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PREFACE

Throughout the past decade, arts have been placed at the center of new ideas pertaining to the

restructuring of school curriculum. Research exposing the benefits of the arts on student learning

has gained the attention of educational reformers, and arts have undergone a slow transformation

from being the fun free-time coloring activity to an essential subject with significant benefits.

The arts have shown to promote active participation, help effectively teach toward varying

learning styles and foster creativity and self-expression. Additionally, arts can stimulate critical

thinking, help form knowledgeable citizens, and positively affect child development and

learning. Arts Integration, generally defined as an art focused approach to teaching and learning,

has recently been implemented in various schools throughout India.

Arts Integration is a complicated term with no one universal meaning. Arts Integration is a

dynamic process of merging art with (an) other discipline(s) in an attempt to open up a space of

inclusiveness in teaching, learning, and experiencing. For example, students can create and/or

discuss works of art that not only teach about art, but also about science, mathematics, and/or

other subjects. Arts Integration recognizes the educational curriculum as a whole; it does not

divide the curriculum into distinct parts. This in line with the objectives of National Education

Policy 2020, which says that there should be no hard separation across different disciplines.

Arts Integration is complex as it encompasses different forms of implementation. There is no one

correct way to integrate the arts into the classroom and how Arts Integration is planned and

performed can be an artistic process in itself. Arts Integration provided professional development

for classroom teachers and established avenues for their collaboration to design and implement

classroom-based learning that integrated art (via an artist-in-residence experience) to enhance the

learning of a core subjects like science, mathematics and reading. It is important to evaluate how

do teachers understand, implement, and experience Arts Integration.

National Council of Educational Research and Training (NCERT) came up with Art Integrated

Learning frame work in 2019. It is a framework of experiential learning which provides an

equitable learning environment for all learners through their own access points. Students engage

in art activities and construct personal meaning through their learning in an art integrated



environment. The pedagogy of AIL has been made part of NISHTHA (National Initiative for
School Heads' and Teachers' Holistic Advancement), an initiative of Department of School
Education & Literacy, MHRD, to prepare teachers of elementary classes for holistic and
competency based teaching. Prior to that, in 2018 NCERT in collaboration with Regional

Institute of Education (RIE), Bhopal trained several teachers of Icchawar Block of Sehore

district, Madhya Pradesh on Art Integrated Learning. Since then several schools of Icchawar
block have been practicing art integrated education. In this context RIE Bhopal decided to

undertake the Concurrent Evaluation Study of implementation of Art Integrated Learning

program in Icchawar Block. Concurrent evaluation aims to assess the continued relevance of an

intervention and the progress made towards achieving its planned objectives. They provide an

opportunity to make timely corrections to ensure the achievement of these objectives within the

lifetime of the project. In addition concurrent evaluation provides an opportunity to ascertain

the intervention is still coherent with the program’s strategic objectives; is relevant and

useful to the key stakeholders and is being conducted in an efficient manner according to the
programs standards and the agreed project document.

Regional Institute of Education-Bhopal undertook the evaluation study and put lot of efforts to

trace implementation paths and identified best practices to be emulated and also bottlenecks to

overcome for the effective implementation of the AIL. It is hoped, the report would certainly

help in facilitating policy makers and its implementers to take timely measures for the effective

and meaningful implementation of the program.

Investigators
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Executive Summary

Evaluation of an educational initiative is of interest to educational planners, managers,

academicians and other stakeholders in different ways. It helps in providing feedback to the

programme community, teachers, teacher educators and educational functionaries, which further

helps them to identify and address the challenges and use the strengths of the initiative for their

relevance in the local context and also for replication in other parts of the country. Keeping this

in view the Concurrent Evaluation of Ail Integrated Learning program in Icchawar Block of

M.P. was planned. Art Integrated Learning (AIL) is a framework of experiential learning which

provides an equitable learning environment for all learners through their own access points. The

tools used in the evaluation were made by a team of experts in the field. The data collected from

the key informants were put to both qualitative as well as quantitative analysis (percentage). For

qualitative analysis, answers to open-ended questions in various tools were coded and organized

according to themes. They were cross tabulated and provided in the form of tables and charts.

Results of the study indicated a positive attitude of teachers, Head Masters and students towards

the AIL pedagogy. In the implementation part, teachers mostly used games and toys in their

classrooms and that they would require more training in development of AIL resources.

Objectives and Data Sources

The study aimed to fulfill the following objectives:

1. To study the understanding of key stake holders of school education about AIL as

pedagogical tool.

2. To study the perception of Teachers, Principal and students about implementation of AIL

on different dimensions vis -a- vis, Attendance, Training of Teachers, Time management, Art

form, Learner participation, joyful learning, and inclusive education, Discipline, Subject, Skill

Development, Values, cooperation and support.

3. To identify bottleneck vis-a- vis suggestion for further improving the implementation of

the programme.
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4. To provide a framework for the effective implementation of AIL in the schools of the
study area i.e. Icchawar Block of M.P.

The study was conducted using a sample of teachers and headmasters drawn from different

clusters of Ichhawar Block of Sehore district. Data from students was also collected. Due to the

COVID-19 pandemic there was a complete closure of schools. Therefore teachers, headmasters

and students were invited at a common place where interviews and focus group discussions were

conducted.

Findings for Objective 1: To study the understanding of key stake holders of school education

about AIL as pedagogical tool.

Evidence suggested that teachers and head masters do have an understanding of using AIL as a

pedagogical tool. Teachers were mostly using games for art integration in their classrooms and to

some extent they were using performing and visual arts.

Although teachers possessed good knowledge and awareness of the AIL methodology

improvements were still required with regard to their understanding of conducting activities to

promote critical thinking, formulating interdisciplinary connections, preparing art integrated

lesson plans, using different methods and strategies as part of the teaching learning process,

conducting STEAM activities.

Findings for Objective 2: To study the perception of Teachers, Principal and students about

implementation of AIL as pedagogical on different dimensions vis -a- vis, Attendance,

Training of Teachers, Time management, Art form, Learner participation, joyful learning,

and inclusive education, Discipline, Subject, Skill Development, Values, cooperation and

support.

Teachers had a positive attitude about implementation of AIL on different dimensions. They

believed that attendance, learner participation had significantly improved with the

implementation of AIL. However they believe that communication skills and leadership skills of

the students require further improvement. Development of values and cooperation among the

students has also improved. School Heads were cooperating with regard to the implementation of

AIL with support, motivation and guidance. However they required more help in preparation of

teaching learning materials for art integration.
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With regards to capacity building almost all teachers expressed the requirement of training in

AIL on a regular basis especially in subjects like English Language and Mathematics.

Head Masters of the schools felt that there were problems in AIL implementation with regard to

community involvement, classroom management and resource planning.

After reviewing the data from our research, the findings show that integrating the arts into the

curriculum had a positive effect on student learning through increase in motivation, staying

focused and creative response. When it comes to expressing ideas and thoughts, a majority of the

students reported that the lessons provided them with the opportunity to express their creativity

in a variety of ways. However they were still struggling with AIL lessons in English and

Mathematics. Critical thinking and connections to real world also need to be improved.

A majority of students felt that hands on activities during AIL lessons would be helpful in

improving the effectiveness of AIL. Use of games and toys was also welcomed by the students.

Findings for Objective 3: To identify bottleneck vis-a- vis suggestion for further improving the

implementation of the programme.

Bottleneck-1

Diluting the Arts in Arts Integration

Context

It is true that art integration projects decorate the classroom and schools, but many of the works

shown by the teachers that were created by the students showed that arts was not being fully

integrated into the lesson with integrity. Arts Integration was often used to fill up extra class time

in the schedule and was viewed as fun busy-time doings. Although being busy in school implies

something positive such as working hard, if the busy work does not reflect learning or critical

thinking, then it is mundane and without thought. For example in EVS, students artwork mostly

comprised of posters and they were involved in drawing and colouring only. Lowenfeld (1960)

warns that coloring in the lines is more detrimental than no art activities at all, because it forces

children into imitative behavior that hinders their creative expression. In this case, the arts were

used for classroom control to keep students occupied and quiet. Students were not encouraged in 
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works which promoted critical thinking. The data also shows that only 22% teachers themselves

think that art integration promoted critical thinking.

Suggestions for Correction

• Orientation of teachers in planning different activities, which involve critical thinking and

promote creative inquiry.

• Capacity building of teachers in planning different activities which empower students to

learn through discovery and developing the ability to construct knowledge themselves.

This allows learners to experience the challenge, joy and satisfaction of breaking new

ground or discovering something new.

Bottleneck-2

Lack of planning before conducting AIL activities

Once the teacher begins to utilise AIL methodology, she would need to work on the dynamics of

planning. AIL would require linking art experience to the subject matter seamlessly and to

identify methods and techniques to engage children in group activities. Teacher’s preplanning;

familiarity with the subject combined with attention to guiding and reviewing children’s

responses will keep the journey on track. Teachers are not planning the art integrated lesson

plans in advance. They do not have written record of lesson plans. As reflected from the data,

teachers are mostly using games for art centred learning. Different techniques and methods to

engage children in group activities with a variety of art forms are to be used by the teachers.

These techniques and methods should lead to stimulated thinking through the arts and higher-

level cognitive abilities, e.g., integrating knowledge and ideas and problem solving in creative

and effective ways. This can easily be done if the teachers from different disciplines including

arts, health and physical collaborate with each other. Time management at every stage is an

important aspect of teachers’ professional competence and productivity. Teachers can sometimes

find it challenging to take out time for organizing art experiences, due to paucity of time. This

can compromise the creation of a joyful and experiential learning environment. On the contrary

there are interesting time-slots availabe in schools such as morning assembly, festivals of

celebrations, special assemblies and excursions, which can be utilised for mass art experiences

and can be easily linked to the subject content and learning outcomes.
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Suggestions for Correction

• Teachers should be encouraged to prepare art integrated lesson plans well in advance.

Headmasters should take the responsibility of keeping a check on this.

• Orientation of teachers may be done in preparing model lesson plans. Collaboration of

teachers of different disciplines including art, health and physical education should be

encouraged while preparing the lesson plans.

Bottleneck-3

Lack of awareness of availability of resource material for planning AIL sessions

NCERThas already prepared an exhaustive package on the guidelines of Art Integrated Learning

in both English and Hindi. These guidelines are meant to apprise all our stakeholders of school

education with Art Integrated Learning as pedagogy and its innate relevance to education. It

systematically explains all aspects of the innovative pedagogy of Art Integrated Learning: if

followed in true spirit, they can help create vibrant AIL classrooms where we can hear the

students singing, or see them dancing, acting, and creating works of art—all in ways that reflect

a growing understanding of their core scholastic concepts. This document has some activities for

planning AIL lessons in subjects like Hindi, English and Mathematics. For planning the ice

breaker activities, training package on Art Education for Primary Teachers is also available.

Suggestions for Correction

• Orientation of school heads and teachers may be done on use of the resource material

already available. This may include hands-on training on using different methods and

materials of various art forms as a part of the teaching -learning process.

• A separate package may be developed specially on the lines of STEAM (Science

Technology Engineering Arts and Mathematics) for the teachers to plan imaginative,

diverse, and interesting activities.
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Bottleneck-4

Lack of planning in use of resource material for art integrated learning lessons

Proper planning of resources adds a novelty to the art integrated experience. Regular research

and extensive groundwork by the teacher helps them to create a rich repository of resources

which include regional/local resources. The resources should be easy to use and convenient to

procure as their easy availability will ensure increased frequency of usage. While selecting the

resources, especially the physical ones, one should be confident of the fact that there is flexibility

in the choice of resources. Material Resources should be economical, environment friendly,

innovative and locally available. Resources can also be procured from the community. The raw

materials required for the planning the AIL activities may include different coloured chart

papers, pencils, sketch pens, markers, flip charts, thumb pins, brown sheets or drafting paper,

string to arrange displays, colours, drawing sheets, clay for modeling, scissors, glue, sound

producing instruments, raw materials for preparing costumes, necessary items for stage setting,

etc. as per the need of activity etc. While organizing the materials, it is recommended to go for

low-cost or no-cost locally available materials.

Suggestions for Correction

• Orientation of School Heads and teachers in generating cost effective and local specific

resources.

• Orientation of School Heads and teachers on project based learning activities, skill of

presentation and exhibition of children’s work.

Bottleneck-5

Lack of community involvement in planning AIL lessons

The data clearly suggests that there is a lack of community involvement in planning of AIL

activities. Ways and forums to involve the local community meaningfully must be devised to

develop a healthy and proactive community-school partnership. When provided with

opportunities to interact with local/regional artisans, students enhance their sensitivity and

awareness towards the indigenous cultural heritage. For example, school authorities may invite

local weavers, potters and different service providers so that students may have an intimate 

xii



engagement with them. Families of the children may also be involved in a positive manner with

the school to support learning of children. For effective and meaningful community participation
it is recommended that periodic field trips/excursions are included to visit places like hospitals,

post office, bus depots, railway stations, etc.

Suggestions for Correction

• Orienting School Heads and teachers on community involvement on how arts integration

increases parental and community engagement because the arts are exciting and fun.

• Using community resources and volunteers for arts programs.

• Inviting parents to come to school to see their children perform in a play or see their work

displayed at an art show.

Bottleneck-6

Lack of formulating interdisciplinary connections through AIL activities

In the primary stage, arts should be integrated with all subjects and used as an approach for

teaching and learning of different concepts. This will help children freely express their ideas and

emotions. They will also develop all the senses through keen observation, curious exploration

and spontaneous expression. As is the system in most of our primary schools, one teacher

teaches all subjects to her class which gives her the freedom and scope to plan art experiences in

a way that cater to learning of multiple disciplines. While planning activities for this stage, the

teacher should keep in mind that students are able to form interdisciplinary connections during

the activities.

Suggestions for Correction

• Orientation of teachers in planning interdisciplinary activities especially STEAM

activities. These activities should be able to improve the analysis abilities of students by

using approaches from different disciplines.

• Orientation of teachers in planning activities that combine different subjects with

physical education. For eg. combining maths and science activities with physical

educations and arts.
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• To formulate interdisciplinary connections teachers need to expand learning locations by

pursuing field trips or outdoor studies.

• Orienting teachers on formulating active learning strategies that position students at the

center of the learning process, enriching the classroom experience and boosting

engagement, on experiential learning activities that build knowledge and skills through

direct experience., also on planning inquiry-based learning which promote the

importance of your students’ development questions, ideas and analyses.

• Teachers should follow the adaptive learning strategy which focuses on on changing — or

“adapting” — learning content for students on an individual basis, particularly with the help

of technology

Findings for Objective 4: To provide a framework for the effective implementation of AIL in

the schools of the study area i.e. Icchawar Block of M.P.

The key components of the framework are:

1. Commitment by the school administration - To effectively implement the AIL program a

strong commitment on part of the school administration is required. A commitment to continue

the work to meet the needs of all the students is required. A commitment to the instructional

components of AIL. Participation of teachers should be mandatory in AIL professional

development throughout the year. All these steps should be reflected in the school improvement

plan of AIL. Table gives the steps to be followed in the art integration improvement school plan.

With the support of the school administration teachers would inspire students, through rigorous

arts-infused learning environment, to believe in themselves and reach beyond their expectations;

encourage students to take an active part in their learning and to develop life-long learning goals

and appreciation for the performing and visual arts; and create connections with the wider world

through technology and the arts. Transformation of the school into a fully art integrated school is

essential.
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2. Professional development

NCERT in collaboration with Regional Institute of Education, Bhopal has already provided

training to teachers and principals of schools of Icchawar Block. Training of teachers on hands-

on experiences using methods and materials of different art forms, planning of subject / stage

wise activities, mock sessions and presentations was conducted. Training workshops, covering a

range of topics from defining arts integration, to music in the classroom, to arts integration with

technology, to develop strategies for AIL is an interdisciplinary approach, to using arts education

incorporating a variety of art forms (art, theater, dance, music) and using it effectively to deliver

the subject content should be planned on a regular basis. These workshops may be attended by

classroom teachers, arts teachers, and administration together. Participants should also be given

the opportunity and support to develop Arts Integration lessons that would match their content

background. Artists from different art forms background may be invited and paired with the

selected teacher. Teachers who attend these workshops should be encouraged to present new

ideas and strategies to the other teachers in the school.

3. Targeted support for AIL by a school/cluster based Arts Integration Specialist and Team

Arts Integration Specialist specially hired for the purpose can become the voice of Arts

Integration at the school. They can work closely with administration and participate as a member

of the School Improvement Team and the School Leadership Team. The Arts Integration

Specialist worked closely with the highly qualified instructional Art Teachers at the school to

create the Arts Integration Support Team, including those from visual arts as well as performing

arts. The AIL specialist, should work with the Arts faculty team to assist core content teachers in

developing arts integrated lessons.

4. Collaborative planning and collegial teaching

Building on the ideas and strategies presented by the AIL Specialist and professional

development workshops, collaborative planning among all staff can become one of the

cornerstones of the AIL process. Core content classroom teachers will be able to submit requests

to the arts integration support Team for support in developing arts integrated lessons that

addressed content standards identified as an area where students are struggling or where there is
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needed improvement for a particular class or group of students. This collaboration between the

teachers is essential in planning true arts integrated lessons that address arts standards and

content standards simultaneously. Each quarterly marking period, every teacher should be

required to submit at least one AIL lesson (formal lesson plan or visual display for the classroom

or the Quarterly Arts Showcase) and a log of weekly Arts Integration activities. Core and art

content teachers also shpold support personnel, including the Al Specialist and the Al Support

Team, three times a week to create lessons and choose Al strategies that would address the

specific needs of their classroom. Using designated periods (provided by the administration), art,

music, and dance teachers can work with the Al specialists to brainstorm, plan, and model

lessons for content teachers across the school.

5. Sharing

Stories of successful art integration of schools should be shared with all members of the cluster

and the community. During these events, parents and community members can be invited to the

school during the day to see displays from Arts Integration lessons and performances. These

showcases allow the community to see the success of the Arts Integration, and also give students

and teachers an opportunity to highlight the creative work that had been accomplished over a

given period of time.

6. Creating a model art integrated learning school

One of the schools from the cluster can be designated as a model art integrated school and one

can become a STEAM (science, technology, engineering, art, and mathematics) school. The

lessons plans developed by the teachers of the school can be made available to all schools of the

cluster. Adding a STEAM component, will help teachers continue to incorporate art into the core

academic subjects with a focus on the arts and science, technology, engineering and maths.

xvi
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CHAPTER I

INTRODUCTION and BACKGROUND

Programme evaluation is one of the growing fields in the social sciences and policy research

studies. It involves the use of a variety of social science research methods and scientific

principles by the evaluators, to study and appraise an intervention for its effective

conceptualization, implementation and completion, and to diagnose the issues affecting these

for its improvement. It helps different agencies in not only achieving the desired objectives

and deal with challenges they come across during the implementation of the planned

interventions but also identify their strengths that can be replicated and/or adapted suitably.

Evaluation of an educational initiative is of interest to educational planners, managers,

academicians and other stakeholders in different ways. It helps in providing feedback to the

programme community, teachers, teacher educators and educational functionaries, which

further helps them to identify and address the challenges and use the strengths of the initiative

for their relevance in the local context and also for replication in other parts of the country.

Keeping this in view the Concurrent Evaluation of Art Integrated Learning program in

Icchawar Block of M.P. was planned. Art Integrated Learning (AIL) is a framework of

experiential learning which provides an equitable learning environment for all learners

through their own access points. Students engage in art activities and construct personal

meaning through their learning in an art integrated environment. AIL was envisaged as

pedagogy applicable to all levels of school education with the objective of developing the

target areas of cognitive, socio-emotional and psychomotor domains of the learner. Al

multiple levels of the teaching-learning process, Art integrated learning has opened spaces for

the existence of a learning that is both inter-disciplinary and holistic in nature. National

Council of Educational Research and Training (NCERT), New Delhi has prepared guidelines

for implementing the framework in schools. The framework has been field- tested at different

schools across the country for its viability and efficacy in making the teaching-learning

process meaningful and joyful. NCERT also conducted training of teachers from Icchawar

block of Sehore district on AIL pedagogy.

In this chapter a brief background of the AIL approach and process of evaluation is provided.

Page | 2



1.1 Background

According to wiki village, Ichhawar is a Block situated in Sehore district in Madhya Pradesh.

Placed in rural area of Madhya Pradesh, it is one among the 5 blocks of Sehore district.

According to the government records, the block number of Ichhawar is 173. The block has

159 villages and there are total 29371 families in this Block. Literacy ratio in Ichhawar block

is 53%. 78491 out of total 147086 population is literate here. Among males the literacy rate is

63% as 48737 males out of total 76243 are educated whereas female literacy ratio is 41% as

29754 out of total 70843 females are literate in this Block.

The Negative portion is that illiteracy rate of Ichhawar block is 46%. Here 68595 out of total

147086 individuals are illiterate. Male illiteracy rate here is 36% as 27506 males out of total

76243 are uneducated. In females the illiteracy rate is 58% and 41089 out of total 70843

females are illiterate in this block.

Regional Institute of Education, Bhopal had adopted this block for improvement of the

overall educational scenario and for implementing interventions at the school stage. Hence

the teachers of Icchawar block were trained in integrating AIL in the classroom.

1.2 Program Description

Arts integration is the teaching practice of using the arts as a lens through which students can

view and articulate other subject matter. Integration of dance, music and visual arts promotes

creativity and interest but also nurtures a meaningful educational experience. This confluence

of educational disciplines will engage our students and excite them about learning. Art

education is fundamental to a child’s development (Eisner, 2002). In art class, we allow

students to engage in critical thinking and in a universal language of communication. It also

allows us to see “artfully”, which is something everyone can carry with them and benefit

from throughout their life. Art Education will help us to take the world and look at it from

different perspectives, many of which we will create. Students need to understand things on a

deep and meaningful level. This meaningful level cannot be reached by simply recalling

information, but rather by finding it by analyzing, interpreting and creating. This is made

evident in the work and theory of Benjamin Bloom. Bloom discusses the levels of

understanding in a hierarchy as seen in Figure one below. At the top of this pyramid of

intelligent understanding and comprehension sits “creating”, which also happens to be the

fundamental concept of art education. This level is defined as “putting information together

in an innovative way” and is one to which art education provides many paths (Bloom, 2013). 
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Many may think of art class as simply crayons and paper, fun and carefree creation, and
sometimes that is what art class may entail. However, other times, the arts will involve
students in critical thinking and creation that allows them to engage in higher orders of
thinking.
Art integrated learning is classified into visual arts and performing arts. Visual art comprises

of drawing, painting, mask, puppet making, clay work, visual arts, and crafts etc. Performing
arts consists of a variety of folk and classical forms of music and dance, theatre, puppetry and

story-telling. Regional Institute of Education, Bhopal conducted the AIL training workshop

in the year 2018. In a short period of time 681 Teachers and 20 CAC were trained on

different techniques of integrating AIL in the classroom. Duration of Training was 16th July

2018 to 1st Sep. 2018 (48 days). Training for AIL was coordinated by Prof. Pawan Sudhir,
NIE NewDelhi and Dr. Ashwini Garg, RIE Bhopal to address a large number of teachers in

workshop mode in short period of time.

Areas Covered during the training

Figure 1: Training of teachers in Painting (Water-resistance, Thumb, Finger and Hand
painting)
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Figure 2: Training of teachers in Leaf painting Art

Figure 3: Training of teachers in Mask Cutting of Animals Faces
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Figure 4: Training of teachers in Paper Moppets and Models

Figure 5: Training of teachers in making Collage
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Figure 6: Training of teachers in Tangrams Art

Figure 7: Still Image Activity: Creating a short drama or ask students to perform a
small act, or enact a scene and freezing at the end of the act same as the picture shown
to them
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Figure 8: Training of teachers in Theater Art

Figure 9: Training of teachers in Puppet Show Clip Art (Paper Moppet)
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Figure 10: Training of teachers in Group Based Activity

Figure 11: Training of teachers in Activity Based Learning
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Figure 12: Training of teachers in Outdoor Activities

Figure 13: Picture Show (Bar Diwas Kala Diwas)

1.3 Rationale for AIL

Improvement in the quality of school education through innovations in the teaching learning

process has been the priority areas of NCERT. Various workshops and training programs are

regularly conducted by NCERT and its constituents. A survey of the learning levels of 
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students in basic school subjects was done through learning outcome-based tests developed
for National Achievement Survey in the year 2017-18. It was found that the achievement of
students especially in mathematics, science and social science was below the expected level.
Hence to improve the learning achievement it was decided by NCERT and RIE, Bhopal to
train the teachers in creating AIL resources and integrating AIL in the classroom.

1.4 Evaluation Process of AIL

It was decided by NCERT and RIE Bhopal to conduct concurrent evaluation of art integrated

learning program in Ichhawar block of Sehore to get feedback for better implementation of

the program by taking a stock of the process of implementing the program. The tools used in

the evaluation were made by a team of experts in the field. Here, the efforts have been made

to study the expression as well as manifestation of the program implementation which would

help to identifying the bottlenecks as well as the best practices of the implementation to

supplement some pin-pointed aspects for better implementation.

1.5 Objectives

1. To study the understanding of key stake holders of school education about AIL as

pedagogical tool.

2. To study the perception of Teachers, Principal and students about implementation of AIL

on different dimensions vis -a- vis, Attendance, Training of Teachers, Time management, Art

form, Learner participation, joyful learning, and inclusive education, Discipline, Subject,

Skill Development, Values, cooperation and support.

3. To identify bottleneck vis-a- vis suggestion for further improving the implementation of

the programme.

4. To provide a framework for the effective implementation of AIL in the schools of the

study area i.e. Icchawar Block of M.P.
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CHAPTER II
METHODOLOGY

The following aspects are discussed in this chapter: (i) Evaluation design; (ii) Sampling
design; (iii) Background of Sehore and Icchawar; (iv) Tools and techniques and (v) Quality
of the data (vi) Limitations of the Study

2.1 Evaluation Design

In this study, an evaluation design involving qualitative analyses has been used to answer the

evaluation questions. As pointed out earlier, AIL was implemented in the Icchawar Block of

Sehore district since 2018 onwards.
To best assess the impact of an initiative, baseline data and suitable comparison groups are

required. Unfortunately, neither baseline data related to teacher aspects, classroom processes

and students’ achievement prior to the implementation of AIL nor a suitable comparison

group was available. A total of 681 teachers were given training in 2018 in different batches

which extended for a period of 48 days.

2.2 Sampling Design

A sample of 223 teachers, 79 head masters and 59 students belonging to different clusters

was used for the study. The clusters that were included in the study were Balondiya,

Bhaukhedi, Brijesh Nagar, Dewadiya, Dhamanda, Icchawar, Kheri, Ramnagar, Semli jaded,

Veerpur Dam.

2.3 Background of Sehore and Icchawar

Sehore is one of the districts in the Bhopal division of Madhya Pradesh. The district came

into existence on 2nd October 1972. It is located at the distance of 40 km from Bhopal, the

capital city of Madhya Pradesh. Earlier, it was known as 'NIZAMAT MARHGRIB' of the

western District. Sehore is located in the east of Bhopal district, north of Raisen, south of

Hoshangabad, north-west Shajapur and the west side of Dewas district. The district falls

between 22.32° - 23.40° Latitude and 76.22° - 78.03° Longitude. The location of Ichhawar

block, can be seen in the map of Sehore district of Madhya Pradesh, as below:
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The block has been divided into 10 education clusters. The block- wise number of clusters
and tribal villages of Sehore district are given in table 1 below:

S.No. Blocks Number of Clusters Tribal villages

1 Ashta 14 0

2 Budani 7 24

3 Icchawar 10 49

4 Nasrullahganj 10 48

5 Sehore 16 0

Total
57 121

Table 1: Block wise Clusters & Tribal Villages (Se lore District)

Source: District Annual Plan 2017-18

Profile Of Ichhawar Block:

Ichhawar Block is one of the tribal dominated blocks of Sehore district. It is located at 23.02

degree north and 77.02 degree east with average exaltation of 492 meters (1614 feet) and
surrounded by agricultural lands. It is 60 kms. away from Bhopal city.

It is clear from the table that Ichhawar block consists of 159 villages, 230 habitations and 70

gram panchayats. Out of total 159 villages, there are 49 tribal villages.

Demographic Profile of Ichhawar block

As per report released by Census India (2011), out of the total population of 147086 in the

block, there are 76243 males and 70843 females. There are 913 Female per 1000 males as

against the state average of 931. Schedule Caste (SC) population constitutes 17.58 % while

Schedule Tribe (ST) population constitute 2.17%. The block has 24297 children in the age

group of 0-6 years of which 12705 are boys and 11592 are girls. Child Sex ratio in the block

is around 907 compared to whole Madhya Pradesh state average of 918.

The literacy rate of the block is 63.92%. (Male: 76.71%, Female: 63.92%). The working

population of the block is 79240 as against of 67846 non-working. Out of 79240 working

population, about 24161 (only 30.49%) are reliant on cultivation.
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Economic Profile of Ichhawar block

Economic Profile consists of the narrative background of factor of production (land, labour,

capital, etc.) in excess of that needed to keep it in its present use. There are 82% families

living in rural areas most of whom are below the poverty-line, landless and ultimately depend

upon agricultural labour work. Children of these families also assist to improve economic

condition. Inadequate irrigation facilities results in low fertility of the land and thus, low yield

of crops which is one of the main causes of poor economic conditions of inhabitants.

Migration of workers to eam their livelihood affects the school attendance of their children
mostly at the time of harvesting of crops.

2.4 Tools and Techniques

Based on the evaluation questions and objectives, the following tools were developed to

collect the data from teachers, students and stakeholders

A. Interview Schedule for Headmasters and Teachers

The main aim of this tool was to examine various aspects of AIL and to ascertain the

awareness of the teachers and head masters about of the program. The tool has questions,

which are open ended in nature. Interviews were conducted privately on the school premises

with AIL teachers (teaching classes 1-5), non-AIL teachers (teaching classes 1-5). All

interviews except were undertaken in Hindi, and it took about 20-30 minutes to conduct each

interview. The interview schedules were mostly semi-structured, containing many open-

ended questions and hence aiming to collect qualitative data regarding various aspects of

AIL. The field staff recorded the information during interviews on the prescribed schedules.

The interview schedule for teachers (Appendix A, Tool 1) was designed to assess teachers’

perceptions about various components of the AIL such as training, learning materials, and

evaluation strategies. Teachers were also asked for their opinion on the impact of AIL on

schools and classrooms, teachers, children, community and achievement. Challenges faced

during implementation were also probed. Similarly the interview schedule for Head Masters

(Appendix A, Tool 2) was designed to assess Head Master’s perceptions about various

components of the AIL such as institutional support, teacher training, interdisciplinary

connections, AIL integration in different subjects.

B. Interview schedules for Focus Group Discussions
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Interview schedules for Focus Group Discussions (Appendix A, Tool 3) were conducted for
students. Students were asked to give their opinions on various aspects of learning in AIL
classrooms such as subjects taught using AIL, learning materials, classroom processes and
assistance available to them.

Focus group discussions were also designed for community members. These were meant to
collect information on their awareness, perceived impact of ABL on children, teachers and

other stakeholders. They were also requested to offer suggestions for enhancing effectiveness
of the AIL. . However due to the COVID -19 pandemic, opinion of community members
could not be collected. The tool can be seen in Annexure- A.

The following table shows the matrix that depicts the items of various tools and
corresponding objective of the study.

Table 2: Items of various tools and corresponding objective of the study

Tool-1 Tool-2 Tool-3

Objective-1 1,2 1,2

Objective-2 3-24 3-10 2

Objective-3 1-24 1-10 2

Objective-4 1-24 1-10 2

2.4 Data Analysis

The data collected from the key informants were put to both qualitative as well as

quantitative analysis (percentage). For qualitative analysis, answers to open-ended questions

in various tools were coded and organized according to themes. They were cross tabulated

and provided in the form of tables and charts.

The following chapter (Chapter-Ill) provides the lessons learnt from the field through

detailed analysis and interpretation of data collected with the help of the above tools.
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2.5 Quality of the Data

A. Selection of Field Staff

While recruiting field investigators, the AIL team made certain that the field investigators and

were well aware of the programme of Art Integrated Learning. It was also ensured that they

had some experience of administration of tools and data collection.

B. Construction of Tools

Finalization of the tools was done through a workshop with experts of the field. All the tools

were translated in Hindi language.

C. Guidelines for Data Collection and Training of Field Staff in Administration of Tools

Guidelines were provided to each field investigator to be objective and systematic in all

aspects of data collection.

To ensure that objective and reliable data were collected, the field investigators were

extensively trained in the methodology of data collection. Various precautions and measures

for ensuring data quality were spelt out by the team members, and hands-on experiences were

provided to all the field staff in gathering of valid and reliable data.

2.6 Limitations of the Study

Several factors limited our ability to answer the evaluation questions. These are discussed

below and organized according to evaluation questions.

I. The unavailability of a clear description of the AIL implementation plan was a

major limiting factor in designing tools for the study.

II. As interviews were not audio-recorded, it was not possible to verify whether

members of the field team took complete and accurate notes during interviews and

focus groups.

III. During interviews the attitude of some teachers and principals was not cooperative

and they were not interested.

IV. Due to the COVID-19 pandemic there was a total closure of schools and therefore

classroom observation was not possible during the period of study.





CHAPTER III

FINDINGS
The findings will be organized according to objectives of the study.

3.1 To study the understanding of key stake holders of school education
about AIL as pedagogical tool.

Art integrated learning (AIL) is pedagogy of experiential learning. The effect and impact of

this pedagogy cannot be achieved merely through theoretical interactions. For 100%

participation of the learner and quality learning it has to be complete hands on practice. A

pedagogy, where art becomes the basis of teaching learning process. An opportunity for

students to experience visual as well as performing arts to build his/ her understanding of

different concepts and subjects. Understanding of ‘Arts’ as pedagogical tool and its impact on

the holistic development of a child is an area of study. Skill of planning and organizing age-

appropriate art experiences to make learning of different subjects appealing is a challenging

task.

AIL utilizes the possibilities of Visual (painting, photography, print-making, stage-art, clay­

modelling, sculpture, applied art and craft) as well as Performing arts (dance, vocal music,

instrumental music, theatre, puppetry, mime, storytelling, martial arts, magic performance,

cinema etc). In AIL, we work with the arts at the center of the curriculum. The abstract

concepts of subject will be explored using different art forms.

3.1.1 Understandings of the teachers in using AIL as a pedagogical tool

Understandings of the teachers in using AIL as a pedagogical tool was assessed with the help

of interview schedule (Tool 1). It was interesting to study the implementation of Art

Integration by the teachers in classrooms and whether teachers understood the concept of AIL

pedagogy. There was thoughtful reflection by the teachers on AIL pedagogy, about the

different components of the program being implemented and what needed to change to

ensure successful outcomes. As we all aware that art integration involves the use of Visual

Arts, Performing Arts and Games and toys for explaining different concepts related to

different subjects. Visual Arts may include painting, photography, print-making, stage art,

clay-modelling, sculpture, applied art and craft. Whereas performing arts include artistic

expressions by using motor and vocal skills, facial expressions and body movements. They

include dance, music (vocal and instrumental), theatre, puppetry, mime, storytelling, martial

arts, magic performance, cinema etc. Fun Activities, Games, and Toys, can also be used to 
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integrate art with different subjects. These activities may be used inside or outside the

classroom for making learning alive, vibrant, and meaningful. The question related to the ATT.

pedagogy concept was aimed to judge the understanding of teachers on usage of arts

integration in different subjects. It also helped us to check whether art integration was

actually used as pedagogy or merely a decorative measure.

Figure 14 gives the results of the survey which revealed that 49% teachers use visual arts

(drawing, painting, craft items, models), 26% use performing arts (role play, dance) and 92%

use games and toys (mud toys, games using pebbles, matchsticks, seeds, masks) in the

classroom for art integration in different subjects.

Figure 14: Teacher’s responses on using different art forms in their lessons

Art can be integrated with classroom learning of various subjects. All subjects such as

mathematics, sciences, social sciences and languages and their abstract concepts can be

correlated, linked, concretised and learnt effectively with art at the center. Art integration

curriculum should be carefully planned, so that the concepts of different subjects are

strengthened through the partnering of the creative element. For example, when mathematics

concepts can be applied to a creative project or activity, it works as a reinforcement. The

creative work gives students an additional connection to the material in their minds, helping

them to remember and apply the information. Teachers were asked the question how they did

art integration in different subjects. In mathematics classroom teachers mostly used pebbles,
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match sticks, seeds, cards, chart papers, models for teaching counting and other mathematical

operations through the method of games. 95% teachers were using these methods (Figure
18).

Figure 15: Pictures of games made by teachers for AIL integration in mathematics
classroom

EVS learning provides an opportunity for children to explore, investigate and develop an

understanding of the natural, human, social and cultural dimensions of the local and wider

environments. This area enables children to live as informed and caring members of the local,

national and global communities at large. Art integration in EVS can be done in through

different activities like records observations /information/experience of activities or festivals

in the state, Creates posters/collage depicting the festival or tradition of the state, using the

surroundings for observation and data collection, observation and discussion with parents,

friends. In EVS, for art integration, teachers were mostly encouraging the students for making

posters, drawings on chart papers for understanding of the various concepts (54% used this



methodology). 46 % teachers used drama, story, music and dance for explaining various
concepts (Figure 18).

Figure 16: Drawing and colouring: Students artworks in EVS

Opportunities to practice the arts, benefit students’ cognitive development and enhance

literacy and language development. Students from highly diverse linguistic and cultural

backgrounds with varying academic needs thrive in programs that incorporate the universal

language of art elements and mages; access multiple intelligences; and encourage critical and

conceptual thinking along with technical and creative problem-solving skills. Students

engaged in quality arts curricula develop confidence and find outlets for individuality and

self-inquiry. While engaging in a variety of learning styles, their imaginations and visual

awareness are stimulated and they learn to understand the work of others and express their

own point of view. A variety of art forms can be integrated in the language classroom like 
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storytelling, theater, puppetry, craft, drawing, music and poetry. As shown in figure 17, 93%

teachers used storytelling, poems, songs and dance for art integration in the language

classroom. Also, 66% teachers used games made on chart papers and artifacts.

Figure 17: Different games and artifacts created by teachers for art integration
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66%Visual Arts

Figure 18: Teacher’s responses on different strategies used by them for art integration

3.1.2 Understandings of the Head Masters in using AIL as a pedagogical tool

Understandings of the Head Masters in using AIL as a pedagogical tool was assessed with the

help of interview schedule (Tool 1). The opinions of using AIL pedagogy by the teachers was

also taken. They showed a positive response to AIL integration in different subjects and use

of art as a tool for teaching different concepts. However they lacked the understanding of

how interdisciplinary connections could be promoted through art integrated lessons (Figure

19).

Promotion of interdisciplinary relations

AIL integration in different subjects

Art as a tool for teaching different
concepts

20%

90%

97%

0% 50% 100% 150%

Figure 19: Head master’s response to using AIL pedagogy by teachers



3.2 To study the perception of Teachers, Principal and students about implementation
of AIL on different dimensions vis -a- vis, Attendance, Training of Teachers, Time
management, Art form, Learner participation, joyful learning, and inclusive education,
Discipline, Subject, Skill Development, Values, cooperation and support

3.2.1 Perception of Teachers (Tool 1)

Teachers gave their opinion on various benefits of integrating arts in their lessons as shown in
figure 20. The major areas which had substantially improved were learner participation,
attendance and creativity of the students. However a large number of teachers believed that
critical thinking of the students had not improved despite of using the AIL pedagogy. 97%
teachers felt that they would require training for better art integration.

Figure 20: Perception of teachers on various attributes

Development of communication skills and cooperation through AIL

A majority of teachers felt that through AIL lessons better values have been imbibed in the
students and cooperation among them has improved. However the communication skills and
leadership skills of the students would require further improvement (Figure 21).
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Figure 21: Teacher’s response of development of various skills through AIL among
students

Administrative Support

Research shows school principals are the primary decision makers as to whether the arts have
a place in their schools. Principals should be the instructional leaders in assisting teachers in
creating ways to include art in their lessons. Teacher’s reported satisfactory support and
guidance from the principal/head master. The motivation received from them was also
satisfactory. However they required more administrative support in the preparation of
teaching learning materials for AIL lessons (Figure 22).

Figure 22: Teacher’s response to administrative support



Parent and Community Support

Schools need the support of community and family which requires collaboration from a
variety of groups, such as families, community groups, and educators. During the interview
process, teachers reported a marked increase in parental involvement during the
implementation of the art integrated learning program (Figure 23).

Figure 23: Teacher’s response of Parent and Community Support

Discipline
Figure shows teacher’s response to maintaining discipline in the AIL class. 64% teachers

reported that there was no problem in maintaining discipline in the AIL class. 21% said that

they faced difficulty in maintaining discipline and 15% said that sometimes discipline is an

issue (Figure 24).
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Figure 25: Teacher’s beliefs about different factors related to professional development

Professional Development of teachers

A key element in understanding the teachers’ perceptions of arts integration lies in

understanding their perceptions of their own abilities as a teacher of the arts. After receiving
training on AIL teachers felt more innovative and confident in designing the AIL lessons
(Figure 25). Their leadership skill had also improved. However they were still struggling with

communication skills and understanding of technologies which need to be improved.

3.2.2 Perception of Principals/Head Masters (Tool 2)

Principal participation has emerged as integral and critical to success of AIL. There are four

ways principals can promote arts education in their schools: a) establish a school-wide

commitment to arts learning; b) create an arts-rich learning environment; and c) rethink the

use of time and resources d) through professional development of teachers. When asked

about these factors 100% head masters said that there teachers were allowed to participate in

training programs of AIL (Figure 26). However from the responses it was found that it terms

of community involvement, classroom management, resource planning, planning of time and

activities a lot of improvement was required.



Figure 26: Provisions for effective implementation of AIL in schools

EFFECT OF AIL PEDAGOGY ON TEACHERS

When asked about the effectiveness of AIL pedaogy on the teachers, principals reported a
positive improvement in terms of development of new skills, interest, potential, time
utilization and pedagogical technique of the teachers (Figure 27).

Figure 27: Principal’s response to effect of AIL pedagogy on teachers
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3.23 Perception of Students (Tool 3)

The perception of students was collected with the help of focus group discussions (FGD) by
the field investigators. The following domains were discussed.

Joyfill Learning

In Figure 28, students were asked in which subjects they enjoy learning through the AIL

approach. The subject in which they enjoyed the most was Hindi followed by EVS, Maths

and English. In Hindi teachers were using a variety of art forms like storytelling, songs, role

play, flash cards for akshar gyan. In EVS teachers mostly used charts, pictures, leaves and

other surrounding materials available for art integration. In mathematics games using

pebbles, match sticks, flash cards, seeds were used for art integration. In English although

teachers used a variety of art forms like story telling, songs, role plays, flash cards but

students did not enjoy much.

Figure 28: Student responses to Joyful Learning in different subjects using AIL
approach

Art forms which best sparks your creativity 
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The next question assessed different art forms that would best spark their creativity. These art
forms included: Performing Arts, Visual Arts, Games or they had the option of choosing
none. The results of this survey are shown below in Figure 29. This information was helpful
as it allowed us to become more familiar with the form of art students felt they could be
creative with. This could be helpful in planning future art integrated lessons.

Figure 29: Student’s response to art forms which best sparks their creativity

How art integration in the lessons helped the students

After reviewing the data from our research, the findings show that integrating the arts into the

curriculum had a positive effect on student learning through increase in motivation, staying

focused and creative response. When it comes to expressing ideas and thoughts, a majority of

the students reported that the lessons provided them with the opportunity to express their

creativity in a variety of ways. However critical thinking and connections to real world need

to be improved (Figure 30).
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Figure 30: Student’s response to how art integration in the lessons helped them

Difficulties encountered by students in the AIL class

As shown in Figure 31, most of the students responded that they still struggle with the

general content of the lesson and on focusing. Most students named a personal struggle that

they had, such as understanding the basic details of Mathematics and English. Some students

also reported fear during the AIL class. When asked about what kind of fear they had they

said that it was fear of not being able to express themselves and also fear from the teachers.

Students expected the teachers to behave in a friendlier manner during the lessons. There

were some students however who simply answered “nothing.” Although this wasn’t

necessarily the answer we were looking for, the students were being honest with what they

thought at the time.
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15%Nothing

Figure 31: Difficulties encountered by students in the AIL class

Suggestions of students to improve the effectiveness of AIL integration

A majority of students felt that hands on activities during AIL lessons would be helpful in 

improving the effectiveness of AIL. Use of games and toys was also welcomed by the

students. Lowest reported category was use of visuals in art integrated lessons (Figure 32).

Figure 32: Suggestions of students to improve the effectiveness of AIL integration
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CHAPTER IV

BOTTLENECKS VIS-A-VIS SUGGESTIONS FOR
CORRECTION

4.1 Introduction

This chapter presents the bottlenecks in the implementation of Art Integrated Learning

program vis-^-vis suggestions for correction, which in fact is the key purpose of concurrent
evaluation. The bottlenecks presented here could be explored through analysis and

interpretation of quantative and qualitative data collected from a cross section of the

stakeholders of school education consisting of students, teachers, Headmasters of different

schools and clusters of Icchawar block. Thus, the bottlenecks as well as correctives presented

in this chapter, although seems to be impressionistic, are in fact empirical in nature and

represent the grass root realities pertaining to implementation of Art Integrated Learning

program in the state of MP.

4.2 BOTTLENECKS VIS-A-VIS SUGGESTIONS FOR CORRECTION

Bottleneck-1

Diluting the Arts in Arts Integration

Context

It is true that art integration projects decorate the classroom and schools, but many of the

works shown by the teachers that were created by the students showed that arts was not being

fully integrated into the lesson with integrity. Arts Integration was often used to fill up extra

class time in the schedule and was viewed as fun busy-time doings. Although being busy in

school implies something positive such as working hard, if the busy work does not reflect

learning or critical thinking, then it is mundane and without thought. For example in EVS,

students artwork mostly comprised of posters and they were involved in drawing and

colouring only. Lowenfeld (1960) warns that coloring in the lines is more detrimental than

no art activities at all, because it forces children into imitative behavior that hinders their

creative expression. In this case, the arts were used for classroom control to keep students
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occupied and quiet. Students were not encouraged in works which promoted critical thinking.

The data also shows that only 22% teachers themselves think that art integration promoted

critical thinking. Data collected from the students also revealed that critical thinking and

connections to real world need to be improved.

Suggestions for Correction

• Orientation of teachers in planning different activities, which involve critical thinking

and promote creative inquiry.

• Capacity building of teachers in planning different activities which empower students

to learn through discovery and developing the ability to construct knowledge

themselves. This allows learners to experience the challenge, joy and satisfaction of

breaking new ground or discovering something new.

4.2 Bottleneck-2

Lack of planning before conducting AIL activities

Once the teacher begins to utilise AIL methodology, she would need to work on the dynamics

of planning. AIL would require linking art experience to the subject matter seamlessly and to

identify methods and techniques to engage children in group activities. Teacher’s

preplanning; familiarity with the subject combined with attention to guiding and reviewing

children’s responses will keep the journey on track. Interviews of principals and teachers

revealed that teachers are not planning the art integrated lesson plans in advance. They do not

have written record of lesson plans. As reflected from the data, teachers are mostly using

games for art centred learning. Different techniques and methods to engage children in group

activities with a variety of art forms are to be used by the teachers. These techniques and

methods should lead to stimulated thinking through the arts and higher-level cognitive

abilities, e.g., integrating knowledge and ideas and problem solving in creative and effective

ways. This can easily be done if the teachers from different disciplines including arts, health

and physical collaborate with each other. Time management at every stage is an important

aspect of teachers’ professional competence and productivity. Teachers can sometimes find it

challenging to take out time for organizing art experiences, due to paucity of time. This can

compromise the creation of a joyful and experiential learning environment. On the contrary

there are interesting time-slots availabe in schools such as morning assembly, festivals of 
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celebrations, special assemblies and excursions, which can be utilised for mass art

experiences and can be easily linked to the subject content and learning outcomes.

Suggestions for Correction

• Teachers should be encouraged to prepare art integrated lesson plans well in advance.

Headmasters should take the responsibility of keeping a check on this.

• Orientation of teachers may be done in preparing model lesson plans. Collaboration of

teachers of different disciplines including art, health and physical education should be

encouraged while preparing the lesson plans.

4.3 Bottleneck-3

Lack of awareness of availability of resource material for planning AIL sessions

NCERT has already prepared an exhaustive package on the guidelines of Art Integrated

Learning in both English and Hindi. These guidelines are meant to apprise all our

stakeholders of school education with Art Integrated Learning as pedagogy and its innate

relevance to education. It systematically explains all aspects of the innovative pedagogy of

Art Integrated Learning: if followed in true spirit, they can help create vibrant AIL

classrooms where we can hear the students singing, or see them dancing, acting, and creating

works of art—all in ways that reflect a growing understanding of their core scholastic

concepts. This document has some activities for planning AIL lessons in subjects like Hindi,

English and Mathematics. For planning the ice breaker activities, training package on Art

Education for Primary Teachers is also available.

Suggestions for Correction

• Orientation of school heads and teachers may be done on use of the resource material

already available. This may include hands-on training on using different methods and

materials of various art forms as a part of the teaching -learning process.

• A separate package may be developed specially on the lines of STEAM (Science

Technology Engineering Arts and Mathematics) for the teachers to plan imaginative,

diverse, and interesting activities.
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4.4 Bottleneck-4

Lack of planning in use of resource material for art integrated learning lessons

Proper planning of resources adds a novelty to the art integrated experience. Regular research

and extensive groundwork by the teacher helps them to create a rich repository of resources

which include regional/local resources. The resources should be easy to use and convenient to

procure as their easy availability will ensure increased frequency of usage. While selecting

the resources, especially the physical ones, one should be confident of the fact that there is

flexibility in the choice of resources. Material Resources should be economical, environment

friendly, innovative and locally available. Resources can also be procured from the

community. The raw materials required for the planning the AIL activities may include

different coloured chart papers, pencils, sketch pens, markers, flip charts, thumb pins, brown

sheets or drafting paper, string to arrange displays, colours, drawing sheets, clay for

modeling, scissors, glue, sound producing instruments, raw materials for preparing costumes,

necessary items for stage setting, etc. as per the need of activity etc. While organizing the

materials, it is recommended to go for low-cost or no-cost locally available materials. Data

reveals that in resource planning a lot of improvement is required.

Suggestions for Correction

• Orientation of School Heads and teachers in generating cost effective and local

specific resources.

• Orientation of School Heads and teachers on project based learning activities, skill of

presentation and exhibition of children’s work.

4.5 Bottleneck-5

Lack of community involvement in planning AIL lessons

The data clearly suggests that there is a lack of community involvement in planning of AIL

activities. Ways and forums to involve the local community meaningfully must be devised to

develop a healthy and proactive community-school partnership. When provided with

opportunities to interact with local/regional artisans, students enhance their sensitivity and

awareness towards the indigenous cultural heritage. For example, school authorities may

invite local weavers, potters and different service providers so that students may have an

intimate engagement with them. Families of the children may also be involved in a positive

manner with the school to support learning of children. For effective and meaningful
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community participation it is recommended that periodic field trips/excursions are included
to visit places like hospitals, post office, bus depots, railway stations, etc.

Suggestions for Correction

• Orienting School Heads and teachers on community involvement on how arts

integration increases parental and community engagement is essential.

• Using community resources and volunteers for arts programs.

• Inviting parents to come to school to see their children perform in a play or see their

work displayed at an art show.

4.6 Bottleneck-6

Lack of formulating interdisciplinary connections through AIL activities

In the primary stage, arts should be integrated with all subjects and used as an approach for

teaching and learning of different concepts. This will help children freely express their ideas

and emotions. They will also develop all the senses through keen observation, curious

exploration and spontaneous expression. As is the system in most of our primary schools, one

teacher teaches all subjects to her class which gives her the freedom and scope to plan art

experiences in a way that cater to learning of multiple disciplines. While planning activities

for this stage, the teacher should keep in mind that students are able to form interdisciplinary

connections during the activities. Teachers and principals lack the understanding of how

interdisciplinary connections could be promoted through art integrated lessons.

Suggestions for Correction

• Orientation of teachers in planning interdisciplinary activities especially STEAM

activities. These activities should be able to improve the analysis abilities of students

by using approaches from different disciplines.

• Orientation of teachers in planning activities that combine different subjects with

physical education. For eg. combining maths and science activities with physical

educations and arts.

• To formulate interdisciplinary connections teachers need to expand learning locations

by pursuing field trips or outdoor studies.

• Orienting teachers on formulating active learning strategies that position students at

the center of the learning process, enriching the classroom experience and boosting
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engagement, on experiential learning activities that build knowledge and skills

through direct experience., also on planning inquiry-based learning which promote

the importance of your students’ development questions, ideas and analyses.

• Teachers should follow the adaptive learning strategy which focuses on on changing

— or “adapting” — learning content for students on an individual basis, particularly with

the help of technology

4.7 Bottleneck-7

The Need for Time vs. The Reality of Constraints

Art integrated learning provides a unique opportunity to children to explore various themes
and concepts through visual and Performing arts in classroom teaching learning process.
Time management at every stage is an important aspect of teacher’s professional competence
and productivity. Sometimes it is very difficult and challenging to Teachers for organizing
and creation of a joyful and experimental learning environment due to paucity of time.

Suggestions for correction

• Pre-planned Lessons and related AIL Tools.
• The teachers must have time and opportunities to practice the strategies they are

learning.
• To provide Feedback and support.
• Adjusting to new Expectations under the common core (different works and duties).
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CHAPTER V

PROPOSED AIL FRAMEWORK

The last objective of the project was to provide a framework for the effective implementation

of AIL pedagogy in the school of the study area i.e. Icchawar Block of M.P. The data

analysis of the results of the survey revealed that AIL is capable of bringing a positive change

in school climate based on teacher, staff, student, and parent perception. Although the student

achievement pre and post AIL were not compared but NAS reports suggest that there was an

increase in the student achievement levels. In this chapter we propose and AIL framework

which can be implemented in the Icchawar Block of Sehore district. This framework includes

the design and implementation of an instructional model that integrates the learning of

different art forms into the core content areas. This model includes teacher-driven activities

that included sustained and focused professional development, curriculum writing, and

curriculum implementation. It also suggests art-related enrichment activities to bring the

project beyond the school walls and involve the community. The key components of the

framework are:

5.1 Commitment by the school administration — To effectively implement the AIL

program a strong commitment on part of the school administration is required. A

commitment to continue the work to meet the needs of all the students is required. A

commitment to the instructional components of AIL. Participation of teachers should be

mandatory in AIL professional development throughout the year. All these steps should be

reflected in the school improvement plan of AIL. Table gives the steps to be followed in the

art integration improvement school plan. With the support of the school administration

teachers would inspire students, through rigorous arts-infused learning environment, to

believe in themselves and reach beyond their expectations; encourage students to take an

active part in their learning and to develop life-long learning goals and appreciation for the

performing and visual arts; and create connections with the wider world through technology

and the arts. Transformation of the school into a fully art integrated school is essential.
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Table 3: Art Integration and School Improvement Plan

Action Step Person
Responsible

Implementation
team

Resources/Staff
Development
Needed

Monitoring
Procedures/
Evidence

1. Teachers will integrate
arts
into lesson plans:
• Participate in regular
professional
development for AIL
• Incorporate AIL into
weekly lesson
plans
Plan with Al Specialist
Team teach with AIL
Specialist
• Record all AIL activities
on an Arts
Integration Activity Log and
submit it quarterly.
• Document one AIL lesson
per
quarter using an Al lesson
plan or
display template.
• Showcase student work
related to
AIL
• Designate an AIL area
inside and
outside of the classroom.
• Display current student
work
including documentation of
connected objectives,
process and
product at quarterly
showcases.

School Heads

Master Trainers
specifically
assigned the
purpose

Administration

AU Teachers Professional
development
calendar

Arts Integration
Center

AIL Activity
Log template

AIL lesson plan
templates

AIL display
templates

Quarterly
Showcases

AIL Activity
Logs

Quarterly
lesson plans
and displays

Observations
by
administrators

Current
displays in
classrooms
and hallways

5.2 Professional development

NCERT in collaboration with Regional Institute of Education, Bhopal has already provided

training to teachers and principals of schools of Icchawar Block. Training of teachers on

hands-on experiences using methods and materials of different art forms, planning of subject

I stage wise activities, mock sessions and presentations was conducted. Training workshops,

covering a range of topics from defining arts integration, to music in the classroom, to arts

integration with technology, to develop strategies for AIL is an interdisciplinary approach, to

using arts education incorporating a variety of art forms (art, theater, dance, music) and using

it effectively to deliver the subject content should be planned on a regular basis. These

workshops may be attended by classroom teachers, arts teachers, and administration together.
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Participants should also be given the opportunity and support to develop Arts Integration

lessons that would match their content background. Artists from different art forms

background may be invited and paired with the selected teacher. Teachers who attend these

workshops should be encouraged to present new ideas and strategies to the other teachers in

the school. Some of the AIL professional development topics are listed in table 4.

Professional Development Opportunities
A series of workshops and training programs for the professional development of teachers
Goal- Capacity building of school heads and teachers in different areas of art integration
and to understand the new importance of Al as the model for school reform.
Themes of the workshop
Laying a Foundation: Defining Arts Integration
Reading Portraits as Biographies
Fact-Filled Role Drama: A Dramatic Approach to Reading Comprehension
From STEM to STEAM
Images Speak: Expression is Communication
Geometry in Nature: Patterns and Numbers
Making simple toys
Arts Integration Strategies for Science, Math, Language Arts, and Social Studies
Technology and Arts Integration
Hip Hop Geometry
Art and Drama with Puppetry
Music In Your Classroom: Review the elements of music and how to use music boxes to
create lessons
AIL Resources: Posters, Postcards, and Photography

Table 4: AIL professional development topics

5.3 Targeted support for AIL by a school/cluster based Arts Integration Specialist and
Team

Arts Integration Specialist specially hired for the purpose can become the voice ol Arts

Integration at the school. They can work closely with administration and participate as a

member of the School Improvement Team and the School Leadership Team. The Arts

Integration Specialist worked closely with the highly qualified instructional Art Teachers at

the school to create the Arts Integration Support Team, including those from visual arts as

well as performing arts. The AIL specialist, should work with the Arts faculty team to assist
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core content teachers in developing arts integrated lessons. Table 5 list the types of support
that may be provided by the AIL specialist.

The AIL Specialist:
• Working with teachers to map the curriculum for Al
• Participating in collaborative planning meetings to brainstorm, plan, and implement
lessons
• Co-teaching and preparing model lessons
• Planning and providing staff development
• Locating and coordinating resources
• Creating and maintaining an Al Tool kit
• Planning events such as the Quarterly Arts Showcase, Arts Festivals and
frequent school visits from other schools.____________________________________________

Table 5: Support to be provided by AIL specialist

5.4 Collaborative planning and collegial teaching

Building on the ideas and strategies presented by the AIL Specialist and professional

development workshops, collaborative planning among all staff can become one of the

cornerstones of the AIL process. Core content classroom teachers will be able to submit

requests to the arts integration support Team for support in developing arts integrated lessons

that addressed content standards identified as an area where students are struggling or where

there is needed improvement for a particular class or group of students. This collaboration

between the teachers is essential in planning true arts integrated lessons that address arts

standards and content standards simultaneously. Each quarterly marking period, every teacher

should be required to submit at least one AIL lesson (formal lesson plan or visual display for

the classroom or the Quarterly Arts Showcase) and a log of weekly Arts Integration activities.

Core and art content teachers also shpold support personnel, including the Al Specialist

and the Al Support Team, three times a week to create lessons and choose Al strategies that

would address the specific needs of their classroom. Using designated periods (provided by

the administration), art, music, and dance teachers can work with the Al specialists to

brainstorm, plan, and model lessons for content teachers across the school. The art integration

activities and content standard are shown in Table 6.
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Table 6: Different art forms and content standard

Art Integration Activity Content Standard
Arts Exhibition
Role Play

Photography: Compare characters

Collage of Self: Examining texture
and color
Abstract portrait: examining color,
line, and shape

Analyze details that provide information
about the setting, mood created by
setting, and ways in which the setting
affects characters.
Analyze details that provide information
about the setting, mood created by
setting, and ways in which the setting
affects characters.
Analyze characterization

Analyze characterization

5.5 Sharing

Stories of successful art integration of schools should be shared with all members of the

cluster and the community. During these events, parents and community members can be

invited to the school during the day to see displays from Arts Integration lessons and

performances. These showcases allow the community to see the success of the Arts

Integration, and also give students and teachers an opportunity to highlight the creative work

that had been accomplished over a given period of time.

6. Creating a model art integrated learning school- One of the schools from the cluster can

be designated as a model art integrated school and one can become a STEAM (science,

technology, engineering, art, and mathematics) school. The lessons plans developed by the

teachers of the school can be made available to all schools of the cluster. Adding a STEAM

component, will help teachers continue to incorporate art into the core academic subjects with

a focus on the arts and science, technology, engineering and maths.

5.6 Future Road Map

The AIL framework given in this chapter is suggestive and in future with intensive research

new features may be added to the framework. It is planned to disseminate this framework to

schools of various clusters and suggestive measures to implement it will be given. Research

will be conducted to check whether through this framework an increase in student

achievement and development of a more positive school climate is achieved or not. The

perception of the teachers and administration will be collected to check this. Also we wish to
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see whether through this framework, there are increased student opportunities to engage in

and through the arts. The future work in this area will comprise of the points given below:-

■ Mega Training of teachers.

■ Learning outcomes.

■ Orientation about basic social issues.

■ Teaching Science through Art (Subject linkage with AIL)

■ Achieving Learning Outcomes with AIL Pedagogy

■ Conceptual Clarity of facilitator.

■ Implementing Different types of Interventions.

■ How technology can make AIL lessons better

■ Using computer and software for higher level concepts

■ Use of inclusive pedagogy in classroom process

■ Generic Issues- State Level and Central Level

■ Achieving Learning Outcomes.

■ Subject Competency

■ Assessment in the AIL classroom

Page | 47



ANNEXURES
Annexure A: Interview Schedule for Teachers (Tool 1)

Annexure B: Interview Schedule for Principals (Tool 2)

Annexure C: Focus Group Discussion for students (Tool 3)

Annexure D: List of Teachers and Principals who participated in data collection
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