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Chapter -I
Introduction



1.0.0 Introduction

A population group at risk of education exclusion as result of sex, location, poverty, disability,
ethnicity, language, migration, displacement or other characteristics.

- Global Education Monitoring Report (UNESCO)

1.1.0 Disadvantaged Groups

As per National Education Policy 2020 - Socio-Economically Disadvantaged Groups (SEDGSs)
can be broadly categorized based on gender identities (particularly female and transgender
individuals), socio-cultural identities (such as Scheduled Castes, Scheduled Tribes, OBCs, and
minorities), geographical identities (such as students from villages, small towns, and aspirational
districts), disabilities (including learning disabilities), and socio-economic conditions (such as
migrant communities, low income households, learners in vulnerable situations, victims of or
learners of victims of trafficking, orphans including child beggars in urban areas, and the urban

poor).

Learners of Disadvantage groups face a myriad of issues and challenges that hinder their
development and integration into mainstream society. One of the primary concerns is the lack of
access to quality education, leading to limited opportunities for skill development and
employment. This is exacerbated by inadequate infrastructure, insufficient resources, and a
shortage of trained teachers in schools catering to these groups. Furthermore, these communities
face significant health challenges, including limited access to healthcare facilities, inadequate
sanitation, and poor nutrition. This results in higher mortality rates, malnutrition, and a range of
health problems that further entrench their disadvantage. The absence of social security measures
and lack of access to government schemes and programs also leaves them vulnerable to

economic shocks and exploitation.

Discrimination and social exclusion are pervasive, with these groups facing bias and prejudice in
various aspects of life, including education, employment, and social interactions. This
perpetuates a cycle of poverty and disadvantage, making it challenging for individuals to break
free from their socio-economic circumstances. The lack of representation and participation in
decision-making processes further marginalizes these groups, denying them a voice in shaping
policies and programs that affect their lives. In addition, socio-economic disadvantage groups in

India face significant barriers in accessing credit, technology, and markets, hindering their ability
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to engage in productive economic activities. The absence of social and economic safety nets
means that they are often forced to rely on informal and exploitative mechanisms, perpetuating
their disadvantage. Climate change and environmental degradation also disproportionately affect
these communities, threatening their livelihoods and well-being.

1.2.0 About Jawahar Navodaya Vidyalaya

The National Policy on Education-1986 envisaged setting up of residential schools, to be called
Jawahar Navodaya Vidyalaya, that would bring out the best of rural talent. It was felt that
learners with special talent or aptitude should be provided opportunities to progress at a faster
pace by making good quality education available to them irrespective of their capacity to pay for
it. Such education would enable students from rural areas to compete with their urban
counterparts on an equal footing; seamlessly assimilating and integrating them into the
mainstream of the society. Navodaya Vidyalaya System which began as a unique experiment, is
today unparalleled in the annals of school education in India and elsewhere. Its significance lies
in the selection of talented rural learners as the target group and the attempt to provide them

quality education comparable to the best in a residential school system.
1.2.1 Obijectives of Navodaya Vidyalaya Samiti

To establish, endow, maintain, control and manage Jawahar Navodaya Vidyalayas (hereafter
called the 'JNVs') and to do all acts and things necessary for or conducive to the promotion of

such schools which will have the following objectives:

e to provide good quality modern education-including a strong component of culture
inculcation of values, awareness of the environment, adventure activities and physical
education- to the talented learners predominantly from the rural areas without regard to
their family's socio-economic condition,

e to provide facilities, at a suitable stage, for instruction through a common medium, viz.,
Hindi and English, all over the country,

e offer a common core-curriculum to ensure comparability in standards and to facilitate and
understand the common and composite heritage of our people,

e to progressively bring students from one part of the country to another in each school to

promote national integration and enrich the social content,



e to serve as a focal point for improvement in quality of school education through training
of teachers in live situations and sharing of experiences and facilities,

e to establish, develop, maintain and manage hostels for the residence of students of INVs,

e to aid, establish and conduct other institutions as may be required for the furtherance of
the Society's objects in any part of India, and

e to do all such things as may be considered necessary, incidental or conducive to the

attainment of all or any of the objects of the society.

Admission in JNVs is primarily for learners from the rural areas, with provision of at least 75%
seats for rural learners. Seats are reserved for learners from SC& ST communities in proportion
to their population in the district but not less than the national average. 27% reservation is
provided to the OBC students over and above reservation of SCs& STs. 1/3 of the seats are filled
by girl students. 3% of the seats are reserved for PH categories. JNVs aim at inculcating values
of national integration through migration scheme. Migration is an inter-regional exchange of
students between Hindi and Non-Hindi speaking districts, which takes place for one academic
year in Class-1X. Efforts are made to promote better understanding of the unity in diversity and

to develop and promote understanding of the rich cultural heritage through various activities.

1.3.0 Historical Background of Addressing Issues and Challenges of

Disadvantaged Groups

Post-independent India has witnessed a plethora of policies, commissions, 5-Year Plans, and
committees aimed at addressing the socio-economic challenges faced by disadvantaged groups.
The Constitution of India itself provides safeguards for Scheduled Castes (SCs), Scheduled
Tribes (STs), and Other Backward Classes (OBCs) through reservations in education,
employment, and political representation. The Kaka Kalelkar Commission (1955) and Mandal
Commission (1980) recommended reservations for OBCs, while the Sachar Committee (2006)
identified socio-economic disparities faced by Minorities, leading to the Ranganath Misra
Commission's (2007) recommendation of reservations for Minorities. The National Advisory
Council (2010) focused on inclusive growth and social protection, emphasizing the need for
targeted interventions. Successive governments have implemented various programs and

schemes to address the socio-economic challenges faced by disadvantaged groups.



The Jawaharlal Nehru National Urban Renewal Mission (JNNURM) and Bharat Nirman aimed
at urban and rural infrastructure development, while the National Rural Livelihoods Mission
(NRLM) focused on promoting livelihoods for rural poor. The Pradhan Mantri Jan-Dhan Yojana
(PMJDY) and Stand-up India initiatives aimed at financial inclusion and entrepreneurship

development.

The 5-Year Plans have consistently emphasized the need for inclusive growth, social justice, and
equality. The 11th Five-Year Plan (2007-2012) focused on "Inclusive Growth," while the 12th
Plan (2012-2017) emphasized "Faster, More Inclusive and Sustainable Growth." The 13th Plan
(2017-2022) prioritized "Transforming India" through inclusive growth, social protection, and
targeted interventions.

Committees like the National Commission for Scheduled Castes (NCSC), National Commission
for Scheduled Tribes (NCST), and National Commission for Backward Classes (NCBC) monitor
and evaluate progress, making recommendations for improvement. The Ministry of Social
Justice and Empowerment, Ministry of Tribal Affairs, and Ministry of Minority Affairs have

been established to specifically address the concerns of disadvantaged groups.

The National Policy on Education (NPE) 1986 was a landmark policy aimed at addressing the
socio-economic disparities in education. The policy recognized the need to address the
educational needs of disadvantaged groups, including Scheduled Castes (SCs), Scheduled Tribes
(STs), Other Backward Classes (OBCs), minorities, and women. To address these challenges, the
NPE 1986 made several recommendations. The policy emphasized the need for equalization of
educational opportunities, ensuring that all students, regardless of their socio-economic
background, have access to quality education. The policy also recommended the recruitment of
teachers from these communities to serve as role models and to ensure cultural sensitivity. The
NPE 1986 recognized the importance of vocational education and training in enabling
disadvantaged groups to acquire employable skills. The policy recommended the establishment
of vocational training centers, especially in rural areas, to provide training in traditional crafts,

agriculture, and other skills relevant to the local economy.

The Right to Education (RTE) Act, 2009, (2012) is a landmark legislation aimed at ensuring that
all learners in India, regardless of their socio-economic background, have access to quality

education. The Act makes several recommendations to address the issues and challenges faced
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by learners from socio-economic disadvantage groups. The RTE Act emphasizes the importance
of free and compulsory education for all learners between the ages of 6 and 14, regardless of
their socio-economic background. This ensures that learners from disadvantaged groups have
access to education without any financial burden. The Act recommends the establishment of
neighborhood schools, ensuring that learners from disadvantaged areas have access to schools
within their vicinity. The Act emphasizes the need for inclusive education, ensuring that learners
from disadvantaged groups, including those with disabilities, have access to quality education.
The RTE Act provides for a grievance redressal mechanism, ensuring that learners from

disadvantaged groups have a platform to voice their concerns and seek redressal.

Samagra Shiksha 2018-19 is a flagship program of the Government of India aimed at addressing
the educational needs of learners from socio-economic disadvantage groups. The program
recommends several measures to address the issues and challenges faced by these learners.
Samagra Shiksha emphasizes the need for inclusive education, ensuring that all learners,
regardless of their socio-economic background, have access to quality education. The program
recommends the establishment of special schools, hostels, and scholarships for disadvantaged
groups, including Scheduled Castes (SCs), Scheduled Tribes (STs), Other Backward Classes
(OBCs), and minorities.

Despite these efforts, issues and challenges in education persist, and new initiatives are needed to
address emerging issues. The post-independent policies, commissions, 5-Year Plans, committees,
RTE ACT -2009 and Samagra Shiksha have laid a foundation for addressing socio-economic
disadvantage, but sustained commitment and innovative solutions are required to ensure

inclusive growth and social justice for all.

1.4.0 A Brief Status of Overview of ‘SEDGs’ in NEP-2020

6.2.1. According to U-DISE 2016-17 data, about 19.6% of students belong to Scheduled Castes
at the primary level, but this fraction falls to 17.3% at the higher secondary level. These
enrolment drop-offs are more severe for Scheduled Tribes students (10.6% to 6.8%), and
differently-abled children (1.1% to 0.25%), with even greater declines for female students within

each of these categories. The decline in enrolment in higher education is even steeper.



6.2.2. A multiplicity of factors, including lack of access to quality schools, poverty, social mores
&customs, and language have had a detrimental effect on rates of enrolment and retention among
the Scheduled Castes. Bridging these gaps in access, participation, and learning outcomes of
children belonging to Scheduled Castes will continue to be one of the major goals. Also, the
Other Backward Classes (OBCs) which have been identified on the basis of historically being

socially and educationally backward also need special focus.

6.2.3. Tribal communities and children from Scheduled Tribes also face disadvantages at
multiple levels due to various historical and geographical factors. children from tribal
communities often find their school education irrelevant and foreign to their lives, both culturally
and academically. While several programmatic interventions to uplift learners from tribal
communities are currently in place, and will continue to be pursued, special mechanisms need to
be made to ensure that children belonging to tribal communities receive the benefits of these

interventions.

6.2.4. Minorities are also relatively underrepresented in school and higher education. The Policy
acknowledges the importance of interventions to promote education of learners belonging to all
minority communities, and particularly those communities that are educationally

underrepresented.

6.2.5. The Policy also recognizes the importance of creating enabling mechanisms for providing
Children With Special Needs (CWSN) or Divyang, the same opportunities of obtaining quality
education as any other child.

6.2.6. Separate strategies will be formulated for focused attention on reducing the social category

gaps in school education as outlined in the following sub-sections.

The National Education Policy (NEP) 2020 makes several provisions to address the issues and
challenges in education faced by learners from socio-economic disadvantage groups in India.
Some of the basic provisions include emphasis on inclusive education, targeted interventions for
disadvantaged groups, to address their unique challenges, establishment of Special Education
Zones in disadvantaged areas, emphasis on vocational education, increased scholarships, teacher
training, community engagement, technology-enabled learning, robust monitoring and evaluation

frameworks, increased allocation, collaboration and partnerships.



1.5.0 Need of The Study

Despite these efforts, issues and challenges of the learners of disadvantaged groups persist, thus

purpose of this study is to identify the issues and challenges faced in education of learners of

disadvantaged groups in JNVs.

1.6.0 Statement of The Problem

The problem is stated as follow, “A Study of Issues and Challenges in Education of Learners

of Disadvantaged Groups of Jawahar Navodaya Vidyalayas”.

1.7.0 Objectives of The Study

This study will be carried out in PM Shri Jawahar Navodaya Vidyalaya, Lalmatia, Godda,

Jharkhand. The objectives of this study are: -

To study the issues and challenges in education faced by female students.

To study the issues and challenges in education faced by students of Socio- Cultural
groups.

To study the issues and challenges in education faced by rural and urban students.

To study the issues and challenges in education faced by Children With Special Needs
(CWSN).

To study the issues and challenges in educating learners of Disadvantaged groups

faced by teachers.



Chapter -1

Review of Related Literature



2.0.0 Introduction

The prime purpose of the review of related literature is to know what is already known in the
selected area of interest. This significant step of research process helps the researcher to keep
abreast of latest developments by examining the latest scholarly works carried out by others in

the same field.

The purpose of the review of related literature is to build up the content and the
background as well as to provide a basis for formulation of hypothesis/research question, since
good research is based upon the relevant evidences that are known in the area of research for
comprehensiveness. It is essential that new work be based and built on what has already been

accomplished.

The review of related literature helps the researcher to delimit and define his/her
problem avoiding duplicating well established findings. It gives the investigator an insight into

the program and research methodology.

As the in this study attempt has been made to investigate the topic “A Study of Issues
and Challenges in Education of Learners of Disadvantaged Groups of Jawahar Navodaya

Vidyalayas”.
2.1.0 Review of Related Studies

This contains a summary of research regarding issues and challenges in education of learners of
disadvantaged groups. There is extensive theoretical literature on issues and challenges of
disadvantaged groups from position statement to scientific research data that were deemed
appropriate for the understanding of this study. Summaries of these studies in the following
sections are intended to build support and context for this investigation. The review of literature
covers a number of thematic areas related to issues and challenges in education of learners of

disadvantaged groups of Jawahar Navodaya Vidyalayas.

Megha khare (2022) contributed understanding about the issues and challenges faced by the
teachers, disadvantaged group students and their parents to follow the Right to Education Act
2009. In this study, the researcher found that no issues and challenges faced by the teachers,

students of RTE act mainly in urban area. But in this study, some issues and challenges were



faced by the students of disadvantaged group and their parents in the rural areas. Some teachers
faced the problem due to the lack of literacy of parents of disadvantaged group students in the
PTM of school. In rural area, students under RTE Act faced the problem in learning: therefore,
they required tuition or extra efforts of teachers due to the lack of resources as well as not well-
trained teachers available in that area. But there was no discrimination between the students in

the classroom.

Only the changes in the behavior between the students because of their adolescence stage of
growth. Even every parent was satisfied with the behavior of teachers and their way to give the
information and suggestion for their child’s progress. In this study, the researcher was also found
the difference in the responses between the male and female teachers for disadvantaged group
students. The percentages of some activities of disadvantaged group students were different in

the case of male and female teachers.

Neena Dash (2018) felt the need of improving educational status of tribal children in EMRS,
Regular teaching and supporting staffs should be appointed immediately. Activities should be
arranged to develop the students’ English knowledge. Regular pay scale with service condition
should be provided to teachers. After every five years promotion policy should be given to the
teachers. Adequate TLM should be supplied in each classroom of EMRS.

Saraswati Hansdah (2016) conducted a study on the Impact of Residential Schools and Current
Challenging Issues of Tribal Education in Odisha. The study founded that some children never saw
their families again, through death or not being able to go home during the summer. When they
did go home — nothing was the same and they did not fit into community life. The best years of
their lives (their childhood) were taken away from them when they were incarcerated in the
residential schools, where they had to work in all kinds of weather without proper attire. The
children had no one to turn to when they needed to be comforted. They had no one to tell them
that they were loved. These losses to the mental, emotional, physical and spiritual well-being of
the children who attended residential schools have impacted our communities intergenerationally

right up to the present day.

The residential schools taught Aboriginal children that the story-telling of their parents and
grandparents and their Elders, were not true. The priests and nuns told the children that they were

make-believe stories and they were to forget anything they were told by their relatives. Many
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legends and valuable histories of Aboriginal peoples were lost in this way. The residential
schools taught Aboriginal children that their rituals, coming-of-age ceremonies, and seasonal
ceremonies were works of the devil. Consequently, when many Aboriginal peoples left the
schools, they did not want to have anything to do with their traditions or their culture. To
Aboriginal peoples, their family, extended family, community and nation had been of utmost
importance, now they were ashamed of their families and themselves for being Aboriginal. They
were forbidden to speak their Aboriginal languages, under threat of corporal punishment. Their
self-esteem was undermined when they were told that their languages were primitive. Many

children forgot their languages and adopted the language of the dominant society.

Dr Elizabeth Gangmei and I. P. Gowramma (2017) suggested that teachers education
provisions should be affiliated to existing training institutes of the general universities. Or else,
there should be provision for a separate system of training for them. The state level in-service
teacher development programmes of the state have to include teachers from the minority

educational institutions regularly.

Joshen Joji Ottaplackal and K. Anbu (2022) conducted a study on “Issues and Challenges of
School Education Faced by Tribal Students in India: A Critical Review” and found that education
opens the door of opportunity from ignorance, leads from oppression to freedom. Education is
imperative for a nation to develop and progress. Governments were relatively successful in
bringing educational opportunities to the most marginalized section of Indian society throughout
the years. But still, some gaps need to be overcome. Issues and Challenges facing tribal
education are multifaceted. It requires a concerted effort from all the related stakeholders to
readdress those issues. Sen (2000) through his capability approach states that freedom and
development go hand in hand. One will complement the other. True freedom in the case of
education for tribal can be having all the necessary means to achieve education. For wholistic
development of tribals, their language, identify or culture cannot be discarded on the process of
accessing education, while preservation and recognition of their uniqueness could enhance the

result of being educated.

Satyasavitri V. B. and Dr. P. M. Honakeri (2018) analyzed that education is the key for tribal
development in India. But tribal children had low level participating in the field of education.

Though the tribal development is taking place in India but the increasing rate is very slow. If the
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government will not take this problem seriously, the tribal education will become distress and
despair. So, it is the time to think seriously that the tribal education and inclusive growth. Thus,
there is an urgent need of thinkers, planners and policy makers to put efforts to address the
problem and allocate more funds from central and state budget for tribal education. Easy access
and more opportunities should be given to tribal children in order to bring them to the main

stream of economic development.

Dilip Kumar (2021) brought out a number of problems of using educational problems in the
study area which were as follows- The educational level of Scheduled Caste people was not
satisfactory in the studied area. They had a low educational status. The enrolment and retention
of scheduled caste students goes lower and dropout rate goes higher as the level of classes goes
higher. The literacy rate of scheduled caste students at primary level is 63%, secondary level was
45% and higher level was only 12%. llliteracy of parents was a big problem that the scheduled
caste students face for upgrading their educational life. Another major problem of scheduled
caste students was poverty. Their parents involve in low paid manual income which they cannot
give effort to fulfill their children needs. Lack of interest of students was one of the major issues
for their low level of achievement in the field of education. Lack of guidance of scheduled caste
students was another problem for low achievement in the level of education. Most of the

scheduled caste people were not aware about their rights and opportunities.

A large percentage of SC students were deprived of government funds and incentives. Another
big problem of scheduled caste students was unhealthy family environment. Most of the fathers
are addicted to alcohol and beverage items that creating the mental insecurity in their family
atmosphere. Guardian unconsciousness was of the important factor for their minimum level of
achievement. They had little knowledge relating to modern society. Lack of progressive outlook
and under privileged conditions to motivate the students towards receiving their optimum level
of education. Socio economic condition was not good in the studied area. Majority of the people

involved in fishing, agriculture and bonded labour.

Based on the study, it was concluded that majority of the scheduled caste people are having low
literacy status which in turn causes for backwardness with illiteracy, poverty, lack of awareness,
lack of guidance etc. In spite of affirmative action with various education as well as development

programmes and policies, the status of scheduled caste people has not improved to the desired
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level in the studied area. It is very important to give special attention towards scheduled caste

people for overall up gradation in the different fields of their lives.

Evelin Mary Raj (2021) aimed at exploring the challenges that Deaf students encounter in
completing an online program. The most common challenges experienced in online learning
include: technological gap, lesser direct interaction between instructor and students. and reduced
practical ability, where learning and demonstrating work in an online learning setting proved to
be especially difficult. Online learning programmes may suit the needs for accessibility and

convenience of hearing-impaired students if the resources are enhanced.

Sapna Godia (2023) found that very few number of assistive devices were available to the
differently abled students in schools. The results of the data analysis revealed that there was only
16 % availability of these assistive devices where as there is 84 % non-availability of these
devices for differently abled students in schools. The availability percentage of these devices was
comparatively high in the schools which were located in urban area and very poor availability
had been noticed in the schools of rural area. So many factors were affecting the unavailability of
assistive devices in the schools such as funding, underlying differences in education policies,

socio-economic and political conditions.

In this study, teachers had expressed their main concern over lack of funding to provide the
assistive devices to differently abled students according to their needs. They also recommend for
the appointment of special educators as per the need of students in schools and when it comes to
the usage of these devices, teachers were lacking the requisite knowledge and abilities about how
to use the devices due to the lack of special educators. In some private schools, teachers had not
been informed about the training programmes conducted specially on inclusive education polices
by Central/ State organizations. The teachers had expressed their interest in participating in such

training programmes.

Manisha Rath (2021) revealed that majority of the teachers were having medium awareness

regarding learning disability among children.

Swati Rai (2020) found that 75.88% of the students were creating an inclusive culture in the
school and 63% of the students think that the school was producing inclusive policies. Only

52.57% of the students were evolving inclusive practices and School was creating almost 80% of
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an inclusive culture, producing 3/4th of the inclusive policies and evolving 75% of the inclusive
practices.63% of students were aware about the inclusive education. Almost 80% of the school
creates an inclusive culture but less than 50% of the school had barrier free infrastructure for
CWSN.

Jeewika Upwar (2020) concluded that there were some differences between in social, economy,
and family background shows by the study. This plays the vital role in mental health of
adolescent girls during school environment. This study shows that everyone was different from
each other and everyone was special in their own ways but adolescent girls get to understand this

and never take any pressure regarding to their socio-economic background.

Kartika Singh (2017) concluded that the mean score of adjustment of CWSN students, with
normal students and with teachers all were in the high category of adjustment and maximum
percentage (%) of adjustment CWSN students, with normal students and with teachers were also
in high category of adjustment. She found that there was significant difference between
adjustment of CWSN boys and CWSN girls and normal boys and normal girls with CWSN in
inclusive school and male teachers and female teacher’s adjustment with CWSN in inclusive
school. From mean, it was evident that the adjustment of CWSN girls was better than CWSN
boys. From mean, it was evident that the adjustment of the normal girls is better than the normal
boys with CWSN. From mean, it was evident that the adjustment of female teachers with CWSN
was better than the male teachers with CWSN inclusive school. Researcher found that some
problems faced by CWSN in inclusive education which most of them ramp, infrastructure and
unfriendly behavior of the normal peers.

Anamika Chauhan (2022) identified major challenges and barriers for girl students in higher
education. Result indicates the sex biases as major problem for maximum girls at home and
society level followed by early age marriage and financial problem, which was found as
significantly affecting factor for girl’s education. The household chores at home were also
reported as the factor affecting education of girls. The girl students were highly motivated to
avoid higher education. At college level, financial problem was major factor affecting girl’s
education followed by transportation, co-educational problem, gender discrimination, physical

harassment problem a college level was reported as factors affecting girl’s higher education.
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Ferrando Lyngdoh Nonglait and E. B. Myrthong (2021) conducted research with the aim of
studying the problems and challenges of rural students in Meghalaya experience in their pursuit
of higher education and their strategies for coping with those problems and challenges. The
findings of the study revealed that rural students faced a variety of problems regarding their
psychological aspects, socio-cultural backgrounds, economic status, the quality of teachers, and
the quality of physical infrastructure in their pursuit of higher education. Further, this study
found that rural students were facing a variety of challenges when making the transition into
college, in migrating and adjusting to a new place, and in overcoming the language and
communication challenges in higher education. Besides, this study also found that rural students
had adopted several strategies to cope with the different problems and challenges they

encountered in their pursuit of higher education.

This chapter has discussed the studies conducted over the years on issues and challenges in
education of disadvantaged groups. The review helped confirm the variables of the study and
supported need for study. It also facilitated method the finalization of the method of study. The
following chapter discusses the research methodology adopted for the present study.
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Chapter — 111
Research Methodology



3.0.0 Introduction

Research involves the systematic procedure by which the researcher starts from initial
identification of the problem to its final conclusion. The methodology employed play crucial role
in accomplishment of the objectives sub sequentially determined to the quality of research. The
current chapter includes selection of sample studies, variable design of the study tools utilized

for data collection.
3.1.0 Population

The population of the present study comprises all the learners of disadvantaged groups of
Jawahar Navodaya Vidyalaya, Lalmatia, Godda, Jharkhand.

3.2.0 Selection of Sample

A sample is a small proportion of the population that is selected for study. Sampling is a process
by which a relatively small number of individuals or measure of individual, object, or event is

selected and analyzes in order to study the entire population from which will be select.

According to the Brog and Gall (1983), “the larger group we wish to learn is called population,
whereas the smaller group we actually called sample”. Thus, sample is a portion represents the

population.

A good sample must be as clearly the representation of entire population as possible and ideally
it must provide the whole of the information about the population as from which the sample has

been drawn.

The study was conducted on the learners of disadvantaged groups of class 8" to 10"and teachers
of Jawahar Navodaya Vidyalaya, Lalmatia, Godda, Jharkhand.
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Table 3.2. Details of total samples of the study

S.NO. | SAMPLES Total numbers
1 Female students 40
2. Socio-cultural group students 40
3 Rural and urban students 40
4 CWSN Students 09
5. Teachers 11
3.3.0 Variables of The Study

“A variable is a concept — a noun that stands for variation within a class of the objects such as

achievement, motivation, running speed” (Frankel & Wallen, pp46).

In this present study the variables were:

e Issues and Challenges (DV)

e Learners of Disadvantaged Groups (1V)

In the present study the researcher made an attempt to study the issues and challenges in

education of learners of disadvantaged groups of Jawahar Navodaya Vidyalaya. The two

variables selected for the study were issues and challenges (DV), learners of disadvantage groups

(IV) and school as control variable

3.4.0 Research Questions

1.

What are the issues and challenges in education faced by the female students in
residential school like JNVs?

What are the issues and challenges in education faced by the socio-cultural group
of students in residential school like JNVs?

What are the issues and challenges in education faced by the rural and urban
students in residential school like JNVs?

What are the issues and challenges in education faced by the CWSN in residential
school like JNVs?

What are the issues and challenges in educating learners of disadvantaged groups

faced by teachers in residential school like JNVs?
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3.5.0 Methodology of The Study

The descriptive purposive method for qualitative research is used by the researcher to study the
existing issues and challenges in education of the learners of disadvantaged groups of Jawahar

Navodaya Vidyalaya.
3.5.1 Tools: The researcher developed self-made questionnaires for —

A) Issues and challenges in education faced by female students.

B) Issues and challenges in education faced by Socio-Cultural group students.

C) Issues and challenges in education faced by rural and urban students.

D) Issues and challenges in education faced by CWSN.

E) Issues and challenges in educating learners of Disadvantaged groups faced by

teachers.

The researcher used self-made questionnaires that includes close-ended questionnaires and
Open-ended type questionnaire that include descriptive open-ended response.

Open-ended questionnaires designed by Investigator to encourage detailed, unrestricted
responses, allowing participants to elaborate on their thoughts, feelings, or experiences. Each
Opened-ended questionnaire was paired with a Closed-ended question. If "Yes" is selected in
Closed-ended questionnaire, the open-ended follow-up provides an opportunity to gather deeper
insights or context about the affirmative response, else “No” is selected in Closed-ended

questionnaire led to justification.
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QUESTIONNAIRE FOR TOTAL NO. | NO. OF | NO. OF
OF OPEN- CROSED
QUESTIONS | ENED QUESTIONS
QUESTIONS
A. lIssues and challenges faced by | 12 6 6
female students.
B. Issues and challenges faced by | 14 4 10
Socio-Cultural group students
C. Issues and challenges faced by |21 3 18
rural and urban students.
D. Issues and challenges faced by | 20 4 16
CWSN
E. Issues and challenges faced by | 15 3 12
teachers.

Table 3.5.1 Details of questionnaire

3.5.2 Delimitations of the study:
The study has following delimitations —

1. Only PM Shri Jawahar Navodaya Vidyalaya, Lalmatia, Godda, Jharkhand had
been included.

2. Only the learners of classes from 8" to 10"were taken into consideration.
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3.6.0 Design of The Study

A research design includes how data is to be collected, what instruments will be employed, how
the instruments will be used and intended means for analyzing data collected. Present study is
qualitative research. This study found out the existing issues and challenges in education of the
learners of disadvantaged groups of Jawahar Navodaya Vidyalaya and issues and challenges in

educating learners of Disadvantaged groups faced by teachers in the school.

Research

Data

Data source

— T
g

e
g
g

—
g
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3.7.0 Data Collection

First of all, the investigator took the permission for data collection from the Institute. An
authorized letter was taken from the Head of the Department of Regional Institute of Education,
Bhopal. The researcher prepared the required number of copies of questionnaires and Google
form before going to the field for data collection.

The researcher visited Jawahar Navodaya Vidyalaya, Lalmatia, Godda, Jharkhand. The
researcher developed a rapport with teachers and students. After explaining the objectives of
study, learners of disadvantaged group and teachers were requested to cooperate with researcher.
The researcher had administered the printed questionnaires to learners of disadvantaged group
and teachers as well as Google form to teachers and helped them to understand the meaning of
different questions. After the data collection, researcher had given thanks to every participant for
cooperating with him during data collection.
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Chapter -1V

Analysis, Interpretation and

Discussion of Data



4.0.0 Introduction

Application of qualitative analyzing and interpreting the collected data plays an important role in
any research problem. The data must be carefully proceeding, systematically analyzed and
rationally concluded. This chapter deal with the analysis and interpretation of the data collected
from the sample of the study.

Interpretation of data refers to that important part of investigation which is associated with the
drawing of inference from the collected facts after an analytical study. It is the interpretation that
makes it possible for us to utilize collected data in various fields.

4.1.0 Analysis of Data

4.1.1 Objective — 1: To study the issues and challenges in education faced by female
students in Jawahar Navodaya Vidyalaya. The researcher made questionnaire for female
students and collected the data from Jawahar Navodaya Vidyalaya, Lalmatia, Godda,

Jharkhand and showing the percentage of responses in graphical form.

Q1. Are you facing any problem in school being a girl student?

Graph 4.1 Bar diagram showing the percentage(%) of responses
related to problem faced in school being a girl student
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9
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@ Responses

This study shows majority (77.5%) of female students are not facing problems specifically
because they are girls. This highlights that school environment is supportive for female students.
But few responses show they are facing problem due to more restriction in the school campus.
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Q2. Are you facing any problem related to asking questions in the class?

Graph 4.2 Bar diagram showing the percentage (%) of responses
related to problems faced in asking questions in the class
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Most students (82.5%) don't face problems asking questions, suggesting a generally supportive
classroom environment. However, the 17.5% do face problems due to low confidence and
sometimes other students make fun of them when they ask question that discourage them from

participating.

Q3. Are your parents supporting you for studying in school?

Graph 4.3 Bar diagram showing the percentage (%) of responses
related to parents support for studying in the school
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The data shows unanimous support from parents (100%) is encouraging and indicates that family
backing is strong. This is crucial for the success and well-being of female students, despite the

challenges they face at school.
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Q4. Do your teachers encourage you for taking part in every activity of the school/class?

Graph 4.4 Bar diagram showing the percentage(%) of responses
related to teachers encouragement for taking part in every activity of
the school/class
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This study shows 92.5% of students feel encouraged by their teachers, which shows that
educators are supportive and promote inclusive participation. This is essential for building
confidence and skills among female students.

Q5. Do you get good participation in your classroom discussion?

Graph 4.5 Bar diagram showing the percentage (%) of responses
related to participation in classroom discussion
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This study shows high participation (90%) in classroom discussions which indicates an inclusive
and engaging learning environment. However, the 10% who don't participate as much may need
additional support to feel included.
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Q6. Do your teachers appreciate you?

Graph 4.6 Bar diagram showing the percentage (%) of responses
related to teachers appreciation
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This study shows high percentage (92.5%) of students feel appreciated by their teachers, which is

important for their self-esteem and motivation. The remaining 7.5% might feel overlooked or

underappreciated, which could impact their engagement and performance.

Q7. Do you feel happy in the school?

Graph 4.7 Bar diagram showing the percentage (%) of responses
related to feeling happy in the school
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This study shows 90% of students feel happy at school which is a positive sign. However, the

10% who don't may be facing significant challenges or dissatisfaction due to less peer support,

homesickness or busy schedule of the school.
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Q8. Does your peer group (male) help and support you?

Graph 4.8 Bar diagram showing the percentage (%) of responses
related to peer group (male) help and support
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This study shows only 40% of female students feel supported by their male peers, suggesting a
potential lack of peer support and collaboration. This could contribute to feelings of isolation or
inequality among female students.

Q9. Do the teachers explain concepts in a way that is easy for you to understand?

Graph 4.9 Bar diagram showing the percentage( %) of responses
related to understanding the concepts explained by the teachers
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This study shows that 92.5% of students finds teachers' explanations clear, it seems that the
teaching methods are generally effective. However, the 7.5% who struggle may be due linguistic

difference or not paying attention during the class and need different teaching approaches or
additional help.
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Q10. Do the teachers encourage students to express their opinion freely in the class?

Graph 4.10 Bar diagram showing the percentage (%) of responses
related to teachers encouragement towards students to express their
opinion freely in the class
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This study shows a high percentage (95%) of students feel encouraged to express their opinions,
which is crucial for fostering a democratic and open learning environment. The 5% who don't

feel this way might need more encouragement or face barriers to expressing themselves.

Q11. Do the teachers stimulate student thinking by asking questions?

Graph 4.11 Bar diagram showing the percentage ( %) of responses
related to teachers stimulating students thinking by asking questions
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This study shows nearly all students (97.5%) feel that teachers stimulate their thinking, which

indicates a proactive and engaging teaching style. The 2.5% who don't may feel that their
intellectual needs are not being met.
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Q12. Did you find difficulty in adjusting to the residential mode of schooling?

Graph 4.12 Bar diagram showing the percentage (%) of responses
related to finding difficulty in adjusting to the residential mode of
schooling
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This study shows that most students (85%) didn't have difficulty adjusting to the residential
mode, which is a positive sign. However, the 15% who did struggle might need additional

support to adapt to the residential environment.

4.1.2 Objective — 2: To study the issues and challenges in education faced by students of

Socio-Cultural groups in Jawahar Navodaya Vidyalaya.

Q1. Have you faced any type of problem while studying in the school?

4.13 Bar diagram showing the percentage of responses related to
problems faced while studying in the school
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This question examines if socio-cultural challenges impact students' educational experiences.
The nearly balanced responses suggest that a significant portion of students do face challenges,
such as cultural unfamiliarity, language issues, or social adaptation problems. However, the
majority indicating "no" reflects an environment that is largely supportive or adaptable to their

needs.
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Q2. Do you face problems in understanding classroom instructional language?

4.14 Bar diagram showing the percentage of responses related to
problems faced in understanding classroom instructional language
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This study shows that 30% of students faces problem in understanding classroom instructional

language. This may happen due to linguistic diversity in socio-cultural groups.
Q3. Does your teacher use local language while teaching?

4.15 Bar diagram showing the percentage of responses related to
teachers using local language while teaching
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This study represents that 87.5% students acknowledges that teachers incorporate the local
language, which can significantly bridge the communication gap. This practice likely fosters
inclusivity and improves comprehension, especially for students unfamiliar with the primary

medium of instruction.
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Q4. Do your teachers appreciate and motivate you to participate in the classroom

activities?

4.16 Bar diagram showing the percentage of responses related to
appreciation and motivation by teachers to students to participate in
the classroom activities
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The finding shows high percentage of "yes" responses indicates that teachers actively encourage

socio-cultural group students, promoting confidence and participation in classroom interactions.

Q5. Where do you feel comfortable in learning—at school or in the hostel?

4.17 Bar diagram showing the percentage of responses related to
comfortable zones in learning
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The finding shows higher preference for the hostel may stem from peer interactions and a more
relaxed atmosphere, while the school environment might feel more structured and challenging

for some.
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Q6. Does your peer group share their food with you?

4.18 Bar diagram showing the percentage of responses related to
peer group sharing the food
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The above responses show the sharing nature of the students between their peer groups and
everyone share their food with socio-cultural students in the school. There is flexible and
comfortable environment for socio-cultural group students. There is no any type of situation

which shows the discrimination between them.

Q7. Does your peer group cooperate with you?

4.19 Bar diagram showing the percentage of responses related to
peer group cooperation
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This study shows positive peer relationships. Such cooperation can significantly enhance
students' academic and social experiences, creating a supportive network that mitigates socio-

cultural challenges.
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Q8. Are you satisfied with mess food?

4.20 Bar diagram showing the percentage of responses related to
satisfaction with mess food
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This study shows that majority are satisfied with the food provided, only few expressing
dissatisfaction points to potential gaps in aligning the menu with students' cultural preferences or

dietary needs. Addressing these concerns could enhance overall satisfaction.

Q9. Do you miss your habitat/village/parents?

4.21 Bar diagram showing the percentage of responses related to
missing habitat/village/parents
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The finding shows that homesickness is a common emotional challenge for residential school
students, particularly those from marginalized socio-cultural groups. The high percentage of
"yes" responses underscores the emotional toll of separation from familiar environments and

loved ones.
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Q10. Are your parents planning for your higher studies?

4.22 Bar diagram showing the percentage of responses related to
parents planning for students higher studies

100

100

75

50

Percentage

25

Yes No

@ Responses

This study shows a strong commitment from parents, which can significantly influence students'

motivation and long-term success.

Q11. Does your school celebrate all the festivals?

4.23 Bar diagram showing the percentage of responses related to
celebration of all festivals
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The finding shows cultural representation of all biggest and famous festivals in school
celebrations. A high percentage of response were negative because India has diverse range of
festivals and in JNVs most of the students comes from rural areas who have their various local
festivals. A more inclusive approach to cultural festivities could enhance belongingness and

cultural pride.
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Q12. Does anyone bully you in the class?

4.24 Bar diagram showing the percentage of responses related to
anyone bullying in the class
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This study shows negligible percentage of bullying which is reassuring, suggesting that the

school environment is largely safe and respectful for socio-cultural group students.

4.1.3 Objective — 3: To study the issues and challenges in education faced by rural and

urban students in Jawahar Navodaya Vidyalaya.

Q1. How much are you comfortable with the medium of instruction of the teachers?

4.25 Bar diagram showing the percentage of responses related to
comfartable with medium of instruction of the teachers
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This study shows 92.5% of students are very comfortable with the medium of instruction,
highlighting the effectiveness of the teachers in catering to students' linguistic needs. However,
the 7.5% who are not comfortable might benefit from bilingual teaching aids or additional

language support.
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Q2. Do you face problems in your subjects?

4.26 Bar diagram showing the percentage of responses related to
problems faced in subjects
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This study shows 62.5% of students facing subject-related challenges in subjects like English,
Science and Mathematics, this indicates significant academic difficulties. Which shows that

teachers are not able to make these subjects interesting and easy.

Q3. Do you like to participate in school activities?

4.27 Bar diagram showing the percentage of responses related to
participation in the school activities
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This study shows 90% of students enjoy participating in school activities, reflecting a positive
school culture that encourages engagement. The remaining 10% are not interested which shows

lack of motivation or support from peer group or teachers.
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Q4. Do you feel confident while participating in school activities?

4.28 Bar diagram showing the percentage of responses related to
confidence while participating in school activities
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This study shows 85% of students feel confident, the 15% lacking confidence may require
encouragement or skill-building initiatives to boost their self-esteem.

Q5. Do you miss your locality/village/family member?

4.29 Bar diagram showing the percentage of responses related to
missing locality/village/family
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This study shows 85% of students experience homesickness, particularly those from rural areas,
emphasizing the need for emotional support and family engagement programs.
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Q6. Do you feel sad that by living in the hostel, you are not able to help your family?

4.30 Bar diagram showing the percentage of responses related to not
being able to help your family
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The finding shows 77.5% of students feel sadness, reflecting cultural and familial expectations,
especially among rural students. Counseling and family involvement may alleviate these

feelings.

Q7. Do you like the residential mode of learning?

4.31 Bar diagram showing the percentage of responses related to
likeness of residential mode of learning
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The study shows 92.5% of students appreciate the residential setup, indicating a high level of
adaptability and satisfaction. The 7.5% who dislike it might benefit from closer monitoring and

support.
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Q8. Has any village-mate left the school permanently?

4.32 Bar diagram showing the percentage of responses related to any
villagemate left the school permanently
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This study shows 30% reported village-mates leaving school, which could hint at challenges like

homesickness, financial constraints, or academic pressures affecting retention rates.

Q9. Do you find it difficult to keep pace with the speed at which your teacher teaches in the

classroom?

4.33 Bar diagram showing the percentage of responses related to
difficulty to keep pace with the speed of your teacher in the
classroom
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The finding indicates 30% struggle to keep up, pointing to the need for differentiated instruction
and additional academic support for some students.
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Q10. Do you struggle to express yourself while writing in English?

4.34 Bar diagram showing the percentage of responses related to
struggle to express yourself while writing in English
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This study shows 70% of students face difficulties with written English, highlighting language

proficiency as a major challenge, especially for rural students.

Q11. Do the teachers make the classroom interesting by using ICT?

4.35 Bar diagram showing the percentage of responses related to the
teachers make the classroom interesting by making use of ICT

100

75

57.5

50

Percentage

25

Yes

@ Responses

This study shows 57.5% of students feel ICT enhances classroom interest, there is room for

improvement in integrating technology to make learning more engaging and interesting.
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Q12. Do teachers present lessons in an organized and skillful manner?

4.36 Bar diagram showing the percentage of responses related to
teachers present the lesson in an organised and skillful manner
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The finding indicates 92.5% of students appreciate the teachers' structured and skillful

presentations, reflecting effective teaching practices.

Q13. Do you understand when teachers provide suitable examples of concepts and skills?

4.37 Bar diagram showing the percentage of responses related to
understanding when teachers provide suitable examples of concepts
and skills
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This study shows 97.5% of students understands concepts through relatable examples, this

indicates strong contextual teaching methods.
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Q14. Do the teachers explain concepts in a way that is easy for you to understand?

4.38 Bar diagram showing the percentage of responses related to
teachers explaining concepts in a way that is easy for you to
understand
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The finding indicates 95% of students find explanations clear, showcasing the teachers’ ability to

simplify complex ideas effectively.

Q15. Do the teachers engage the whole class while teaching in the classroom?

4.39 Bar diagram showing the percentage of responses related to
teachers engaging the whole class while teaching in the classroom
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This study shows 95% of students feel included, reflecting an inclusive teaching approach that

involves the entire class.
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Q16. Do the teachers encourage students to express their opinion freely in the class?

4.40 Bar diagram showing the percentage of responses related to
teachers encouraging students to express their opinion freely in the
class
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This study shows 97.5% of students feel encouraged to share their views, highlighting open

communication fostered by teachers.

Q17. Do the teachers acknowledge students' responses during lectures?

4.41 Bar diagram showing the percentage of responses related to
teachers acknowledging students responses during lectures
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This study shows 90% of students feel their responses are acknowledged, indicating positive
reinforcement. Addressing the remaining 10% could further enhance engagement.
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Q18. Do the teachers stimulate student thinking by asking questions?

4.42 Bar diagram showing the percentage of responses related to
teachers stimulating students thinking by asking questions
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100% of students confirm this, showcasing the use of inquiry-based teaching to spark critical

thinking.

Q19. Are the teachers willing to listen to students' views and comments in the classroom?

4.43 Bar diagram showing the percentage of responses related to
teachers willing to listen to students view and comment in the
classroom
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This study shows 92.5% feel their views are valued, reflecting an interactive and respectful

learning environment.
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Q20.Do the teachers deal effectively when students misbehave in the classroom?

4.44 Bar diagram showing the percentage of responses related to
teachers dealing effectively when students misbehave in the
classroom
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The finding indicates 85% acknowledge effective discipline, while the remaining 15% suggests

a need for additional teacher training in behavior management.

Q21. Are the teachers flexible in their way of teaching?

4.45 Bar diagram showing the percentage of responses related to
teachers flexibility in his/her way of teaching
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This study shows 82.5% of students agree, pointing to adaptable teaching practices, though there
is room to further enhance flexibility.
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4.1.4 Objective— 4: To study the issues and challenges in education faced by CWSN

students in Jawahar Navodaya Vidyalaya.

Q1. Do your teachers encourage you to take part in every classroom activity?

4.46 Bar diagram showing the percentage of responses related to
teachers encouraging students to take part in every classroom
activities
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This study shows all students (100%) feel encouraged to participate, highlighting inclusive and
supportive teaching practices for CWSN students.

Q2. Do your teachers appreciate you?

4.47 Bar diagram showing the percentage of responses related to
teachers appreciation
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The finding shows unanimous response (100%) which indicates that teachers are actively
providing positive reinforcement, fostering self-confidence in CWSN students.
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Q3. How are the behaviors of teachers with you?

4.48 Bar diagram showing the percentage of responses related to
teachers behaviour towards students
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This study shows 100% of students reporting positive teacher behavior, it reflects an empathetic

and respectful attitude toward CWSN students.

Q4. Do you get good marks in your class?

4.49 Bar diagram showing the percentage of responses related to
getting good marks in class
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This study shows 66.67% of students report good marks, the remaining 33.33% indicate possible
academic challenges that require additional academic support or tailored instruction.
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Q5. What do you like or interesting activities do in the classroom?

This study finds that students like arts, music, sports, doubt solving, reasoning solving. Which
indicates that classroom environment is inclusive and provides all the opportunity to the CWSN

students which is mandatory for their holistic development.

Q6. Do you participate in co-curricular activities?

4.50 Bar diagram showing the percentage of responses related to
participation in co-curricular activities
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This study shows participation levels are high (77.78%), but there’s scope to engage the

remaining 22.22% through adaptive activity planning.

Q7. Does your school infrastructure accessible to you?

4.51 Bar diagram showing the percentage of responses related to
school infrastructure accessible to students
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The finding shows 88.89% of students find the school infrastructure accessible, but 11.11%

highlight gaps, suggesting the need for further enhancements to meet accessibility requirements.
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Q8. What type of modification have been made and required?

4.41 Bar diagram showing the percentage of responses related to
teachers acknowledging students responses during lectures
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This study shows that there is no modification in the recent times which may cause the
challenges of CWSN students. This study shows that there is need of upgradation in school

infrastructure to fulfill the requirements of CWSN.

Q9. Do you feel a sense of belonging in the school?

4.52 Bar diagram showing the percentage of responses related to
feeling a sense of belongingness in the school
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This study shows that all students (100%) feel a sense of belonging, which indicates a
welcoming and inclusive school environment for CWSN students.
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Q10. Do you find your peer group friendly with you?

4.53 Bar diagram showing the percentage of responses related to
peer group friendly with students
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This study shows 88.89% report positive peer interactions, but a minority (11.11%) might face
social challenges, suggesting the need for awareness programs promoting inclusivity among

peers.

Q11. Do you have friends with whom you can talk about any challenge you face?

4.54 Bar diagram showing the percentage of responses related to
having friends with whom students can talk about any challenge they

face
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This study shows66.67% of students have supportive friends, the remaining 33.33% might need

additional social support or interventions to build peer relationships.
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Q12. Did you find difficulty adjusting to the residential mode of schooling?

4.55 Bar diagram showing the percentage of responses related to
finding difficulty in adjusting to the residential mode of schooling
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This study shows 77.78% of students faced challenges adapting to the residential setup,
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emphasizing the need for more tailored emotional and practical support.

Q13. Are the teachers fair in the treatment of students?

4.56 Bar diagram showing the percentage of responses related to
teachers fairness in the treatment of students
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The finding shows 77.78% agree, but the rest (22.22%) highlight areas for improvement in
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equitable treatment, ensuring fair opportunities for all students.
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Q14. Do the teachers speak negatively about students in class?

4.57 Bar diagram showing the percentage of responses related to
teachers speaking negatively of students in the class
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This study shows full 100% response which indicates that teachers maintain a positive and

supportive classroom environment.

Q15. Do the teachers engage the whole class while teaching?

4.58 Bar diagram showing the percentage of responses related to
teachers engaging the whole class while teaching in the classroom
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The finding shows 88.89% of students feel included, with some room for improvement in
creating teaching strategies that involve the remaining 11.11%.
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Q16. Do the teachers encourage students to express their opinions freely in class?

4.59 Bar diagram showing the percentage of responses related to
teachers encouraging students to express their opinion freely in the
classroom
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This study shows 77.78% feel encouraged, but 22.22% not feel encouraged so additional focus

on creating opportunities for open expression could benefit others.

Q17. Do the teachers acknowledge students' responses during teaching-learning situations?

4.60 Bar diagram showing the percentage of responses related to
teachers acknowledging students responses during teaching-learning
situations
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This study shows all students (100%) feel acknowledged, highlighting strong teacher-student

communication practices.
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Q18. Are the teachers willing to listen to students’ views and comments in the classroom?

4.61 Bar diagram showing the percentage of responses related to
teachers willingness to listen to students view and comment in the
classroom
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The finding shows a 100% positive response, it reflects teachers’ active listening and respect for

student contributions.

Q19. Do teachers make the classroom interesting by using appropriate resources?

4.62 Bar diagram showing the percentage of responses related to
teachers making the classroom interesting by use of appropriate
resources
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This study shows 77.78% of students find the classroom engaging, while the remaining 22.22%
suggest areas for enhanced use of creative and adaptive teaching resources.
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Q20. Does the school meet the specific needs of CWSN students?

4.63 Bar diagram showing the percentage of responses related to
school meet the specific needs of CWSN students
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The finding shows all students (100%) affirm that their needs are being met, indicating effective

implementation of special/inclusive education policies and practices.

4.1.5 Objective — 5: To study the issues and challenges in educating learners of
disadvantaged groups faced by teachers in Jawahar Navodaya Vidyalaya. The researcher
made questionnaire for teachers and collected the data from Jawahar Navodaya Vidyalaya,

Lalmatia, Godda, Jharkhand and showing the percentage of responses in tabular form.

Q1. Do you know about disadvantaged groups as per NEP-2020?

Teacher (gender) Yes Not much Little bit
Female 4 (100%)
Male 4 (57.14%) 2 (28.57%) 1 (14.28%)

The above table shows the awareness level of teachers about disadvantaged groups as per NEP-
2020.Thisresult represents 100% awareness in female teachers and 57.14% in male teachers70%
which indicates a gap in knowledge. Regular training sessions on NEP-2020 could address this

gap. It shows the knowledge for the student’s welfare policies through the Government.
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Q2. Do you know about your classroom and how many students come under this category?

Teacher (gender) 25% 50% 100%
Female 4 (100%)
Male 2(28.57%) 1(14.28%) 4(57.14%)

This finding shows the teachers knowledge about disadvantaged groups as per NEP-2020 in their
classroom. It shows that the awareness of disadvantaged group students by the teachers were

varying which reflect a need for better data sharing and teacher awareness.

Q3. What about the participation ratio of students in your class activities?

Teacher (gender) Less than 50% More than 50% 100%
Female 3 (75%) 1(25%)
Male 2(28.57%) 5(71.42%)

The participation ratio of disadvantaged group students in the class activities was more in male
teachers than female teachers and this result shows the activeness and maximum participation of

students. This finding is also showing the teacher’s guidance and motivation for all students.

Q4. In your class, the teaching objective is—child-centered or teacher-centered?

Teacher (gender) Child - centered Teacher - centered | Both
Female 4(100%)
Male 6(85.71%) 1(14.28%)

The above table shows the child-centered class through majority of the teachers. It helps the
complete development of students in the school by the teachers. Few teachers use mixed
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approach in the class and they may benefit from professional development to emphasize child-

centered learning. In this case, teacher treated all the student equally and fulfills their duty.

Q5. How much is the maximum scoring in your subject?

Teacher (gender) Less than 50% More than 50% 100%
Female 4(100%)
Male 6(85.71%) 1(14.28%)

Maximum students scoring more than 50% which shows the teacher’s responsibility without any
discrimination between students under disadvantaged group as per NEP-2020 and other students.
The way of teaching through the teacher is same for all students without any differentiation. As

well as it shows the good content knowledge of teachers.

Q6. What teaching method do you apply in your classroom?

Teacher (gender) Lecture method Demonstrate method Both
Female 4(100%)
Male 1(14.28%) 6(85.71%)

This study shows teachers use maximum demonstrate and lecture method by both male and
female teachers but only few male teachers applying only demonstrate method. This study shows
the teachers knowledge about classroom pedagogy for every student. This is the one reason for

attentive nature of students of disadvantaged groups.
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Q7. What do you do for weak students or slow learners in your class?

Teacher (gender) Give more attention Put extra efforts Both
Female 1(25%) 3(75%)
Male 7(100%)

Every teacher put extra efforts and more attention for weak and slow learners. So, it helps
specially for disadvantaged group students who need maximum attention towards the learning

difficulties, because they are lacking many resources and good environment due to illiteracy of

parents of disadvantaged groups.

Q8. What about the behavior of disadvantaged group students during classes?

Teacher (gender) Attentive Not attentive Shouting
Female 1(25%) 3(75%)
Male 3(42.86%) 4(57.14%)

The disadvantaged group students are attentive and sincere towards education according above
percentage but majority of teachers responding for the not attentive behavior of disadvantaged
students. This shows the negative behavior of those students but it may happen when the lacking
of interesting, effective, and attractive classroom. It may happen due to less trained teachers as

well as environment at their home.

Q9. What about the parents’ responses during PTMs (Parent-Teacher Meetings)?

Teacher (gender) | Good Average Bad Cooperative
Female 3(75%) 1(25%)
Male 1(14.28%) 5(71.42%) 1(14.28%)
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The responses of parents of disadvantaged group students in the school’s PTM are average
because some parents overpowered on the teachers due to lack of education. Some parents show
cooperative responses in school’s PTM which shows they are aware about the rules of the

educational policies.

Q10. Do disadvantaged group students have a complex that affects them in their activities?

Teacher (gender) Yes No In some situation
Female 1(25%) 3(75%)
Male 2(28.57%) 5(71.42%)

The above result shows the very less amount of complex effect in the students of disadvantaged
group. Maximum student behavior differs in some situation. It may be effect of environment of

their hostels or due to lack of friendly environment in the classroom with their peer group.

Q11. Do you feel there is no differentiation between disadvantaged and other students, and

are they able to manage with ease?

Teacher (gender) Yes No Sometimes
Female 1(25%) 1(25%) 2(50%)
Male 1(14.28%) 1(14.28%) 5(71.42%)

There is no differentiation between the disadvantaged group students and other students in the
school. All are treated equally. But few responses show the differentiation between the students

according to teacher’s responses it may be lacking of resources.
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Q12. Are there any pressures from the guardians of disadvantaged group students?

Teacher (gender) Yes No Sometimes
Female 2(50%) 2(50%)
Male 1(14.28%) 4(57.14%) 2(28.56%)

The pressure on the child under disadvantaged groups for study by their parents are less due to

lack of literacy. Most of the parents busy in their daily wages work in whole time so child left

behind from this situation. But few responses show awareness of parents towards their child’s

education. It may happen due to effect of locality.

Q13. Is there any misuse of constitutional safeguards by the parents of disadvantaged

groups?

Teacher (gender) Yes No Sometimes
Female 3(75%) 1(25%)
Male 6(85.72%) 1(14.28%)

The above result shows the never misuse of constitutional safeguards by parents. They follow the

rules of school. This finding also shows the misuse of constitutional safeguards by parents in

sometimes according few female teacher’s and male teacher’s responses. Sometimes parents

want to take all the advantages providing through the school only, without following rules of

premises.
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Q14. How much awareness do the parents of disadvantaged group students have?

Teacher (gender) Less than 50% More than 50% 100%
Female 3(75%) 1(25%)
Male 5(71.42%) 2(28.56%)

The percentage of awareness of parents of disadvantaged groups students are less 50%.
Awareness campaigns targeting parents can improve this percentage. Awareness of parents play

major role in academic success of students.

Q15. Have you found any difficulties dealing with the parents of disadvantaged group

students?

Teacher (gender) Yes No Sometimes
Female _ 2(50%) 2(50%)
Male 4(57.14%) 3(42.85%)

The difficulties are maximum found in case female teachers than the male teachers in the school.
It shows the lacking knowledge about the parents of disadvantaged groups. So, it causes
difficulties to explain the conditions of the students. Some male teachers show maximum

responses for positive behavior of parents.

Therefore, they easily deal with the parents of disadvantaged group students. Because parents
listen and understand the information given by teacher regarding their child with very

respectfully.
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Chapter -V

Summary, Educational Implications
and Suggestions for Further Study



5.0.0 Introduction

This chapter presents a brief summary and findings of the study. This is followed by the
educational implications used on the findings of the Study; suggestions for further research on

related topic have also been outlined.
5.1.0 Major Findings

The present study deals with issues and challenges in education faced by female students in
residential school like JNVs. It shows majority of female students reported not facing problems
specifically because they are girls, indicating a largely supportive school environment. However,
a few cited challenges such as restrictions within the school campus. The finding shows majority
of students felt no issues with asking questions in class, suggesting an open and encouraging
environment. Still, some students struggled with low confidence or fear of being ridiculed, which

hindered their participation.

This finding also showing parental support is unanimously strong, highlighting the crucial role of
family encouragement in the academic lives of female students. Teachers actively encouraged
student participation, with majority of students reporting feeling supported by their educators. All
students felt teachers fostered a democratic atmosphere by encouraging open expression of
opinions. Maximum students found teachers’ explanations clear and easy to understand, and
teachers actively stimulated critical thinking by asking questions. This points to effective

teaching practices but shows that a small percentage may require additional help.

This finding shows only 40% of female students reported support from male peers, highlighting
potential gaps in collaboration and mutual respect. This may lead to feelings of isolation for
some students. This finding also shows high levels of participation, with majority of students
feeling included in discussions. However, a few might need extra encouragement to engage fully.
This study shows the maximum responses of positive nature of teacher appreciation towards the
female students. The finding gives the positive responses in large number; it shows feeling happy
at school, indicating a positive overall environment. Only responses expressed dissatisfaction

that may require attention.
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The present study deals with issues and challenges in education of Socio-Cultural group of
students in residential schools like JNVs. This finding shows more than half of students are
facing difficulties in their studies. These challenges may stem from socio-cultural differences,
educational barriers, or unfamiliarity with the academic environment. But half of students did not
face such issues, indicating a generally supportive school environment. Some students struggled
to understand the instructional language in the classroom. This highlights the linguistic diversity
among socio-cultural groups and suggests that language remains a significant barrier for some
students. Teachers addressed this challenge by incorporating local languages, as acknowledged
by majority of students. This practice promotes inclusivity and bridges communication gaps

effectively.

This study shows all students felt that their teachers appreciated and motivated them to
participate in classroom activities. Such encouragement fosters confidence, active participation,
and a positive learning atmosphere. Half of students preferred learning in the hostel over the
school environment. This preference might be due to the less formal and more peer-driven
atmosphere in hostels, which can be conducive to collaborative learning. This school
environment, while structured, may pose challenges for some students in terms of adjusting or

interacting.

All students reported positive peer interactions, as indicated by 100% responses to peers sharing
food and cooperating with them. The supportive peer environment plays a crucial role in
mitigating socio-cultural challenges and fostering inclusivity. Majority of students expressed
satisfaction with the food provided in the mess. However, a few reported some dissatisfaction
which indicates a need to accommodate cultural dietary preferences or individual needs better.
This of students reported missing their homes, habitats, or families. This homesickness
underscores the emotional challenges faced by students in residential schooling, particularly for

those from socio-cultural groups.

All parents showed an active interest in planning higher education for their children. This
highlights strong parental commitment and its potential impact on students’ academic
aspirations. A majority of students felt that the school’s celebration of festivals lacked inclusivity.
This could lead to feelings of alienation among students whose cultural events are not

recognized. A more inclusive approach could promote a greater sense of belonging. Only few
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students reported instances of bullying. This low percentage is reassuring and suggests that the

school maintains a safe and respectful environment for students from socio-cultural groups.

The present study deals with the issues and challenges in education faced by rural and urban
students in residential schools like JNVs. It shows majority of students were highly comfortable
with the medium of instruction used by teachers, reflecting effective language alignment.
However, a few students reported discomfort, indicating the need for additional bilingual
teaching aids or language support mechanisms. This finding shows students faced difficulties in
core subjects like English, Science, and Mathematics. This highlights significant academic

barriers and points to a need for more engaging and simplified teaching methodologies.

A positive school culture is evident, with majority of students actively participating in school
activities. However, a few students appear disengaged due to potential motivational issues or a
lack of support from peers or teachers. Majority of students felt confident participating in school
activities, only few lacks confidence may benefit from targeted initiatives like skill-building
workshops or encouragement programs. Homesickness affects large number of students,
especially those from rural backgrounds. This finding also shows large number of students
expressed sadness about not being able to support their families while staying in hostels. These
findings underline the necessity for emotional support systems, counseling services, and family

engagement programs.

Most students expressed satisfaction with the residential learning environment, but a few
reported challenges, suggesting the need for close monitoring and tailored interventions. Some
students reported village-mates permanently leaving the school, hinting at underlying factors
such as financial constraints, academic pressure, or homesickness that require further
exploration. This finding also shows some of students struggled to keep pace with their teachers,
calling for differentiated teaching practices. Additionally, a large number of students faced
challenges in written English, particularly among rural students, indicating a critical area for

language improvement initiatives.

Half of the students believed that the use of ICT made classrooms more interesting, this suggests
room for further integration of technology in teaching. However, most students appreciated the

structured and contextual teaching methods of their teachers. Areas such as encouraging critical
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thinking, inclusive participation, and effective discipline were highly rated, with majority of

students acknowledging these aspects.

The present study deals with the issues and challenges in education faced by CWSN student in
residential schools like JNVs. It shows all students feel encouraged to participate in classroom
activities and receive appreciation from teachers. This indicates a highly inclusive and positive
environment fostering self-confidence and active participation. Behavior of teachers is
unanimously reported as positive, showing a respectful and empathetic approach. Teachers
maintain fairness in treatment. Only few responses are for negative responses where teachers
show differences in behavior. This causes the demotivation, depression or sadness,

uncomfortable environment.

This study shows the good progress of CWSN students and only some do not get the good
marks. The reason for the low marks obtained due to lack of sincerity and resources also. CWSN
Students show interest in diverse activities such as arts, music, sports, and problem-solving,
reflecting an inclusive and stimulating classroom environment. Majority of CWSN students
participate in co-curricular activities, but a few CWSN students could be better engaged through

adaptive planning.

This study found the school infrastructure is accessible for CWSN students, but some CWSN
students face barriers, emphasizing the need for infrastructural improvements. No recent
infrastructure modifications were reported, indicating a need for upgrades to better serve CWSN
students. Every CWSN students feel a sense of belonging, demonstrating the school’s success in
creating a welcoming environment. Positive peer relationships were reported by majority of
CWSN students, but some face social challenges, suggesting room for awareness programs to
promote inclusivity. It also founds that majority of CWSN students face difficulties adjusting to
the residential schooling mode, highlighting a need for better emotional and practical support

systems.

This study shows majority of CWSN students feel actively engaged in class, while some indicate
areas for improvement in teaching strategies. Majority of CWSN students feel encouraged to
express their opinions freely, but some could benefit from a more open atmosphere. Teachers
consistently acknowledge students’ responses and listen to their views. Majority of CWSN

students find the teaching environment engaging, though some suggest that improved use of
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creative resources could enhance the learning experience. All CWSN students affirm that their

specific needs are met, reflecting the effective implementation of special education policies.

The present study deals with the issues and challenge in educating disadvantaged group students
of JNVs. It shows the awareness of NEP-2020. This finding shows the teacher’s knowledge
about the disadvantaged groups as per NEP-2020. The participation ratio of disadvantages group
students in the class activity, this shows the activeness and maximum participation of students
which come under the disadvantaged groups as per NEP-2020. This finding is also showing the
teacher’s guidance and motivation for all students treated equally. This result interprets the
fulfilment of teacher’s objective in the classroom and providing the quality education with the
flexible environment for disadvantaged group students. The child centered class is the objective
of all the teachers. It helps the complete development of students in the school by the teachers. In

this case, teacher treated all the students equally and fulfills their duty with responsibility.

Every teacher put the extra efforts and more attention for weak or slow learners. So, it helps
specially for disadvantages group students who need maximum attention towards the learning
difficulties. Because they are lacking many resources and good environment in their home or
locality. The disadvantages group students are attentive and sincere towards the education
according to the above percentage but some teachers responding for the not attentive behavior of
disadvantaged group students. This shows the negative behavior of those students but it may
happen when the lacking of interesting, effective, and attractive classroom. It may happen due to
the less dedication of teachers. The responses of parents of disadvantages group students in the
school’s PTM are average because some parents overpowered on the teachers due to the lacking
of education. They don’t know about the rules for the educational policies so, their responses in

the PTM of school not good according to some teachers.

There is no differentiation between the disadvantages group students and other students in the
school. All are treated equally. Every teacher put the extra efforts and more attention for weak or
slow learners. So, it helps specially for disadvantages group students who need maximum
attention towards the learning difficulties. The disadvantages group students are attentive and

sincere towards the education.
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5.2.0 Statement of The Problem

The problem is stated as follow, “A Study of Issues and challenges in education of Learners

of Disadvantaged Groups of Jawahar Navodaya Vidyalaya”.

5.3.0 Objectives of The Study

This study will be carried out in PM Shri Jawahar Navodaya Vidyalaya, Lalmatia, Godda,

Jharkhand. The objectives of this study are: -

To study the issues and challenges in education faced by female students.

To study the issues and challenges in education faced by students of Socio- Cultural
groups.

To study the issues and challenges in education faced by rural and urban students.

To study the issues and challenges in education faced by Children With Special Needs
(CWSN).

To study the issues and challenges in educating learners of Disadvantaged groups

faced by teachers.

5.4.0 Educational Implications

The study will be expanded to other Jawahar Navodaya Vidyalaya to understand the
issues and challenges of learners of disadvantaged groups.

The findings indicate that while teachers demonstrate positive behavior and
encouragement, areas like equitable opportunities and teaching strategies need
refinement. This implies the importance of ongoing teacher training programs,
focusing on inclusivity and adaptive pedagogy for disadvantaged group students.
Some of students find school infrastructure inadequate, it is clear that infrastructural
modifications are essential. Schools should prioritize accessibility upgrades, such as
ramps, specialized seating, and assistive devices, ensuring no student faces physical
barriers

The findings emphasize the success of special education policies but also highlight

areas for refinement. Policymakers should allocate more resources for disadvantaged
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group student education, while school administrators must implement regular
assessments to monitor progress and address gaps
e The study will help to identify the problems of disadvantaged group students and

teachers to take necessary intervention.

5.5.0 Suggestions for Further Study

e Astudy can be taken up adjustment of disadvantaged group students in inclusive schools

e A study can be taken on awareness of assistive devices used by the CWSN at Jawahar
Navodaya Vidyalaya.

e A study can be taken up awareness of equitable and inclusive education of pre-service
trainees.

e For further study, compare the issues and challenges of disadvantages group students of
Government and private schools.

e Asurvey can be taken up gender bases of disadvantaged group students and identify their
difficulties in the school.

e Experimental study can be taken up of maximum numbers of school and their

infrastructure also.

5.6.0 Conclusion

The primary goal of this study was to contribute our understanding or observation of the issues
and challenges in education faced by female students, Socio-Cultural group students, rural
&urban students and CWSN students and issues and challenges in educating learners of
disadvantaged groups faced by teachers in residential schools like Jawahar Navodaya Vidyalaya.
In this study, the researcher was found that some issues and challenges faced by female students

mainly related more restriction in the school premises and less peer collaboration.

Some issues and challenges were faced by the students of Socio-Cultural group mainly related to
studies, instructional language and mess food. Some issues and challenges faced by rural and
urban students mainly related homesickness, language barriers, understanding of core subjects.
Some issues and challenges faced by CWSN students mainly related to resource accessibility,

participation in co-curricular activities and in core subjects understanding.
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Additionally, some teachers faced the problem due to the lack of literacy of parents of
disadvantaged group students in the PTM of school. Disadvantaged group students faced the
problem in learning: therefore, they required extra efforts of teachers due to the lack of resources.

But there was no discrimination between the students in the classroom.

Only the changes in the behavior between the students because of their adolescence stage of
growth. In this study, the researcher was also found the difference in the responses between the
male and female teachers for disadvantaged group students. The percentages of some activities

of disadvantaged group students were different in the case of male and female teachers.
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QUESTIONNAIRE
QUESTIONNAIRE FOR FEMALE STUDENTS
PERSONAL INFORMATION

Name

Name of school
Class

Age group
Gender

INTRODUCTION —

e The present study is dissertation work, being conducted by Md Pervej Alam, Integrated
B.Ed - M.Ed student of Regional Institute of Education, Bhopal (NCERT).

e This form is the part of research tool.

e The information sought through this form relates to the issues and challenges faced by
female students and it will be confidential and used only for the purpose of research.

i -

o YET A MY Vg FH 7, ot anfer e weom, siorer (Treldemdt) % wehied Hft.uS-TH.UE BT HigTE e
STTEH I STfera fora ST %t 2

o T BiH I YKV 1 fEE R)

® U W % WIeH ¥ Wi TS AR Afeel SHT gRT AT TR ST aTet qei iR IHifoRtt & weferd @ Sf g o
BT ST ST ST Fect I % e Y foham Smem)

INSTRUCTIONS-

Please go through the following instructions before responding to these questions:

1. The basic purpose of this questionnaire is to know about issues and challenges faced by you
in your school.

2. The response of this questionnaire would be kept confidential.

3. Attempt all the questions.

4. Please turn over the page and start answering of the questions.

-

AT 37 T T I I W Il Ffarfad e A ue:

T VAT T A I3 ST foranerd § 3T9eh | 3T aTel! Jeeanett SR THfaat o o & ST 2
39 JATEE T 3 MO T@T ST

it &It T I I T A

FYAT I8 TS HIT T % I AT [

P wbh e



Q1. Are you facing any problem in school being a girl student?

a. Yes |:| b. No |:|

If yes, then what

T 1. T AT BT B F AT el § {oRE G T AT R §2

%. & 9. T8 |:|

Ifg &, o =

Q2. Are you facing any problem related to asking questions in the class?

a. Yes b. No

If yes, how

T 2. FT AT FET H T TS § Heiforq g T 1 @ 27

. g T, T8

afe g, ar 4,

3. Are your parents supporting you for studying in school?

a. Yes |:| b.No [ ]

If yes, how

w1 3. AT ST WTT-T STIeRT e H UG o forg wea ¥ w E7

. & T, T




Q4. Do your teachers encourage you for taking part in every activity of the school/class?

a Yes [ ] b.No [ ]

If yes, how

1 4. T 30 fR1eTeh STIeRT The/FaT hl B I # A o o foig Sieenfed #had 87

. B T, T

afe =, a3

Q5. Do you get good participation in your classroom discussion?

a. Yes |:| b. No |:|

If yes, how

T 5. 97 39k HeT ° B ATt ==l § et yrier faerdt 87

. g @, T

afe &, ot k4

Q6. Do your teachers appreciate you?

a. Yes [ ] b. No |:|

If yes, how

T 6. T 39 R1eres STehT T g 87

. & T, T&

afe &, ot

Q7. Do you feel happy in the school?

a. Yes [ ] b. No |:|

T 7. T AT ThA H G WEHH Fd 87

. & T, T8




Q8. Does your peer group students (male) help and support you?

a. Yes [ ] b.No [ ]

w1 8. FT AT HewTe! B (TEY) SThT TErar ST T Hd 27

. & g, &

Q9. Do the teachers explain concept in a way that is easy for you to understand?

a. Yes |:| b. No |:|

5 9. = f¥reren SATUTON I 36 qE GHHAd B T 31eh fore wmeEn e 212

a. = b. =t

Q10. Do the teachers encourage students to express their opinion freely in the class?

a. Yes |:| b. No |:|

21 10. a1 freter ST T FHe § o ®9 8 AT TT 6w & [T Nednad d 872

a. = b. =&

Q11. Do the teachers stimulate student thinking by asking question?

a. Yes |:| b. No |:|

w1 11, wm frerer w1 q@et ST ol | T SIS 27

a. & b. ==&

Q12. Did you find difficulty in adjusting to the residential mode of schooling?

a. Yes |:| b. No |:|

w1 12, T STToeh! STTeTE weRelt R wgfa § GHree s # HSE et 87

. 8 ¥, I8




QUESTIONNAIRE
QUESTIONNAIRE FOR SOCIO-CULTURAL GROUPs
PERSONAL INFORMATION

Name

Name of school
Class

Gender (male/female/transgender)
Socio- cultural
background

Locale (rural / urban)

INTRODUCTION —

e The present study is dissertation work, being conducted by Md Pervej Alam, Integrated
B.Ed - M.Ed student of Regional Institute of Education, Bhopal (NCERT).

e This form is the part of research tool.

e The information sought through this form relates to the issues and challenges faced by
socio-cultural group students and it will be confidential and used only for the purpose of
research.

=T -

* UK ISR MY YoY F 7, O &t e deer, Ao (TEEIIET) % THiEd o US-UH.US BT HieHiE Was
AT ST TTford foRaT ST T 2

o IT Wi I IUHIT HT fewT 2

o 3U B ¥ HTEAd § AT TS SR AHTSIH-HIEEHdF TS o ST o A 3T aTe Jei SR el & Heiferd 8 31
I MU BT T SHeRT SUINT Shelel I o 3237 & fomam o)

INSTRUCTIONS- Please go through the following instructions before responding to these
questions:

1. The basic purpose of this questionnaire is to know about issues and challenges faced by you
in your school.

2. The response of this questionnaire would be kept confidential.

3. Attempt all the questions.

4. Please start answering of the questions.

THET- e = Wt a1 s &9 @ weer e e @ we:

T VAT T A I3 ST foranerd § 3T9eh | 3T aTel! Jeeanett SR THfaat o o & ST 2
39 FATEE T 3T MO @ ST

it &It T I I T R

FYAT I8 TS HIT T % I AT [

P wbh e



Q1. Have you faced any type of problem while studying in the school?

a Yes [ | b.No [ ]

w1 1. T AT T | TETS A foRET TR oY HHET T AT AT 9T 27

%. & |:| 9. T/ |:|
Q2. What type of problem did you face in your classroom?

Ans -

T 2. IGHT AT FeT § FhE TehR h GHET T GIHAT HEAT IS17

3l-

Q3. Do you face problem in understanding classroom instructional language?

a. Yes |:| b. No |:|

T 3. AT TR HeAT | Freqor qrar gHg § guey AT 27

ad [ ] b= [ ]

Q4. Does your teacher use local language while teaching?

a. Yes |:| b. No |:|

T 4. 7 319 187 TeTd HHY AR ST9T hT SUANT o 272

. ' |:| 9. 7@l |:|

Q5. Do your teachers appreciate and motivate you to participate in the classroom activities?

a. Yes |:| b. No |:|

w1 5. AT ATk TR1erh SAToeht IR A & S T i AR H AT o o T Akt S| s 87

. 8l |:| J:q'.TﬁlZl

Q6. Where do you feel comfortable in learning at school or hostel?

a. At school |:| b. At hostel |:|

6. AT T A1 e § Y FEl Hrad H gesl Teqd Hd 87

%, T | |:| g. g § |:|



Q7. Does your peer group share their food with you?

a. Yes |:| b. No |:|

T 7. 9T F9k GEUTS! ITGAT IS STk G100 GIE ld 87

. 8 |:| @.:lﬁ:l

Q8. Does your peer group cooperates with you?

a. Yes |:| b. No |:|

T 8. T ITYHT GEUTST 31Tk AT FEANT HLdT 27

ad [ ] awd [ ]

Q9. Are you satisfied with mess food?

a. Yes |:| b. No |:|

If not, give details

w1 9. FT I AW F @M & € 27

. &l |:| g, T |:|

Ife 7, v foemor 2

Q10. Do you miss your habitat/village/parents?

a. Yes |:| b. No |:|

e 10. T 39eR! 319 am wum/ie/ardr-fudr s A ATt 27

&'l |:| . I |:|

Q11. Do your parents are planning for you higher studies?

a. Yes |:| b. No |:|

g 11. o 319ek HraT-far smes for 3= R oY A o @ 87

. ' |:| ar.:l%°f|:|

Q12. Does your school celebrate all the festivals in school?

a Yes [ | b.No [ ]

If yes, mention the names




a1 12, s F9eRT fommmera aeft <iieii i 74T 87

. &l |:| . T8l |:|

afe &, a9 sard,

Q13. Does anyone bully you in the class?

a. Yes |:| b. No|:|

2 13, T heAT | IS AT G Ham 87

ad [] b.wt [ ]

Q14. Any type of problem you face not given above

g 14, 9% GTHT 3T STt g off gue, s F A S s




QUESTIONNAIRE
QUESTIONNAIRE FOR RURAL AND URBAN STUDENTS
PERSONAL INFORMATION

Name

Name of school

Class

Gender (male/female/transgender)
Locale (rural / urban)

INTRODUCTION —

e The present study is dissertation work, being conducted by Md Pervej Alam, Integrated
B.Ed - M.Ed student of Regional Institute of Education, Bhopal (NCERT).

e This form is the part of research tool.

e The information sought through this form relates to the issues and challenges faced by
rural and urban students and it will be confidential and used only for the purpose of
research.

=T —

* A AR M veY 7, SE e e dvw, oa (TESARE) & Thihd o.0S,-TH.US. B Al Wes e g
Herferd foram ST T R

* T YU TG IYHT T e 2

* 39 WO % AT § A T TG TH0r SR Tl BT & W ST arelt anensdt o Tt @ wefta § o Tw e
BT AT SERT SYFNT aheleT I o Iegd & foram straom)

INSTRUCTIONS- Please go through the following instructions before responding to these

questions:

1.

2.
3.
4.

The basic purpose of this questionnaire is to know about issues and challenges faced by you
in your school.

The response of this questionnaire would be kept confidential.

Attempt all the questions.

Please turn over the page and start answering of the questions.

-

FAT 3 T AT IR o Y Ut Frfafad e i ue:

T ST T A LT ST [oeTerd H S0 A AT ATl FHenstt 3 AN & o) # ST 2l
TG AT T I MU T S|

aft w5t T I I T I R

FT I8 TeTe TR T 3 I AT I[E Al

o e



Q1. How much are you comfortable with medium of instruction of the teachers?

a. Verymuch [ ] b. Notatall[ |

ey 1. 319 frerent & f3reror Aresw @ fopae west €7

awgrahem [ b. e d [ |

Q2. Do you face problem in your subjects?

a. Yes |:| b. No |:|

If yes, in which one

I 2. 9T YR A9 fowi § gaen ot 27

ad [ ] b=t [ ]

afe &, ar fore

Q3. Do you like to participate in the school activities?

a. Yes|:| b. No |:|

w7 3. FAT AT Thet it ffarfert § 9w T Ee w87

%. & |:| @.%‘TD

afe e, @ =i

Q4. Do you feel confident while participating in school activities?

a. Yes |:| b. No |:|

w1 4. T 3T Thet i et § IR ) 6 SATcHfor e Hegd w87

. & |:| @r.qﬁlzl

Q5. Do you miss your locality/village/family member?

a. Yes b. No |:|

T 5. 997 3UeR! A9 Higedl/Tia/IRER % gew i 918 3Tt 27

. & |:| sr.:lﬁ[l




Q6. Do you feel sad that by living in hostel and you are not being able to help your family?

a Yes [ ] b.No[ ]

T 6. FAT ! 36 1 FT W ¢ o Eheet § @R AT AT THER H 7 T A ® 87

aa [ ] @[]

Q7. Do you like residential mode of learning?

a. Yes |:| b. No |:|

T 7. T IeR! STrEE ¥rerer vgf v 27

ad [ ] b= [ ]

Q8. Does your any villagemate left thee school permanently?

a. Yes |:| b. No |:|

If yes, why

w1 8. ek forelt i e 3 wpet gEeT & fo Bre e 37

El |:| w. &l |:|

afe g, a4

Q9. Do you find it difficult to keep pace with the speed your teacher teaches in the classroom?

a. Yes |:| b. No |:|

w1 9. AT SR FE H T Rrerh 1 (G o AT AT ST AR At 87

ad [ ] b [ ]

Q10. Do you struggle to express yourself while writing in English?

a. Yes |:| b. No |:|

g1 10. =R g SIS forgd g9 319 o1d e o T Bt 27

ad [ ] b [ ]



Q11. Do the teachers make the classroom interesting by making use of ICT?

a Yes [ | b.No[ ]

o 11. @ frereh SEEET (ICT) T SUNT SHieh el shl Usdeh ST &7

&8t |:| 9. &l |:|

Q12. Do the teachers present the lesson in an organised and skillful manner?

a Yes [ ] b.No[ ]

w1 12, 7o frers wie 1 Faftaq 3 Fere alleh § Reqd Hd 87

ad[ | b.w [ ]

Q13. Do you understand when teachers provide suitable examples of concepts and skills?

a. Yes |:| b. No |:|

w1 13, 7 319 R 9T E, S R1ereh STaaronsii i S & 9 AT JaH A 87

. ' |:| ar.qzﬁlzl

Q14. Do the teachers explain concept in a way that is easy for you to understand?

a. Yes |:| b. No |:|

% 14, = frefer SATEROT T 39 98 GHHAT © foh 3Tk foTT awemT e 21?7

ad [ ] b=t [ ]

Q15. Do the teachers engage the whole class while teaching in the classroom?

a. Yes |:| b. No |:|

w1 15. e fRrersh et F UeTd H G AT B A A 7

. & |:| a.?%"fl:l

Q16. Do the teachers encourage students to express their opinion freely in the class?

a. Yes |:| b. No |:|

o1 16. Far freten ST B FHeT § WaA T 8 A9 TT 6w & AT Nednfad ad 87

ad [ ] b.w& [ ]



Q17. Do the teachers acknowledge students' response during lectures?

a Yes[ | b.No [ ]

g 17, s frerer Samea o S0 SE shl Iidishar sl Tiehi hid &7

31, & EREH] |:|

Q18. Do the teachers stimulate student thinking by asking question?

a. Yes |:| b. No |:|

w1 18. 7o firerss et g SET AT | i A L 87

as [ ] b.w# [ ]

Q19. Are the teachers willing to listen to student’s view and comment in the classroom?

a Yes [ ] b.No[ ]
w1 19. . Rrerss et § B o for=m ST fevqoflt g o forg dam &7

STETD 9. 7@ |:|

Q20. Do the teachers deal effectively when students misbehave in the classroom?

a Yes [ ] b.No[ ]
war 20. 7o Rrersh e § S % qeaen ¥ wrt & @ froed 87
A, & |:| a.?%"fl:l

Q21. Are the teachers flexible in his/her way of teaching?

a. Yes |:| b. No |:|

e 21. = freres 79 9qe % alies § oo 87

. & |:| 9. 7@l |:|




QUESTIONNAIRE

QUESTIONNAIRE FOR CWSN STUDENT
PERSONAL INFORMATION

Name
Name of school
Class

Gender (male/female/transgender)
Types of Disability in the | Specify
class/school

INTRODUCTION —

e The present study is dissertation work, being conducted by Md Pervej Alam, Integrated
B.Ed - M.Ed student of Regional Institute of Education, Bhopal (NCERT).

e This form is the part of research tool.

e The information sought through this form relates to the issues and challenges faced by
CWSN students and it will be confidential and used only for the purpose of research.

R —

* SR ST Y eie S €, o e e deum, Wirer (TS % whisd o US. -UH.US. BT AigFE e ST
T TeTer f3haT T T R

* T YU TG IYHT T e 2l

* 39 YT % HIEAH § AT TS SHHHT HSecd Ui SET gRT AT T S ATt Hei 3 It | Heifta 8 3R I7 Mo
BTt 3 ZHehT STANT Shelel e o 32T W fopa S

INSTRUCTIONS-

Please go through the following instructions before responding to these questions:

1.

2.
3.
4.

The basic purpose of this questionnaire is to know about issues and challenges faced by you
in your school.

The response of this questionnaire would be kept confidential.

Attempt all the questions.

Please start answering of the questions.

TAEST- epa 1 wedt ot 3 39 @ wee Foreferfian e 0

T VAT T A I3 ST franerd § $T9eh | 3T aTel! Jaeanat SR THfaat o i & ST 2
T JTaret T L MU T&T Se)

aeft et T 3T S T T R

FYAT I8 TS HIT T % I AT [

P wheE



QL. Do your teachers encourage you for taking part of every classroom activity?

a Yes|:| b. No |:|

T 1. o 39 f1eTes STTeh! sherT Y 7T fdfafer § 9 9 & fore gearfed s 27

. &l |:| @, &l |:|

Q2. Do your teachers appreciate you?

a. Yes |:| b. No |:|

T 2. T Ik f3reTen SATIhT I¥iEr Hd &7

. & Q. &l |:|

Q3. How are the behaviors of teachers with you?

a. Good[ | b. Not good [ ]

o1 3. f1eTeht T STRR 3TTeh |1 HHT 87

. I |:| . ST R |:|

Q4. Do you get good marks in your class?

a. Yes |:| b. No |:|

U 4, T FYRT AT e § 37w 3ok fierd 27

. &l |:| @ T |:|

Q5. What do you like or interesting activities do in the classroom?

Give
details

T 5. 37ent Selm | o gHe ® A1 i € ittt foeee 87
T 2@

Q6. Do you participate in co-curricular activities?

a. Yes |:| b. No |:|

If no, why




T4 6. T 3T GS-UTSTshY TITSRRT § 9T od 872

&, & g, Tl |:|

afe T,

Q7. Does your school infrastructure accessible to you?

a Yes [ ] b.No [ ]

T 7. T Ak foremery 1 e stEr s g gey 872

ad ] b.w [ ]
Q8. What type of modification have been made and required?

Give details

g 8. Tore YR i1 HTeA foram TR © 31 R STavas 27
o 2@

Q9. Do you feel a sense of belongingness in the school?

a. Yes |:| b. No |:|

If no, why

T 9. FAT STIUH! T F S HegH Far 87

E |:| @, T& |:|

afe T, ar

Q10. Do you find your peer group is friendly with you?

a Yes [ ] b.No [ ]

5 10. =T 39eRT oTaT ® foh 3Teh wuTd) des Y fised SR #d 87

ad [ ] b.wt [ ]

Q11. Do you have friends with whom you can talk about any challenge you face?

a. Yes |:| b. No |:|



wor 11, o a1k UE 2R & e | o1 STt SRt o o H AT o wehd 17

. &l |:| . T8l |:|

Q12. Did you find difficulty in adjusting to the residential mode of schooling?

a Yes|:| b. No |:|

w1 12, o STent e Sheft e wafe § wien # § Hiers axd 2?

.8l |:| 9. &l |:|

Q13. Are the teachers fair in the treatment of students?

a. Yes |:| b. No |:|

v 13. s f3rersh ot & e f et syaer i 27

a7, & |:| . &t |:|

Q14. Do the teachers speak negatively of students in the class?

a. Yes |:| b. No |:|

g 14, ar f3re1eh herm § S0 o IR H ThNcHS old Hid 87

a. & b. 7 |:|

Q15. Do the teachers engage the whole class while teaching in the classroom?

a. Yes |:| b. No |:|

w1 15. F firersh et § UeTd T R AT BT A A 7

. ' I:l . Tl |:|

Q16. Do the teachers encourage students to express their opinion freely in the class?

a Yes [ ] b.No [ ]

v 16. = freres SE ol HelT H s ®Y € G TF U<k i o T Ticanied sid 872

a. & |:| b. =

Q17. Do the teachers acknowledge students' response during teaching-learning situation?

a. Yes |:| b. No |:|

v 17, s frerer fRreor-stitem fRufa 3 S o it afdafskn = wfier o 87

. & |:| . T |:|




QI18. Are the teachers willing to listen to student’s view and comment in the classroom?

a Yes [ | b.No [ ]

w1 18. e fRrersh eq 7 B & o= i feooft g & forg dam #72

.8l |:| 9. &l |:|

Q19. Do the teachers make the classroom interesting by making use of appropriate resources?

a Yes [ | b.No [ ]

w1 19. o fRrereh Iugh HETHT T ITANT ok FHE Hl =ik 1 &7

a1, & |:| 9. &l

Q20. Do the school meet the specific needs of CWSN students?

a. Yes |:| b. No |:|

w21 20. FI1 e diesqTaT (CWSN) BT hl [SR1e SATevaeharsil s o idm 87

%, & |:| @, T& |:|




QUESTIONNAIRE
QUESTIONNAIRE FOR TEACHERS
PERSONAL INFORMATION

Respondent’s Name

Designation with qualification

Gender

Age
Teaching Experience

INTRODUCTION —

e The present study is dissertation work, being conducted by Md Pervej Alam, Integrated

B.Ed - M.Ed student of Regional Institute of Education, Bhopal (NCERT).

e This form is the part of research tool.
e The information sought through this form relates to the issues and challenges faced by

teachers and it will be confidential and used only for the purpose of research.

e —

« A AR Y veY 7, S e e deue, ioe (TEiEARE) & whigd of.US.-TH.IE. B Al WEs e g
Gerfera famar i T 2

* g JUA T IYHAUT hT T 2

* 39 YU o WTEAH ¥ Wt T SHERT et o A ST ot Seenedt i o @ Heifta & 3 a8 e St qur swen
ITANT haeT I ok Ieg © foham s

INSTRUCTIONS- Please go through the following instructions before responding to these
questions:

1. The basic purpose of this questionnaire is to know about issues and challenges faced by you

related to disadvantaged groups of your school.

2. The response of this questionnaire would be kept confidential.

3. Attempt all the questions.

4. Please start answering of the questions.

- FUAT 3 T A1 I A ¥ v Frmfeafaa fdsT i ue

1. 39 wETEE A e AT (oRTe  dfud wel W S qe S AT o SR H ST 2
2. 39 ST ST I MU T@T S|
3. Txf) v} T IR T T TAE W

4. FoT ST T IR T IE H



QL. Do you know about disadvantaged groups as per NEP-2020?

aYes [ ] b. Not much[ ] c. little bit[ |

w1 1. 7 g NEP-2020 % s1ar sfad @i & an § Sd 87

as [ ] b.wt [ ] . sirerar [ |

Q2. Do you know about your classroom that how many students are come under this category?
a. 25% b.50% €.100%
T 2. AT AT G HeA o T H S 2 o6 39 Joft § forae ® o11a 27

a.25% [ ] b.50% [ ] c.100%[ |

Q3. What about the participation ratio of students in your class activity?

a. Less than 50% b. More than 50% c. 100%
w1 3. STUehT e iafeIer # e bt Arfierd i SFUTd = 2 ?

a50%awm [ | b. 50% @ wifm [ | c.100% [ ]

Q4. In your class, the objective is---

a. Child centered b. teacher centered c. both (a) and (b)
w5 4. ITTIhT HET H 2T 2---
a. I Hfsd b. foreres wfeza c. (a) s (b) a=t |:|

Q5. How much maximum scoring in your subject?
a. Lessthan50% |:| b. Morethan50% c. 100%
g% 5. a9es fowa o s1fehan fora sis 87

a. 50% & %A b. 50% @ =R c. 100%

Q6. What teaching method you applying in your classroom?

a. Lecture method b. Demonstrate method c. Both (a) and (b)

Any other specify

T 6. AT AT helT | i € e vgfd e @ 27

. ST TERT [ ] @, YeiT TEfr [(] =@ @) []
g o fAfde &y




Q7. What will you do for weak students or slow learner in your class?

a. Give more attention b. Put extra efforts c. Both (a) and (b)

Anything else

5 7. A9 A9 e H wasi fornfei an et nifq @ wies e faenfiet & forg wmn w?

eﬁ.sﬁsﬁwﬂélzl @. ARl T |:| . (%) ¥ (@) 3t |:|
Fo 3R

Q8. What about the behavior of disadvantaged group students between the classes?

a. attentive b. not attentive c. shouting

Any other

w1 8. wameli & off=r #, dfurd wg & B & SRR & AN & Far?

a. <wa |:| b.%ﬁw:r‘eﬁmlzl C.%WWD

FIS I

Q9. What about the parent’s response of disadvantaged group students in every PTM of your
school?

a. Good b. Average c. Bad d. Cooperative

= 9. I The YA W H Sf<rd THg % BT o AIaT-1uar hl Iiishar & o 7 samg?

a. =T b. sfteq |:| C.@TIHD d.a%ﬁw:l

Q10. Do you think the disadvantaged group students have a complex which affects them in
whatever they do?

a. Yes b. No c. in some situation

w1 10. T A9 @ @ fop fed e % s # 8 Sfeadr € S 3 8 HW Y Il w87

a® [ ] b [ ] c.gwfufrd [ ]




Q11. Do you feel that there is no differentiation between the other students and disadvantaged
group students in the class? Are they able to manage with ease?

a. Yes b. No c. Sometimes
w1 11, T AT QT & T el & 31y BT 3R dfad wE % oE & o9 FI8 i T 27 T S AWH! F T FA o
e 87

ad[ ] b.wt [ ] C. Ff-aft

Q12. Are there any pressured from the guardian of disadvantaged group students?

a. Yes b. No c. Sometimes

o 12, = Siferd 9HE o Sl o AR 1 ST Y IS G STl STl 87

ad [ ] b. == c.smﬁ-msﬁD

Q13. Is there any misuse of constitutional safeguards by the parents disadvantaged groups?

a. Yes b. No |:| c. Sometimes |:|

s 1.3, = Hrar-for = dfed quel g Gaeen Gea Sur 1 HIE TR fopa S 87

as [ ] b.w [ ] C. wf-aft

Q14. How much percent of awareness of the parents of disadvantaged group students?

a. Less than 50% b. More than 50% c. 100%
w1 14, afaq wg & Sl % AR H SRR fha SR 87?

a50%awn [ | b. 50% & stfor [ | c.100% [ |

Q15. Have you found any difficulties to deal with the parents of disadvantages group students?

a. Yes b. No c. Sometimes

w1 15. war stmoent sifera wg & B o Aar-far @ foe § g wies g8 27

ad [ ] b.wt [ ] c.afmh [ ]




