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ABSTRACT

Education for sustainable development is a vision of education that seeks to balance human and society well-being with cultural traditions and respect others.  It emphasizes aspects of learning that enhance the transition towards sustainability including future education. We cannot imagine how the people of all the nations could move toward a more sustainable world without the contribution of teachers from around the globe. Educating for a more sustainable future in its broadest sense includes improving quality basic education, reorienting education to address sustainability, improving public awareness, and providing training to many sectors of society. Teacher education focuses four aspect of learning especially-learning to know, learning to do, learning to be, learning to leave to together. We know that education has been the passport to opportunity and prosperity. It has enabled individuals, to recognize the challenges and facing real life situation. Sustainability it was a chance for us to develop the new innovation and expertise our profession valuably. Sustainable development (ESD) raises awareness of the complexity and dynamism of issues, it also plays a key role in making sustainable development understood and that it is applied in a concrete way. ESD helps to develop the capacity for critical reflection and systemic analysis and futures thinking, as well as to motivate actions that promote sustainable development.
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INTRODUCTION
There is now widespread concern that the model of development that is evident across the globe is unsustainable. We are faced with the urgent need to recast our ways of living, away from ones that rely on the unsustainable consumption of resources, the degradation of ecosystems and the exploitation of people, towards a model that strives to enhance the well-being of all human beings within the limits of our planet. 
Sustainable development is described by the United Nations Economic Commission for Europe (UNECE) Strategy for Education for Sustainable Development as being underpinned by an ethic of solidarity, equality and mutual respect among people, countries, cultures and generations; it is development in harmony with nature, meeting the needs of the 
Present generation without compromising the ability of future generations to meet their own needs. While the need for sustainable development is clear, the ways to approach it may differ and will evolve. It is widely held that the development of sustainable societies is a continuous learning process and one in which issues and dilemmas are commonplace and appropriate answers and solutions may not be definitive. Education should play an important role in enabling people to live together in ways that contribute to sustainable development. However, at present, education often contributes to unsustainable living. This can happen through a lack of opportunity for learners to question their own lifestyles and the systems and structures that promote those lifestyles. It also happens through reproducing unsustainable models and practices. The recasting of development, therefore, calls for the reorientation of education towards sustainable development. Even as education for sustainable development (ESD) raises awareness of the complexity and dynamism of issues, it also plays a key role in making sustainable development understood and that it is applied in a concrete way. ESD helps to develop the capacity for critical reflection and systemic and futures thinking, as well as to motivate actions that promote sustainable development. The development of a sustainable society should be seen as a continuous process of learning and change, involving a variety of actors providing guidance and leadership in formal, non-formal and informal learning. This requires a corresponding enhancement in the competences of teachers, leaders and decision makers at all levels of education. The competences in ESD described the minimum development of teachers and learners, although both are intricately related. They go beyond the competences that individual teachers would have in order to provide a good quality education in their discipline. This set of competences is not a “minimum standard” to be met by all teachers, but rather a goal to which all teachers should aspire. It is not intended to prescribe behavioural outcomes; it provides a framework for the professional development of teachers and is of particular importance to individuals, groups and institutions that have a multiplier effect, on teachers.
Aim of Sustainable development for Education 
1. To equip people with knowledge, skills, understanding, attitude and values compatible with sustainable development.
2. To develop competences across all sectors of education, with particular emphasis on formal education. 
A New Vision for Teacher Education
Education for sustainable development is a dynamic concept that encompasses a new vision of education that seeks to empower people of all ages to assume responsibility for creating and enjoying a sustainable future. The overall aim of ESD is to empower all individuals to act for positive environmental and social change and implying action-oriented or participatory way of leaving.
ESD brings a new motivation to learning as pupils become empowered to develop and evaluate alterative vision of a sustainable future.
 The Competences in ESD for Teachers 
The United Nations Educational, Scientific and Cultural Organization (UNESCO) of the International Commission on Education for the Twenty first Century and the European Union recommendation on key competences for lifelong learning. There are different interpretations of the term “competences” as the following:
Learning to know (teacher understand):
Holistic Approach 
Integrative thinking and practice
1. The basics of systems thinking ways in which natural, social and economic systems function and how they may be interrelated
2. The interdependent nature of relationships within  the present generation and between generations, as well as those between rich and poor and between humans and nature 
3. Their personal world view and cultural assumptions and seek to understand those of others 
4. The connection between sustainable futures and the way we think, live and work 
5. Their own thinking and action in relation to sustainable development.
Envisioning Change
Past, present and future
1. The root causes of unsustainable development
2. That sustainable development is an evolving concept
3. The urgent need for change from unsustainable practices towards advancing quality of life, equity, solidarity, and  environmental sustainability
4. The importance of problem setting, critical reflection, visioning and creative thinking in planning the future and effecting change 
5. The importance of preparedness for the unforeseen and a precautionary approach
6. The importance of scientific evidence in supporting sustainable development
Achieve Transformation
People, pedagogy and education system
1. Why there is a need to transform the education systems that  support learning
2. Why there is a need to transform the way we educate/learn
3. Why it is important to prepare learners to meet new challenges
4. The importance of building on the experience of learners as a basis for transformation 
5. How engagement in real-world issues enhances learning outcomes and helps learners to make a difference in practice
Learning to do (The Teacher is able to):
Holistic Approach
Integrative thinking and practice
1. Create opportunities for sharing ideas and experiences from different disciplines/places/cultures/generations without prejudice and preconceptions
2. Work with different perspectives on dilemmas, issues, tensions and conflicts
3. Connect the learner to their local and global spheres of influence 
Envisioning Change
Past, present and future
1. Critically assess processes of change in society and envision sustainable futures
2. Communicate a sense of urgency for change and inspire hope 
3. Facilitate the evaluation of potential consequences of different decisions and actions
4. Use the natural, social and built environment, including their own institution, as a context and source of learning
Achieve Transformation
People, pedagogy and education system
1. Why there is a need to transform the education systems that support learning
2. Why there is a need to transform the way we educate/learn
3. Why it is important to prepare learners to meet new challenges
4. The importance of building on the experience of learners as a basis for transformation 
5. How engagement in real-world issues enhances learning outcomes and helps learners to make a difference in practice
Learning to be (the teacher is someone who...):
Holistic Approach
Integrative thinking and practice
1. Is inclusive of different disciplines, cultures and perspectives, including indigenous knowledge and worldviews
Envisioning Change
Past, present and future
1. Is motivated to make a positive contribution to other people and their social and natural environment, locally and globally
2. Is willing to take considered action even in situations of uncertainty
Achieve Transformation
People, pedagogy and education system
1. Is willing to challenge assumptions underlying unsustainable practice
2. Is a facilitator and participant in the learning process
3. Is a critically reflective practitioner
4. Inspires creativity and innovation
5. Engages with learners in ways that build positive relationship
Learning to live together (the teacher works with others in way that...):
Holistic Approach
Integrative thinking and practice
1. Actively engage different groups across generations, cultures, places and discipline.
Envisioning Change
Past, present and future
1. Facilitate the emergence of new worldviews that address sustainable development 
2. Encourage negotiation of alternative futures.
Achieve Transformation
People, pedagogy and education system
1. Challenge unsustainable practices across educational systems, including at the institutional level.
2. Help learners clarify their own and others worldviews through dialogue, and recognize that alternative frameworks exist.
If these learning competencies are fulfilled by the teachers, it may be possible for better future of the learners.


Defining Reorientation for Teacher Education 
The Education for Sustainable Development Toolkit describes one approach to reorienting teacher to address sustainable development. ESD is more than a knowledge base related to environment, economy, and society. It also addresses learning skills, perspectives, and values that guide and motivate people to seek sustainable livelihoods, participate in a democratic society, and live in a sustainable manner. ESD also involves studying local and, when appropriate, global issues. Therefore, these five (i.e., knowledge, skills, perspectives, values, and issues) [and the interrelationship between them] must all be addressed in a formal curriculum that has been reoriented to address sustainability. Simply adding more to the curriculum will not be feasible in most schools; they already have a full curriculum. Deciding what to leave out – what does not contribute to sustainability or is obsolete – is an integral part of the reorienting process. Let’s look more closely at these five components of an education reoriented to address sustainability. Knowledge Sustainable development encompasses environment, economics, and society. Therefore, people need basic knowledge from the natural sciences, social sciences, and humanities to understand the principles of sustainable development, how they can be implemented, the values involved, and their implementation. Knowledge based on traditional disciplines supports ESD. To be successful, ESD must go beyond teaching about local and global issues. ESD must give people practical skills that will enable them to continue learning after they leave school, to have a sustainable livelihood, and to live sustainable lives. These skills will differ with community conditions. Note that skills fall into one or more of the three realms of sustainable development –environmental, economic, and social... In addition, pupils will need to learn skills that will help them manage and interact with the local environment. Perspectives ESD carries with it perspectives that are important for understanding global issues as well as local issues in a global context. Every issue has a history and a future. Looking at the roots of an issue and forecasting possible futures based on different scenarios are part of ESD, as is understanding that many global issues are linked... The ability to consider an issue from the view of different stakeholders is essential to ESD. Considering an issue from another viewpoint besides your own leads to intra-national and international understanding. This understanding is essential for creating the moods of cooperation that will underpin sustainable development. Values are also an integral part of ESD. In some cultures, values are taught overtly in the schools. In other cultures, however, even if values are not overtly taught, they are modelled, explained, analyzed, or discussed. In both situations, understanding values is an essential part of understanding your own worldview and other people’s viewpoints. Understanding your own values, the values of the society you live in, and the values of others around the world is a central part of educating for a sustainable future.
CONCLUSION
 Last but not least, thus the process of mainstreaming ESD at policy, institutional and learner and teacher levels will take comprehensive reference actions for each sector separately. This will take into consideration key factors such as the creation of legitimacy/authority, teacher training and other kinds of competence building, organization and support structures in schools, financial resources and networks of co-operation. The action plans have the following components: programme areas, activities, implementing institutions and a timeframe. 
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