
‭Chapter 1‬

‭Introduction‬
‭This‬‭chapter‬‭introduces‬‭the‬‭study‬‭and‬‭establishes‬‭the‬‭foundation‬‭upon‬‭which‬‭the‬‭entire‬‭research‬
‭is‬‭built.‬‭It‬‭outlines‬‭the‬‭background‬‭and‬‭rationale‬‭for‬‭investigating‬‭the‬‭use‬‭of‬‭code-switching‬‭as‬‭a‬
‭teaching‬ ‭strategy‬ ‭in‬ ‭Indian‬ ‭classrooms,‬ ‭particularly‬ ‭in‬ ‭the‬ ‭context‬ ‭of‬ ‭the‬ ‭country’s‬ ‭richly‬
‭multilingual‬ ‭educational‬ ‭landscape.‬ ‭The‬ ‭chapter‬ ‭begins‬ ‭by‬ ‭discussing‬ ‭the‬ ‭concept‬ ‭of‬
‭code-switching‬‭within‬‭both‬‭global‬‭and‬‭Indian‬‭educational‬‭settings,‬‭and‬‭highlights‬‭its‬‭relevance‬‭in‬
‭bridging linguistic gaps between students' home languages and the medium of instruction.‬

‭It‬ ‭also‬ ‭presents‬ ‭the‬ ‭need‬ ‭and‬ ‭justification‬ ‭for‬ ‭the‬ ‭study‬ ‭by‬ ‭addressing‬ ‭the‬ ‭gap‬ ‭between‬ ‭the‬
‭widespread‬‭use‬‭of‬‭code-switching‬‭in‬‭classrooms‬‭and‬‭the‬‭lack‬‭of‬‭systematic‬‭academic‬‭inquiry‬‭into‬
‭its‬ ‭pedagogical‬ ‭effectiveness.‬ ‭The‬ ‭problem‬ ‭statement,‬ ‭research‬ ‭objectives,‬ ‭and‬ ‭key‬ ‭research‬
‭questions‬‭are‬‭then‬‭detailed‬‭to‬‭define‬‭the‬‭scope‬‭and‬‭direction‬‭of‬‭the‬‭study.‬‭In‬‭addition,‬‭important‬
‭terms‬ ‭are‬ ‭clarified,‬ ‭and‬ ‭the‬ ‭delimitations‬ ‭of‬ ‭the‬ ‭research‬ ‭are‬ ‭stated‬ ‭to‬ ‭specify‬ ‭the‬ ‭boundaries‬
‭within which the investigation is carried out.‬

‭1.1 Background and Rationale‬

‭India’s‬ ‭education‬ ‭system‬ ‭consists‬ ‭of‬ ‭a‬ ‭richly‬ ‭multilingual‬ ‭environment,‬ ‭where‬ ‭alternating‬
‭between‬ ‭languages‬ ‭during‬ ‭conversations‬ ‭is‬ ‭a‬ ‭common‬ ‭and‬ ‭very‬ ‭usual‬ ‭part‬ ‭of‬ ‭classroom‬ ‭life.‬
‭Teachers‬ ‭often‬ ‭switch‬ ‭between‬ ‭English,‬ ‭Hindi,‬ ‭and‬ ‭regional‬ ‭languages‬ ‭to‬ ‭explain‬ ‭difficult‬
‭concepts,‬ ‭simplify‬ ‭classroom‬ ‭interactions,‬ ‭or‬ ‭build‬ ‭personal‬ ‭rapport‬ ‭with‬ ‭students.‬‭Students,‬‭in‬
‭turn,‬ ‭use‬ ‭multiple‬ ‭languages‬ ‭to‬ ‭easily‬ ‭comprehend‬ ‭what‬ ‭they’re‬ ‭learning‬ ‭and‬ ‭to‬ ‭express‬
‭themselves.‬ ‭The‬ ‭practice‬ ‭of‬ ‭switching‬ ‭between‬ ‭two‬ ‭or‬ ‭more‬ ‭languages‬ ‭or‬ ‭dialects‬ ‭during‬ ‭a‬
‭conversation is popularly termed as code-switching.‬

‭The‬‭National‬‭Education‬‭Policy‬‭(NEP)‬‭2020‬‭has‬‭officially‬‭recognized‬‭the‬‭significance‬‭of‬‭mother‬
‭tongues‬‭and‬‭regional‬‭languages,‬‭specifically‬‭in‬‭the‬‭foundation‬‭years‬‭of‬‭school‬‭education,‬‭moving‬
‭towards‬‭a‬‭multilingual‬‭approach‬‭that‬‭indirectly‬‭aids‬‭the‬‭practice‬‭of‬‭code-switching.‬‭But,‬‭in‬‭spite‬
‭of‬ ‭being‬ ‭so‬ ‭frequently‬ ‭used‬ ‭and‬ ‭its‬ ‭natural‬ ‭alignment‬ ‭with‬ ‭the‬ ‭linguistic‬ ‭realities‬ ‭of‬ ‭Indian‬
‭classrooms,the‬ ‭technique‬ ‭of‬ ‭code-switching‬ ‭is‬ ‭very‬ ‭under-researched‬ ‭in‬ ‭theory‬ ‭and‬ ‭practice.‬
‭Teachers often use it instinctively, rather than through planned instructional techniques.‬

‭Thus,‬ ‭the‬ ‭main‬ ‭purpose‬ ‭of‬ ‭this‬ ‭study‬ ‭is‬ ‭to‬ ‭explore‬ ‭the‬ ‭advantages‬ ‭and‬ ‭disadvantages‬ ‭of‬ ‭using‬
‭code-switching‬ ‭as‬ ‭a‬ ‭teaching‬ ‭and‬ ‭learning‬ ‭technique‬ ‭in‬ ‭the‬ ‭Indian‬ ‭classroom‬ ‭environment.‬ ‭It‬
‭aims‬ ‭to‬ ‭examine‬ ‭and‬ ‭analyze‬ ‭the‬ ‭opinions‬ ‭of‬ ‭both‬ ‭students'‬ ‭and‬ ‭teachers'‬ ‭on‬ ‭its‬ ‭use‬ ‭in‬ ‭the‬
‭classroom‬‭transactional‬‭process.‬‭It‬‭also‬‭aims‬‭to‬‭know‬‭if‬‭they‬‭perceive‬‭it‬‭as‬‭an‬‭essential‬‭resource‬
‭that‬‭improves‬‭understanding‬‭and‬‭engagement,‬‭or‬‭acts‬‭as‬‭a‬‭significant‬‭barrier‬‭to‬‭language‬‭learning‬
‭and proficiency.‬
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‭1.2 Code-Switching in Education‬

‭Code-switching,‬ ‭in‬ ‭simple‬ ‭terms,‬ ‭refers‬ ‭to‬ ‭the‬ ‭practice‬ ‭of‬ ‭alternating‬ ‭between‬ ‭two‬ ‭or‬ ‭more‬
‭languages‬ ‭or‬ ‭dialects‬ ‭within‬ ‭a‬ ‭single‬ ‭discourse,‬ ‭sentence,‬ ‭or‬ ‭conversation.‬ ‭In‬ ‭the‬ ‭context‬ ‭of‬
‭Indian‬‭classrooms,‬‭where‬‭multilingualism‬‭is‬‭a‬‭prevalent‬‭reality,‬‭code-switching‬‭is‬‭a‬‭frequent‬‭and‬
‭often‬ ‭necessary‬ ‭practice.‬ ‭This‬ ‭alternation‬ ‭is‬ ‭not‬ ‭random‬ ‭but‬ ‭is‬ ‭driven‬ ‭by‬ ‭specific‬ ‭social,‬
‭psychological,‬ ‭linguistic,‬ ‭and‬ ‭pedagogical‬ ‭considerations.‬ ‭This‬ ‭practice‬ ‭is‬ ‭especially‬ ‭used‬ ‭in‬
‭English-medium‬‭schools,‬‭where‬‭students‬‭may‬‭not‬‭possess‬‭high‬‭proficiency‬‭in‬‭English,‬‭prompting‬
‭teachers to switch to the students’ first language to ensure comprehension and participation.‬

‭From‬ ‭a‬ ‭pedagogical‬ ‭standpoint,‬ ‭code-switching‬ ‭serves‬ ‭multiple‬ ‭purposes.‬ ‭It‬ ‭functions‬ ‭as‬ ‭a‬
‭scaffolding‬ ‭strategy‬ ‭to‬ ‭support‬ ‭learners‬‭who‬‭are‬‭still‬‭acquiring‬‭proficiency‬‭in‬‭English.‬‭It‬‭allows‬
‭teachers‬ ‭to‬ ‭explain‬ ‭difficult‬ ‭concepts‬ ‭in‬ ‭a‬ ‭language‬ ‭familiar‬ ‭to‬ ‭the‬ ‭students,‬ ‭to‬ ‭emphasize‬
‭important‬ ‭points,‬ ‭and‬ ‭to‬ ‭manage‬ ‭the‬ ‭classroom‬ ‭more‬ ‭effectively.‬ ‭Furthermore,‬ ‭it‬ ‭helps‬ ‭build‬
‭rapport‬ ‭between‬ ‭teachers‬ ‭and‬ ‭students,‬ ‭making‬ ‭the‬ ‭classroom‬ ‭environment‬ ‭more‬ ‭relatable‬ ‭and‬
‭less intimidating for learners who might otherwise struggle with English-only instruction.‬

‭The‬‭theoretical‬‭roots‬‭of‬‭code-switching‬‭can‬‭be‬‭traced‬‭to‬‭early‬‭sociolinguistic‬‭studies,‬‭particularly‬
‭the‬‭work‬‭of‬‭Blom‬‭and‬‭Gumperz‬‭(1972),‬‭who‬‭distinguished‬‭between‬‭situational‬‭and‬‭metaphorical‬
‭code-switching.‬ ‭Their‬ ‭research‬ ‭laid‬ ‭the‬ ‭foundation‬ ‭for‬ ‭understanding‬ ‭how‬ ‭language‬ ‭choices‬
‭reflect‬ ‭social‬ ‭meanings.‬ ‭Later,‬ ‭scholars‬ ‭like‬ ‭Myers-Scotton‬ ‭contributed‬ ‭models‬ ‭such‬ ‭as‬ ‭the‬
‭Markedness‬‭Model‬‭to‬‭explain‬‭why‬‭speakers‬‭switch‬‭codes‬‭in‬‭particular‬‭contexts.‬‭In‬‭the‬‭realm‬‭of‬
‭education,‬ ‭the‬ ‭concept‬ ‭has‬ ‭been‬ ‭supported‬ ‭by‬ ‭Vygotsky’s‬ ‭theory‬ ‭of‬ ‭the‬ ‭Zone‬ ‭of‬ ‭Proximal‬
‭Development‬‭(ZPD),‬‭which‬‭suggests‬‭that‬‭learners‬‭progress‬‭when‬‭given‬‭appropriate‬‭linguistic‬‭and‬
‭cognitive support,an idea that aligns with the strategic use of code-switching.‬

‭The‬ ‭perceived‬ ‭advantages‬ ‭of‬ ‭code-switching‬ ‭in‬ ‭Indian‬ ‭classrooms‬ ‭are‬ ‭numerous.‬‭Teachers‬‭and‬
‭students‬ ‭alike‬ ‭recognize‬ ‭its‬ ‭role‬ ‭in‬ ‭enhancing‬ ‭clarity,‬ ‭reducing‬ ‭anxiety,‬ ‭and‬ ‭encouraging‬
‭participation.‬ ‭It‬ ‭also‬ ‭helps‬ ‭preserve‬ ‭students’‬ ‭cultural‬ ‭and‬ ‭linguistic‬ ‭identities,‬ ‭making‬ ‭the‬
‭classroom‬‭experience‬‭more‬‭inclusive‬‭and‬‭affirming.‬‭On‬‭the‬‭other‬‭hand,‬‭some‬‭concerns‬‭have‬‭been‬
‭raised‬‭regarding‬‭the‬‭overuse‬‭of‬‭code-switching,‬‭which‬‭may‬‭hinder‬‭students’‬‭progress‬‭in‬‭English‬
‭language‬ ‭acquisition.‬ ‭There‬ ‭is‬ ‭also‬ ‭a‬ ‭perception‬ ‭among‬ ‭some‬ ‭educators‬ ‭and‬ ‭stakeholders‬ ‭that‬
‭switching‬ ‭to‬ ‭local‬ ‭languages‬ ‭may‬ ‭be‬ ‭unprofessional‬ ‭or‬ ‭reduce‬ ‭the‬ ‭formal‬ ‭tone‬ ‭of‬ ‭academic‬
‭instruction.‬

‭Despite‬ ‭these‬ ‭concerns,‬ ‭the‬‭study‬‭suggests‬‭that‬‭when‬‭used‬‭judiciously,‬‭code-switching‬‭can‬‭be‬‭a‬
‭highly‬ ‭effective‬ ‭pedagogical‬ ‭tool‬ ‭in‬ ‭multilingual‬ ‭settings‬ ‭like‬ ‭India.‬ ‭It‬ ‭allows‬ ‭for‬ ‭greater‬
‭engagement,‬ ‭deeper‬ ‭understanding,‬ ‭and‬ ‭improved‬ ‭classroom‬ ‭dynamics,‬ ‭particularly‬ ‭when‬
‭learners‬‭are‬‭in‬‭the‬‭early‬‭stages‬‭of‬‭acquiring‬‭English‬‭proficiency.‬‭Ultimately,‬‭the‬‭effectiveness‬‭of‬
‭code-switching‬ ‭depends‬ ‭on‬ ‭the‬ ‭specific‬ ‭educational‬ ‭context,‬ ‭the‬ ‭linguistic‬ ‭background‬ ‭of‬ ‭the‬
‭students, and the instructional goals of the teacher.‬
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‭1.3 Global and Historical Perspective‬

‭Code-switching,‬ ‭the‬ ‭technique‬ ‭of‬ ‭alternating‬ ‭between‬ ‭two‬ ‭or‬ ‭more‬ ‭languages‬ ‭or‬ ‭language‬
‭varieties‬‭during‬‭a‬‭single‬‭conversation,‬‭has‬‭been‬‭an‬‭area‬‭of‬‭interest‬‭in‬‭the‬‭multilingual‬‭educational‬
‭settings‬ ‭across‬ ‭the‬‭globe.‬‭In‬‭normal‬‭classroom‬‭settings,‬‭it‬‭can‬‭occur‬‭within‬‭a‬‭sentence,‬‭between‬
‭two‬ ‭or‬ ‭more‬ ‭sentences,‬ ‭or‬ ‭during‬ ‭different‬ ‭stages‬ ‭of‬ ‭a‬‭lesson,‬‭like‬‭moving‬‭from‬‭explanation‬‭to‬
‭discussion.‬

‭The‬ ‭practice‬ ‭of‬ ‭code-switching‬ ‭initially‬ ‭emerged‬ ‭as‬ ‭a‬ ‭field‬ ‭of‬ ‭interest‬ ‭within‬ ‭sociolinguistics‬
‭through‬ ‭the‬ ‭foundational‬ ‭work‬ ‭of‬ ‭Blom‬ ‭and‬ ‭Gumperz‬ ‭(1972),‬ ‭who‬ ‭introduced‬ ‭the‬ ‭concepts‬‭of‬
‭situational‬ ‭and‬ ‭metaphorical‬ ‭code-switching.‬ ‭Their‬ ‭research‬ ‭demonstrated‬ ‭that‬ ‭language‬
‭alternation‬ ‭is‬ ‭contextually‬ ‭driven,‬ ‭often‬ ‭reflecting‬ ‭social‬ ‭roles,‬ ‭discourse‬ ‭functions,‬‭or‬‭shifts‬‭in‬
‭topic‬‭rather‬‭than‬‭linguistic‬‭inadequacy.‬‭This‬‭early‬‭theoretical‬‭framing‬‭positioned‬‭code-switching‬
‭as a socially meaningful and strategic linguistic behavior.‬

‭As‬ ‭educational‬ ‭systems‬ ‭began‬ ‭to‬ ‭embrace‬ ‭linguistic‬ ‭diversity,‬ ‭the‬ ‭pedagogical‬ ‭implications‬ ‭of‬
‭code-switching‬ ‭became‬ ‭more‬ ‭apparent.‬ ‭In‬ ‭countries‬ ‭like‬ ‭South‬ ‭Africa,‬‭Singapore,‬‭Canada,‬‭and‬
‭Spain,‬ ‭code-switching‬ ‭is‬ ‭not‬ ‭only‬ ‭prevalent‬ ‭but‬ ‭has‬ ‭been‬ ‭systematically‬ ‭studied‬ ‭and,‬ ‭in‬ ‭many‬
‭cases,‬ ‭integrated‬ ‭into‬ ‭teaching‬‭methodologies.‬‭Adendorff‬‭(1993),‬‭emphasized‬‭the‬‭academic‬‭and‬
‭interpersonal‬‭value‬‭of‬‭switching‬‭to‬‭Zulu‬‭in‬‭South‬‭African‬‭classrooms,‬‭where‬‭it‬‭enhanced‬‭subject‬
‭comprehension and supported the socio-emotional needs of learners.‬

‭In‬ ‭Singapore,‬ ‭a‬ ‭translanguaging-based‬ ‭approach‬ ‭encourages‬ ‭students‬ ‭to‬ ‭shift‬ ‭between‬ ‭English‬
‭and‬‭native‬‭languages‬‭(Mandarin,‬‭Malay,‬‭Tamil),‬‭recognizing‬‭multilingualism‬‭as‬‭an‬‭asset‬‭in‬‭both‬
‭cognitive‬ ‭development‬ ‭and‬ ‭identity‬ ‭formation.‬ ‭Similarly,‬ ‭Spanish‬ ‭bilingual‬ ‭schools‬ ‭balance‬
‭instruction‬ ‭between‬ ‭Spanish‬ ‭and‬ ‭regional‬ ‭languages‬ ‭like‬ ‭Catalan‬ ‭and‬ ‭Basque,‬ ‭utilizing‬
‭code-switching to foster inclusivity and cultural relevance while improving understanding.‬

‭However,‬‭the‬‭global‬‭application‬‭of‬‭code-switching‬‭in‬‭education‬‭is‬‭not‬‭uniform.‬‭In‬‭countries‬‭such‬
‭as‬ ‭Japan‬ ‭and‬ ‭France,‬ ‭where‬ ‭linguistic‬ ‭purity‬ ‭and‬ ‭standardization‬ ‭are‬ ‭emphasized,‬ ‭the‬ ‭use‬ ‭of‬
‭non-standard‬ ‭languages‬ ‭or‬ ‭informal‬ ‭linguistic‬ ‭shifts‬ ‭in‬ ‭formal‬ ‭education‬ ‭is‬ ‭often‬ ‭discouraged.‬
‭This‬ ‭contrast‬ ‭highlights‬ ‭the‬ ‭ideological‬ ‭and‬ ‭policy-based‬ ‭dimensions‬ ‭that‬ ‭influence‬ ‭the‬
‭perception and practice of code-switching in educational systems worldwide.‬

‭This‬ ‭study‬ ‭seeks‬ ‭to‬ ‭bridge‬ ‭the‬ ‭gap‬ ‭in‬ ‭Indian‬ ‭educational‬ ‭research‬ ‭by‬ ‭exploring‬ ‭how‬
‭code-switching‬ ‭is‬ ‭perceived‬ ‭as‬ ‭a‬ ‭teaching‬ ‭strategy.‬ ‭By‬ ‭situating‬ ‭Indian‬ ‭classroom‬ ‭practices‬
‭within‬ ‭this‬ ‭global‬ ‭and‬ ‭historical‬ ‭context,‬ ‭the‬ ‭research‬ ‭highlights‬‭both‬‭the‬‭pedagogical‬‭potential‬
‭and‬ ‭the‬ ‭challenges‬ ‭of‬ ‭integrating‬ ‭code-switching‬ ‭into‬ ‭mainstream‬ ‭teaching‬ ‭methods.‬ ‭In‬ ‭India,‬
‭code-switching‬ ‭is‬ ‭extensively‬ ‭used‬ ‭in‬ ‭day‬ ‭to‬ ‭day‬ ‭classroom‬ ‭transactions‬ ‭but‬ ‭is‬ ‭yet‬ ‭considered‬
‭largely informal.‬

‭3‬



‭English‬‭is‬‭often‬‭seen‬‭as‬‭a‬‭language‬‭which‬‭provides‬‭an‬‭immense‬‭amount‬‭of‬‭opportunity‬‭especially‬
‭in‬ ‭urban‬ ‭and‬ ‭private‬ ‭schools.‬ ‭However,‬ ‭students‬ ‭from‬ ‭Hindi-medium‬ ‭or‬ ‭regional-medium‬
‭backgrounds‬‭oftentimes‬‭struggle‬‭without‬‭occasional‬‭support‬‭in‬‭their‬‭home‬‭or‬‭regional‬‭languages.‬
‭This‬ ‭makes‬ ‭it‬ ‭specifically‬ ‭essential‬ ‭to‬ ‭study‬ ‭how‬ ‭code-switching‬ ‭is‬ ‭perceived‬ ‭in‬ ‭Indian‬
‭classrooms, not merely as a practical workaround but as a potential teaching strategy.‬

‭1.4 Indian Perspective‬

‭In‬ ‭Indian‬ ‭classrooms,‬ ‭the‬ ‭use‬ ‭of‬ ‭code-switching‬ ‭has‬ ‭emerged‬ ‭as‬ ‭a‬‭pedagogical‬‭response‬‭to‬‭the‬
‭linguistic‬ ‭diversity‬ ‭and‬ ‭varying‬ ‭English‬ ‭language‬ ‭proficiencies‬ ‭among‬ ‭learners.‬ ‭Teachers‬‭often‬
‭resort‬‭to‬‭switching‬‭between‬‭English‬‭and‬‭vernacular‬‭languages‬‭such‬‭as‬‭Hindi,‬‭Tamil,‬‭Bengali,‬‭or‬
‭Marathi‬ ‭to‬ ‭bridge‬ ‭the‬ ‭gap‬ ‭between‬ ‭the‬ ‭home‬ ‭language‬ ‭and‬ ‭the‬ ‭instructional‬ ‭language.‬ ‭This‬
‭strategy‬ ‭facilitates‬ ‭understanding‬ ‭of‬ ‭complex‬ ‭content,‬ ‭allows‬ ‭for‬ ‭translation‬ ‭of‬ ‭unfamiliar‬
‭vocabulary,‬‭and‬‭enhances‬‭the‬‭retention‬‭of‬‭subject‬‭matter.‬‭Moreover,‬‭it‬‭helps‬‭maintain‬‭the‬‭pace‬‭of‬
‭the lesson by minimizing confusion and disengagement.‬

‭The‬ ‭need‬ ‭for‬ ‭code-switching‬ ‭in‬ ‭Indian‬ ‭classrooms‬ ‭is‬ ‭underscored‬ ‭by‬ ‭the‬ ‭socio-linguistic‬
‭landscape‬ ‭of‬ ‭the‬ ‭country,‬ ‭where‬ ‭many‬ ‭students‬ ‭receive‬ ‭their‬ ‭early‬ ‭education‬ ‭in‬ ‭a‬ ‭vernacular‬
‭medium‬ ‭and‬ ‭encounter‬ ‭English‬ ‭only‬ ‭after‬ ‭entering‬ ‭the‬ ‭formal‬‭education‬‭system.‬‭In‬‭such‬‭cases,‬
‭code-switching‬ ‭becomes‬ ‭a‬ ‭crucial‬ ‭tool‬ ‭for‬ ‭inclusive‬ ‭pedagogy,‬ ‭allowing‬ ‭students‬ ‭from‬ ‭diverse‬
‭linguistic‬ ‭backgrounds‬ ‭to‬ ‭participate‬ ‭in‬ ‭classroom‬ ‭discourse.‬ ‭It‬ ‭acts‬ ‭as‬ ‭a‬ ‭bridge‬ ‭that‬ ‭enables‬
‭learners‬ ‭to‬ ‭connect‬ ‭new‬ ‭knowledge‬ ‭with‬ ‭their‬ ‭existing‬ ‭linguistic‬ ‭and‬ ‭cognitive‬ ‭frameworks,‬
‭thereby supporting their academic growth.‬

‭In‬ ‭India,‬ ‭code-switching‬ ‭found‬ ‭its‬ ‭way‬ ‭into‬ ‭classrooms‬ ‭primarily‬‭through‬‭necessity‬‭rather‬‭than‬
‭formal‬ ‭pedagogical‬ ‭design.‬ ‭As‬ ‭teachers‬ ‭began‬ ‭addressing‬ ‭the‬ ‭practical‬ ‭needs‬ ‭of‬ ‭learners‬ ‭who‬
‭struggled‬ ‭with‬ ‭English,‬ ‭they‬ ‭intuitively‬ ‭adopted‬ ‭code-switching‬ ‭as‬ ‭a‬ ‭means‬ ‭of‬ ‭communication‬
‭and‬ ‭instruction.‬ ‭Over‬ ‭time,‬ ‭this‬ ‭practice‬ ‭has‬ ‭gained‬ ‭recognition‬ ‭as‬ ‭a‬ ‭deliberate‬ ‭and‬ ‭effective‬
‭teaching‬‭strategy‬‭rather‬‭than‬‭a‬‭sign‬‭of‬‭linguistic‬‭deficiency.‬‭It‬‭is‬‭now‬‭increasingly‬‭regarded‬‭as‬‭a‬
‭tool that respects linguistic diversity while promoting educational access and equity.‬

‭In‬ ‭the‬ ‭Indian‬ ‭context,‬ ‭code-switching‬ ‭is‬ ‭organically‬ ‭embedded‬ ‭in‬ ‭classroom‬ ‭interactions,‬
‭particularly‬‭in‬‭English-medium‬‭schools‬‭where‬‭many‬‭students‬‭come‬‭from‬‭Hindi‬‭or‬‭other‬‭regional‬
‭language‬ ‭backgrounds.‬ ‭Teachers‬ ‭frequently‬ ‭shift‬ ‭between‬ ‭English‬ ‭and‬ ‭vernacular‬ ‭languages‬ ‭to‬
‭clarify‬ ‭abstract‬ ‭concepts,‬ ‭translate‬ ‭terminology,‬ ‭or‬ ‭maintain‬ ‭student‬ ‭engagement.‬ ‭Despite‬ ‭its‬
‭widespread‬‭use,‬‭code-switching‬‭remains‬‭largely‬‭under-theorized‬‭and‬‭is‬‭often‬‭seen‬‭as‬‭an‬‭informal‬
‭or‬ ‭instinctive‬ ‭response‬ ‭rather‬ ‭than‬ ‭a‬ ‭strategic‬ ‭pedagogical‬ ‭tool.‬ ‭The‬‭National‬‭Education‬‭Policy‬
‭(NEP)‬ ‭2020‬ ‭emphasizes‬ ‭mother‬ ‭tongue‬ ‭and‬ ‭regional‬ ‭languages‬ ‭in‬ ‭foundational‬ ‭education,‬
‭indirectly‬ ‭validating‬ ‭the‬ ‭practice‬ ‭of‬ ‭code-switching,‬ ‭although‬ ‭it‬ ‭does‬ ‭not‬ ‭yet‬ ‭formalize‬ ‭its‬
‭instructional use.‬
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‭1.5 Need and Justification of the Study‬

‭India's‬ ‭multilingual‬ ‭educational‬ ‭landscape‬ ‭presents‬ ‭a‬ ‭unique‬ ‭pedagogical‬ ‭challenge,‬ ‭wherein‬
‭linguistic‬ ‭diversity‬ ‭within‬ ‭classrooms‬ ‭often‬ ‭results‬ ‭in‬ ‭communication‬ ‭barriers‬ ‭that‬ ‭can‬ ‭hinder‬
‭effective‬ ‭teaching‬ ‭and‬ ‭learning.‬ ‭English,‬ ‭as‬ ‭a‬ ‭predominant‬ ‭medium‬ ‭of‬ ‭instruction,‬ ‭frequently‬
‭creates‬ ‭a‬ ‭disjunction‬ ‭between‬ ‭the‬ ‭language‬ ‭of‬ ‭instruction‬ ‭and‬ ‭the‬ ‭students'‬ ‭linguistic‬
‭competencies,‬ ‭particularly‬ ‭for‬ ‭learners‬ ‭from‬ ‭regional‬ ‭language‬ ‭backgrounds.‬ ‭In‬ ‭such‬ ‭contexts,‬
‭code-switching‬ ‭emerges‬ ‭as‬ ‭an‬ ‭organic‬‭instructional‬‭practice‬‭employed‬‭by‬‭educators‬‭to‬‭navigate‬
‭linguistic heterogeneity.‬

‭The‬ ‭need‬ ‭for‬ ‭this‬ ‭study‬ ‭stems‬ ‭from‬ ‭the‬ ‭growing‬ ‭pedagogical‬ ‭relevance‬ ‭of‬ ‭code-switching‬ ‭in‬
‭Indian‬ ‭classrooms‬‭and‬‭the‬‭concurrent‬‭lack‬‭of‬‭systematic‬‭inquiry‬‭into‬‭its‬‭perceived‬‭effectiveness‬
‭and‬ ‭limitations.‬ ‭Despite‬ ‭its‬ ‭widespread‬ ‭use,‬ ‭code-switching‬ ‭remains‬ ‭an‬ ‭under-theorized‬ ‭and‬
‭under-researched‬ ‭strategy‬ ‭in‬ ‭the‬ ‭Indian‬ ‭academic‬ ‭discourse‬ ‭on‬ ‭classroom‬ ‭language‬ ‭practices.‬
‭This study is justified on several grounds:‬

‭1.‬ ‭Addressing‬ ‭Linguistic‬ ‭Disparities:‬ ‭A‬ ‭significant‬ ‭proportion‬ ‭of‬ ‭Indian‬ ‭students‬ ‭enter‬
‭English-medium‬‭institutions‬‭with‬‭limited‬‭proficiency‬‭in‬‭English.‬‭Investigating‬‭the‬‭role‬‭of‬
‭code-switching‬‭can‬‭offer‬‭critical‬‭insights‬‭into‬‭how‬‭educators‬‭facilitate‬‭comprehension‬‭and‬
‭participation among such learners.‬

‭2.‬ ‭Pedagogical‬ ‭Significance:‬ ‭Although‬ ‭code-switching‬ ‭is‬ ‭commonly‬ ‭practiced,‬ ‭it‬ ‭is‬ ‭rarely‬
‭examined‬‭as‬‭a‬‭deliberate‬‭and‬‭structured‬‭teaching‬‭strategy.‬‭This‬‭study‬‭seeks‬‭to‬‭evaluate‬‭its‬
‭pedagogical merit, moving beyond anecdotal or informal understandings.‬

‭3.‬ ‭Policy‬ ‭Relevance:‬ ‭The‬ ‭National‬ ‭Education‬ ‭Policy‬ ‭(NEP)‬ ‭2020‬ ‭underscores‬ ‭the‬
‭importance‬ ‭of‬ ‭multilingualism‬ ‭and‬ ‭the‬ ‭use‬ ‭of‬ ‭mother‬ ‭tongues‬ ‭in‬ ‭foundational‬ ‭learning.‬
‭Findings‬ ‭from‬ ‭this‬ ‭study‬ ‭can‬ ‭contribute‬ ‭to‬ ‭policy‬ ‭dialogues‬ ‭on‬ ‭language‬ ‭use‬ ‭in‬
‭classrooms‬ ‭and‬ ‭support‬ ‭the‬ ‭development‬ ‭of‬ ‭contextually‬ ‭grounded‬ ‭instructional‬
‭frameworks.‬

‭4.‬ ‭Enhancing‬ ‭Learner‬ ‭Engagement:‬ ‭By‬ ‭exploring‬ ‭the‬ ‭perceived‬ ‭advantages‬ ‭and‬
‭disadvantages‬ ‭of‬ ‭code-switching,‬ ‭the‬ ‭study‬ ‭foregrounds‬ ‭the‬ ‭student‬ ‭experience‬ ‭and‬
‭examines‬ ‭how‬ ‭this‬ ‭strategy‬ ‭influences‬ ‭classroom‬ ‭engagement,‬ ‭comprehension,‬ ‭and‬
‭academic performance.‬

‭5.‬ ‭Promoting‬ ‭Culturally‬ ‭Responsive‬ ‭Pedagogy:‬ ‭In‬ ‭a‬ ‭socio-culturally‬ ‭diverse‬ ‭country,‬
‭code-switching‬‭may‬‭serve‬‭as‬‭a‬‭means‬‭of‬‭acknowledging‬‭students’‬‭linguistic‬‭identities‬‭and‬
‭fostering an inclusive educational environment.‬
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‭6.‬ ‭Filling‬ ‭a‬ ‭Research‬ ‭Gap:‬ ‭While‬ ‭international‬ ‭research‬ ‭on‬ ‭code-switching‬ ‭in‬‭education‬‭is‬
‭extensive,‬ ‭there‬ ‭remains‬ ‭a‬ ‭sparseness‬ ‭of‬ ‭research‬ ‭focused‬ ‭specifically‬ ‭on‬ ‭Indian‬
‭classrooms.‬

‭In‬ ‭light‬ ‭of‬ ‭the‬ ‭above‬ ‭mentioned‬ ‭reasons,‬ ‭the‬ ‭study‬ ‭is‬ ‭both‬ ‭timely‬ ‭and‬ ‭essential,‬ ‭aiming‬ ‭to‬
‭contribute‬‭to‬‭a‬‭nuanced‬‭understanding‬‭of‬‭language‬‭practices‬‭in‬‭Indian‬‭educational‬‭settings‬‭and‬‭to‬
‭inform both pedagogy and policy with empirically grounded insights.‬

‭1.6 Statement of the Problem‬

‭The‬ ‭title‬ ‭of‬ ‭this‬ ‭study,‬ ‭“An‬ ‭Explorative‬ ‭Study‬ ‭to‬ ‭Discover‬ ‭the‬ ‭Perceived‬ ‭Advantages‬ ‭and‬
‭Disadvantages‬ ‭of‬‭Using‬‭Code-Switching‬‭as‬‭a‬‭Teaching‬‭Strategy‬‭in‬‭Indian‬‭Classrooms”,‬‭reflects‬
‭the‬ ‭major‬ ‭concern,‬ ‭that‬ ‭code-switching‬ ‭is‬ ‭a‬ ‭prevalent‬ ‭yet‬ ‭very‬ ‭under-theorized‬ ‭thing‬ ‭in‬ ‭Indian‬
‭education system.‬

‭The‬ ‭prime‬ ‭issue‬ ‭is‬ ‭that‬ ‭in‬ ‭spite‬ ‭of‬ ‭its‬ ‭frequent‬ ‭use,‬ ‭code-switching‬ ‭is‬ ‭mostly‬ ‭perceived‬ ‭as‬ ‭an‬
‭unprofessional‬‭behavior‬‭or‬‭instinctive‬‭technique‬‭rather‬‭than‬‭a‬‭well‬‭thought‬‭upon‬‭strategic‬‭choice.‬
‭There‬‭is‬‭very‬‭limited‬‭empirical‬‭research‬‭in‬‭the‬‭Indian‬‭context‬‭that‬‭shows‬‭how‬‭this‬‭practice‬‭affects‬
‭the‬ ‭quality‬ ‭of‬ ‭teaching,‬ ‭student’s‬ ‭understanding,‬ ‭classroom‬ ‭engagement,‬ ‭and‬ ‭proficiency‬ ‭in‬
‭language.‬ ‭By‬ ‭examining‬ ‭and‬ ‭analyzing‬ ‭the‬ ‭opinions‬ ‭of‬ ‭both‬ ‭students‬ ‭and‬ ‭teachers,‬ ‭this‬ ‭study‬
‭aims‬ ‭to‬‭discover‬‭when‬‭and‬‭why‬‭code-switching‬‭works,‬‭or‬‭doesn’t,‬‭and‬‭how‬‭it‬‭might‬‭be‬‭utilized‬
‭or employed in more useful ways.‬

‭1.7 Objectives of the Study‬

‭The primary objectives of this research are:‬

‭1.‬ ‭To‬‭identify‬‭the‬‭situations‬‭and‬‭circumstances‬‭in‬‭which‬‭code-switching‬‭is‬‭used‬‭by‬‭teachers‬
‭in Indian classrooms in addition to its frequency.‬

‭2.‬ ‭To‬ ‭explore‬ ‭students’‬ ‭and‬ ‭teachers’‬ ‭opinions‬ ‭on‬ ‭benefits‬ ‭of‬ ‭using‬ ‭code-switching‬ ‭in‬
‭regards to comprehension, engagement, and classroom participation.‬

‭3.‬ ‭To‬ ‭examine‬ ‭the‬ ‭disadvantages‬ ‭and‬ ‭challenges‬ ‭with‬ ‭using‬ ‭code-switching,‬ ‭including‬
‭concerns like language proficiency.‬

‭1.8 Research Questions‬

‭As a qualitative study, this research is guided by the following questions:‬

‭1.‬ ‭In‬ ‭what‬ ‭situations‬ ‭and‬ ‭circumstances‬‭do‬‭teachers‬‭most‬‭frequently‬‭use‬‭code-switching‬‭in‬
‭Indian classrooms?‬
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‭2.‬ ‭How do students view and regard the use of code-switching in their learning process?‬

‭3.‬ ‭What‬ ‭are‬ ‭the‬ ‭advantages‬ ‭and‬ ‭disadvantages‬ ‭of‬ ‭using‬ ‭code-switching‬ ‭according‬ ‭to‬ ‭the‬
‭students and teachers?‬

‭4.‬ ‭Does‬ ‭code-switching‬ ‭aid‬ ‭or‬ ‭restrict‬ ‭students’‬ ‭language‬ ‭proficiency‬ ‭in‬ ‭the‬ ‭medium‬ ‭of‬
‭instruction?‬

‭5.‬ ‭Can‬ ‭code-switching‬ ‭be‬ ‭standardized‬ ‭or‬ ‭formally‬ ‭developed‬ ‭as‬ ‭a‬ ‭teaching‬ ‭strategy‬ ‭or‬
‭pedagogical technique?‬

‭1.9 Definition of Key Terms‬

‭1.‬ ‭Code-switching:‬‭The‬‭practice‬‭of‬‭alternating‬‭between‬‭two‬‭or‬‭more‬‭languages‬‭or‬‭language‬
‭varieties within a single interaction, particularly within educational settings.‬

‭2.‬ ‭Pedagogy: The method and practice of teaching, especially as an academic discipline.‬

‭3.‬ ‭Multilingualism:‬‭The‬‭use‬‭of‬‭more‬‭than‬‭one‬‭language‬‭by‬‭an‬‭individual‬‭or‬‭within‬‭a‬‭society‬
‭or institution.‬

‭4.‬ ‭Medium‬ ‭of‬ ‭Instruction:‬ ‭The‬ ‭primary‬ ‭language‬ ‭used‬ ‭for‬ ‭the‬ ‭purpose‬ ‭of‬ ‭teaching‬ ‭and‬
‭communication in schools.‬

‭5.‬ ‭Perception:‬ ‭The‬ ‭beliefs,‬ ‭opinions,‬ ‭or‬ ‭attitudes‬ ‭held‬‭by‬‭individuals‬‭(students‬‭or‬‭teachers)‬
‭based on their experience.‬

‭1.10 Delimitations of the Study‬

‭This study is delimited to the following:‬

‭1.‬ ‭Grades‬‭9‬‭-12‬‭of‬‭secondary‬‭schools‬‭located‬‭in‬‭the‬‭urban‬‭and‬‭semi-urban‬‭areas‬‭of‬‭Bhopal,‬
‭Madhya Pradesh.‬

‭2.‬ ‭Schools‬ ‭where‬ ‭English‬ ‭is‬ ‭the‬ ‭primary‬ ‭medium‬ ‭of‬ ‭instruction,‬‭but‬‭Hindi‬‭and/or‬‭regional‬
‭languages are commonly used at home or among peers.‬

‭3.‬ ‭Teachers‬ ‭and‬ ‭students‬ ‭majorly‬ ‭from‬ ‭humanities‬ ‭and‬ ‭social‬ ‭science‬ ‭backgrounds,‬ ‭where‬
‭language plays a major role.‬
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