q: published in 1995.

\Vh::t cio happiness, fea:-, anger, affection, f.hame, disgust, sm11rise, 

iusr, sad:1ess, elation and love have ir: --0:;1:non? These are emotions which 

ciirectly affect ou;- clay-to-day life .. For k>Jtg, it has been believed that 

success at the workplace depends on our level of intelligence or 

•. 
·"
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intelligence quotient (IQ) as reflected in our academic achievement, exams 

passed, marks obtained, etc. In other words, our intellectual credential: 

doing well in school, holding an engineering degree or even an advanced 

computer degree, obtaining high scores in an IQ test. All these are 

instances of intelligence of the academic variety. But how bright are we 

outside the classroom, faced with life's difficult moments? Here, we need a 

different kind of resourcefulness, te1med as EI which is a different way of 

being smart. 

· Emotion is defined as any agitation or disturbance of mind, person,

vchemen, or excited mental st::.l�. Emotion refers to a feeling with its 

discinctive t!1oughts, psychological and biological state and range of 

prope;;sities to act (Singh, 2001 ). 

Emotional intelligence includes traits like self awareness social 

deftness and the ability to delay gratification, to be optimistic in the face of 

adve,sity, to channel strong emotion and to show empathy towards others. 

The concept of emotional intelligence and its measure, EQ has revealed 

that a person's emotional intelligence measured through his EQ may be a 

greater predicator of success than IQ. 

The populaiity of emotional intelligence during the past decade has 

led ·,·P.searchers to exc,mine its potency in various areas of human 

functioning. Thus, it has been found that emotional intelligence is related to 

Iifo �uccess, (bar, 2001) life satisfaction and well-being and (Palmer, walls 

Bergess & Staugh, 2002) interpersonal relationships (Fitness, 2001) some 

other cmpi1ical stuc,ics have also found emotional intelligence as an 

i mp01iant tool related to pc�itivc criterion such as prosaically behaviour, 

parental wannth and positive family and peer relations (Mayer-et al., 1999, 

Rice, i 999, Salovey et al., 200 I). From literature reviev.•, it appears that 

cmot::mal intelligence provides a very unique kind of ability by linking 

cognitive and affec,iv� sphere of human personality. 

3 
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The EQ concept argues that IQ or conventional intelligence, is t0O 
nmTow, that there are wider areas of emotional intelligence that dictate and 
enable how successful we are, success requires more than IQ which has 
tended to be the traditional measure of intelligence, ignoring essential 
behavioural and character elements. We met people who are academically 
brilliant and yet are socially and inter-personally inept. Also it is 
understood that despite possessing a high IQ rating, success does not 
automatically follow. 
Goleman identified the five 'domains' ofEQ as: 

e Knowing your emotions 
e managing your own emotions 
., motivating self 
., recognizing and understanding other people's emotions and 
e managing relationships that is, managing the emotions of 

others 
Controlling the emotions constructively has been called as 

'emotional intelligence' in the recent year. EI is the ability to perceive and 
express emotion accurately and adaptively, to understand emotion and 
emotional knowledge, to use feelings to facilitate thought, and to manage 
e notions in one self and others. EI emphasizes interpersonal, intrapersonal, 
a d practical aspects af intelligence which has been popularized by Daniel 
Coleman (1995) in his book Emotional intelligence was initially developed 
bi Peter Salovey and John l\1ayer ( 1990), who defined it as the ability to
ptrceive and express emotion accurately and adoptively (such as taking the 
p4rspectivc of others), to understand emotion and emotional knowledge 
(��ch as understanding the roles that emotions play in friendship and 
maniage), to use feeling to facilitate thought (such as being in a positive 
mood, which is linl:ed to creative thinking), and to manage emotions in 
oneself and others (such as being able to control one's anger). 

4 
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Trinidal & Johnson, (2002) in their study used the MSCEIT (Mayer 

- Salovey - Carnso Emotion Intelligence Test (MSCEIT) and found that

youths with higher emotional intelligence were less likely to have smoked 

cigarettes or to have used alcohol. 

Although much work remains, the concepts of social and emotional 

intelligence have increased teachers awareness that provides experiences to 

meet student's social and emotional needs can improve their adjustment 

(Graczy et al., 2000). . Salovey (1990) defines emotional intelligence 

wl,ich involves five characte1istics namely, self-awareness or knowing 

one's emotions, the ability to manage one's emotions and impulses, self -

motivation, skills, empathy or the ability to sense how others are feeling 

and finally, social skills or the ability to handle the emotions of other 

people. Molouff and Schett, (1998) found in their study that, the persons 

with higher emotional intelligence were more socially accepted and they 

display better social skills. Emotional intelligence plays a significant role in 

establishing and maintaining relationship (Goleman, 1995). 

There are two models of emotional intelligence, one which 

emphasizes more on the cognitive aspects, such as perception, 

understanding analysis and reflective regulation (thinking about feeling) of 

. emotions (Mayer and Salovey, 1997) and the other which include non 

cognitive aspects, such as 111otivr1tion, general mood and global personal as 

some functioning along with some cognitive aspects (Goleman, 1995; Bar, 

1997) 

A number of studies found that female have scored higher than male on 

emotional intelligence scale (Brackett and Mayer, 2003, Mayer et al., 2002, 

Thingujan and Ram, 2000). 

The Components of Emotional Intelligence are as follows: 

5 
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1. Self-awareness - The ability to stand aside and look at self,

understand strength and weakness.

2. Self-regulation - Having the integiity to work within the strengths

while focusing to improve upon weaknesses.

3. Motivation - Refemng to the drives and pulling forces which result

in persistent behaviour directed towards certain goals.

4. Social-awareness - The ability to understand other's behaviour and

i:clmowledge difference as acceptable.

5. Sodal &kills - Communication skills, group working, and

behaYioural skills, leadership skills, self-motivation in the face of

opposition arc some ofthes� compositions.

aowcver, researches and experimer1ts conducted in the 90's onwards

haYe t1ied to challenge such over-dominance of intelligence and its 

measure IQ by replacing it with the concept of emotional intelligence and 

its measure Emotional Quotient (EQ), reveals that a person's emotional 

intelligence measared through his EQ may be a greater predictor of success 

than his or her IQ. Hence, there is a need to bring intelligence to emotion. 

Emotional intelligence is grounded piimarily in psycho-biology and 

modem neuroscience. Howard Gardner was the first one to point out the 

distinction between intellectual and emotional capacities and introduced his 

theo1y of multiple intelligence (1983) including interpersonal intelligence 

and intrapersonal intelligence. 

Family is the first institution of a child, but with the breakdown of 

joint families and the advent of a high living index both parents are out for 

work leaving the child with ve1y little time to spend with the parents. 

l\1orcover, parents are not always in a position to cope with or dispense 

v,1ith the necessary emotional skills. This makes the role of schools 

particularly of the teachers in nurturing emotional skills in children even 

more crucial scientific research on functioning of the brain in particuiar 
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indicates that the information of emotional skills is much easier m 

'formative years' i.e. from birth to the late teens. But the fine line between 

childhood and adulthood is disappearing due to massive media exposure, 

too much of stress on performance and cut-throat competition. Thus, there 

is a rise in juvenile delinquency, children indulging in alcoholism, 

smoking, adolescent pregnancies, child suicides and many other antisocial 

activities which make us realize that something is lacking somewhere. 

In the Indian context, we realize that to change the curriculum of schools is 

a herculean task. But in order to increase the efficiency of schools as places 

of learning, we can put the onus on the shoulders of our teachers or 

educators. Education is able to instil in the child a sense of maturing and 

responsibility by bringing in it the desired changes according to its needs 

and demands of ever changing society of which it is an integral part. In this 

sense, education is that conductive process which drags a persons from 

darkness, poverty and misery by developing his individuality in all its 

aspects physical, mental, emotional and social, with this type of all-round 

development, he becomes a responsible, dynamic, resourceful and 

enterprising citizen of strong good moral character, who uses all his . 

capacities to develop his own self, his society and his nation to the highest 

extent. He is able to meet the conflicting challenges and tide over all the 

difficulties which confront him in day-to-day life. Thus, education develops 

the individual like a flower which distributes its fragrance all over the 

environment. There are various views and definitions of the phrase 

emotional intelligence; yet the most accepted explanation is given by John 

D. Mayer and Peter Salovey (1997) a Yale University psychologist in their

book "Emotional Development and Emotional Intelligence". Emotional 

intelligence may be defined as "the capacity to reason with emotion in four 

7 
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areas: to perceive emotion, to integrate in thought to understand it and to 

manage it." 

Consequently, the role of teachers in displaying emotional skills 

while teaching and managing classroom situations becomes all the more 

critical and the last hope. This can be the first possible solution to develop 

such essential skills among the children in schools and to make school a 

place where pupils can learn something for their future social behaviour 

and success in work places through proper education. 

1.1 Need and importance of the study 

High intellect does not ensure on success in life and education. In 

fact, one's s1,:::cess is contributed by high emotional and spi1itual 

intelligence. This statement is supported by a research done by Goleman 

(1995) who stated that 80% of a person's success relies on emotional 

intelligence. The findings of this research are supported by Steinberg. 

Sten1berg found out that IQ's influence towards a person's success is 

limited to 4% of variance. Besides that, Goleman's statement is also 

supported by Mohamed (2001). He added that individuals who have a good 

combination of spi1itual and emotional aspects which are harmonized with 

their intellect could produce a balanced generation. This situation could 

ensure the generation to have a strong self-defence to face world challenges 

without any bother. This statement clearly shows that emotional level of 

intelligence really influences one's level of achievement. Good emotional 

intelligence of an individual could influence a student's level of academic 

achievement. The stability in emotional intelligence would not only have 

implications towards good achievements but also became the measure for 

good attitudes of the students. Though many studies have been conducted 

that is-related emotional Intelligence and academic achievement whereas, 

the investigator could come across very few studies where the emotional 
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intelligence of secondary students was studied in relation to academic 

achievement. This gap led the researcher to conduct a study discovering 

whether secondary level students differ in emotional intelligence and 

academic achievement and also to compare emotional Intelligence and 

academic achievement of students of government and private higher 

secondary school. 

Most of the people think that if an individual has high level of 

intellect, the individual will have the opportunity to achieve better success 

compared to those with low intellect. However, there are cases where 

people with high intellect who are left behind those who have low intellect. 

The findings of the present study may be useful to the teachers; 

administration, parents/guardians and other to develop and understanding 

the behaviours of school students. This will also put forth, the phenomenon 

of relationship between emotional intelligence and academic achievement. 

In this context, the teachers have more responsibilities in moulding 

the character of students; teachers help them in their development of 

physical, mental, emotional and intellectual growth. They have to take care 

of the affective domain of the students besides the stress on academic 

excellence. It will ensure that students are prepared to face the challenge 

and utilize opportunities. Hence the investigator chose the topic 

'Relationship between emotional intelligence and academic achievement of 

students at higher secondary level'. 

1.2 Statenient of the problem 

The present study is entitled as 'Relationship between Emotional 

Intelligence and Academic Achievement of Students at Higher Secondary 

Level.' 

9 
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1.3 Operational definition of the key terms 

Before proceeding further in any research the researcher should have 

a clear understanding of the problem. The terms as such emotional 

intelligence, and academic achievement need special description as it may 

convey different meaning to different people. This may result in ambiguous 

understanding of the terms. Therefore, to overcome this problem the 

researcher made an attempt to define the tern1s operationally. In this study 

the researcher has given the understanding of these terms as follows

Emotional Intelligence: - Emotional intelligence refers to four maJor 

parts: 

ii) 

iii) 

The ability to be aware of, to understaad and to express one self, 

The ability to be aware of, to understand and related to others, 

The ability to deal with strong emotions and control one's 

impulses. 

iv) The ability to adapt to change and to solve problems of personal

and social nature.

Academic Achievement: Achievement is the end product of all 

educational endeavours. It means the attained level at which the student is 

functioning in school task as measured by school marks or grades earned. 

Academic achievement is a core topic in the discipline of educational 

p,-ychology and outcome of vital importance to governments and policy 

makers. In this study the academic achievement is operationally defined as 

the marks obtained by the students on the previous class (X standard). 

IO 
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1.4 Objectives of the study 

Following objectives were kept m view while conducting this 

investigation-

!. To find out the relationship between emotional intelligence and 

academic achievement of students at higher secondary level. 

2. To find out the levels of emotional intelligence among of higher

secondary school students.

3. To find out the levels of academic achievement aniong higher

seconda1y school students.

4. To find out significant differences if any in emotional intelligence

among higher secondaiy school students with regard to gender and

type of schools.

5. To find out significant differences if any in academic achievement

of higher secondaiy school students with regards to gender and

type of the schools.

1.5 Hypotheses 

Following hypotheses were formulated in the study on the bases of above 

objectives 

I. There is no si&nificant relationship !)etween emotional intelligence

and academic achieveme::t ofhizher secondaiy students.

2. There is no significant difference in. emotional intelligence of higher

secondaiy students with respect to gender.

3. There is no significant difference in emotional intelligence of higher

seconda1y students with respect to type of the schools.

4. There is no significant difference in academic achievement of higher

seconda1y students with respect to gender.

5. There is no significant difference in academic achievement of higher

secondary students with respect to type of the schools.

11 
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1.6 Delimitations of the study 

1. The study has been conducted only m two schools affiliated to

Madhya Pradesh Board of Secondary Education ( one private and one

government) in Bhopal city.

2. The study is further delimited to students of class XI.

3. The study was conducted on 200 students only.

As the study was conducted on 200 students of class XI only in two schools 

in Bhopal city, therefore, the findings cannot be generalized. 

1.7 Chapterization 

Present study was proposed to organize in to five chapters. This desc1iption 

is given below. 

Chapter-I is introducto1y m nature. It introduces need of the study, 

statement of the problem, objectives and hypotheses. It mentions 

delimitation of the study also. 

Chapter-II presents review of related literature and provides foundation for 

the research problem. 

Chapter-III deals with the methodology, research design, sample, tools, 

used, data collection procedure ar.d statistics used. 

Chapter- IV includes analysis ar.d interpretation of the obtained data. 

Chapter-V is of summary and conclusion. This chapter deals with findings, 

conclusion and educational implications of the study and also includes 

suggestions for fu1ther research. 

12 
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CHAPTER II: REVIEW OF RELATED LITERATURE 

2.1 REVIEW OF RELATED LITERATURE 

The results of a literature review may be compiled in a report or they may 

serve as part of a research article, thesis, or grant proposal. 

"Research literature reviews can be contrasted with more subjective examinations 

of recorded information. When doing a research review, we systematically 

examine all sources and describe and justi(v what we have done. This enables 

someone else to reproduce our methods and to determine objectively whether to 

acce;1t the results of the review. Subjective reviewers choose a1iicles without 

jnf·,ifying why they are selected, and they may give equal credence to good and 

pocr studies. The results of subjective reviews are often based on a partial 

examination of the available literature, and tl�eir findings may be inaccurate or 

even false. 

Th::::re should be clear links between the aims of our research and the literature 

review, the choice of research designs and means used to collect data, our 

discussion of the issues, and our conclusions and reconm1endations 

Review on Emotional Intelligence 

J(i;,ren V :.nder Zee (2002) examines the relatbnship of self and other ratings of 

with academic int':llligence and personality, as wei! as the incremental validity of 

emotional intelligence beyond academic intelligence and personality in 

predicting academic mid social success. Factor analysis revealed three emotional 

iI1telligence dimensions that were labelled as empathy, :::utonomy and emotional 

control. Little evidence was fo,1nd for a relationship between emotional and 

Bcademic intelligence. Academic intelligence was low and inconsistently related 

to Emotional intelligence, revealing both negative and positive interrelations. 

Strong relationships were found for the emotional intelligence dimensions with 

ext:raversion and emotional stability. Interestingly, the emotional intelligence 
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dimensions were able to predict both academic and social success above 

traditional indicators of academic intelligence and personality. 

Katyal (2005) studied the gender differences in emotional Intelligence among 

adolescents. In this study 150 stu9ents of class X from different government 

schools from Chandigarh were selected randomly. The data were collected 

through standardized emotional intelligence tests. The findings revealed that girls 

were found to have greater emotional intelligence than boys. 

Co!lcnder (2008) found that higher emotional intelligence may help protect at

I isk individuals from future episodes of depression by promoting healthier 

int ::rpersonal dynamics. 

KaGr (2008) focussed on emotional intelligence of students in relation to their 

demographic variable. The findings show that there is significant gender 

difference in emotional Intelligence among senior secondary school students. 

There is no significant diffe,·ence in emotional intelligence of school student 

from urban and rnral areas. 

Gupta (2008) in his research work has attempted to study the role of EI and 

intelligence in the depression of adolescent girls. The results show that 

adolescent girls wi,h high kvel of emc,tional intelligence and intelligence scored 

low in depression. 
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Jadhav and Patil (2009) for their study on emotional intelligence among 

student teachers in relation to General Intelligence and Academic Achievement 

have used the Mangal Emotional Intelligence Inventory (MEII, 2004) and 

General Intelligence Test (GIT) by Pal and Mishra (1998) as tools. Academic 

Achievement was obtained from college records. On the basis of findings of the 

study it was concluded that (a) there is no significant relationship between 

emotional intelligence and General Intelligence of student teachers. (b) There is 

no significant relationship between Emotional Intelligence and Academic 

Achievement of student teachers. 

Sowmyah et.al., (2009) in their study has attempted to assess the level of 

emotional intelligence competency among secondary school female teachers. 

From results, it has been found that there is a significant difference in emotional 

intelligence of extroverts. The emotional stability is significant or more among 

rural secondary school female teachers than urban secondary female teachers. 

Subramanyam (2010) studied the impact of emotional intelligence and study 

skills of high school students. 60 high school students constituted the sample of 

the study. Based on the findings of the study it was concluded that there is no 

significant difference with regard to the impact of gender · on emotional 

intelligence and study skill of high school students. 

Chaman, Sharma and Sharma (2010) in their study on emotional intelligence 
. . 

of scheduled caste students in relation to self concept, Mangal Emotional 

Intelligence Inventory and Bhatnagar's Self Concept Inventory were 

administered on the 584 Scheduled caste male and female students of arts and 

science steam of class XL The sample consisted of 335 male and female 

scheduled caste students of arts and science steam with high and low emotional 

intelligence. To find out the significance difference between two means't' test 

was carried out. 

Shipley, Natalie, et al. (2010) studied the relationship between emotional 

intelligence, as measured by the Trait Emotional Intelligence Questionnaire Short 
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Fonn (TEIQue SF) and academic perfonnance were examined in a sample of 

undergraduate business students (N=l93). Emotional intelligence was found to be 

positively associated with work experience. Despite this finding, emotional 

intelligence was not significantly associated with age. Global trait emotional 

intelligence was not significantly associated with academic achievement; 

however, students in the mid-range GP A had a significantly higher mean 'well

being' factor score than students in the lower and higher-range GPA. 

Stella and Maria (2010) in their research on Trait Emotional Intelligence 

influence on academic achievement and school behaviour used a sample 

comprised 565 children (274 boys and 286 girls) between the age of7 and 12 (m 

age = 9.12 years, SD=l.27 years) attending three English state primary schools. 

Additional data on achievement and SEN were collected from the school 

achieves. Conclusion of this research shows that Trait Emotional Intelligence 

holds important and multifaceted implications for the socialization of primary 

school children. 

Mohan!)' and Devi (2010) in their study on socio-personal variables and 

emotional intelligence of adolescents in secure attachment style was taken up to 

examine the relationship between the emotional intelligence of adolescents of 

secure attachment style and selected socio-personal variables. The sample 

comprised of 60 adolescents studying in schools of Hyderabad and 

Secunderabad. Attachment scale by Hazen and, Shaver (1987) was used to find 

out adolescent's perception about different attachment styles. Emotional 

Intelligence inventory (2003) was used to find out their Emotional Intelligence 

levels. Results revealed that securely attached adolescents having parents who 

are highly educated and having good problem solving skills and were happier. 

Interestingly, adolescent girls of secure attachment style were more optimistic 

and well and are of their feelings than boys. 

Sailaja and Umadevi (2010) tried to find out the relationship between Perceived 

Self-Efficacy of adolescents and their emotional intelligence levels. The sample 

16 

RIE Li
bra

ry 
Bho

pa
l



comprised of 1000 adolescents in the age range of 13-16 years studying in high 

school and intermediate. The Self-efficacy Scale (Schwarzer and Jerusalem, 

1993) and Emotional Intelligence Inventory (Umadevi and Mayure, 2003) were 

used to find out the self-efficacy and emotional intelligence of adolescents. The 

results revealed that adolescents with low self-efficacy, medium self-efficacy and 

high self-efficacy level fell under below average, average and above average 

categories of emotional intelligence respectively. Differences were noticed in the 

emotional intelligence of adolescents with different self-efficacy to score better 

than medium and low self-efficacy levels an all dimensions of emotional 

intel!igence. 

Review on Emotional Intelligence and Academic Achievement 

Verma (1985), conducted a study on factors affecting academic achievement, "a 

cross cultural study of tribal and non-tribal students at Junior High School level 

in Uttar Pradesh". The Kuppuswamy's Social-economic Status Scale, the 

Raven's Standard Progressive Matrices for intelligence, aggregate marks in 

previous class for academic achievement were used as tools in the study. The 

mean achievement of SC students was significantly lower than that of ST 

students from other caste. 

Nada (2000) studied the relationship between emotional intelligence and 

academic achievement in Eleventh Graders .. The sample was 500 11 th graders

boys and girls from public and private schools in Montgomery, Alabama. Baron 

Emotion Quotient Inventory (EQI) was used. Result of this study was that there 

is positive relationship between emotional intelligence and academic 

achievement of eleventh graders. 

Karen Vander Zee (2002) examines the relationship of self and other ratings of 

emotional intelligence with academic achievement and personality, as well as the 

incremental validity of emotional intelligence beyond academic intelligence and 

personality in predicting academic and social success. Factor analysis revealed 

17 

RIE Li
bra

ry 
Bho

pa
l



three emotional intelligence dimensions that were labelled as empathy, autonomy 

and emotional control. Little evidence was found for a relationship between 

emotional and academic intelligence. Strong relationships were found for the 

emotional intelligence dimensions with extraversion and emotional stability. 

Interestingly, the emotional intelligence dimensions were able to predict both 

academic and social success above traditional indicators of academic intelligence 

and personality. 

Kumar itnd Patil (2006) emphasized that there is no significant difference 

between emotional intelligence of male and female student teachers. It was also 

stated that emotional intelligence and academ.ic achievement are significantly 

related. 

Mahajan (2011) conducted a study on academic achievement in relation to 

emotional intelligence and spiritual intelligence. A sample of 140 students 

studying in class XI from four schools of District Hoshiarpur was taken for the 

collection of data clusters at school and section level. B-variate coefficients of 

correlation and t-ratio were used to analyze the data. The findings were: there is 

no significant difference between the spiritual intelligence of boys and girls, 

there exist positive and sign.ificant relationship between academic achievement 

and emotional intelligence of boys and girls. Also the relationship was found 

positive and significant for boys and girls separately. There exists positive and 

significant relationship between acade•11:c achievement and spiritual intelligence 

of boys and girls. Also, the relationship was found positive and sign.ificant for 

boys and girls separately. There exists positive and significant relationship 

between emotional intelligence and spiritual intelligence of boys and girls. 

Sreekala (2010) in her experimental stu<ly conducted on class IX students of 

Kerala state to improve their goal orientation. The study intended to see the 

influenc.; of the experiment on the level of goal orientation in students and 

thereby its influence on their academic achievement. The result of the study 

showed that the students improved their mastery goal orientation sign.ificantly, 
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which is associated with hard work and persistence. They reduced their 

performance goal orientation which is associated with low persistence. They also 

did better in academics. 

Narain and Vijaya (2010) in their study attempted to find out whether there is a 

relationship between emotional intelligence and academic achievement of school 

children who have not yet reached the adolescent age. The sample consisted of 

200 children (100 boys and 100 girls) of class 4th having age range 9-10 years 

from various schools of Patna High and low achievers (50 boys and 50 girls in 

ee.ch) were differenced based on their percentage in the last two consecutive 

·exm11ination results nmltifact01: emotional intelligence scale developed by Dr.

Vinod Kumar !::hanwal was used which measured four components of emotional

intelligence viz., perceiving, assimilation, understanding and managing emotions.

The results repeated positive correlation between emotional intelligence and

acadeiric achievement of school children in all the four areas. Significant

differences were also found between boys and girls high and low achievers.

2.2 Summary 

The review of the literature is an important part of research and is also carried out 

in educational research. The review of the literature in educational research 

provides us with the means of getting to the particular fields oflmowledge. Until 

researcher learns what are the studies already under taken and what remains still 

to be studied, he/she cannot deveiop a research project that ·will contribute to 

furthering knowledge in that field. Thus the literature in any field fonns the 

foundation upon which all future research work must be built. All the above 

define reviews help to researcher get the new direction for her study. 
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CHAPTER III: METHODOLOGY 

3.1 Research Method 

The present study is descriptive in nature. In order to accomplish the 

objectives of the present study, survey method was considered suitable for 

finding significant relationship between emotional intelligence and 

academic achievement as well as differences in emotional intelligence and 

academic achievement among students of class XL 

3.2 Population 

The population of the present study is students studying in class XI 

from government and private co-education schools of Bhopal affiliated to 

M.P. Board of Secondary Education.

3.3 Sample 

In the present study, school is the unit of study and out of all the 

M.P. Board of Secondary Education affiliated schools in Bhopal. Two

randomly picked schools were namely Model Higher Secondary School 

from the government sector and Kopal Higher Secondary School from the 

private sector. Out of many sections of class XI, the science section was 

chosen from both the schools. 

A sample of 200 students of XI standard from above two schools 

,vas taken for the study using simple random sampling technique. 

Distribution of sample is presented in Table 3.3.1. 

Table - 3.3.1 Distribution of Sample 

S. No. Name of the School Boys Girls Total 

I Kopal Higher Secondary school 50 50 100 

2 Model Higher Secondary School 50 50 100 

Total 100 100 200 
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3.4 Tools 

In the present study Mangal's Emotional Intelligence Inventory [MEII] 

was used to find out the level of emotional intelligence of class XI 

students. 

• Description of Mangal's Emotional Intelligence Inventory

[MEIi]

It was developed by Dr. S. K. Mangal and Mrs. Shubhra Mangal (2004). 

MEII has been designed for use with Hindi and English knowing 16+ years 

of age of school, college and university students for the measurement of 

their emotional intelligence (total as well as separately) in respect of four 

areas of aspects of emotional intelligence namely, Intra-personal 

Awareness (Knowing about one's own emotions) Inter-per'sonal 

Awareness (knowing about others emotions). Intra-personal 

Management (Managing one's own emotions) and Inter-personal 

Management (Managing others emotions) respectively . 

Sl. 
No. 
(a) 

(b) 

(c) 

(d) 

Table - 3.4.2 
A fA t fMEII reas o specs o 

Area / Aspect 

Intra-personal Awareness (own.emotions) 

Inter-personal Awareness (others 

emotions) 

Intra-personal Management ( own 

emotions) 

Inter-personal Management ( others 

emotions) 

... �.'b-363 

No of Items 

25 

25 

25 

25 

, /2 'u,<1ti,'u,� Total Items 100 
,lJ. -

'Cr' V,:g' 
1( ' 
i:.: ( uos.JU!,f) !
.,, ,// 

-&
'-

c.J 
�l.ll!!lli.J • . 

. -
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It has 100 items, 25 each from the four areas to be answered as 'yes' or 

'no'. 

Table - 3.4.3 
CI ·ri fE ass1 1cat1on o 

Categories 
motiona I I Iii nte le:ence 1n terms o fC atei:::ones 

Description Range of Scores 
Female Male 

A Very Good 88 & above 90 & above 
B Good 75-87 77-89
C Average 61-74 63-76
D Poor 48-60 49-62
E· Very Poor 47 &below 48 & below 

Approximately 30 to 40 minutes are required to complete the test. 

The split half reliability is 0.89 and test retest reliability is 0.92. 

Scoring Procedure 

Scoring can be done by hand or using stencil. The mode of response to 

each of the item of the inventory is in the form of a forced choice i.e. either 

yes or no, indicating complete agreement or disagreement with the 

proposed statement respectively. In present Emotional Intelligence 

Inventory, thus there are item where the response 'yes' is indicative of the 

presence of emotional intelligence and 'no' for the lack of emotional 

intelligence. Similarly, there are items where 'no' response provides clue 

for the presence of emotional intelligence and 'yes' for its absence. 

For scoring one mark into be provided for the response indicating 

presence of emotional intelligence and zero for the absence of emotional 

intelligence. 

• Personal Data Sheet:

The personal data (name of the student, class, section gender, stream, 

percentage of previous class etc.) of students have obtained. 
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• Academic Achievement Record

The academic achievement was measured by obtaining annual examination 

marks of the previous class (X standard). 

3.5 Procedure for data collection 

After selecting the appropriate instrument the task was to administer it. 

Before administering the test, permission of the Principals were taken. To 

cany out the test, the investigator prepared a detailed schedule in which 

time and dates were allotted. As per the schedule, MEII was administered 

to all the 100 students in small groups (25 students in each group) 

separately in both schools. Students were asked to assemble in a hall. 

Students were seated according to their roll number. Before administration 

of test, rapport was established with students motivating them to respond 

sincerely to the test items. Before distributing the Question Booklet and 

Answer Sheets, a brief description of the test and its purpose was told to 

students. It was made clear that the results of the test will not have any 

effect on their school marks. 

Then the Question Booklet and answer sheets were distributed to the 

students by the investigator and class teacher of grade XI students. They 

were asked to fill their identification data (name of the student, class, 

section, gender, stream, percentage of previous class) on answer sheets 

provided to them before giving answers. 

After this the investigator gave the following instructions given in the 

Question Booklet. 

Instructions to the students 

"The recent researches and development in the field of education and psychology 

have revealed that our emotional intelligence plays a key role in our adjustment 
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and progress in life. Naturally; at this moment, you may be inclined to know 

about the level of your emotional intelligence. For this purpose you have to 

respond to the questions given ahead carefully by taking care of the foliowing 

things. 

1. You are provided with a test booklet and answer sheet. 'Nhat you are

reading at present is the test booklet. The front back page of this booklet

contains instructions and in the remaining pages tl1cre are 100 test

statements for being responded as 'yes' or 'no'.

2. All these statement are meant for knowing about the level of your

emotional intelligence. There is no right or wrong answer to a question

given in the booklet. After reading a particular question and considering

what is appropriate for you, you have to simply respond to it as 'yes' or

'no'.

3. It should be kept well in mind that you have not to write anything on the

test booklet. It is simply a question paper. Answer / responses are to be

written on the answer sheet by putting a @'yes' or 'no' given against the

serial no. of the each statement.

4. Try to provide free and frank responses without any fear and hesitation.

Your responses will remain quite secret and confidential and may be used

for the research purposes.

5. Be careful that no statement should be left unanswered; otherwise you will

not be having a complete assessment of your emotional intelligence.

6. There is no time limit for providing response. However, you are requested

to finish your work within 30 or 40 minutes.

7. If you have any doubt, please ask."

After collection of data scoring was done using stencil. 
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3.6 Statistical techuiques ured 

The data collected was tabulated and for analysis statisticai techniques 

like IV1ean, Standard Deviation, Coefficient of Corrclatio;:i and t-test 

were used. 
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CIIA.PTER IV: DATA ANALYSIS AND INTERPRETATION 

The data collected were analysed using appropriate statistical techniques. In 

de"criptivc analysis the basic statisticul technique like Mean, Standard Deviation, 

Coefficient of Conelation and t-test were calculated by the investigator to 

interpret the findings. 

4.1 Analysis of Data 

Analysis of data was done according to the objectives and hypotheses of the 

study. 

Objedive I: To find out the relationship between emotional intelligence 
and academic achievement of students at higher secondary level. 
For this objective coefficient of conelation is used. 

Objective 2: To find out the level of emotional intelligence among of 

higher secondary school students. 
For this objective Mean and SD were calculated. 

Ob_jective 3: To find out the levels of academic achievement among 
higher secondary school students. 
For this objective Mean and SD were calculated. 

Objective 4: To find out whether there is any significant differences in 
emotional intelligence among higher secondmy school students with regard 
to gender and type of schools. 

For this objective 't' test is used. 

Objective 5: To find out significant differences if any in academic 
achievement of higher secondary school students with regards to gender 
and type of the schools. 

For this objective 't' test was calculated. 

The analysis of data is presented in tabular form. 
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4.2 Testing of Hypotheses 

Hypothesis 1: There is no significant rebtionship between emotional 

intelligence and academic achievement of higher secondary students. 

Pearson Prodnct moment c01Telation (r) was calculated to test this hypothesis. 

Table 4.3.1: Correlation coefficient between emotional intelligence and 
academic achievement of class XI students 

SI. No. Variable N df I' 

I. Emotional Intelligence 200 198 0.87** 

2. Academic Achievement 

Note-**Significant at 0.01 level. 

Table - 4.3.l shows that the computed value of the coefficient of 

conelation 'r' is 0.87. The computed value of 'r' is more than the table value 

and hence the null hypothesis is rejected. This indicates a significant positive 

conelation between emotional intelligence and academic achievement of higher 

secondary sr.hool students. 

Hypothesis -2: There is no significant difference in emotional intelligence of 

higher secondary students with respect to gender. 
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Table 4.3.2: Comparison of Mean scores of emotional intelligence of boys and 
girls 

SI. No. Group N Mean SD dj' t-value

1. Boys 100 72.18 7.16 8.35**

2. Girls 100 80.90 7.59 198 

p <0.01 (2.61} 

Table 4.3.2 shows the significant difference in the mean scores on emotional 

intelligence of two groups. The 't' is significant at 0.01 level. Therefore, the 

hypothesis that there will be no significant difference between boys and girls 

with regard to emotional intelligence is rejected. The Table shows that the 

computed value of't' is 8.35 and the table value of 't' is 2.61 at 0.01 level of 

significance. Thus, the computed value of 't' is higher than the table value and 

hence the hypothesis is rejected. It indicates that girls have higher EI than boys. 

Figure 4.3.1: Comparison of Mean scores of emotional intelligence of boys and 

girls. 

I 
82 

' 

80 

,;;, 78 

7G 

74 6' 

72 

70 

68 

66 

�-------···--·-··-----

Comparison of Mean scores of Emotional Intelligence 
of boys and girls. 

Boys Girls 

Gender 

--1

ia Mean 

.... ! 

Figure 4.3.1 shows the comparison of Mean scores of emotional intelligence of 

boys and girls. The Mean scores of boys is 72.18 and the Mean scores of girls is 

80.90. 
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Hypothesis -3: There is no significant difference in emotional.intelligen�e of 

higher s::condary students with respect to type of the schools. 

Table 4.3.3: .Mean difference in emotional intelligence stt1dei:!S of gove:-nrncnt 

and private High-:, Secondary Schools. 

. Group N Mean SD df t-value

Government 100 70.06 8.047 198 12.76** 
School 
Private 100 83.02 6.198 
School 
p <0.0l (2.61) 

The 1c:sult in the Table 4.3.3 shows the difference between students of 

government and private higher secondary school with regaTd to emotional 

intelligence. There is a difference iu the Mean of the two groups and 't' ( 12.76) is 

significant at 0.01 level. Therefore, the hypothesis that there will be no 

significant difference between the students of government and private higher 

secondary school with regard to emotional intelligence is rejected. Table 4.3.3 

shows that the computed value of the 't' is 12.76 and the table value of 't' is 

2.6 l at 0.0 I level of significance. Thus; the computed value of 't' is higher than 

table value and hence the hypothesis is rejected. It indicates that the EI of 

students of private higher secondary school is higher (83.02) than their 

countc1varts (70.06). The findings are graphically represented in Figure 4.3.2. 
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Figure 4.3.2:· Mean difference in emotional intelligence of students of 

government and private Higher Secondary School 
,---------- ·····--· .... ----- ----- - •. -····· · 
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Mean difference In Emotional Intelligence nf 
govl.'rmnent and private Higher Sec,mdm:; School 

students. 

government Private 

IIypolhesis-4 : There is no significant difference in academic nchievement of 

higher seco11dary students with respect to gender. 

Table: 4.3.4 Mean difference between academic achievement of boys and girls 

SI. No. Category N Mean SD rlf t-value

L Boys 100 74.73 6.93 [98 
' 

6.82** 

2. Girls 100 81.32 6.74
. 

p <0.0 I (2.61)

The result in Table 4.3.4 shows the difference between boys and girls with regard to

academic achievement. There is a significant difference in the Mean of the two

groups and 't' is significant at 0.01 level. Therefore, the hypothesis that there

will be no significant difference between boys and girls with regard to academic

achievement is rejected. The Table shows that the computed value cf the 't' is

6.82 and the table value of 't' is 2.61 at 0.01 level of significance. Thus, the

computed value of 't' is higher than table value and hence the hypothesis is

rejected. It indicates that girls had higher academic achievement in compaiison to

boys.
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Figure 4.3.3: Mean Difference between academic achievement of boys and girls 
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. Figure 4.J.3 shows the compariso!' oflvlean scores of .academ:c BclHevemen'. of 
boys and girls. The Mean percentage on academic achievement of boys is 74.73 
and of girls 81.32. 
Hypothesis 5: There is no significaut difference in academic achievement of 
higher secor,dary students with respect to type of S<!;hools. 
Table 4.3.5: Mean difference between academic;a,Chievement of students of 

! 

government and private higher secondary school • 

Type of N Mean SD' 

school 
---Goven1mP-nt 100 76.02 7.35 
Private 100 80.03 6.28 

' 
p<0.0l (2.61) ; i 

'I 

' I 

df t-valne

4.15** 
198 

The result in Table 4.3.5 shows the difference bbtween academic achievement 
among students of government and private hig1JJr secondary schools. There is 

I I difference in the Mean of the two groups and 1
t' is significant at 0.01 level. 

Therefore, the hypothesis that there will be no significant difference between 
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acadclinc achievement among s:udents of govennuent and private higher 

secondarf school is rejected. The Table shows that the computed value of the 't' 

is 4.15 and the table value of 't • ;s 2.61 at 0.01 level of significance. Thus the 

computed value of 't' is higher than table value and he1.:ce the hypothesis is 

rejected. It indicates that the students of government rrntl p1ivate higher 

secondary school differ in their levels of academic achievement, hence the 

hypothesis is rejected. It indicates that government and pt ivate higher secondary 

school students differ in their levels of academic achievement. 

Figure 4.3.4.: Mean difference between academic achievement of government 

and private higher secondary school students-

r·------------
-----·-·-- -- ---------

i 81 

Mean difference between academic achievement of 
government and private higher secondaryscboolstndents 

Government 

Type of schools 

!.!Mean 

Figure 4.3 .4 shows the comparison of Mean percentage of academic achievement 

among students of government and private higher secondary school. The Mean 

percentage of students of government school is 7 6.02 and of private school is 

80.03. 
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Table 4.3.6: Classification of emotion?.] intelligence of girls

Scor.e Range Levels Grade Girl Students (T'i=lOO) I Percentage 

(%) 

88 &above Very Good A 07 

75-87 Good B 39 

61-74 Average C 41 

48-68 Poor D 11 
--·

47 &below Very Poor E 00 

Figure 4.3.5: Classification of emotional intelligence of girls
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---------- ------

Range of scores 

Table 4.3.6 and Figure 4.3.5 show that 41 per cent of girls are falling in the 

'average' category (61-74), and 39 per cent girls are in 'good' category (75-87). 

Only 7 per cent of girls are in 'very good' and 11 per cent in 'poor' category. It 

depicts that maximum percentage of girls are in good and average categories. 
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T11.b!e 4.3.7: Classification of emotional intelligence ofhcys 

I Si:ore R,mge Levels Gr:-;(j&� . Boy Students (N=100), P'Zi ccntagt\ 

I (%) 
f----

90 & above Ve1yGood A 07 07 

77-89 Good B 27 27 

6"' .. 6 Average 
� 

49 49 ;,-1 I... 

f----

I
49-•62 Poor D 16 16 

48 & below Very Poor E 1 I 
-

Figure 4.3.6: Classification of emotional intelligence of boys 

i !------ Classificat�n of Emotional Intellig:�:;------ - ---- - -
\ i (100 No. of Bo;vs) 
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60 -------- --- -
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16 ----

90 & 77-89 63-76 49-62 48 & 
above i below 

I 
I 

Very 
I 

Good Avernge, Poor Very 
Good Poor 

----·-----------

Range of scores 

"Number of Students 

-�···- ____ I 

Table 4.3.7 and Figure 4.3.6 show that 49 per cent of boys are falling in the 

'average' category (63-76), and 27per cent boys are in 'good' category (77-89). 

Only 7 per cent of boys are in 'veiy good' and 16 per cent in 'poor' category. It 

depicts that maximum percentage of boys are in average category. 
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.1: 

'fable:4.3.8 Mea11 of emotional i;ftdligence and ueademic achi::·,,r:ment of 

boys and girls 

I Gender Mean 

Emotional Intelligence Academic Achiev•�ment 

Boys 72.18 74.73 

\ Girls 80.9 81.32 
.· 

Figure 4.3.7: Mer.'1 of emotional intelligence and acaclcmic achievement of boys 
dl!d girls 

i'. 
I. 

Ii 

t 
.,, 

ii 

,, 

----·------·-·---------- ---·----· .. . ····• - - ·; 
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Emotional Intelligecne & Academic Achievement 
of Boys and Girls 

- 80.9 _ . SJ.32_ _ 

Mean ofEmotiona Intelligence :wean of Academic Achievement 
-·----·--------·-· -------------- -----

Gender 

mBoys 

Girls 

Figure 4.3.7 shows the comparison of Mean scores of emotional intelligence 

and . academic achievement of boys and girls. The Mean scores of emotional 

intelligence of boys are 72.18 and academic achievement scores is 74.73. The 

Mean scores of emotional intelligence of girls is 80.90 and academic 

achievement scores is 81.32. 
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T,�hle4.3.9 .M,:an of emotio;ial intelligence and academic ar:l1ievome;,t 0f 
' ' stiidents of gcvcrmnent and private Sch�·,-,1� 

. �·· . . . • . 

�------�-----�- ---------�-, 

f'rlean Types of sch0ds 
_,_ · Govt. 1 Private -·-i 

>--------------+------- I . --- I

>--E_m_o_t_io_n __ al_l_n_te _I_Iig_e_n_c_e __ -f-�-7-0_.0_6 ___ ...;•
1
1,____ �8.,0

1 

._o0, 23 ____ ---\Ac:.idernic Achievement 76.02 
Figure 4.3.8: Mean of emotionai intcliigence and acackmic ach'cvemcnt of 

rtudents of government and private Schools 
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H i\liean of Emotional 
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Achievement 

---------- --------------------·-"·'" ! 

Type of schools 

Figme 4.3.8 shows the comparison of"Mean of emotional intelligence and 
academic achievement of students of government and private Schools. The Mean 
scor�s of emotional Intelligence of students of government school is 70.06 and 
academic achievement score is 76.02. The Mean scores of emotional intelligence
of students of private school are 83.02 and academic achievement scores are 
80.03. 

36 

RIE Li
bra

ry 
Bho

pa
l



., '

4.3 i::.terµret:ttion effindings

There is a significant ·po�itive cci;relation between emotiomil i11teliigence 
and academic achievement of XI class students. This ::'.,C,�11'.•: higher Je,iel of 
emot:�aal intelligence leads to highede?el of academic achi<::vement. 

Wodd gc,es on changing. Life has become more 1;:echanical. In this 
changing world competition exist everywhere especially in the field of 
educati0 11 and career. So, stress and tension are like rt part of human iifc. In 
order to overcome the challenges qf life students �},ould )Je mentally, 
socially and physically fit. Emotionc1l intelligence ciln pc;·:orm a significant 
role in order to mould an individual to face these challenges and c1ises in 
day to day life. The school is considererl as the right place to inculcate 
values, cnurage, will power etc. nnd to eliminate the negative feelings aml 
emotions like stress, tension, conflict, fear, anger, jealousy etc. The students 
who are aggressive and think negatively cannotconcentrate for a long time and 
have In<)re difficulty in reaching their potential than others 
The students who are aggressive and think negatively cannot concentrate for a 
long time and have more difficulty in reaching their potential than others 

Many studies revealed that there is positive relationship between emotional 
intelligence and academic achievement. Ediger (1997) stated that quality 
emotions and feeling help students give their best potential in the classroom. 
Nada's (2000) study revealed positive relationship between emotional 
intelligence and academic achievement of eleventh graders exists positive 
and significant relationship between academic achievement and emotional 
intelligence of boys and girls. Kumar and Patil (2006) emphasized that 
emotional intelligence and academic achievement are significantly related. 
Kaur (2008) also found significant gender difference in emotional 
Intelligence among senior secondary school students. 
The results of the study by Narain and Vijaya (2010) revealed positive 

con-elation between emotional intelligence and academic achievement of 
school children 111 all the four areas (perceiving, assimilation, 

understanding and managing emotions). Significant differences were also 
found between boys and girls high and low achievers. 
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!n the prese:it study higher emotional intelligenc<: was found in case of girls

;.�. girl� shov,;i;:d more emotion:il intelligence as compareJ to boys. It may 
_.,_ ..., 

be cec11cluded that girl students have greater ability to control their euotions 

than boy stud,:cnts. The findings are supported by the studies conductecl in 

this area. The :findings revealed that girl students were found to have 

greater emotional intelligence than boy students. Katyal (J.,005) found that 

girls were found to have greater emotional intelligence than boys. Many 

other &tudies found that female have scored higher than male on emotional 

intelligence scale (Brackett and Mayer 2003, Mayer et. al., 2002, 

Thingujam and Ram 2000) 

There is significant difference in emotional intelligence of students with 

respect to type of schools. The :findings revealed that private school 

students have greater emotional intelligence than their counterparts. The 

academic achievement of students of private school was found higher than 

the students of government school. It may be explained as the environment 

(social-emotional) in private school is more congenial which might have 

helped students to develop emotional skills leading to higher academic 

achievement. This situation is generally not present in government school. 

It can be concluded the emotional intelligence helps in developing essential 

skills among students in schools to make them learn social behavimu- and 

success in academic area 
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5.2 Findings of the study 
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Ci-iAf .fER. l/.: SUM.tv1ARY, CON(:LUSION AND SUGGE3TIONS 
• � 

I • � . � . 

·: his r,J·,. ,:ter.inch:;-Jes the sumnw�:,, of the Btudy, conclusfon GTI [.;;•:lings including

suggr,i;�ions. On tbe basis of the analysis and .interpretation of the obtained data,

reg��ding relationship between emotional inteUigence ii.nd ac:1,:l,;,mk o.chievc·.nent

'.)fhgher sc::ondrry school students findings are surmnfirisec! b,:1 aw:

5.1 Snmmary 

emotional intelligence is the ability or tendency to perceive, 

understand, regulate and harness emotions adaptively in self ar,c.l in others 

(S�lJ11.te ft a!; 1998), Research1;:L, nave conceptualizeci emotional 

intelligence. both as ability and as a trait. lt includes. the, abihty to 

underfland and regulate others as wpll as one's own emotions. People who 

can have control over their life can manage their feelings, andyan read and 

deal effectively with other people's feelings, while the people who cnnnot 

have control over their emotional life, fight inner battles that sabotage their 

ability to focus on work and think clearly (Goleman, 1996). 

lVlayer and Salovey (1997) defined emotional intelligence as ''the 

capacity to reason with emotion in four areas: to perceive emotion, to 

integrate in thought to understand it and to manage it." 

Good emotional intelligence of an individual could influence a 

�tudent's level of academic achievement. The stability in emotional 

intelligellce would not only have implications towards good achievements 

but also became the measure for good attitudes of the students. Though 

many studies have been conducted related. to emotional Intelligence and 

academic achievement whereas, the investigator could come across very 

few studies where the emotional intelligence of secondary students was 

studied in relation to academic achievement. This gap led the researcher to 
' ' 

conduct a study discovering whether secondary level students differ in 
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, ltJ\.v .,1 (1. . •·i .. 

e11°r.,ttbhal 1nteliie:ence and acr.deinic achie,;ement and also to compare 
�-

tniotion'al intelligi:nce and Rc�demic a-::hievemen•: ·or stL:/ents ,>f 

g�ve:11ment arid pri·;ate secondar)' .choo!." ·

Need 2nd hnilortance of the stu,iy 

In t': :. work! (;f rf.pid change in science and tt:chnoi.cgy, there is a need for 
stcdents to :1chieve more within a iimitcd time. Emotionnl imdligence can be as 
;:~-··erft,' :T,d a:three times more pcwerfU, thar, l.Q. emotional ;,;tellip:cnce is the 
al.ii lity to recognize the emotions and their relationship and to 1:eas0,1 out and 

,' . ' . ·  
. ' . 

solve the probl�ms. High intellect does not ensure �-n success in life and 
education. In fact, one's success is contributed by high emotional and spirituai 
i1-:.�eHigence. This statement is suppo:ted by a research done by Goleman (1995) 

. 
. . 

who sta'.ed that 80% of a person's sur.cess relies on emotional intelligence. The 
findings of thi� research are suprorted by Sternberg. Sten1berg found out that 
!Q's influence towards a person's success is limited to 4% of variance. Besides
that. Goleman's statement is also supported by J:vlohanuned (2001). He added
that individuals who have a good combination of spiritual and emotional aspects
which are harmonized with their intellect could produce a balanced generation.
This situati()il r;ould ensure the generadon to have a strong self-defence to face

, · •  
. 

world challenges without any bother. This statement clearly shews that level of
emotio'1al intelligence influences one's level of achievement. Good emotional
intelligence of an individual could influence a student's level of acade111Jc
achievement. The stability in emctional intelligence would not only have
implications_ towards good achievements but also became the measure for good
attitudes of the students. Though many studies have been conducted that is
related emotional intelligence and academic achievement whereas, the
investigator could come across very few studies where the emotional intelligence
of secondary students was studied in relation to academic achievement. Tlus gap
led the researcher to conduct a study discovering whether students at secondary
level differ in emotional intelligence and academic achievement and also to
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1 .• • 

I • ·t .• 

com1,are emotional intelligence and academic achievement·,,_· goverument and 

private school students of secondary school. 
. .  

Tl�-; fin,lings of the µresent study may be use;i.;!_ to the 
. . 

admi;:i:.:,ratio!i, pr.rents/guardian and other to develop an understanding about the 

belnviours of f'.�c0ndary school str<lents. Thi.s will - l: o put !'rnth, the 

phenomenon of relationship between rmotional intelligerce and academic 

:ichievement. 

It shou'.d prepare the younger generation to tmderstar:d and face the 

chai'leoges of•J1e wor:d. In this context, the t�achei·s have 1.·J�re n:2;;011sibilities in 

moulding the character of students. Teachers help them in their development of 

physical, mental, emotional and intellectual growth. They have to take care of the 

affective dt>main of the students besides the stress on academic excellence. It will 

ensure that students are prepared to face the challenges and utilize opportunities. 

So, the investigator felt the need to study relation betweeri emotionar intelligence 

and academic achievement of higher secondary school students. 

Stateinent of ti1e problem 

The study is titled as - "Relationship between emotional intelligence and 

academic achievement of students at higher secondary level';.· 

Objectives of the study: 

l. To find out the relationship betv,een emotional intelligence and

academic achievement of students at higher secondary level.

2. To find out the levels of emotional intelligence among of higher

secondary school students.

3. To find out the levels of academic achievement among higher

secondary school students.

4. To find out significant differences if any in emotional intelligence

among higher secondary school students with regard to gender and

types of school.
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.-;, To fo:d out significant differences if any in acaclemk achievement of 

high"r secondary school 0·'.11dents with regards '..::> ge-,nder and type of 

the sdwols. 

Hypoth1"ses 

1. Th0re is no significant relationship between emotioi,C: intelligence and

acade_mic achievement of higher secondary students.

2. There is no significant difference in emotional htelligence of higher

�econdary students with respect to gender.

3. There is no significant difference in emotional intelligence of higher

�econdary students with respect to type of the schools.

4. There is no significant difference in academic achievement of higher

secondary students with respect to gender.

5. There is no significant difference in academic achievement of higher

secondary students with respect to type of the schools.

Research 1'1ethodology 

Desig11 of the study-

Type of research - Survey method 

Pop11latio11 - Students of Higher Secondary level in Bhopal city constitute the 

population of the study .. 

Sample - A sample of 200 students of XI standard was drawn from two 

higher secondary schools (one govenunent & one private school) of Bhopal 

using simple random sampling technique. 100 students of government school (50 

boys and 50 girls) and 100 students of private school (50 boys aud 50 girls). 
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Tools iis,id in the study-

" Mangni's Emotional Intelligence Inventory [MEIi] 

It was·,.: ')Veloj)ed by Dr. S. K. Maagal and Mrs. Shublu·a iV:anga! (2004 ). The 

test :.:onsisls of 100 items· which take approxitnately 30 to 40 minutes to 

complete. The split half reliability:::. 0.89 and test retest reliability is 0.92. 

" Perso11al Data Sheet : 

"' Academk Achievement reccrd 

Delimitfftions of the Study 

· 1) The study was conducted only in two Schools

i'r?desh Board of Secondary education (one private ai,d one' government) 

in Bhopal. 

2) The study is further delimited to students of class XI.

3) The study was conducted on 200 students only.

As the study was conducted on 200 students of class Xl only in two

schools in Bhopal city, therefore, the findings cannot be generalized.

Statistical techniques used 

The:: dat?. collected was tabulated and for analysis statistical techniques like 

Mean, Standard Deviation, Coefficient of Correlation and t-test were calculated. 

5.2 Findings of the study 

,. There is a significant relationship between emotional intelligence and 

academic achievement of higher secondary school students. 

" There is significant difference in emotional intelligence of higher 

secondary students with respect to gender. The findings revealed that girl 

students were fom1d to have greater emotional intelligence thai1 boy 

·students.

• There is significant difference 111 emotional intelligence of higher

secondary students with respect to type of schools (government and

private school). Mean of emotional intelligence scores of students of
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private sch,0ol was 83.02 ar:d of students of gov<:.rnment school ,,:as 

70.06. The findings revealed that private school st1ui;:;;1ts were fbund to 

:':ave gr-:Jter emotional uitelligehce than.government r.chGc-l students. 

. , 
. 

, Trere ts significant difference in academic achk·;ement of higher 

:,'" condary students with respect to type of schools (government and 
,. 

i::.-ivate > .. :hoo!). Mean of academic achievement of students of private 

achoo] ·:i1�s ;:(l.03 and of government sci10ol ·..vas '/6.0::'.. ;'he findings 
I,, 

r::·"vealed that private school students were found to have greater 8cademic 

achkvement than government school student3. 

,· . 

0 Tl)ere is significant diffcre\1ce. m academic achievement , of higher 

sec;ondary students with ,rnspect to gender. Mean of acnclemic .achievement 

of girl �tudents is 81.32 and of boy studei1ts is 74.73. The findings 

revealed that girl students were found to have greater academic 

ac;hi.wement than boy students. 

5.:1 Condusion of the study 

"The mental process involved in the recognition, use, understanding, 

and m<1n:1gement of one's and others' emotional state to solve problems 

and regnbte behaviour. lt is the ability to monitor one's own and others 

em0tion, to discriminate among them and to use the information to guide 

ones thinking and actions." (Mayer & Salovey 1997, 199\)) 

Emotional intelligence is the ability to recognize the emotions and 

their relationship and to reason out and solve the proble111s. So 

e111otional intelligence is useful for students at school level. The roie of 

emotional intelligence in peace education and moral educatiOJ} is very important. 

Students can achieve all types of success with the help of emotional intelligence. 

Ivlolouff and Schett ( 1998) found in their study that the persons with higher 

EI were more sociaJly ac;cepted and they displayed better social skills. El 
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plays a significant role in establishing and n,aintaining relationship 

1001-'•"' aP 1-orJ :.) . 
\: ,,,, . . ... , ,,. .,, -· . 

Th<" present s::udy has been conducted on students belonging t0 the age 

gn)llp of 1 :5-17 yc:::rs and this- age is considered to be the, ;:-iost cru,:jal age 

of the d�velopment of human being. It ;3 a period when rapid p�ychological 

changes and demands for new social roles take pbce. They shov, the 

tendency cf impulsive urge to take im111ediate action which oft.en lead to 

risk taki_ng behavicur. In this rega_rq. proper understandin.g ;,nd handling of 

emotions by the students have to b_e given clue i.rrpo1iance. Here, in this 

sti-1dy in_ve&tigator tried to find out th_e relationship between emotional 

intelligenc:;e and academic achievement of students at school level. 

The investigatgr h,as collecte� da_ta :w,ith the help of MElI (Mangal 

Emotional Intelligence - Inventory) on level of emotional intelligence of 

students. The findings are concluded as follows:-

There il" a significant positive correlation between emotional intelligence 

and academic achievement of XI class students. This means higher level of 

emotional intelligence leads to higher level of academic achievement. 

1Norld goes on changing. Life hns become more me,chanical. In this 

changing workl co'11petition exist .everywhere especially in the field of 

education and career. So, stress and tension are like a part of human life. In 

order to overcome the challenges of life students should be mentally, 

socially and physically fit. Emotional intelligence can perform a significant 

role in order to mould an individual to face these challenges and crises in 

day to day life. The school is considered as the right place to inculcate 
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" 

V<1lues, ,>::urag'\ wilJ power ::�c. and to eEminate the i;,;:,gative feeling,, and 

emotions Tikc 08tress, tension, conflict. fear, anger,jealov.::;y etc: . ., . 

' 
,'-i- '- .,I 

Mar� studies reveeled tlmt the;·e is positive relationship G:c:tvieen emoti0nal 

iilteHigence and academic achievement. Ediger (1997) statii:,d that quality 
emotions ::md feeling help students give their b;st potential L.-i the clasiroom. The 
zt,:den,s who ?T<o aggressive and think negatively cannot c·1centtat,: for a Mng 
time and have more difficulty in reaching their p&tehtial than o',hers 

Nada's (2000) study revealerl positive. relationship between emotional 

intelligence and academic achievement of ekventh .£.:rarle,s ... Kumar and 

Patil (2006) emphasized tha1 emotional intelligence und academic 

Dr.hievcment are significantly related. Mahajan (2011) concluded that there 

exists positive and significant relationship between academic achievement 

and emotional intelligence of boys and girls. Also, the relatioqship was 

found positive and significant for boys and girls separately. The �·esults of 

the study by Narain and Vijaya (2010) revealed positive dnTelation 

between emotional intelligence and academic achievement of school 

children in all the four areas (perceiving, assimilation, understanding and 

managing emotions). Significant differences were also found between boys 

and girls high and low achievers. 

In the present study higher emotional intelligence was found in case of girls 

i.e. girls showed more emotional intelligence as compared to boys. It may

be concluded that girl students have greater ability to control their emotions
than boy students. The findings are supported by the studies conducted in

this area. The findings revealed that girl students were found to have

greater emotional intelligence than boy students. Katya! (2005) found that
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. . � .., 

girb "'ere fo,md to have grea•;�r, emotional intelligc1;Gc. than boy:;. Kaur 

(2008). also found significant gender difference -in e1::oti0n::li Tntdligence 

amoag senior secondary schooi students. ·l\1any otlmr s:11dies found thut 

fon:.ale ha';-e 8ccred higher th:i:; male on emotional inteiligeDcc scale 

(Brackett Knd Jviayer 2003, Mayer et. al., 2002, Thingujrm and Ram 2000) 

Here is significant difference in emotional intelligei:ce of stude:.its with 

respect to type of schools. The findings revealed that private _school 

students have greater emotional intelligence than t'.Jeir counterpart:,. The 

academic achievement of students of private school was found higher than 

the students of government sch@ol.Jt may be explained as th� environment 

(social-emotional) in private school is more congenial which might have 

ht>lped students to develop emotional skills leading to higher academic 

achievement. This situation is generally not present in government school. 

It can be concluded the emotional intelligence helps in developing essential 

skills among students in schools to make them lean1 social behaviour and 

success in academic area and work place through proper education. 

5.4 Educational implications of thP. study: 

On the basis of analysis and findings of the study, following 

implications of the study are suggested: 

" There is significant correlation found between emotional intelligence 

and academic achievement that shows that the emotional intelligence 

of students directly related to academic achievement. So, emotional 

intelligence skills need to be nurtured by the teachers and used by 

students in their classroom learning, for enhancing their learning 

competency and academic perfonnance. 
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e ?indings of study show that the level of emotional infelligence is 

associa':e,d with the type of schools, which means studen:s of p1ivate 

�chool have comparatively higher lev(c!] of emotiomil intelligence 

than· stud€nts of government. school. The difference in level of 

emotional intelligence may be due to less teacher-student interaction 

due to increasing number of students in government schools. 

" If emotional intelligence is low than students lack motivation to 

pursue and achieve their potential and goal. Therefore, teachers 

should provide congenial environment in the classroom to develop 

such skills. Elias et al. (1991) reported that teaching emotional and 

social skills is very impmiant at school; it can affect academic 

achievement positively. during the years that follow as welL 

Teaching these skills has a long-term effect on achievement. 

• A st1idy like this one holds several implications for educators and

parents with regard to helping students achieve a higher lc';el of

success in school.

Relationship between emotional intelligence and academic

achievement is ve1y relevant in educational context. It may be an

urgent need to address the classroom interaction that includes the

emotions of the learner while learning.

e In the present study, it was found that exists positive and significant

relationship between emotional intelligence and academic

achievement of boys and girls. So if students to excel in academics

they should be provided emotional security at home as well as at the

school so that they can develop emotional intelligence

• Relationship between emotional intelligence and academic

achievement is very relevant in educational context, therefore, the
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·'- ".

f''.focatimrists need to relook into fhe relevance of em:otional 

intellige,rn:)·e in educationai cont�xt. 

• In order to increase the acivJemic achievement of the students, the

;.;chool sbi:uld provide bett,::t ,fnviron,rnent to inipr_?ve thE::, _ leve) of

emotion0J intelligence.

• Teachers should often point out the value of emotional iutellie-ence.
' - . . . . , o 

� By the help of emotional intelligence students can solve new 

prob\ems and to deal with diverse situations_. By the help. of 

e�otion?tl intelligence. Student_s can learn their str'ltegies. to deal 

. , .. with life_) ups and downs . 

. The fin�ings of this study will be helpful to utilize the dimensions of 

emotional intelligence more effectively in the education:11 setting and to 

deal • effectively with the negative emotions that arise from school 

environment. Teachers have an important role to play in nurtu1ing 

0motional intelligence. They should strive to create an enviromnent of 

t1ust, respe<::t, and support. Emotional intelligence can help students to cope 

with stress, and develop healthy relationship. With high emotional 

intelligence students will not only be able to excel in academics but also 

could control themselves from doing something against the law or 

discipline which is needed to be followed. This will decrease disciplinary 

problems which have always been related to school students. High 

emotional intelligence will also enable a student to think logically and use 

his or her abilities in the best possible way. This could be seen when the 

student has a high motivation and self-awareness. This wiil also indirectly 

encourage the students to work hard to excel not only in their studies but 

also in their life. 
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T1•• :_;0c}:k,\cmc1:,jn life is relatep to a good relationship that can be built in

a sockty. Stud�nt� are required to be _smmt in facing all the positive and 

negati ;� infl,ucnc,es from the envfronments. The abil;ty to thin\ ,vell-, based 

on ;i. h.igh leyei- of emotional in,:eHigence, will encoi.:rage towards finding 

s_oh;1tions t'.) face e:nvironmental influe11ces _well.. If these things occmTed 

then the �tudents could fonn good personality .. TJ;iis. form o: stability is 

consii:l,Jred i_mnortant if students are to, expanc! thcjr fu_Ji; self-potential m 

order tn become the generation that could lead the nation i,, foture. 

5.5 'iuige§tions for further research: 

The following suggestions could be made at this level. 

I. The sample for present study was limited to only Bhopal city, but the

similar study can also be done taking larger sample.

2. Similar study can be conducted for primary level students as emotional

intelligence should be developed from the early childhood.

3. Urtan and rural area can be taken as sample for the wider study.
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