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Preface 

The National Curriculum Framework (2005) stresses the importance of the 

constructivist approach in classroom learning. In a constructive perspective, 

learning is a process of construction of knowledge. Learners actively construct 

their own knowledge by connecting new ideas on the basis of materials or 
activities presented to them through their experiences. 

The document on Learning Outcomes 2017 which is a pioneer step of 

NCERT, New Delhi establishes a linkage between pedagogical processes and 

Learning Outcomes. As an outcome of this document special training 

programmes were conducted from June 2017 in all parts of India to orient 

school teachers and different boards in the States as well as CBSE on Learning 

Outcomes.In this context, all the DM Schools were selected for 

implementation of Learning Outcomes and accordingly training programmes 

were conducted for the DM School faculty. The need to conduct research on 

the implementation of learning outcomes in DM Schools was emphasized. 

There are several approaches which are used to develop language skills. 

Constructivism is a major paradigm shift in the field of learning. Language 

learning is facilitated through social interaction.Therefore, constructivism is 

an approach which promotes language learning. This research study on 

constructivism and its impact on learning outcomes in English at upper 

primary level in DM School, Bhopal is an attempt to conduct a meaningful 

research to showcase that an improvement in language learning, especially 

English is possible if constructivist strategies are adopted in English classroom 

and learning outcomes can be attained 

The study is based on learning outcomes in English at Upper Primary Level 

and is also focused on the Demonstration Multipurpose School, Bhopal. It will 

serve as a role model to other researchers. Best practices and innovations to 

promote learning and improving performance in English at Upper Primary 

School Level can be shared which can mutually benefit school teachers and 

learners.
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Chapter 1 
Introduction 

1.0 Background of the study 

Teaching is a dynamic and well-planned process. Its objective is to acquire maximum learning 
experiences. A skilled teacher, while planning, thinks carefully about the teaching strategies. The 
operations of teaching depends upon contents task analysis, teaching objectives, and nature of 
learning, types of learning, learning experiences, interest of pupils, their attitudes, capacities, 
needs and entering behavior. Therefore, it is important to take decision about teaching 
operations; a teacher should perform in order to achieve the objectives of teaching. For this, it is 
necessary to select and use appropriate instructional strategy. 

Behaviouristic view of knowledge-which insists upon assimilation through stimulus-response 
bond was not considered as an effective approach and severely refuted and opposed by 
constructivist view of giving more prominence to knowledge- construction. From ancient 
periods, whenever a strange concept or a novel idea has been proposed, there will be commotion 
and upsurge over it. 

As swami Vivekananda rightly said- 

“Every new activity evidently has to pass through the three stages- bitter ridicule, severe criticism 
and final acceptance”. 

This hold good even to constructivist approach of exploring learning. It is a drift from teacher- 
centered to learner-centered education, prominence of learner autonomy over teacher 
involvement and active participation of babbling youth are considered to be the prominent 
qualities of constructivism. These glaring changes are to be invited and imbibed by all ofus. 

There are several approaches which are used to develop language skills. Constructivism is a 
major paradigm shift in the field of learning. Constructivist approach is a learner centered 
approach which emphasizes on collaborative learning. Language learning is facilitated through 
social interaction. Therefore, constructivism is an approach which promotes language learning. 

1.1 Constructivism — Introduction 

Constructivism is a philosophy founded on the belief that we construct our own understanding of 
the world by reflecting on our experiences. Learning is simple; the process of adjusting our 
mental models to accommodate new experiences. The emphasis of the constructivist theory is on 
the PROCESS rather than the PRODUCT of learning. It focuses that the learner in working 
memory constructs knowledge. In this approach, the students determine how much they have 
learned as well as the process by which they learned. It changes the dynamics of the traditional 
classroom by empowering the learner as the focus and architect of the learning process while 
redefining the role of the instructor to be a guide, a facilitator and helper, rather than the source 
and conduit of knowledge. 

Constructivism says that learners construct their own understanding and knowledge of the world 
through experiencing things and reflecting on those experiences. 

1.2 Theories of constructivism 

“Constructivism is not a theory about teaching, it is a theory about knowledge and learning, the 
theory defines knowledge as temporary, developmental, socially and culturally mediated, and 
thus, non- objective”. 

Jean Piaget believed that learning is strongly influenced by the learner's developmental stage. 
He laid the foundation for constructivism. According to him learning occurs through adaptation 
to interactions with the environment.



Lev Vygotsky believed that the meanings are constructed and shared with references to social 
and cultural context which situate the individual in the classroom; learning involves interaction 
between learner and teacher and amongst learners. 

Jerome S. Bruner theory says that learning is an active and social process in which students 
construct new knowledge on the basis of current knowledge. 

David P. Ausubel theory says that learning new materials depends greatly on the existing 
cognitive structure or what the person already knows. New information is more meaningful ifit is 
related to current knowledge. 

E .Von. Glaserfeld believed in reconstruction of knowledge procedurally as unending series of 
processes of inner construction. Learners also want to assess the reliability of knowledge 
instrumentally in terms of the evolutionary viability of constructions. 

1.2.1 Types of constructivism 
There are two types of constructivism which we address: cognitive constructivism and social 
constructivism. Few characteristics of both are as follows: 

1. Itis largely concerned with learners thinking and learning process. 

2. Learning is self-directed and active. 

3. Knowledge is constructed internally by the learner rather than transmitted from an external 
source. 

4. Learning is marked by learner's capacities to explore and experiment. 

What someone knows is not passively received but actively assembled by the learner. 

6. Knowledge and understanding are constructed by the learner rather than imparted by the 
teacher. 

7. Learning is asocial, collaborative and interactive activity. 

8. Learning involves higher order thinking. 

9. Knowledge is socially, culturally mediated and located. 

10. Learning is a search for meaning, looking for whole as well as part. 

11. Learning is an individual and social activity. 

12. We discover different perspective and shared meanings while learning and understanding. 

13. Learners continuously organize, reorganize, and structure new experiences to fit them into 
existing schemata, knowledge and conceptual structures through an adaptation process of 
assimilation and accommodation to accord with new views of reality, in striving for 
homeostasis (equilibrium) the balance between assimilation and accommodation. 

14. Intelligent thought involves metacognition. 

1.2.2 Principles of constructivism 

1. Learning is not a passive receptive process but instead is an active meaning making process 
required solving meaningful problems meaningfully. 

2. New learning depends on learner's previous knowledge, which may sometimes interfere 
with the understanding of new information. 

3. Learning implies the reorganization of prior conceptualization conceptual schemes. 

4. Learning is facilitated by social interaction. 

5. Meaningful learning occurs within authentic learning tasks. 

Brooks and Brooks (1993) opined that there are two basic principles of constructivism. They are 
as follows: 
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1. What a person knows is actively assembled by the learner and learning serves as an adaptive 
function of storage of useful information. 

2. Learning serves as an adaptive function of storage of useful information. 

1.2.3 Characteristics of constructivist approach 

1. Learning is an active meaning making process required to solve meaningful problems. It is not 
a passive receptive process. 

Meaningful learning occurs within authentic learning task. 

New learning depends on the learner's previous knowledge and experience. 

Social interactions facilitate learning. 

1.2.4 Advantages of constructivism 

1. Children learn more, and enjoy learning more when they are actively involved, rather than 
passive listeners. 

2. Education works best when it concentrates on thinking and understanding rather than on rote 
memorization. Constructivism concentrates on learning how to think and understand. 

3. Constructivist learning is transferable. In constructivist classrooms, students create 
organizing principles that they can take with them to other learning settings. 

4. Constructivism gives students ownership of what they learn, since learning is based on 
student's questions and explorations. 

5. By grounding learning activities in an authentic, real-world context, constructivism 
stimulates and engages students. Students in constructivist classrooms learn to question 
things and to apply their natural curiosity to the world. 

6. Constructivism promotes social and communication skills by creating a classroom 
environment that emphasizes collaboration and exchange of ideas. Students learn how to 
articulate their ideas clearly. Students exchange ideas and learn to “negotiate” with others and 
to evaluate their contributions in a socially acceptable manner. This is essential to success in 
the real world, since they will always be exposed to a variety of experiences in which they will 
have to cooperate and navigate among the ideas of others. 

1.3 Constructivism as a learning approach 

Language plays a dynamic role in learning a concept or an ides etc. They provide a bank of 
memories and symbols inherited from one's fellow speakers and created in one's own lifetime. 
They are also the medium through which most knowledge is constructed, and hence they are 
closely tied to the thought and identity of the individual. Effective understanding and use of 
languages enable the child to make connections between ideas, people and things and to relate to 
the world around. 

Language education is not confined to the language classroom,a science, social science or 
mathematics class is ipso-facto a language class. Learning the subjects means learning the 
terminology, understanding the concepts and being able to discuss and write about them 
critically. Any genre of language links children to cultural heritage and also gives them an 
opportunity to understand their own experiences and develop sensitivity to others. 

So, it is important to view language education as everybody's concern at school and not as a 
responsibility of the language teacher alone. And development of language skills such as 
listening, speaking, reading, and writing along with life skills such as critical thinking skills, 
interpersonal communication skills, negotiation/refusal skills, decision making, problem solving 
skills and coping and self management skills is also very critical for dealing with the demands and 
challenges of everyday life. 

In India, English is treated as a global language and for providing the learner's a good command 
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on English, the goals of English language learning set are twofold: attainment of a basic 
proficiency acquired in natural language learning and the development of the language into an 
instrument for an abstract thought and knowledge acquisition through literacy. English language, 
as a constellation of skills, thought encoders and markers of identity- cuts across school subjects 
and disciplines. Hence, an effective method for English language learning is required. 

1.4 Constructivism and English teaching 

The whole process of structuring, organizing and developing explanatory sequences in the class 
should aim to interest and stimulate the students to think. In order to increase attention span, 

engage the students and encourage the students to think, intersperse with students activities that 
can provide opportunities for active learning and interaction.(Exley and Reg,2004) the language 
teachers can become effective instruments in inculcating the thinking skills of the students. If the 
pupils are to learn to think for themselves, teachers must offer them opportunities by providing 
language tasks and life like situations. In order to profile oracy in practice and provide increased 
access to learning, the teachers need to plan carefully- to model and intervene, to extend their 
pupil's use of language and increase the complexity of their thinking. 

Teachers can modify their style of talk and they may need to adapt more reflective and speculative 
stances, demonstrating and modeling increased tentativeness and negotiation, through thinking 
aloud and using more reciprocal and hypothetical talk.(Haworth, 1992)(Quoted by Grainger) 

Teachers who use dialogue must value the dynamic, ever changing character of meaning making 
that results when children are called upon to think for themselves. They must themselves be 
willing to maintain a healthy uncertainly, to be open to facilitate whatever emerges within the 
interaction. (Cole, 1995)(Quoted by Grainger) 

Such teachers will not abandon the notion of teaching but will understand the relationship 
between language and learning and prompt them to reconceptualise their role as one, more 
focused upon facilitating active knowledge construction, and their classrooms as forums for 
critical debate and dialogue. Such reformations in action might begin to reduce the existing gap 
between theory and practice in this area. 

1.4.15 E Model of constructivism 
Rodger W.Bybee (1980), who is among the innovators of BSCS (Biological science curriculum 
study), developed the SE instructional Model. The BSCS model is a direct descendant of the 
Atkins and Karplus learning cycle which was used in the science curriculum improvement study 
(SCIS). The BSCS model has five phases: engagement, exploration, explanation, elaboration, 
and evaluation. At BSCS there was two additional phases from the SCIS, an initial phase 
designed to engage the learner's prior knowledge and a final phase to evaluate the students 
understanding. 

1.4.2 Phases of 5E Model: 

New designs for elementary school science and health (BSCS, 1989) describe the phases of the 
5E instructional model. Phases of the 5E model can be applied at several levels in the design of 
curriculum materials and instructional sequences. 

Engagement: 

The teacher or a curriculum task accesses the learners prior knowledge and helps them become 
engaged in a new concept through the use of short activities that promote curiosity and elicit prior 
knowledge. The activity should make connections between past and present learning 
experiences, expose prior conceptions and organize students thinking towards the learning 
outcomes ofcurrent activities. 

Exploration: 

Exploration experiences provide students with a common base of activities within which current



concepts (i.e., misconceptions, processes, and skills are identified and conceptual change is 
facilitated. Learners may complete lab activities that help them use prior knowledge to generate 
new ideas, explore questions and possibilities, design and conduct a preliminary investigation. 

Explanation: 

The explanation phase focuses student's attention on a particular aspect of their engagement and 
exploration experiences and provides opportunities to demonstrate their conceptual 

understanding, process skills, or behavior. This phase also provides opportunities for teachers to 
directly introduce a concept, process, or skills. Learners explain their understanding of the 
concept. An explanation from the teacher or the curriculum may guide them towards a deeper 
understanding, which is a critical part of this phase. 

Elaboration: 

Teachers challenge and extend students conceptual understanding and skills. Through new 
experiences, the students develop deeper and broader understanding, more, information and 
adequate skills. Students apply their understanding of the concept by conducting additional 
activities. 

Evaluation; 

The evaluation phase encourages students to assess their understanding and abilities and provides 
opportunities for teachers to evaluate student progress towards achieving the educational 
objectives. 

1.4.3 Assumptions of 5E Model 
The studies on SE Model revealed the following assumptions about the model: 

1. The 5E Model targets at the discovery and the association with previous knowledge of new 
concepts by students. With the aid of planned and applied learning-teaching activities, 
students form themselves their own knowledge about a specific problem. 

2. 5E Model motivates students to be included into a topic by several phases of feavalitg to 
explore a subject, to be given a definition for their experiences, to obtain more detailed 
information about their learning and to evaluate it (Wilder and Shuttle worth, 2005) 

1.4.4 Role of the student 

In this approach the students behavior will also have a novel change and they turn into active 
participant's rather passive listener. In this approach, students 

- Question about the phenomenon. 

- Give explanations for observed phenomenon. 

- Manipulate objects, do activities. 

- Discuss the result of activities. 

- Drawconclusions. 

- Applynewconcepts to familiar situations. 

- Applynewconcepts to unfamiliar situations. 

1.4.5 Classroom climate in constructivism 

- Theteacher is the leader of the democratic learning group. 

- Students work in groups. Discuss results of activities. No rigid seating plan is observed. 

- Class is not noisy, though students talked about the ideas, activities, etc. 

- Pupil participation is encouraging.



-  Allstudents engage in some kind of activities. 

- Students work in group. 

1.5 English learning in India 

A variety and range of English —teaching situations prevail here owing to the twin factors of 
teacher proficiency in English and pupil's exposure to English outside school. The level of 
introduction of English is now a matter of political response to people's aspirations rather than an 
academic or feasibility issues.The goals for a second language curriculum are two-fold; 
attainment of a basic proficiency, such as is acquired in natural language learning, and the 
development o f language into an instrument for abstract thought and knowledge acquisition 
through literacy. This argues for across-the-curriculum approach that breaks down the barriers 
between English and other subjects, and English and other Indian languages. At the initial stage, 
English may be one of the languages for learning activities that create the child's awareness of the 
world. At the later stages, all the learning happens through language. Higher-order linguistic 
skills generalize across languages is a transferable skill. Improving it in one language improves it 
in others, while reading failure in one's language adversely affects second language reading. 

Input rich communication environments are a pre requisite for language learning, whether first or 
second. Inputs include textbooks, learner-chosen text, and class libraries, allowing for a variety 

of genres; print, parallel books and materials in more than one language, media support, and 
authentic materials. A variety of successful innovations exists whose generalisability needs 
exploration and encouragement. Approaches and methods need not be exclusive but may be 
mutually supportive within a broad cognitive philosophy (incorporating Vygotskian, 
Chomskyan and Piagetian principles). Higher order skills can be developed once fundamental 
competencies are ensured. 

1.6 Approaches in teaching English 

Language teaching methodology has undergone changes from grammar- translation through 
audio-lingual and structural to the communicative form. The communicative approach uses 
authentic and contextualized tasks. Krashan (1981) proposed that learners will acquire language 
Design experiments to test ideas and Compare their ideas with others' ideas. 

Design ways to test other's ideas. When they are exposed to 'comprehensible input' and are 
motivated to attend to the input. Learning with pedagogic rationale require learners to do things 
which are unlikely be done outside the classroom. Linguists argue that acquisition is best served 
when learners participate in the negotiation of meaning. 

In aconstructivist language learning class, the students become effective learners, learn more and 
enjoy learning because learning is based on student's thinking and understanding and producing 
language needed for the particular situation. 'Effective learners' are reflective learners, who not 
only consider critically what they have learnt, but are also aware of their own learning. They 
come to realize the need for language, Lexus and grammar for oral competence. Knowledge and 
reflection are crucial aspects of learning and development which can contribute substantially to 
the profile of oracy. To develop the profile of oracy, pupils should be encouraged to adopt a 
reflective, analytical instance towards their own language use and that of others. As pupils learn 
how to work together, they can develop their own strategies to keep themselves on tasks, share the 
workload and make negotiated decisions. (Grainger, 2000) 

1.7 Adolescents (Challenges in growth and learning) 

The period from infancy to adolescence is one of rapid growth and change. The curriculum must 
have a holistic approach to learning and development that is able to see the interconnections and 
transcend divisions between physical and mental development, and between individual 
development and interaction with others. The precondition for all development is healthy 
physical growth of all children. This requires that basic needs in terms of adequate nutrition,



physical exercise and other psycho-social needs are addressed. Participation of all children in 
free play, informal and formal games, yoga and sports activities is essential for their physical and 
psycho-social development. Physical development supports mental and cognitive development, 
especially in young children. The capacity to think reason and make sense of the self and the 
world, and to use language, is intimately connected with acting and interacting- doing things by 
oneself and with others. 

Adolescence is a critical period for the development of self-identity. The process of acquiring a 
sense of self is linked to physiological changes, and also learning to negotiate the social and 

psychological demands of being young adults. Responsible handling of issues like 
independence, intimacy, and peer group dependence are concerns that need to be recognized, and 
appropriate support be given to cope with them. The physical space of the outside world, one's 
access to it, and free movement influence construction of the self. This is of special significance 
in the case of girls, who are often constrained by social conventions promote the opposite 
stereotype for boys, which associates them with the outdoors and physical process. These 
stereotypes get especially heightened as a result of biological maturational changes during 
adolescence. 

These physiological changes have ramifications in the psychological and social aspects of an 
adolescent's life. Most adolescents deal with these changes without full knowledge and 
understanding, which could make them vulnerable to risky situations like sexually transmitted 
diseases, sexual abuse drugs and substance abuse. 

It is a time when the given and internalized norms and ideas are questioned, while at the same time 
the opinions of the peer group become very important. It is important to recognize that the 
adolescence needs social and emotional support that may require reinforcement of norms of 
positive behavior, acquisition of skills essential to cope with the risky situations that they 
encounter in their lives, manage peer pressure and deal with gender stereotypes. The absence of 
such support can lead to confusion and misunderstanding about these changes, and after their 
academic and extracurricular activities. 

1.8 English at upper primary level 

Activities and materials that promote language growth at the upper primary level providing a 
basis for action and interventions in schools. In general, vocabulary development, reading with 
comprehension and writing activities of higher order are main goals of teaching /learning at this 
stage. The general objectives at this stage are: 

° Tonegotiate their own learning goals and evaluate their own progress, edit, revise, and review 
their own work. 

¢ Tounderstand, enjoy and appreciate a wide range of texts representing different cultures, ways 
of living. 

¢ Tobe ableto articulate individual or personal responses effectively. 

¢ Touse language and vocabulary appropriately in different contexts and social encounters. 

* Tobeable to organize and structure thoughts in writing/speech,to develop production skills. 

* Touse dictionary suitable to their needs. 

¢ Tounderstand and enjoy jokes, skits, children's films, anecdotes and riddles. 

Following objectives are attained 

¢ Understand the central idea and locate details in the text 

¢ Use the critical/thinking faculty to read between the lines beyond the text 

¢ Narrate simple experiences, describe objects and people, report events to peers



¢ Speak accurately with appropriate pauses and clear words/sentences stress to be intelligible in 
familiar social contexts 

* Write simple messages, invitations, short paragraphs, Letters, applications, simple narrative 
and descriptive pieces, etc. 

¢ Usehis/her proficiency in English to explore and study other areas of knowledge through print 
and non print media. 

* Tounderstand small projects ona regular basis. 

At the upper primary level, knowledge of grammar remains a process of discovery combined 
with conscious effort to explicit understanding and name grammatical items. However, these 
should not be taken out of contexts to be treated as discrete teaching items. In addition to 
consolidating the items learnt earlier, the following will be introduced and recycled through the 
upper primary stage: Determiners, Passivisation, Adjectives, Reported speech, Modal 
auxiliaries, Word order in sentence types, Clauses, Tense forms, Adverbs, Linking words. 

Method and techniques used in Classroom interaction would be such as to promote optimal 
learner participation leading to an urge to use language both in speech and writing. The selection 
of actual classroom procedure is left to the discretion of the teacher. The following methods and 
techniques are recommended as role play , dramatization, reading aloud, recitation of rhymes, 
poems and making observations on a given topic/theme, telling and retelling stories, anecdotes, 
and jokes, discussion, debate, simple projects, interpreting pictures, sketches, cartoons., 
activities, tasks, and language games, pair work, group work, and short assignments with 
individual and group, exploring the electronic media. 

1.9 Learning Outcomes 

The National Policy on Education (NPE) 1986, revised in 1992 and The Programme of Action 
(PoA) 1992 emphasized that the Minimum Level of Learning (MLLs) should be laid down and 
children's learning should periodically be assessed to keep a track of their progress towards 
ensuring the achievement of NPE goal that ‘all children should acquire at least minimum levels of 
learning'. The MLLs developed class- wise and subject- wise for primary stage in 1992 in the 
form of competencies were highly product —oriented and had a limited scope for assessment of 
overall development of children. A radical shift came almost a decade ago when the child's 
capacity to construct knowledge as a natural learner was recognized as central to the transaction 
of the curriculum, and the teacher's role was primarily as a facilitator of the learning process. The 
knowledge, thus gained, is an outcome of their engagement with the world around when they 
explore, respond, invent, and make meaning of it. It means that the focus shifted to the process of 
learning. 

The document, Minimum Level of Learning at Primary Stage, too recognized this, yet it 
expressed difficulty in dealing with the psychomotor and affective domains. The reasons for this 
were mentioned as: difficulty of assessing affective qualities with precision and through paper 
pencil test as they are intangible and subjective influenced by personal preferences and 
prejudices besides the uncertainty of their full development. The document considered them to be 
part of the process of development and change in the student's personality rather than being the 
final product of specific inputs and processes. Against this backdrop, an exercise was undertaken 
to relook into the whole process with a fresh perspective and devise learning outcomes for the 
curricular areas of the elementary stage. 

The document includes learning outcomes mentioned distinctly for each class in languages, 
mathematics, environmental studies, science and social science up to the elementary stage. The 
document is meant for all stakeholders especially the parents/guardians, teachers and community 
members. Some features of the documentare given below: 

* To make it user —friendly, simple language has been used as far as possible across the



document. 

* The section under each curricular area comprises a brief understanding about the nature of the 
subject, followed by the curricular expectations, which are the long term goals that students 
need to acquire over a period of time, and are therefore spelt out stage wise. 

¢ The learning outcome defined class-wise are process based which provide the check-points 
that are measurable in a qualitative or quantitative manner to assess the progress of a child as 
per the expected holistic learning for the overall development of child. 

* To help the teachers understand and achieve the learning outcomes as per the curricular 
expectations, some suggestive pedagogical processes are provided in the columns adjacent to 
that of learning outcomes. 

* Using contextual resources and appropriate learning processes, the teachers can design and 
provide a variety of learning situations/opportunities as per the curricular expectations, some 
suggestive pedagogical processes are provided in the columns adjacent to that of learning 
outcomes. 

* The pedagogical processes are suggestive and do not correspond one-to-one with the learning 
outcomes mentioned in the adjacent column but may be looked at holistically. The teachers 
may adopt/adapt and can even design many more as per the availability of resources and local 
context. 

¢ Care has been taken that the learning outcomes defined in each curricular area are spirally 
linked in terms of age appropriateness and complexity within and across curricular areas and 
stages. 

* The class-wise section may not be viewed in isolation. Holistic perspective will help 
accomplish the goal of overall development ofa child. 

1.10 Learning outcomes for the English language at upper primary level 

English language is taught and learned as a second language in varied contexts and resources for 

teaching learning in terms of the proficiency of the English language teacher, materials 

(textbooks and other supplementary materials), the English language environment in the school 

and so on. Language learning is meaningful when it is connected with the immediate 
environment of children. The activities/tasks in the textbook and the tasks carried out by the 

teacher need to take into consideration the lived-in experiences of learners. 

The English language learning outcomes are intended to be achieved by every child so as to 

enable them to be proficient users of language in real life situations. Broadly, the goal of language 

learning which could be achieved includes- attainment of basic proficiency in language for 

effective communication and development of language for knowledge acquisition, 1.¢., using 

language as a tool for learning the content subjects. However, the teacher should have See 

and consider the pace of learning of children as well as their opportunities of learning of chiler 
as well as their opportunities of learning English at home and in school. 

The learning outcomes are listed are not restrictive or limited, they are th 
developing skills and competencies in learners of English language in class 
may add activities to achieve outcomes. Pedagogical processes along with th 
to emphasize the process of learning and active participation of learners. The sug& 
exercises are to support teachers in creating learning opportunities for learners. 

Curricular expectation 

- Acquire the ability to listen and respond orally and in writing/lip reads where 

- Speak about self, simple experiences, report events to peers, accurately an 
make connections and draw inferences. i draw inf S ces from stor 

- Recite poems, dialogues, speak and write language chunks(phrases, sente? 

launching pads for 
VI & VIII. Teachers 

e learning outcomes 
ested activities 

necessary: 
d appropriately 



plays, speeches etc) 

- Understand the central idea and locate details in the text (familiar and unfamiliar). 

- Usehis/her critical/thinking faculty to read between the lines and go beyond the text. 

- Comprehend and uses the form and functions of grammar in context. 

- Write coherently and with a sense of audience (formal and informal). 

- Write simple messages, invitations, short paragraphs, letter (formal and informal), 
applications, personal dairy, dialogue from story and story from a dialogue/ conversation in 
English. 

- Engage in creative writing e.g. composition of poems, jokes, short stories, etc. 

- Develop sensitivity towards their culture and heritage, aspects of contemporary life, gender 
and social inequality. 

1.11 Learning outcomes in English for class VI & VIII 

As stated in the NCERT Document on Learning Outcomes 

CLASS VI 

Suggested pedagogical processes Learning outcome 

The learner may be provided opportunities in |/The learner— 
pairs/groups/individually and encouraged to— e Participate in activities in English 

e Become familiar with like role play, group discussion, 
songs/poems/prose in English through debate, etc. 
input-rich environment, interaction, e Recites and shares poems, songs, 
classroom activities, discussion etc. jokes, riddles, tongue twisters, 

e Listen to English news(TV, Radio) as a etc. 
resource to develop listening @ Responds to oral messages, 
comprehension telephonic communication in 

® Watch/listen to English movies, serials, English and communicates them 

educational channels with sub-titles, in English or home language. 
audio-video materials, talking books, @ Reads a variety of texts in 
teacher reading out from materials and to English/Braille and identifies 
understand and respond main ideas, characters, sequence 

e Participate in individual talk viz. of ideas and events and relates 
introducing oneself and other persons, with his/her personal 
participate in role play/make a speech, experiences. 
reproduce speeches of great speakers e Reads to speak information from 

@ Summarize orally the stories, poems and notice board, newspaper, internet, 
events that he/she has read or heard tables, charts, diagrams and maps 

© Locate sequence of ideas, events and etc. 
identify main idea of a story/poem e Responds to a variety of 
through various types of comprehension questions on familiar and 
questions unfamiliar texts verbally and in 

® Read different kinds of texts such as writing 
prose, poetry, play for understanding and e Uses synonyms, antonyms 
appreciation and write answers for appropriately deduces word 
comprehension and inferential questions meanings from clues in context 

® Raise questions based on their reading while reading a variety of text 
e Interpret tables, charts, diagrams and e Writes words/ phrase/simple 



maps and write a short paragraph 
Think critically and try to provide 
suggestion/solutions to the 
problemsraised . 
Read/discuss the ideas of the text 
for critical thinking 
Use dictionary as a reference book 
for finding multiple meanings of a 
word in a variety of contexts 
Take dictation of words, phrases, 

simple sentences and short 
paragraphs 
Understand the use of 
antonyms(impolite/polite) 
synonym (big/large) and 
homonym (tail/tale) 
Understand the grammatical 
forms in context/through reading 
e.g. noun, pronoun, verb, adverb, 

determiner, etc. 
Understand the context for various 
types of writing such as messages, 
notices, letters, report, biography, 
dairy entry, travelogue etc. 
Draft, revise and write in English/ 
Braille with punctuation and with 
focus on appropriate beginning, 
middle and end. 
Use ICT (Net, mobile, website, 
YouTube, TED talks etc) to browse 
for information, for projects/PPT 
etc. 

Look at cartoons/ pictures/ comic 
strips with or without words, and 
talk/write about them 
Visit a language laboratory 
Write a book review. 

sentences and short paragraphs as 
dictated by the teacher 
Uses meaningful sentences to 
describe/narrate factual/imaginary 
situations in speech and writing 
Refers to dictionary to check 
meaning and spelling, and to 
suggested websites for 
information 
Writes grammatically correct 
sentences for a variety of 
situations, using noun, pronoun, 
verb, adverb, determiners, etc. 
Drafts, revises and writes short 

paragraphs based on verbal, print 
and visual clues 
Writes coherently with focus on 
appropriate beginning, middle and 
end in English/Braille 
Writes messages, invitations, 

short paragraphs and 
letters9formal and informal) and 
with a sense of audience 
Visits a language laboratory 
Writes a book review 



CLASS VIII 

Participate in classroom 
activities/school programmes such as 
moming assembly/extempore/debate 
etc by being exposed to input-rich 
environment 
Speak about objects/ events in the 
class/school environment and outside 
surroundings. 
Participate in grammar games and 
kinaesthetic activities for language 
learning. 
Use English news (newspaper, TV. 
Radio) as a resource to develop his/her 
listening and reading comprehension, 
note-taking, summarizing etc 
Watch/listen to English movies, serials 
educational channels with sub-titles, 

audio-video/ multi-media materials, 

for understanding and comprehension 
Interview people from various 
professions such as doctors, writers, 
actors, teachers, cobblers, newspaper 

boy, household helps, rickshaw 

pullers and so on. 
Use formulaic 
expressions/instructions such as 
‘could I give you...' shall we have a 
cup of tea? To develop communication 
skills. 
Participate in individual activities 
such as introducing 
personalities/guests during school 
programmes. 
Learn vocabulary associated with 
various professions and use them in 
different situations. 
Read stories/plays (from different 
books/newspapers in education (NIE)/ 
children's section in magazines in 
English/Braille) and narrate them 
Locate main idea, sequence of events 
and correlate ideas, themes and issues 
in a variety of texts in English and 
other languages. 

Suggested pedagogical processes Learning outcome 

The learner may be provided opportunities in | The learner— 
pairs/groups/individually andencouragedto— | © Respond to instructions and 

announcements in school and public 
places viz. railway station, market, 
airport, cinema hall, and act 

accordingly. 
Introduces guests in English, interview 

people by asking questions based on the 
work they do. 
Engages in conversations in English 
with people from different professions 
such as bank staff, railway staff, etc. 

using appropriate vocabulary. 
Uses formulaic/ polite expressions to 
communicate such as ‘May I borrow 
your book?",. 'I would like to differ’ etc. 
Speak short prepared speech in 
morning assembly. 
Speaks about objects/events in the 
class/environment and outside 
surroundings. 
Participates in grammar games and 
kinaesthetic activities for language 
learning. 
Reads excerpts, dialogues, poems, 
commentaries of sports and games 
speeches, news, debates on TV, Radio 
and expresses opinions about them. 
Asks questions in different contexts 
and situations (e.g. based on the 
text/beyond the text/out of 
curiosity/while engaging in 
conversation using appropriate 
vocabulary and accurate sentences. 
Participates in different events such as 
role play, poetry recitation, skit, drama, 
debate, speech, elocution, declamation, 
quiz, etc., organized by school and 
other such organizations, 
Narrates stories(real or imaginary) and 
real life experiences in English 
Interprets quotations, sayings and 
proverbs 
Reads textual/non textual materials in 
English/Braille with comprehension 



Interpret quotations, saying and 
proverbs. 
Interpret photographs/sketches, tables, 
charts, diagrams and maps and 
incorporate in writing. 
Think critically, compare and contrast 
characters/events/ideas/themes and 
relate them to life and try to give 
opinions about issues. 
Refer sources such as dictionary, 
thesaurus and encyclopedia for 
meaning in context and understanding 
texts. 

Use grammar in context such as active 
and passive voice, reported speech, 
tenses, parts ofspecch, etc. 
Notice punctuation marks in a variety 
of texts and appropriately use in editing 
his/her own writing. 
Understand the context for various 
types of writing: messages, notice, 
letter, report, biography, travelogue, 
dairy entry etc. 
Take dictation of a passage with 
specific attention to words 
pronounced, punctuation and spelling. 
Attempt various types of writing: 
notice, letter, report, etc as well as 
personal/ biographical experiences and 
extrapolative writings. 
Use ICT (Net, mobile, website, 
YouTube, TED talks etc) to browse for 
information, for projects/PPT 

discussion, debate, class seminar etc, 
Attempt creative writing, like stories, 
poems, dialogues from a story and 
story from dialogues. 
Visit a language laboratory 
Write a book review. 

Identifies details, characters, main idea 

and sequence of ideas and events While 
reading. 
Reads, compares, contrasts, thinks 

critically and relates ideas to life. 
Infers the meaning of unfamiliar words 
by reading them in context. 
Reads a variety of text for pleasure e.g. 
adventure stories and science fiction, 
fairy tales, also nonfiction articles, 

narratives, travelogues, biographies, 
etc.(extensive reading) 
Refers dictionary, thesaurus and 
encyclopedia as reference books for 
meaning and spelling while reading and 
writing 
Prepares a write up after seeking 
information in print/online, notice 

board, newspaper, etc 
Communicates accurately using 
appropriate grammatical forms9e.g. , 
clauses, comparison of adjectives, time 

and tense, active and passive voice, 
reported speech etc.) 
Writes a coherent and meaningful 
paragraph through the process of 
drafting, revising, editing and 
finalizing. 
Writes short paragraphs coherently in 
English/Braille with a proper 
beginning, middle and end with 
appropriate punctuation marks. 
Writes answers to textual/non textual 
questions after comprehension/ 
inference, draws character sketch, 
attempts extrapolative writing 
Writes email, messages, notice, formal 
letters, descriptions/narratives, 
personal diary, report, short personal/ 
biographical experiences etc. 
Develops a skit (dialogue from a story) 
and story from dialogues 
Visits a language laboratory 
Writes a book review. 

1.12 Demonstration multipurpose school 

A Demonstration Multipurpose Higher Secondary (Co-educational) School affiliated to CBSE is 

attached to the Regional Institute of Education Bhopal. It came to existence in 1965 and 

recognized by (NCERT, New Delhi). The school admits children locally



through a randomized computer draw to facilitate admission to children of all sections of society. 
It serves as a laboratory of the institute for carrying out action —research and innovative 
experiments in school education. It also provides opportunities to the interns to observe learn and 
participate in teaching through internship programme. 

1.13 Need and significance of the study 

The National Curriculum Framework (2005) stresses the importance of a constructive 

perspective in classroom learning. In a constructive perspective, learning is a process of 

construction of knowledge. Learners actively construct their own knowledge by connecting new 

ideas on the basis of materials or activities presented to them through their experiences. 

The traditional method of teaching was based on Behaviouristic view of knowledge where the 

teacher transmits knowledge to the learners who are considered as passive receivers of 

knowledge. In contrast, the constructivist paradigm is based on the assumption that knowledge is 

subjective and learners construct knowledge in the social and cultural environment in which they 

are embedded. 

English teaching should always be made an interesting one. Any learning aims at enabling the 

child to acquire the concepts. It depends on the context and situation in which the child learns. If 

the context and conditions are supportive it will create interest in learning. This is what the 

constructivist approach tries to provide. Activities should be performed by the students 

themselves, it creates confidence in students. 

Therefore, there is a need to shift from the behavioral approach to constructivist approach of 

teaching. Therefore, a study is needed in the area of constructivist approach to find its 

effectiveness in terms of the variable related to cognitive and affective domain. 

Constructivist approach helps child to construct their own ideas. From the constructivist 

perspective, as Piaget stressed, knowledge is an adaptive activity. This means that one should 

think knowledge as a kind of compendium on concepts and actions that one has found to be 

successful given the purpose one has in mind. The importance lies on the fact that mere book 

reading and rote memorization do not lead to meaningful learning. The idea that we construct in 

our cognition and its application is true learning. Thus constructivist approach is said to improve 

the students learning outcome and certain cognitive skills. 

The present study gives importance to student's achievement in English and their reaction 

towards constructivist approach. Achievement in English can measure the understanding of the 

learner. The study plans to find out whether children taught through constructivist approach has 

there any difference in their achievement and reaction of children taught through constructivist 

approach. 

The present investigation is undertaken with an objective that the findings will help in improving 
the teaching learning process, especially in English, wherein the attempts for strengthening the 

constructivist approach can be supported. 

1.14 Statement of the problem 

Impact of constructivism on learning outcomes in English at upper primary level in DMS, 

Bhopal.



1.15 Objectives of the study 

1 To study impact of constructivism on the learning outcomes in 
* Reading comprehension. 
* ‘Vocabulary in context. 
¢ Grammar in context. 

¢ Shortcomposition 
2 To study the pedagogical process which involves opportunities provided to learners by 

teachers. 
3 Tostudy how pedagogical processes affect learning outcomes. 

1.16 Research questions 

1 To what extent does constructivist pedagogy influence learning outcomes in English 

regarding grammar, vocabulary, short composition, reading comprehension? 

2 Do the teachers provide opportunities to learners of English through constructivist 

pedagogical processes? 

3 How effective are the constructivist pedagogical processes in achieving the desired learning 

outcomes? 

Hypotheses 

1 Constructivist pedagogy has a positive influence on learning outcomes in English in the area 

of grammar. 

2 Constructivist pedagogy has a positive influence on learning outcomes in English in the area 

of vocabulary. 

3 Constructivist pedagogy has a positive influence on learning outcomes in English in the area 

of Short composition. 

4 Constructivist pedagogy has a positive influence on learning outcomes in English in the area 

of reading comprehension. 

1.17 Operational definitions 

Constructivism: 

It is a philosophy founded on the belief that we construct our own understanding of the world by 

reflecting on our experiences. Learning is simple; the process of adjusting our mental models to 

accommodate new experiences. The emphasis of the constructivist theory is on the PROCESS 

rather than the PRODUCT of learning. It focuses that the learner in working memory constructs 

knowledge. In this approach, the students determine how much they have learned as well as the 

process by which they learned. It changes the dynamics of the traditional classroom by 

empowering the learner as the focus and architect of the learning process while redefining the 

role of the instructor to be a guide, a facilitator and helper, rather than the source and conduit of 
knowledge. Constructivism says that learners construct their own understanding and knowledge 

of the world through experiencing things and reflecting on those experiences. 
Learning outcomes in English 

The English language learning outcomes are intended to be achieved by every child so as to 
enable them to be proficient users of language in real life situations. Broadly, the goal of language



learning which could be achieved includes- attainment of basic proficiency in language for 

effective communication and development of language for knowledge acquisition, i.e., using 

language as a tool for learning the content subjects. However, the teacher should have flexibility 

and consider the pace of learning of children as well as their opportunities of learning English at 

home and in school. The learning outcomes are the launching pads for developing skills and 

competencies in learners of English language in class VI & VIII. Teachers may add activities to 

achieve outcomes. Pedagogical processes along with the learning outcomes to emphasize the 

process of learning and active participation of learners. Activities and exercises support teachers 

in creating learning opportunities for learners. 

Upper primary level 

Upper primary covers (11-14 years) age group of children. In most Indian states, this translates 

into the successful completion of prescribed educational requirement till Class VIII. The essence 

of the goal is for every 14 year old child is to have acquired foundation skills such as the ability to 

read and write with fluency, numeracy, comprehension, analysis, reasoning and social skills such 

as team work. It is believed that education at the age of 14 years is the basic minimum for the child 

to have effectively absorbed the capacity for formal and articulate thought and expression, so that 

the education obtained can serve as an effective means in life options. 

The period of Elementary school (from class 1-8) is now also recognized as the period of 

compulsory schooling vide the constitutional amendment making education a fundamental right. 

The beginning of this period marks the formal introduction of the child to reading, writing and 

arithmetic, culminating in the introduction of the formal disciplines such as science and the social 

sciences towards the end of elementary school. This period of eight years is one of tremendous 

cognitive development, shaping reason, intellect and social skills, as well as the skills and 

attitudes necessary for entering the work place. 

1.18 Scope and delimitations of the study 

Scope 
- The study can be undertaken with the large sample for precise result. 

Different grade levels can be selected. 
The findings can be validated with other subjects as well. 
The rural environment can be consolidated with urban one for a wide scope. 
Constructivist approach may be validated in prose and poetry to attain better learning 
outcomes. 

Delimitations 
* The CBSE syllabus of class VI and VIII is selected for teaching English but not the whole 

syllabus. 
The study is confined to only class VI and VIII students only. 
The study was delimited to the single school only i.e., Demonstration Multipurpose 
School , Bhopal. 
The treatment of only 10 days was given to the experimental group only.
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Chapter2 

Review of related literature 

2.0 Introduction of reviewing 

Research takes advantage of the knowledge which has been accumulated in the past as a constant 

human endeavour. It can never be undertaken in isolation of the work that has already been done. 

Problems which directly or indirectly relates to the study is proposed by the researcher. A careful 

review of the Research Journals, books, dissertation, thesis and other resourceful information on 

the problems to the investigated was done so that the proposed study could lead in the right 

direction. Review is important to organize the knowledge of the specific area of research to 

evolve an edifice of knowledge to show that the proposed study would be an addition to this field. 

2.1 Studies in India 

Studies related to constructivist approach 

Adlak Chandrakantha G. (2012) conducted a study on the effectiveness of Constructivist 

approach for teaching English to VI class in terms of achievement and found that the 

constructivist approach was effective in terms of achievement in English of learners and gender 

did not produce any differential effect on the achievement in English. 

Pal Vinita (2013) conducted a study on the effectiveness of Constructivist approach on the 

achievement in English of VII std. students and found that the Constructivist approach is 

effective in raising the achievement of the subject concerned. It is also experienced during the 

study that this approach is not only effective in cognitive development but also effective in 

interpersonal development. The skills, those practiced by the students can be further mastered 

Makwana (2007) Influence of Constructivist approach on achievement of class 5" students in 

geometry. 

Objectives: (1)To study the influence of Constructivist approach on the achievements of class 5" 

students in geometry.(2) To find out the difference between private school and government 

school in achievement of class 5" students in geometry.(3) To find out the gender wise difference 

on achievement of class 5" students in geometry. Major findings: 1. Teaching and learning 

through constructivist learning situations could definitely help students.2. There were significant 

increase in the post test scores of both boys and girls. 3. The intensity of improvement of 

government school students due to the intervention of constructivist learning situation were 

found better than that of private school. 4. Constructivist learning situation improved 

constructivist approach on achievement of class 5" students in geometry of private and 

government school. 

Ojha N.C. (2000) conducted a study on Concept Attainment Model (CAM) for teaching 

economics in class IX with the objectives to study the effectiveness of the instructional material 

on achievement and reaction of the students. The findings revealed that the CAM was effective in 

terms of achievement and reaction of the students. Student's attitude towards Economics was 

significantly influenced by the treatment. 

Padmanabhan J. (2005) conducted a research study on the effectiveness of Constructivist 

approach on the achievement and problem solving ability in science of VII standard students. The 

objectives of her study were (1) To develop constructivist based lessons on selected units of 

science for class seventh. (2) To study the effectiveness of Constructivist approach on the 

students achievement in science and problem solving ability and the reaction of students towards 

the Constructivist approach. The study revealed significant results on achievement and reaction.



Studies related to English teaching approaches 

Khare (1986) conducted a study entitled “Traditional and Structural Approaches of teaching 

English with reference to Learning Outcomes”. The objectives of the study were (i) To test the 

general level of performance of junior high school students in various aspects of English, namely 

spelling, comprehension, applied grammar and vocabulary. (ii) To make the comprehensive 

study of the average performance of the students taught through the structural approach and 

traditional. Sample of the study comprised of 253 boys and 300 girls from four districts in U.P. 

seven achievement tests for seven different dimensions of English were constructed. The 

following conclusion drawn - The students achievement under the Structural Approach was 

better than those under the traditional method areas of spelling, pronunciation and applied 

grammar. 

Kudesia (1987) conducted a study entitled “An Experimental comparison of discussion method 

and lecture method in teaching technical English to first year students of polytechnic” (Bhopal). 

The objectives of the study were to compare the effectiveness of two methods of instruction i.e. 

the Lecture method and Discussion method in learning technique English. The sample comprised 

30 students of Bhopal. An achievement test consisting of 30 questions was prepared on the basis 

of Blooms taxonomy. The major findings of the study were that the experimental group achieved 

significantly better results on achievement test. 

Singh and Sarangi (2001) in their study “English language proficiency of students in different 

English language teaching system” made an attempt to find out the English language system of 

school education. The teaching methods in Traditional systems are accordingly text book 

oriented and focused on reading and writing alone. In contrast innovative system emphasis was 

on reading and writing as well as speaking English. A language proficiency test comprising the 

four skills-listening, speaking, reading and writing was used for the collection of data. In all, the 

performance of the innovative system was found to be higher in skills like speaking, reading and 

writing. 

Nagarjan (1968) compared Bilingual method and other methods in teaching English on class VI 

of Hindi medium students of Hyderabad. Other variables were kept constant except the use of 

mother tongue. The major findings of the study were: i) bilingual method is simple from the point 

of view of both learners as well as teacher and it enable the students to speak fluently and 

accurately. 

Pradhan (2001) compared direct method and Bilingual method of teaching English in the class. 
The objectives of the study were: i) to analyze inadequacies of different methods of teaching that 

are in vogue.ii) to develop four language skills. The findings were: i) The ANOVA revealed that 

treatment produced significant effect, ii) The Bilingual method ensured accuracy and fluency in 

spoken words. 

Patil (2006) conducted a study entitled “A Comparative study of achievement in English 

language of class VI students studying through Traditional approach and Structural approach”. 

2.2 Studies Abroad 

Studies related to Constructivist Approach. 

Clare Stinger and Bernadette Garfinkel (2003). How the Constructivist Approach to learn can 
be used to attain academic standards. The findings of this project showed all the students have 
responded well to the Constructive Approach to learning. The students were able to work through 
their problems together. An important one being the openness to conversation in the classroom. 



Sherri (1995) in his study examined the effects of a Constructivist Learning environment on 

student cognition of mechanics and attitude towards science compared to students enrolled in a 

traditional lecturer course and found that there was no significant differences in two groups, but 

qualitatively students said that they enjoyed the Constructivist strategies, instructor interaction, 

hands on activities and applications to everyday life. 

Marie (2002) revealed that the study provides a strong support for a positive relationship 

between Constructivist Learning environment and student attitudes, but little support for a direct 

relationship to student achievements in algebra and biology. The findings showed that neither 

overall Constructivist- Learning environment nor standards-based teaching practices predicted 

achievement in any of the content areas. Overall constructivist learning environment and 

standards-based teaching practices were significant positive predictors of student intrinsic value 

and learning strategies in all three content areas, after controlling for student and classroom 

demographic variables. 

Studies related to teaching approaches in English 

Paul Stone and Andrew Kidd's article Language teaching research, April 2004 reports a 

survey of 300 intermediate level adult learners views about the instruction they receive and of 15 

of their teachers at the national university of Vietnam in Ho Chi Minh City. Its main focus is on 

how learners can contribute to ELT methodology. The article reviews the literature on learner's 

culture and perception in language education and on the contributions that learners have made 

and could make the decisions about classroom methodology. It also reports the conduct and the 

results of the survey and uses this to discuss implications for L2 classrooms in Vietnam and 

elsewhere, and to suggest pedagogic interventions that could facilitate learner contributions and 

cater for learner's needs and wants. The survey indicates that the teachers (as reported in other 

similar studies) were largely unaware of what their students felt and thought about the 

methodology of their courses, and that the learners would welcome changes to the culture of their 
classrooms. 

From the above review of related literature, it was found that in many areas of teaching, studies 

have been conducted. But those were in behavioural approach. A few researches have been 

undertaken on constructivist approach. Therefore, need to shift from the behavioral approach to 

constructivist approach of teaching. Critical pedagogy and the constructivist approach go hand in 

hand. Therefore, a study is needed in the area of constructive approach to find its effectiveness in 

terms of the variables related to cognitive and affective domain. In these terms of the variables 

related to cognitive and affective domain. In this study, an attempt will be made to investigate the 

impact of Constructivist Approach on achievement of class VI students in English. 

Duren Cherrington (1992) studied the relative effect of Cooperative basis independent 

practices following the instructional period of introducing mathematical problem solving 

strategies. The result of the test indicated that the students who worked cooperatively were able to 

remember and apply the problem solving strategies better than the students for the independent 

practices classes. Result also shows that the students were more willingly to take a problem linger 

in the cooperative groups from teacher observation and notes, students in the cooperative group 

classes were more open to alternative strategies and received much more corrective feedback 

from peers. 
Studies related to learning outcomes 

Natalia A.Gunina(2015) Action research into teaching English in Russia's professional context. 

The key issue relevant to designing the ESP course for IT undergraduates on the basis of research 



conducted at Tambov state technical university. ESP course design should start from analyzing 

learner's particular needs and expectations. Based on learner's need and their future language use, 

the learning outcomes can be formulated. This process involves consideration of skills required 

for future workplace communication. Evaluation of the course is an essential part of its design as 

it helps to understand the effectiveness of the employed methods of teaching, the appropriateness 

of the materials selected for the course and the necessity of changes of the structure, content and 

methodology of instruction. 

Fred Genesee, Lindolm-Leary, Bill Saunders, Donna Christian (2006) Educating English 

language learners: A Synthesis of Research Evidence. This book provides an extensive review of 

scientific research on the Learning Outcomes of students with limited or no proficiency in 

English in US Schools. Research on student in Kindergarten through grade 12 is reviewed. The 

primary chapter of the book focus on these student's acquisition of oral language skills in English 

, their development of literacy (reading and writing skills) in English, instructional issues in 

teaching literacy and achievement in academic domains (i.e, mathematics, science and reading). 

The review and analysis of the research are relatively technical with a focus on research quality, 

design characteristics and statistical analysis. 

Su Li (2011) Vocabulary learning beliefs, strategies and Language Learning Outcomes: A Study 

of Chinese learners of English in higher vocational education. Vocabulary is essential for any 

language. Yet, the outcomes of second language vocabulary learning are far from satisfactory for 

most learners. This is especially true with learners of English in mainland china. In this input- 

poor context, vocabulary learning strategies is known to teachers and students, who also 

instinctively know the use of vocabulary learning strategies influenced by vocabulary learning 

beliefs including the under researched motivational beliefs. 

With a highly homogeneous sample whose size is considerable, this book reports the first 

comprehensive study in mainland china on vocabulary learning strategies and beliefs that address 

motivational vocabulary learning beliefs. The goal of research into beliefs and strategies is to 

facilitate teaching and learning. Though the book focuses on the Chinese learners of English, 

much of what is found should be relevant to teaching and learning in other parts of the world. 

Ruby Takanishi & Suzanne Le Menestrel (2017). Promising and effective practices for 

educating English learners in Grade Pre k to 5.Research on classroom practices does not account 

for the potential influence of developmental factors such as age or grade of the students and 

associative cognitive and social change that may influence their learning. Thus the conclusion 

about effective practices are based on synthesis of research involving students in particular 

grades span through middle school (k-8) or (k-12), on the assumption that evidence based 

practices apply to students in all grades and that the changing cognitive, social, and emotional 

development of students during those grades does not condition or interact with outcomes. 

Promise N. Okpala (2006) Promoting the educational success of children & youth learning 

English : promising future. Educating dual language (DLLs) & English learners (ELs) effectively 

is a national challenge with consequences both for individuals and for American society. Despite 

their linguistic, cognitive and social potential, many ELs who account for more than 9% of 

enrollment grades k-12 in US schools are struggling to meet the requirements for academic 

success, and their prospects for success in post secondary education and in the workforce are 

jeopardized as a result. 

Promoting future examines how evidence based on research relevant to the development of 

DLLs/ELs from birth to age 21 can inform education and health policies and related practices that



can result in better educational outcomes. This report makes recommendations for policy, 

practice and research and data collection focused on addressing the challenges in caring for and 

educating DLLs/ELs from birth to grade 12. 

2.3 Overview 

By studying the above researches it gets clear that few studies have been conducted in the field of 

constructivist approach in India and on Learning Outcomes in Abroad .There is a need to shift 

from behavioral approach to Constructivist approach of teaching in order to attain better 

Learning outcomes. Constructivist approach of teaching and obtaining better Learning 

Outcomes go hand in hand. Therefore, a study is needed to find the impact of constructivist 

approach on the learning outcomes of English at the Upper Primary Level .Whatever research has 

been done is not directly related with the present study. Hence, above mentioned researches is the 

basis for the present study. 
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Chapter — III 

Design and methodology of the study 

3.0 Introduction 

Chapters 1 and 2 served as theoretical background to the research and contained a survey of the 

literature consulted for the research under review. In Chapter 1 the detailed conceptual 

framework has been developed regarding the importance of constructivist approach in teaching 

various aspects of English. It also served as background information to substantiate the focus on 

the impact of constructivism by referring to the views of eminent scholars. In Chapter 2 the 

literature study provided more insight into how the learning process and a process of change 

according to the constructivist view can bring about a new understanding and deeper thinking on 

who the learning outcomes could be achieved. 

3.1 The Research Approach 

Research designis defined as a blueprint or detailed plan for how the research study is to be 

conducted and others expand the definitions by adding that the plan is to collect data and to 

investigate the research hypothesis (Thyer, 1993: 94; Huysamen, 1993: 10). Cohen, Manion and 

Morrison (2002: 73) argue compellingly that the research design is governed by the notion of 

fitness for purpose; therefore there cannot be an equal blueprint design for all research. What can 

be identified is a set of issues that the researcher needs to address in order for the research to be 

practicable, feasible and able to lead to enhancing the practice. Clarity regarding the critical 

elements of a research design are vital to ensure that the study is grounded, justified and valid. 

The present study is a mixed method research. In the present study pre-test post-test control group 

design is utilized. In order to provide depth and greater understanding, certain qualitative aspects 

have been added to the study by including a focus group discussion, class room observation 

schedule and an interview schedule for the teacher. This appears to be valuable in the 

investigation to find the participants' ideas, interpretation of concepts, meaning given to 

approaches, feelings, knowledge and practical application of instructional design and assessment 

of the learning outcomes. This method was chosen as it will be used to investigate in what manner 

the constructivist approach impacts on instructional design and learning outcomes. 

3.2 Sample 

The target population consists of all the students studying at upper primary level. For the present 

study students studying in two sections each of Class VI and VIII of Demonstration Multipurpose 

School, Bhopal were taken as the sample. Each section has 25 students each. Hence the total 

sample consisted of 100 students. One section from each class i.e. 25 students, formed the 

experimental group on whom the intervention was given and the other 25 students formed the 

control group who were taught through the traditional method. 

3.3. Tools Employed in the Study 

An in-house planning meeting of two days was organised at Regional Institute of Education, 

Bhopal to lay a plan for the research study. Thereafter a three days in house workshop was 

organized at Regional Institute of Education, Bhopal to develop the tools for the study. The



workshop was attended by the investigators, junior project fellow and two teachers of DMS, 

Bhopal. After due deliberations five tools were prepared for the collection of the data for the 

research work. For collecting the data of the present study the following five tools were 

developed and used— 

1) Pre-test on grammar, vocabulary, short composition and reading composition. 

2) Post-test on grammar, vocabulary, short composition and reading composition. 

3) Questionnaire for the Teachers 

4) Classroom Observation Schedule 

5) Format for Focus Group Discussion with Students 

Each tool used is discussed in detail in the following lines 

3.3.1 Pre-test on grammar, vocabulary, short composition and reading composition 

In order to gauge the students of the control and the experimental group on the basis of their 

understanding of grammar, vocabulary, short composition and reading composition a pre-test 

was prepared. This was also important to find if both the groups are homogenous before the 

intervention. The pre-test consisted of four questions catering to the aspects in question i.e. 

grammar, vocabulary, short composition and reading composition. Each section was of 10 marks 

each. Separate pre-tests were prepared for Classes VI and VIII, but the items of the pre-test were 

same for both the control and the experimental group. In the initial part in both the classes the 

students had to fill in their name, class and the date on which they are taking the pre-test. The 

questions included in the pre-test for Class VI were as follows. The first question was to test the 

reading comprehension of the students. Here a passage on hippopotamus was given and the 

students were asked to answer five questions from the passage that they had just read.The next 

question was to test the vocabulary of the students. The students were given five words and were 

asked to write the meaning and use these words to make sentences of their own. The next question 

was to test the grammar of the students. In order to do so, the students were given ten sentences 

where the words were jumbled. They were supposed rearrange the words and phrases to form 

meaningful sentences. The last question was to know the ability of the students to solve questions 

on short composition. Here they were given a short story was given in the form of phrasal cues. 

The students were asked to complete story based on the outlines. This story was to be completed 

in 100 to 120 words. All the questions were to be done in the sheet provided and the students were 

to complete the pre-test within one hour. 

The pre-test prepared for Class VIII too included four questions with various sub parts. The first 

question was to read the passage carefully and answer the following questions that follow. A 

paragraph on save tigers was given and question based on the passage was given below which the 

students had to answer based on their reading of the passage. The next question was to test the 

vocabulary of the students. The students were given five words and were asked to write the 

meaning and use these words to make sentences of their own. The next question was to test the 

grammar of the students. In order to do so, the students were given ten sentences where the words 

were jumbled. They were supposed rearrange the words and phrases to form meaningful 



sentences. The last question was to know the ability of the students to solve questions on short 

composition. The last question was to complete a story with a suitable title in about 120 to 

150words. Below the question an incomplete story was given with only the beginning. The 

students were supposed to complete the story on their own using their imagination. The pre-test 

of both the classes is attached in the appendix. 

3.3.2 Post-test on grammar, vocabulary, short composition and reading composition 

With the aim of finding the impact of the intervention and the difference in the performance of the 

control and the experimental group after the treatment a post test was prepared and administered 

on both the groups. The post-test consisted of four questions catering to the aspects being tested 

i.e. grammar, vocabulary, short composition and reading composition. Each section was of 10 

marks each. Separate pre-tests were prepared for Classes VI and VIII, but the items of the pre-test 

were same for both the control and the experimental group. In the initial part in both the classes 

the students had to fill in their name, class and the date on which they are taking the post-test. The 

questions included in the post-test for Class VI were as follows. The first question was to test the 

reading comprehension of the students. Here a passage on Sarojini Naidu was given and the 

students were asked to answer five questions from the passage that they had just read. The next 

question was to test the vocabulary of the students. The students were given five words and were 

asked to write the meaning and use these words to make sentences of their own. The next question 

was to test the grammar of the students. In order to do so, the students were given ten sentences 

where the words were jumbled. They were supposed rearrange the words and phrases to form 

meaningful sentences. The last question was to know the ability of the students to solve questions 

on short composition. Here they were asked to write a story on the topic 'thirsty crow'. The 

students were provided support in the form of a picture about the story and phrasal cues. The 

students were asked to complete story based on the guidelines. This story was to be completed in 

100 to 120 words. All the questions were to be done in the sheet provided and the students were to 

complete the post-test within one hour. 

The post-test prepared for Class VIII too included four questions with various sub parts. The first 

question was to read the passage carefully and answer the following questions that follow. A 

paragraph on Madam Curie and her achievements was given and question based on the passage 

was given below which the students had to answer based on their reading of the passage. The next 

question was to test the vocabulary of the students. The students were given five words and were 

asked to write the meaning and use these words to make sentences of their own. The next question 

was to test the grammar of the students. In order to do so, the students were given ten sentences 

where the words were jumbled. They were supposed rearrange the words and phrases to form 

meaningful sentences. The last question was to know the ability of the students to solve questions 

on short composition. The last question was to complete a story in about 120 to 150words. Below 

the question a story was given with along with phrasal cues. The students were supposed to 

complete the story on their own using the phrasal cues. The post-test of both the classes is



attached in the appendix. 

3.3.3 Questionnaire for the Teachers 

To collect the opinion of the teachers regarding the various activities conducted by them a 

questionnaire for teachers was prepared by the investigators. In the initial part information 

regarding the name of the school, name of the teacher, the classes and subject taught by them was 

collected. In the second part the first question was regarding the textbook utilized by them for 

teaching English. The teachers were supposed to name the textbook. The next few questions were 

included to find out information regarding the various activities conducted by the teacher to give 

the concepts of grammar, improve vocabulary, teach short composition writing and enhance 

reading comprehension. The last few questions included question about the usefulness of 

constructivist approach in achieving the learning outcomes and the various learning outcomes 

achieved. The information was filled in by the junior project fellow. A format of the questionnaire 

for the Teachers is attached in the appendix. 

3.3.4 Classroom Observation Schedule 

Since in a constructivist classroom much of the learning takes place during the process of the 

classroom interaction hence Classroom Observation Schedule was prepared in order to have 

hands on information about the communication between teacher and students and among the 

students. This Classroom Observation Schedule was developed by the investigators. The 

observation was scheduled for 10 days each in the classes of control and experimental groups. 

The same classroom observation schedule was used for both the control and experimental 

groups. The observation schedule was prepared in such a way that the junior project fellow had to 

tick the instance of an event if it is conducted even once in a period. The instances that were 

included were learning through lectures, teacher more active that students, use of journals for 

writing down learning experiences, opportunities of cooperative work, opportunities to make 

presentations and speeches, encourage peer learning, work is added to portfolios, use of different 

learning activities (role-play, drama, simulation etc.)., opportunities to do individual projects, 

opportunities to do group project, opportunities for discussion, assignments were given to find 

facts not given in the textbook, encourage to learn the new topics through self-discovery, 

opportunities to develop concept maps, opportunities to raise questions based on reading, provide 

learning activities for developing creative thinking and provide suggestions, use of various 

equipments such as dictionaries, LCD projector, computer, audio, video, pictures etc., 

opportunities to evaluate themselves, opportunities to evaluate peers, opportunities to reflect on 

their learning, regular feedback is given to the students and the teacher acts as a facilitator and 

guide. For scoring, the total number of days on which each activity is conducted even once was 

included from both the control group and the experimental group. The number of days were then 

converted to that much percentages. The format of the Classroom Observation Schedule is 

attached in the appendix.



3.3.5 Format for Focus Group Discussion with Students 

A format for Focus Group Discussion (FGD) with students was prepared by the investigators to 

find the opinion and the activities conducted in the classroom for teaching and improving the 

grammar, vocabulary, short composition and reading comprehension. In the initial part is 

included the details of the date on which the FGD was conducted is sought, the name of the school 

and the class is asked. Regarding he questions included in the FGD, the first question is general in 

nature where it seeks to opinion of the students about the need to learn English language at school 

level, the next question tries to find the opinion of the students regarding the problems faced by 

the students in an English Language Classroom. The next few questions seek to find if activities 

such as discussion or debates, role-play or drama or skit, use of multimedia aids, collaborative or 

peer learning opportunities, projects, games or puzzles etc. are conducted in the class and how 

these different activities or aids help them in improving grammar, vocabulary, short composition 

and reading comprehension. The focus group discussion was held with 10 students from each 

section of the experimental and control group. The students were selected in consultation with the 

teachers. The format of the Focus Group Discussion with Students is attached in the appendix. 

3.4 Data Collection Procedures 

As it is PAC project a Junior Project Fellow was employed according to the need of the study. 

After selection of the school i.e. Demonstration Multipurpose School, Bhopal, the investigators 

along with the project fellow visited the school and personally met the Headmaster to seek 

permission and cooperation for conducting the study. After he agreed to extend his cooperation 

and provide all facilities required for implementation of the experiment and collection of data, he 

appointed an English teacher who would conduct the experiment in both the classes. The project 

fellow and the designated teacher conducted several meeting to clarify regarding the objective of 

the project and the date and time for the purpose was fixed in the school. Then the project fellow 

visited the school as per the schedule and collected the data. The data were collected in three 

phases in the school as discussed in the following paragraphs. 

Phase I: Conduct of the Pre-Test 

During the in-house meetings with the designated teacher a pre-test was prepared for the students 

of Class VI and VIII specifically to test their grammar, vocabulary, short composition writing and 

reading comprehension. In the first phase of the data collection, the students were administered 

the Pre-test on grammar, vocabulary, short composition and reading composition. The conduct of 

the test took one hour. The pre-test was administered in both the sections of both the classes 

simultaneously by the respective English subject teachers. 

Phase II: Intervention and Classroom Observation 

After the conduct of the pre-test, a ten day intervention was prepared by the junior project fellow 

in consultation with the designated teacher. It was decided that two days intervention each will be 

prepared for improving vocabulary and short composition writing and three days intervention 

each will be prepared for improving grammar and for reading comprehension. Accordingly the 

lesson plans were prepared and the same were implemented by the teacher for ten days for one



period each (the period they usually took in the designated class). The project fellow observed the 

transaction and filled in the Classroom Observation Schedule according to the procedure for 

filling in the same. In the other section the same topics were taught with traditional method and 

the same were also observed using the Classroom Observation Schedule.For this the junior 

project fellow sat in the classrooms while the teacher was taking classes. 

Phase III: Conduct of the Post-test , 

After the intervention was carried out for ten days, a post test was conducted on both the control 

and experimental group. For this purpose Post-test on grammar, vocabulary, short composition 

and reading composition prepared by the investigators was administered. The post test was based 

on the content that was covered during the intervention. The post-test was conducted for both the 

VI and the VIII classes. The conduct of the test took one hour. The post-test was administered in 

both the sections of both the classes simultaneously by the respective English subject teachers. 

Phase IV: Collection of Data from the Teachers 

In the fourth phase Questionnaire for the Teachers was filled by personally meeting the concerned 

teachers and noting down their opinion about the various activities conducted in the class for 

improving grammar, vocabulary, short composition writing and reading comprehension of the 

students. Their opinion was also sought on how the various pedagogies were helpful in achieving 

the desired learning outcomes. 

Phase V: Conduct of Focus Group Discussion 

For the fifth phase a Focus Group Discussion (FGD) was held with the students. For the purpose a 

group of ten students were randomly selected from the experimental group of both the classes. 

FGD with each class was conducted separately. On the desired day, a discussion was conducted 

regarding the various activities conducted in the class for improving agrammar, vocabulary, short 

composition writing and reading comprehension and relevant questions from the format for 

Focus Group Discussion with students were asked. On the basis of the discussion the junior 

project fellow noted down the responses. 

3.5 Scoring, Tabulation and Analysis of the Data 

On the completion of the data collection, the data sheets were filed class wise and then student 

wise.The scores were tabulated on the basis of the answers received. The pre-test and post-test 

sheets were evaluated and the scores obtained were tabulated for further analysis. For the 

classroom observation schedule the frequency were tabulated. As from the questionnaire with the 

teacher and focus group discussion descriptive answers were received, coding for similar 

answers was done. The scores arrived were tabulated in Microsoft Excelfor further analysis and 

calculations. The data was analysed using both quantitative and qualitative techniques with thick 

description. 

3.6 Statistical Techniques/Procedures/Methods 

¢ arithmetic mean and standard deviation was computed to know the nature of distribution. 

* percentage analysis was done qualitative data. 

* t-test was used to find the effect of intervention on the experimental group.
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Chapter 4 

Analysis and interpretation of results 

4.0 Introduction 

The first chapter deals with the introduction, background, need and justification, objectives and 
hypothesis of the study. Reviews ofrelated literature are present in the second chapter. In the third 
chapter, the methodology, sample, tools, procedure of data collection and the Statistical 
techniques to be employed for the analysis of the data are presented. The analysis of results and its 
interpretations are presented under different headings in this chapter. 

4.1 Analysis of data, interpretation of results and discussion 

The analysis of data, its interpretation and the discussions based on the results are presented here. 

In order to answer the research questions the investigator has utilized percentage analysis of the 

collected data. In the case of the hypothesis, the researcher has adopted both 0.05 and 0.01 level of 

significance to test significance of the obtained results. The researcher analyzed the data in the 

computer using Microsoft Excel 2007 and SPSS 20 software packages. In the lines that follow the 

analysis and interpretation of the collected data is presented objective-wise. As two different 

classes i.e. Class VI and Class VIII has been taken for the study, the analysis and interpretation is 

done in two sections. 

4.2 Impact of Constructivism on the Learning Outcomes on Class VI Students 

This section relates to analysis and interpretation of data pertaining to objective number | of 

the study that reads'to study the impact of constructivism on the learning outcomes in— grammar 

in context; vocabulary in context; short composition and reading comprehension' and to test the 

hypothesis namely i) constructivist pedagogy has a positive influence on learning outcomes in 

English in the area of grammar; ii) constructivist pedagogy has a positive influence on learning 

outcomes in English in the area of vocabulary; iii) constructivist pedagogy has a pass 

and iv) constructivist 

pedagogy has a positive influence on learning outcomes in English in the area of reading 

| 
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comprehension, The data for the above was collected using the pre-test and post-test on ere 

mpact of constructivism on 

influence on learning outcomes in English in the area of short composition; 

vocabulary, short composition and reading composition. The i 

different aspects among Class VI students is presented in the lines that follow. 

4.2.1 Impact of Constructivism on the Learning Outcomes in Grammar 0 
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With the aim of testing the effectiveness of constructivist pedagogy on the learning me ol 
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scores of control and experimental groups. Later, to find out the effectivenes 



pedagogy, the subjects were administered the post-test. In the post test too the mean score in 

grammar of Class VI students in the control group were compared with the mean score in 

grammar of Class VI students in the experimental group. This was done by testing significance of 

difference between of post-test scores of control and experimental groups. Data and result of both 

the post test and pre test are presented in table.4.1. 

Table 4.1 Mean scores, standard deviation and t values of the pre-test and post-test of 

groups for grammar 

Variable Group N Mean SD Df tvalue 

Pre-testScore | Control 25 5.32 1.520 .094" 

Experimental 25 5.28 1.487 
48 

Post-testScore | Control 25 5.16 1.344 5.314** 

Experimental 25 7.24 1.422 

# not significant at 0.05 level ** significant at 0.01 level 

Table 4.1 shows the value of't' test applied to the pre-test scores obtained by the Class VI 

students of the Control (N=25) and Experimental (N=25) groups for grammar, Since the 

calculated t value (.094) is less than the table value (2.01) at 0.05 level with dfas 48, the difference 

between the mean score of control group (5.32) and that of the experimentalgroup (5.28) on pre- 

test is not statistically significant. Thus it can be inferred that both the groups were found to be 

having equal competence in grammar before the intervention was given. This clearly confirms 

that the Class VI students of the control and experimental groups are of equal ability with 

reference to their understanding of grammar. 

Further table 4.1 also show the value of't' test applied to the post-test scores obtained by 

the Class VI students of the control and experimental groups for grammar. In this case since the 

calculated value of t (5.314) was greater than table value (2.68) at 0.01 level with df as 48, the 

difference between the mean score of control group (5.16) and that of the experimental group 

(7.24) on post-test is statistically significant. Since the value is significant hence the hypothesis



namely “constructivist pedagogy has a positive influence on the learning outcomes in English in 

the area of grammar” is accepted in this case. It implies that Experimental Group of Class VI 

students performed better in the post-test compared to the Control Group of Class VI students. 

The finding indicates that the utilization of constructivist approach leads to gain in scores of 

grammar. 

approach leads to gain in scores of grammar. 
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Figure 4.1 showing the mean pre-test and post-test scores of grammar obtained by the 

control and experimental group 

On analyzing figure 4.1 it is found that the mean pre-test scores of control group is 5.32 and that of 

the experimental group is 5.16, while the post-test scores of control group is 5.28 and that of the 

experimental group is 7.24. Since the mean scores of post-test of the experimental group is higher 

than the mean post-test scores of the control group, it can be said that the performance in grammar 

of the experimental group has shown improvement. Further from table 4.1 it can be seen that 

when the mean post test scores of the control and the experimental group are compared the t value 

calculated is significant. From this is can be inferred that the improvement is due to the 

intervention provided i.e. the used of constructivist pedagogy in teaching grammar. 

4.2.1.2 Impact of Constructivism on the Learning Outcomes in Vocabulary on Class VI 

students 

With the aim of testing the effectiveness of constructivist pedagogy on the learning outcomes in 

vocabulary of Class VI students, the pre-test and post-test scores obtained by control and 

experimental group were compared. For this the mean pre-test scores and mean post-test scores 

obtained in the vocabulary section were computed before and after the experiment and subjected 

to analysis. Before starting the experiment, the mean score in vocabulary of Class VI students in 

control group was compared with the mean score in vocabulary of Class VI students in the



experimental group. This was done by testing significance of difference between of pre-test 

scores of control and experimental groups. Later, to find out the effectiveness of constructivist 

pedagogy, the subjects were administered the post-test. In the post test too the mean score in 

vocabulary of Class VI students in the control group were compared with the mean score in 

vocabulary of Class VI students in the experimental group. This was done by testing significance 

of difference between of post-test scores of contro] and experimental groups. Data and result of 

both the post test and pre test are presented in table.4.2. 

Table 4.2 Mean scores, standard deviation and t values of the pre-test and post-test of 

groups for vocabulary 

Variable Group N Mean SD Df t value 

Pre-test Score Control 25 3.64 1.705 084" 

Experimental | 95 3.60 1.658 

48 

Post-testScore | Control 25 3.48 1.661 4.563** 

Experimental | 25 5.40 | 1.291 

# not significant at 0.05 level ** significant at 0.01 level 

Table 4.2 shows the value of't' test applied to the pre-test scores obtained by the Class VI 

students of the Control (N=25) and Experimental (N=25) groups for vocabulary. Since the 

calculated t value (.084) is less than the table value (2.01) at 0.05 level with dfas 48, the difference 

between the mean score of control group (3.64) and that of the experimentalgroup (3.60) on pre- 

test is not statistically significant. Thus it can be inferred that both the groups were found to be 

having equal competence in vocabulary before the intervention was given. This clearly confirms 

that the Class VI students of the control and experimental groups are of equal ability with 

reference to their understanding of vocabulary. 

Further table 4.2 also show the value of 't' test applied to the post-test scores obtained by 

the Class VI students of the control and experimental groups for vocabulary. In this case since the 

calculated value of t (4.563) was greater than table value (2.68) at 0.01 level with df as 48, the 

difference between the mean score of control group (3.48) and that of the experimental group 

(5.40) on post-test is statistically significant. Since the value is significant hence the hypothesis 

namely “constructivist pedagogy has a positive influence on the learning outcomes in English in 

the area of vocabulary” is accepted in this case. It implies that Experimental Group of Class VI 

students performed better in the post-test compared to the Control Group of Class VI students. The 

finding indicates that the utilization of constructivist approach leads to gain in scores of vocabulary.
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Figure 4.2 showing the mean pre-test and post-test scores of vocabulary obtained by the 

control and experimental group 

On analyzing figure 4.2 it is found that the mean pre-test scores of control group is 3.64 and that of 

the experimental group is 3.48, while the post-test scores of control group is 3.6 and that of the 

experimental group is 5.4. Since the mean scores of post-test of the experimental group is higher 

than the mean post-test scores of the control group, it can be said that the performance in 

vocabulary of the experimental group has shown improvement. Further from table 4.1 it can be 

seen that when the mean post test scores of the control and the experimental group are compared 

the t value calculated is significant. From this is can be inferred that the improvement is due to the 

intervention provided i.e. the used of constructivist pedagogy in vocabulary. 

4.2.1.3 Impact of Constructivism on the Learning Outcomes in Short composition on Class 

VI students 

With the aim of testing the effectiveness of constructivist pedagogy on the learning outcomes in 

short composition of Class VI students, the pre-test and post-test scores obtained by control and 

experimental group were compared. For this the mean pre-test scores and mean post-test scores 

obtained in the short composition section were computed before and after the experiment and 

subjected to analysis. Before starting the experiment, the mean score in short composition of 

Class VI students in control group was compared with the mean score in short composition of 

Class VI students in the experimental group. This was done by testing significance of difference 

between of pre-test scores of control and experimental groups. Later, to find out the effectiveness 

of constructivist pedagogy, the subjects were administered the post-test. In the post test too the 

mean score in short composition of Class VI students in the control group were compared with the 

mean score in short composition of Class VI students in the experimental group. This was done by 

testing significance of difference between of post-test scores of control and experimental groups. 

Data and result of both the post test and pre test are presented in table.4.3.



Table 4.3 Mean scores, standard deviation and t values of the pre-test and post-test of 

groups for short composition 

Variable Group N Mean | SD df tvalue 

Pre-testScore | Control 25 552 1.295 0.112" 

Experimental | 25 5.48 1.229 | 48 

Post-test Score | Control 25 5.36 1.221 5.876** 

Experimental | 25 7.36 1.186 

# not significant at 0.05 level ** significant at 0.01 level 

Table 4.3 shows the value of 't' test applied to the pre-test scores obtained by the Class VI students 

of the Control (N=25) and Experimental (N=25) groups for short composition. Since the 

calculated t value (0.112) is less than the table value (2.01) at 0.05 level with df as 48, the 

difference between the mean score of control group (5.52) and that of the experimental group 

(5.48) on pre-test is not statistically significant. Thus it can be inferred that both the groups were 

found to be having equal competence in short composition before the intervention was given. 

This clearly confirms that the Class VI students of the control and experimental groups are of 

equal ability with reference to their understanding of short composition. 

Further table 4.1 also show the value of't' test applied to the post-test scores obtained by the Class 

VI students of the control and experimental groups for short composition. In this case since the 

calculated value of t (5.876) was greater than table value (2.68) at 0.01 level with df as 48, the 

difference between the mean score of control group (5.36) and that of the experimental group 

(7.36) on post-test is statistically significant. Since the value is significant hence the hypothesis 

namely “constructivist pedagogy has a positive influence on the learning outcomes in English in 

the area of short composition” is accepted in this case. It implies that Experimental Group of 

Class VI students performed better in the post-test compared to the Control Group of Class VI 

students. The finding indicates that the utilization of constructivist approach leads to gain in 

scores of short composition.
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Figure 4.3 showing the mean pre-test and post-test scores of short composition obtained by 

the control and experimental group 

On analyzing figure 4.3 it is found that the mean pre-test scores of control group is 5.52and that of 

the experimental group is 5.48, while the post-test scores of control group is5.36and that of the 

experimental group is7.36. Since the mean scores of post-test of the experimental group is higher 

than the mean post-test scores of the control group, it can be said that the performance in short 

composition of the experimental group has shown improvement. Further from table 4.1 it can be 

seen that when the mean post test scores of the control and the experimental group are compared 

the t value calculated is significant. From this is can be inferred that the improvement is due to the 

intervention provided i.e. the used of constructivist pedagogy in short composition. 

4.2.1.4 Impact of Constructivism on the Learning Outcomes in Reading Comprehension on 

Class VI students 

With the aim of testing the effectiveness of constructivist pedagogy on the learning outcomes in 

reading comprehension of Class VI students, the pre-test and post-test scores obtained by control 

and experimental group were compared. For this the mean pre-test scores and mean post-test 

scores obtained in the reading comprehension section were computed before and after the 

experiment and subjected to analysis. Before starting the experiment, the mean score in reading 

comprehension of Class VI students in control group was compared with the mean score in 

reading comprehension of Class VI students in the experimental group. This was done by testing 

significance of difference between of pre-test scores of control and experimental groups. Later, to 

find out the effectiveness of constructivist pedagogy, the subjects were administered the post- 

test. In the post test too the mean score in reading comprehension of Class VI students in the 

control group were compared with the mean score in reading comprehension of Class VI students



in the experimental group. This was done by testing significance of difference between of post- 

test scores of control and experimental groups. Data and result of both the post test and pre test are 

presented in table.4.4. 

Table 4.4 Mean scores, standard deviation and t values of the pre-test and post-test of 

groups for reading comprehension 

Variable Group N Mean | SD Df t value 

Pre-testScore | Control 25 3.76 1.332 0.579" 

Experimental 25 3.96 1.098 
48 

Post-testScore | Control 25 3.8 1.225 4,.297** 

Experimental 25 5.8 1.979 

# not significant at 0.05 level ** significant at 0.01 level 

Table 4.4 shows the value of't' test applied to the pre-test scores obtained by the Class VI students 

of the Control (N=25) and Experimental (N=25) groups for reading comprehension. Since the 

calculated t value (0.579) is less than the table value (2.01) at 0.05 level with df as 48, the 

difference between the mean score of control group (3.76) and that of the experimental group 

(3.96) on pre-test is not statistically significant. Thus it can be inferred that both the groups were 

found to be having equal competence in reading comprehension before the intervention was 

given. This clearly confirms that the Class VI students of the control and experimental groups are 

of equal ability with reference to their understanding of reading comprehension. 

Further table 4.4 also show the value of't' test applied to the post-test scores obtained by the Class 

VI students of the control and experimental groups for reading comprehension. In this case since 

the calculated value of t (4.297) was greater than table value (2.68) at 0.01 level with dfas 48, the 

difference between the mean score of control group (3.8) and that of the experimental group (5.8) 

on post-test is statistically significant. Since the value is significant hence the hypothesis namely 

“constructivist pedagogy has a positive influence on the learning outcomes in English in the area 

of reading comprehension” is accepted in this case. It implies that Experimental Group of Class 

VI students performed better in the post-test compared to the Control Group of Class VI students. 

The finding indicates that the utilization of constructivist approach leads to gain in scores of 

reading comprehension.
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Figure 4.4 showing the mean pre-test and post-test scores of reading comprehension 

obtained by the control and experimental group 

On analyzing figure 4.4 it is found that the mean pre-test scores of control group is 3.96and that of 

the experimental group is 4.297, while the post-test scores of control group is3.8and that of the 

experimental group is5.8. Since the mean scores of post-test of the experimental group is higher 

than the mean post-test scores of the control group, it can be said that the performance in reading 

comprehension of the experimental group has shown improvement. Further from table 4.4 it can 

be seen that when the mean post test scores of the control and the experimental group are 

compared the t value calculated is significant. From this is can be inferred that the improvement is 

due to the intervention provided i.e. the used of constructivist pedagogy in reading 

comprehension. 

4.2.2 Impact of Constructivism on the Learning Outcomes on Class VIII Students 

The data for the above was collected using the pre-test and post-test on grammar, grammar, short 

composition and reading composition for Class VIII. The impact of constructivism on different 

aspects among Class VIII students is presented in the lines that follow. 

4.2.2.1 Impact of Constructivism on the Learning Outcomes in Grammar on Class VIII 

students 

With the aim of testing the effectiveness of constructivist pedagogy on the learning outcomes in 

grammar of Class VIII students, the pre-test and post-test scores obtained by control and 

experimental group were compared. For this the mean pre-test scores and mean post-test scores 

obtained in the grammar section were computed before and after the experiment and subjected to 

analysis. Before starting the experiment, the mean score in grammar of Class VIII students in 

control group was compared with the mean score in grammar of Class VIII students in the 

experimental group. This was done by testing significance of difference between of pre-test 

scores of control and experimental groups. Later, to find out the effectiveness of constructivist 

pedagogy, the subjects were administered the post-test. In the post test too the mean score in 

grammar of Class VIII students in the control group were compared with the mean score in
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Figure 4.1 showing the mean pre-test and post-test scores of grammar obtained by the 

control and experimental group 

On analyzing figure 4.2 it is found that the mean pre-test scores of control group is 5.16and that of 

the experimental group is 4.92, while the post-test scores of control group is5.08and that of the 

experimental group is7.2. Since the mean scores of post-test of the experimental group is higher 

than the mean post-test scores of the control group, it can be said that the performance in grammar 

of the experimental group has shown improvement. Further from table 4.1 it can be seen that 

when the mean post test scores of the control and the experimental group are compared the t value 

calculated is significant. From this is can be inferred that the improvement is due to the 

intervention provided i.e. the used of constructivist pedagogy in grammar. 

4.2.2.2 Impact of Constructivism on the Learning Outcomes in Vocabulary on Class VIII 

students 

With the aim of testing the effectiveness of constructivist pedagogy on the learning outcomes in 

vocabulary of Class VIII students, the pre-test and post-test scores obtained by control and 

experimental group were compared. For this the mean pre-test scores and mean post-test scores 

obtained in the vocabulary section were computed before and after the experiment and subjected 

to analysis. Before starting the experiment, the mean score in vocabulary of Class VIII students in 

control group was compared with the mean score in vocabulary of Class VIII students in the 

experimental group. This was done by testing significance of difference between of pre-test scores 

of control and experimental groups. Later, to find out the effectiveness of constructivist pedagogy, 

the subjects were administered the post-test. In the post test too the mean score in vocabulary of 

Class VIII students in the control group were compared with the mean score in vocabulary of Class 

VIII students in the experimental group. This was done by testing significance of difference between 

of post-test scores of control and experimental groups. Data and result of both the post test and pre 

test are presented in table.4.1.



grammar of Class VIII students in the experimental group. This was done by testing significance 

of difference between of post-test scores of control and experimental groups. Data and result of 

both the post test and pre test are presented in table.4.1. 

Table 4.1 Mean scores, standard deviation and t values of the pre-test and post-test of 

groups for grammar 

Variable Group N Mean | SD df t value 

Pre-testScore | Control 25 5.16 1.463 590° 

Experimental | 25 4.92 1.412 
48 

Post-testScore | Control 25 5.08 1.344 5.250** 

Experimental | 25 7.20 1.422 

# not significant at 0.05 level ** significant at 0.01 level 

Table 4.1 shows the value of 't' test applied to the pre-test scores obtained by the Class VIII 

students of the Control (N=25) and Experimental (N=25) groups for grammar. Since the 

calculated t value (0.59) is less than the table value (2.01) at 0.05 level with dfas 48, the difference 

between the mean score of control group (5.16) and that of the experimental group (4.92) on pre- 

test is not statistically significant. Thus it can be inferred that both the groups were found to be 

having equal competence in grammar before the intervention was given. This clearly confirms 

that the Class VIII students of the control and experimental groups are of equal ability with 

reference to their understanding of grammar. 

Further table 4.1 also show the value of 't' test applied to the post-test scores obtained by the Class 

VIII students of the control and experimental groups for grammar. In this case since the 

calculated value of t (5.25) was greater than table value (2.68) at 0.01 level with df as 48, the 

difference between the mean score of control group (5.08) and that of the experimental group 

(7.2) on post-test is statistically significant. Since the value is significant hence the hypothesis 

namely “constructivist pedagogy has a positive influence on the learning outcomes in English in 

the area of grammar” is accepted in this case. It implies that Experimental Group of Class VIII 

students performed better in the post-test compared to the Control Group of Class VIII students. 

The finding indicates that the utilization of constructivist approach leads to gain in scores of 

grammar.
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Figure 4.1 showing the mean pre-test and post-test scores of vocabulary obtained by the 

control and experimental group 

On analyzing figure 4.2 it is found that the mean pre-test scores of control group is 3.48and that of 

the experimental group is 3.24, while the post-test scores of control group is3.4and that of the 

experimental group is5.4. Since the mean scores of post-test of the experimental group is higher 

than the mean post-test scores of the control group, it can be said that the performance in 

vocabulary of the experimental group has shown improvement. Further from table 4.1 it can be 

seen that when the mean post test scores of the control and the experimental group are compared 

the t value calculated is significant. From this is can be inferred that the improvement is due to the 

intervention provided i.e. the used of constructivist pedagogy in vocabulary. 

4.2.2.3 Impact of Constructivism on the Learning Outcomes in Short composition on Class 

VII students 

With the aim of testing the effectiveness of constructivist pedagogy on the learning outcomes in 

short composition of Class VIII students, the pre-test and post-test scores obtained by control and 

experimental group were compared. For this the mean pre-test scores and mean post-test scores 

obtained in the short composition section were computed before and after the experiment and 

subjected to analysis. Before starting the experiment, the mean score in short composition of 

Class VIII students in control group was compared with the mean score in short composition of 

Class VIII students in the experimental group. This was done by testing significance of difference 

between of pre-test scores of control and experimental groups. Later, to find out the effectiveness 

of constructivist pedagogy, the subjects were administered the post-test. In the post test too the 

mean score in short composition of Class VIII students in the control group were compared with 

the mean score in short composition of Class VIII students in the experimental group. This was 

done by testing significance of difference between of post-test scores of control and experimental 

groups. Data and result of both the post test and pre test are presented in table.4.1.



Table 4.1 Mean scores, standard deviation and t values of the pre-test and post-test of 

groups for vocabulary 

Variable Group N Mean SD Df tvalue 

Pre-test Score Control 25 5.36 1.221 0.655" 

Experimental | 25 5.12 1786 

48 

Post-testScore | Control 25 5.28 1.137 6.429** 

Experimental | 25 7.36 1.150 

# not significant at 0.05 level ** significant at 0.01 level 

Table 4.1 shows the value of 't' test applied to the pre-test scores obtained by the Class 

VIII students of the Control (N=25) and Experimental (N=25) groups for vocabulary. 

Since the calculated t value (0.755) is less than the table value (2.01) at 0.05 level with df 

as 48, the difference between the mean score of control group (3.48) and that of the 

experimental group (3.24) on pre-test is not statistically significant. Thus it can be 

inferred that both the groups were found to be having equal competence in vocabulary 

before the intervention was given. This clearly confirms that the Class VIII students of 

the control and experimental groups are of equal ability with reference to their 

understanding of vocabulary. 

Further table 4.1 also show the value of't' test applied to the post-test scores obtained by 

the Class Vill students of the control and experimental groups for vocabulary. In this 

case since the calculated value of t (4.899) was greater than table value (2.68) at 0.01 

level with df as 48, the difference between the mean score of control group (3.4) and that 

of the experimental group (5.4) on post-test is statistically significant. Since the value is 

significant hence the hypothesis namely “constructivist pedagogy has a positive 

influence on the learning outcomes in English in the area of vocabulary” is accepted in 

this case. It implies that Experimental Group of Class VIII students performed better in 

the post-test compared to the Control Group of Class VIII students. The finding indicates 

that the utilization of constructivist approach leads to gain in scores of vocabulary.



7 7.36 

, 5.36 5.28 

tl PRE-TEST 

@ POST-TEST 

O
o
r
R
P
N
 

W
h
 

Uu
U 
O
N
 

@
 

-—-— > --- 

CONTROL GROUP EXPERIMENTAL GROUP 

Figure 4.1 showing the mean pre-test and post-test scores of short composition obtained by 

the control and experimental group 

On analyzing figure 4.2 it is found that the mean pre-test scores of control group is 5.36and that of 

the experimental group is 5.12, while the post-test scores of control group is6.429and that of the 

experimental group is5.28. Since the mean scores of post-test of the experimental group is higher 

than the mean post-test scores of the control group, it can be said that the performance in short 

composition of the experimental group has shown improvement. Further from table 4.1 it can be 

seen that when the mean post test scores of the control and the experimental group are compared 

the t value calculated is significant. From this is can be inferred that the improvement is due to the 

intervention provided i.e. the used of constructivist pedagogy in short composition. 

4.2.2.4 Impact of Constructivism on the Learning Outcomes in Reading Comprehension on 

Class VIII students 

With the aim of testing the effectiveness of constructivist pedagogy on the learning outcomes in 

reading comprehension of Class VIII students, the pre-test and post-test scores obtained by 

control and experimental group were compared. For this the mean pre-test scores and mean post- 

test scores obtained in the reading comprehension section were computed before and after the 

experiment and subjected to analysis. Before starting the experiment, the mean score in reading 

comprehension of Class VIII students in control group was compared with the mean score in 

reading comprehension of Class VIII students in the experimental group. This was done by 

testing significance of difference between of pre-test scores of control and experimental groups. 

Later, to find out the effectiveness of constructivist pedagogy, the subjects were administered the 

post-test. In the post test too the mean score in reading comprehension of Class VIII students in 

the control group were compared with the mean score in reading comprehension of Class VIII 

students in the experimental group. This was done by testing significance of difference between 

of post-test scores of control and experimental groups. Data and result of both the post test and pre 

test are presented in table.4.1.



Table 4.1 Mean scores, standard deviation and t values of the pre-test and post-test of 

groups for short composition 

Variable Group N Mean | SD df tvalue 

Pre-testScore | Control 25 5.36 1.221 0.655" 

Experimental | 25 mB 1.786 
48 

Post-testScore | Control 25 5.28 1.137 6.429** 

Experimental | 25 7.36 1.150 

# not significant at 0.05 level ** significant at 0.01 level 

Table 4.1 shows the value of 't' test applied to the pre-test scores obtained by the Class VIII 

students of the Control (N=25) and Experimental (N=25) groups for short composition. Since the 

calculated t value (0.655) is less than the table value (2.01) at 0.05 level with df as 48, the 

difference between the mean score of control group (5.36) and that of the experimental group 

(5.12) on pre-test is not statistically significant. Thus it can be inferred that both the groups were 

found to be having equal competence in short composition before the intervention was given. 

This clearly confirms that the Class VIII students of the control and experimental groups are of 

equal ability with reference to their understanding of short composition. 

Further table 4.1 also show the value of't' test applied to the post-test scores obtained by the Class 

VIII students of the control and experimental groups for short composition. In this case since the 

calculated value of t (6.429) was greater than table value (2.68) at 0.01 level with df as 48, the 

difference between the mean score of control group (5.28) and that of the experimental group 

(7.36) on post-test is statistically significant. Since the value is significant hence the hypothesis 

namely “constructivist pedagogy has a positive influence on the learning outcomes in English in 

the area of short composition” is accepted in this case. It implies that Experimental Group of 

Class VIII students performed better in the post-test compared to the Control Group of Class VIII 

students. The finding indicates that the utilization of constructivist approach leads to gain in 

scores of short composition.
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Figure 4.1 showing the mean pre-test and post-test scores of reading comprehension 

obtained by the control and experimental group 

On analyzing figure 4.2 it is found that the mean pre-test scores of control group is 3.76and that of 

the experimental group is 3.92, while the post-test scores of control group is3.302and that of the 

experimental group is3.84. Since the mean scores of post-test of the experimental group is higher 

than the mean post-test scores of the control group, it can be said that the performance in reading 

comprehension of the experimental group has shown improvement. Further from table 4.1 it can 

be seen that when the mean post test scores of the control and the experimental group are 

compared the t value calculated is significant. From this is can be inferred that the improvement is 

due to the intervention provided i.e. the used of constructivist pedagogy in reading 

comprehension. 

4.2.3 Pedagogical Processes and Opportunities Provided to the Studentsby the Teacher 

This section relates to analysis and interpretation of data pertaining to objective number2 ofthe 

study that reads'to study the pedagogical process which involve opportunities provided to the 

learners by the teacher.' For the same the research question prepared is 'what are the pedagogical 

process which involve opportunities provided to the learners by the teacher?’ The data for the 

same was collected by utilizing the Classroom Observation Schedule, the Questionnaire for the 

teachers and the Focus Group Discussion with the Students. 

Since it is mixed methods research where qualitative data was also collected, the items of the tools 

cater to different objectives. For the present objective all the items of the the Classroom 

Observation Schedule are used. Along with this, questions 2, 3, 4 and 5 of the Questionnaire for 

the Teachers too try to fulfill this objective. Lastlyexcerpts from question number 3, 4, 5, 6, 7 and 8 

from the Focus Group Discussion with the Students too are used to answer the related research 

question. The data obtained from the Classroom Observation Schedule were in number of days. 

These were subjected to percentage analysis and interpretation. The data obtained from the 

Questionnaire for the Teachers were descriptive and they are analysed question-wise. The data 

gathered from the Focus Group Discussion with 10 students (5 students each from Class VI and 



Table 4.1 Mean scores, standard deviation and t values of the pre-test and post-test of 

groups for reading comprehension 

Variable Group N Mean | SD af t value 

Pre-test Score Control 25 3.76 1.422 | 48 0.427" 

Experimental 25 3.92 1.222 

Post-test Score Control 25 3.84 1.068 3.302** 

Experimental 25 5.36 2.039s 

# not significant at 0.05 level ** significant at 0.01 level 

Table 4.1 shows the value of 't' test applied to the pre-test scores obtained by the Class VIII 

students of the Control (N=25) and Experimental (N=25) groups for reading comprehension. 

Since the calculated t value (0.427) is less than the table value (2.01) at 0.05 level with dfas 48, 

the difference between the mean score of control group (3.76) and that of the experimental group 

(3.92) on pre-test is not statistically significant. Thus it can be inferred that both the groups were 

found to be having equal competence in reading comprehension before the intervention was 

given. This clearly confirms that the Class VIII students of the control and experimental groups 

are of equal ability with reference to their understanding ofreading comprehension. 

Further table 4.1 also show the value of 't' test applied to the post-test scores obtained by the Class 

VIII students of the control and experimental groups for reading comprehension. In this case 

since the calculated value of t (3.302) was greater than table value (2.68) at 0.01 level with df as 

48, the difference between the mean score of control group (3.84) and that of the experimental 

group (5.36) on post-test is statistically significant. Since the value is significant hence the 

hypothesis namely “constructivist pedagogy has a positive influence on the learning outcomes in 

English in the area of reading comprehension” is accepted in this case. It implies that 

Experimental Group of Class VIII students performed better in the post-test compared to the 

Control Group of Class VIII students. The finding indicates that the utilization of constructivist 

approach leads to gain in scores of reading comprehension.



VIII) from each of the control and the experimental group was too in the form of descriptions but 

they were codified according to the repetition in the answers and percentage analysis of the same 

was done. In the lines that follow first the analysis of data obtained from the classroom 

observation is presented. Figure 4.5 presents the data regarding the frequency of the use of 

various activities conducted by the respective teachers with the control and the experimental 

groups. 

The teacher acts as a facilitator and guide 

Regular feedback is given to the students 

Opportunities to reflect on thelr learning 

Opportunities to evaluate peers 

Opportunities to evaluate themselves 

Use of various equipments such as dictionaries, LCD 
projector, computer, audio, video, pictures etc. 

Provide learning activities for developing creative thinking 
and provide suggestions 
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Figure 4.5 showing activities conducted by the teachers with control and experimental 

group 

From figure 4.5 it can be seen that in the control group, of the total times, in 10% of the available 

time the teacher acts as a facilitator and guide, while this aspect was 80% in the case of 

experimental group. Further, in the control group, of the total times, in 60% of the available time 

regular feedback is given to the students, while this aspect was 70% in the case of experimental 

group. Regarding the next component, in the control group no opportunity to reflect on their 

learning was given, while this aspect was 40% in the case of experimental group. It was seen that, 

in the control group, of the total times, in 10% of the available time opportunities to evaluate peers 

was given, while this aspect was 30% in the case of experimental group. In addition, in the control 

group, of the total times, in 10% of the available time opportunities to evaluate themselves was 

given, while this aspect was 50% in the case of experimental group. In another component of the 

aspect, in the control group, of the total times, in 40% of the available time use of various 

equipments such as dictionaries, LCD projector, computer, audio, video, pictures etc. was done, 

while this aspect was 60% in the case of experimental group. Subsequently, in the control group, 

of the total times, in 30% of the available time teachers provide learning activities for developing 

creative thinking and provide suggestions, while this aspect was 80% in the case of experimental 

group. Next, in the control group, of the total times, in 10% of the available time opportunities to 

raise questions based on reading was given, while this aspect was 60% in the case of experimental 

group. Further, in the control group, of the total times, no opportunity to develop concept maps 

was given, while this aspect was 30% in the case of experimental group. It was also seen that, in 

the control group, of the total times, in no time was given to encourage learning of the new topics 

through self-discovery, while this aspect was 50% in the case of experimental group. In addition, 

in the control group, of the total times, in 10% of the available time assignments were given to 

find facts not given in the textbook, while this aspect was 40% in the case of experimental group. 

Next, in the control group, of the total times, in 30% of the available time opportunities for 

discussion was given, while this aspect was 60% in the case of experimental group. Regarding the 

next component, in the control group, of the total times, in 10% of the available time 

opportunities to do group project was given, while this aspect was 60% in the case of 

experimental group. It was seen that, in the control group, of the total times, in 10% of the 

available time opportunities to do individual projects was given, while this aspect was 40% in the 

case of experimental group. In addition, in the control group, of the total times, in 20% of the 

available time use of different learning activities (role -play, drama, simulation etc.) was done, 

while this aspect was 70% in the case of experimental group. In another component of the aspect, 

in the control group, of the total times, in 10% of the available time work is added to portfolios, 

while this aspect was 40% in the case of experimental group. Subsequently, in the control group, 

of the total times, in 30% of the available time was given to encourage peer learning, while this 

aspect was 80% in the case of experimental group. Next, in the control group, of the total times, in 

10% of the available time opportunities to make presentations and speeches was given, while this



aspect was 60% in the case of experimental group. Further, in the control group, of the total times, 

in 10% of the available time opportunities for cooperative work was given, while this aspect was 

70% in the case of experimental group. It was also seen that, in the control group, of the total 

times, in 80% of the available time use of journals for writing down learning experiences, while 

this aspect was 50% in the case of experimental group. In addition, in the control group, of the 

total times, in 100% of the available time teacher was more active that students, while this aspect 

was 60% in the case of experimental group. Lastly, in the control group, of the total times, in 90% 

of the available time learning took place through lectures, while this aspect was 30% in the case of 

experimental group. 

Interpretation 

From above it can be inferred that in the control group more emphasis was given on writing and 

learning, preparing journals by copying down the work done on the blackboard. It was also seen 

that almost always lecture method was used for teaching. It was observed that there was mostly 

only one way communication where the teacher does all the taking and the students were reduced 

to passive listeners. While when the experimental group of children were observed it was seen 

that the teacher made use of various equipments such as dictionaries, LCD projector, computer, 

audio, video, pictures etc and gave opportunities to role -play, drama, simulation etc. They were 

also given opportunities to develop concept maps, reflect on their learning, evaluate peers and 

themselves, developing creative thinking and raise questions, learn the new topics through self- 

discovery and discuss, do group project and individual projects, peer learning and cooperative 

work. Here the teacher acted as a facilitator and guide and gave regular feedback. All the 

approaches adopted by the teacher in the experimental group were constructive pedagogical 

approaches while the approaches adopted by the teacher of the control group were traditional 

pedagogical approaches. The use of constructive pedagogical approaches may be the reason for 

the better performance of the students in the post-test for grammar, vocabulary, short composition 

and reading comprehension. 

Activities Conducted for giving the Concepts of Grammar 

Given in the lines that follow are the answers given by the teachers of the control and 

experimental group regarding the activities conducted by them to given the concepts of grammar. 

The teacher of the control group said that she used the rule method to give the concepts of 

grammar, where the rules were told to the students regarding the use of grammar and then 

exercises based on them were solved. The teacher of the experimental group told that he 

opportunities to reflect on their learning, raise questions, develop concept maps, self-discovery, 

do group and individual projects, discuss, make presentations and speechesto evaluate peers and 

themselves. He used various equipments such as dictionaries, LCD projector, computer, audio, 

video, pictures etc. He also provided learning activities for developing creative thinking and 

solve assignments based on them. These were later added to the portfolio. He also used different 

learning activities such as role -play, drama, simulation etc. He found that by encouraging peer 

learning and cooperative work he got better results. He made sure to act as a guide and provide



regular feedback. 

Activities Conducted in the Class to Improve Vocabulary 

To improve vocabulary the teacher of the control group tell the meaning of the difficult words, 

asks them to find the meaning in the dictionary and make them write the meanings directly in the 

notebook. The teacher teaching the experimental group gives opportunities to gauge the meaning 

in context, discuss, use dictionary, reflect, question, self-discover, do individual and group work 

and encourages peer learning. 

Activities Conducted Teach Short Composition Writing 

In order to teach short composition writing, the teacher with the control group gives aa few 

already prepared short composition to the students and asks them to memorize and write them 

down a number of times to practice. She also tells which words can be substituted in case a similar 

short composition is asked. The teacher in the experimental class, given opportunities to reflect, 

discuss, evaluate the work of self and that ofthe peer, used audio and video, encourages usc 

dictionaries, preparation of concept maps, make presentations. The teacher also emphsised on 

peer and collaborative leaning. According to him, all through the process the teacher should act as 

a facilitator and provide regular feedback. 

Activities Conducted to Enhance Reading Comprehension 

To enhance the reading comprehension of the students the teacher in the control class conducted 

few exercises in reading comprehension, where the given passage was read by the teacher and the 

answers were told to the students. For some passages the students were asked to find the answers 

from the passage, in case the answers were not found the teacher told the answers to the students. 

While in the experimental class the teacher gives opportunity to the students to reflect, discuss, 

evaluate self and peers, use multimedia, prepare concept maps, do individual and group projects, 

make presentations and speeches and add work to portfolio. They provide regular feedback and 

guidance. 

Regarding the use of various constructive pedagogies, the data was collected only from the 

students of the experimental group. The same is given in the lines that follow. 

Use of Group Discussion/Debates as a Pedagogical Approach 

On analyzing the answers given by the students in the Focus Group Discussion (FGD) regarding 

the use of group discussion/debates as a pedagogical approach, all the students agreed that 

discussion/debate was held in the classroom. The students told that it was useful pedagogical 

approach as it encourages participation by all, development of democratic and reflective 

thinking, provides training in self expression and learning becomes interesting. It removes the 

inhibition and in removing the doubts in grammar and reading comprehension. With regular 

interaction vocabulary is also developed. It helps in developing oral communication and 

expression. 

Use of role-play/drama/skit as a Pedagogical Approach 

On analyzing the discussion during the FGD on use of role-play/drama/ skit all the students of the 

constructivist group said that role-play/drama/ skit were conducted regularly in the classroom.



Regarding its effectiveness in learning the students said that it was useful as provided them with 

the ability to visualize and model a concept or event. They also expressed that it allowed them to 

discover knowledge through exploration and encouraged engagement and motivation-processes. 

Role play or drama or skits are wonderful tools to develop vocabulary and short composition. It 

helps us to develop the skill of making the aspects interesting without taking much time. The 

reading comprehension is improved as it teaches us to visualize the incidents of facts. 

Use of multimedia as a Pedagogical Approach 

Regarding the use of multimedia the students of the constructivist group during the FGD affirmed 

that multimedia aids such as computers, audio, video, mobiles, LCD projectors were often used 

for teaching various concepts. The students said that the use of multimedia helped them in 

understanding the concept deeply, visualize the facts better, encouraged exploration and gave 

access to a wide variety of additional information and made them more engaged. All the students 

unanimously felt that if was more economical in terms of time and efforts. Using multimedia is 

very useful as it gives instant feedback and reinforcement regarding aspects of grammar and 

vocabulary. The exposure to audio and video provides opportunities to expand the use of 

appropriate words, phrases and sentences. A variety of examples can be seen, which help is 

making short composition. 

Use ofcollaborative and peer learning as a Pedagogical Approach 

Collaborative and peer learning was used almost every day in the classroom, this fact was 

expressed by the students of theconstructivist group. They further said that it was a very useful 

method of learning as it helps in better retention, oral communication, self-management, and 

leadership skills. They also agreed that it helps in having diverse perspectives as many times they 

may have not thought about the possibility of something happening in the context before the peer 

told them about it. It also prepares for real life social interaction. It helps to understand the 

abilities in a person. Collaborative and peer learning are useful as it gives a chance for verbal 

communication and hence develop grammar and vocabulary. When more minds are working 

together, there are more interpretation and hence the concepts of short composition and reading 

comprehension become more strong. It also helps to remove doubts and ask questions freely as 

the inhibition that is felt during interaction with the teacher is not present while interacting with 

friends. 

Use ofprojects as a Pedagogical Approach 

All the students of the constructivist group affirmed that projects were regularly given to them 

during the teaching learning process. They expressed that it gives them the opportunity for 

learning by doing. It develops in them the skill of decision making, problem solving, 

understanding the abstract concepts, thinking out of the box especially in case of failures. 

Projects help in learning through trial and error. They encourage exploration and finding out what 

is right and helps develop vocabulary. The concepts of grammar are strengthened as while 

working together with a group the group members try to find what is best to succeed while 

competing with the other groups. Reading comprehension is also improves as in projects a lot of



discussion is done and this leads to understanding the passage better with diverse perspectives. 

Use ofgames and puzzles as a Pedagogical Approach 

The students of the constructive group said that games and puzzles were used often in the 

classroom to give various concepts of English. All the students said that they loved learning 

through games and puzzles as they are very engaging, motivating and challenging. It helps them 

to learn without much effort. They also expressed that learning through games and puzzles was 

not at all tiring and made the class more lively and interesting. It helps them in understanding 

many difficult .concepts. As games and puzzles are challenging and lead to a sense of 

competition, it directs to work towards perfection in all the concepts be it grammar, vocabulary, 

short composition or reading comprehension. 

4.2.4 Effectiveness of Pedagogical Processes on Learning Outcomes 

The third objective of the study was 'to study how pedagogical processes affect learning 

outcomes.' The research question prepared for the same is 'How effective was constructive 

pedagogical processes in achieving the desired learning outcomes?’ The data for the same was 

collected using the Questionnaire for Teachers. The analysis and interpretation for the same is 

presented in the lines that follow. 

To satisfy the third objective the question included was Are constructivist/traditional pedagogical 

processes effective in achieving the desired learning outcomes? If yes how? The answer to the 

above question was collected both from the teacher teaching the control group and the 

experimental group. According to the teacher of the control group, the traditional pedagogy is 

useful as it facilitates direct flow of information from the teacher to the student. It has been in use 

since the ancient times and has produced a number of successful scholars. Moreover as all the 

Strategies are pre-decided there is no uncertainty during the transaction process. The 

effectiveness of the process can be evaluated easily using a test. While according to the teacher 

who was using the constructivist approach, a single approach to teaching makes the class boring 

and monotonous. Here the students are more engaged as a variety of activities are used to provide 

the concepts. The students get the opportunity to interact with each other which ensures peer and 

collaborative learning. The students are given opportunity to express themselves freely and 

naturally. They are motivated for problem solving and decision taking. 

Another question that was included was ‘What are the learning outcomes achieved after utilizing 

constructivist pedagogical processes?' The answer to this question was sought only from the 

teacher teaching the experimental group. As answer to this question the teacher expressed that 

when constructivist pedagogical processes are used the student is able to provide effective oral 

response to directions and questions and thus communicate meaningfully. Provide synonyms and 

antonyms to words. The student is able to main idea, characters, sequence of ideas and events and 

related with personal experience. They are able to deduce word meanings from clues in context 

while reading a variety of texts. The are able to write words, phrases, simple sentences, 

paragraphs and composition as desired by the teacher. They feel motivated to write a coherent and 

meaningful paragraph through the process of drafting, revising, editing and finalizing, Further



they are also able to use meaningful sentences to describe and narrate factual and imaginary 

situations in speech and writing. With the various activities the students often refer to dictionary 

to check meanings and spellings, they also are encouraged to visit and collect information from 

websites. The students understand grammatical forms in context through reading and make 

grammatically correct sentences ofa variety of situations using noun, pronouns and other parts of 

speech. The students are encouraged for additional reading. 

4.3. Books utilized in Class VI and VIII 

The sample of the present study was selected from Demonstration Multipurpose School, Bhopal. 

The sample consisted of Class VI and VIII students. The book used in Class VI is 'Honeysuckle.' 

It is published by NCERT in 2006 and has 10 chapters and 8 poems. The whole book is covered in 

138 pages. For Class VIII the book used is 'Honeydew.' This book is also published by NCERT in 

2008. It has 10 chapters and 8 poems. It has 140 pages. 

4.4 Reason for learning English at School Level 

This question was included in the FGD to gauge the opinion of the students regarding the reason 

for learning English at school level. The students gave a number of answers. The gist of the same 

came out to be the following. All the students felt that learning English was very necessary at 

school level. The students expressed that it is the major link between the people speaking 

different languages especially in south and north-east India. They also said that it is needed for 

professional betterment. The students also strongly felt that it is very necessary in the case of 

higher education. The students also opined that English is the language of the whole world. It is 

the linking language between countries and also that matter in science and technology is available 

only in English. 

4.5 Problems faced in an English Language Classroom 

Regarding answer to thequestion on the problems faced by the students in English language 

classroom gave the following answers. The student stated that English is not the mother tongue 

hence there is less understanding. English is difficult because there is difference in pronunciation 

and spellings and also that they are not aware of meaning and context of many words and phrases. 

The fear of being ridiculed for wrong answers by the dominating students is another issue that 

make learning English difficult. The students strongly felt that as there is lack of understanding 

students are bored, inattentive, or unmotivated and also that students don't get much support from 

home hence come unprepared. 

4.6 Conclusion 

In this chapter the analysis, interpretation and discussions were reported objective wise. The 

analysis and interpretation were aided with graphs, tables and statistical procedures. In the next 

chapter the summary and recommendations are logically presented.
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Chapter 5 

Summary 

5.0 Introduction 

There are several approaches which are used to develop language skills. Constructivism is « 

major paradigm shift in the field of learning. Constructivist approach is a learner centered 

approach which emphasizes on collaborative learning. Language learning is facilitated through 

social interaction. Therefore, constructivism is an approach which promotes language learning. 

Demonstration Multipurpose school is an experimental school where all new theories are tried 

and implemented. Learning outcome document has been published by NCERT,New Delhi in 

2017. This document establishes a linkage between pedagogical processes and learning 

outcomes. This study on constructivism and its impact on learning outcomes in English at Upper 

Primary level in DM School is conducted in which constructivist strategies are adopted in 

English classroom and learning outcomes are attained. 

5.1 Statement of the problem 

Impact of constructivism on learning outcomes in English at upper primary level in DMS, 

Bhopal. 

5.2 Objectives 

1 To study impact of constructivism on the learning outcomes in 

© Reading comprehension. 
® Vocabulary in context. 
e Grammar in context. 
e Shortcomposition 

2 To study the pedagogical process which involves opportunities provided to learners by 

teachers. 

3 To study how pedagogical processes affect learning outcomes. 

5.3 Research questions 

1 To what extent does constructivist pedagogy influence learning outcomes in English regarding 

grammar, vocabulary, short composition, reading comprehension? 

2 Do the teachers provide opportunities to learners of English through constructivist pedagogical 

processes? 

3 How effective are the constructivist pedagogical processes in achieving the desired learning 

outcomes? 

5.4 Hypotheses 

1 Constructivist pedagogy has a positive influence on learning outcomes in English in the area of 

grammar. 
2 Constructivist pedagogy has a positive influence on learning outcomes in English in the area of 

vocabulary. 

3 Constructivist pedagogy has a positive influence on learning outcomes in English in the area of 



Short composition. 

4 Constructivist pedagogy has a positive influence on learning outcomes in English in the area of 

reading comprehension. 

5.5 Sample 

The target population consists of all the students studying at upper primary level. 

For the present study students studying in two sections each of Class VI and VIII of 

Demonstration Multipurpose School, Bhopal were taken as the sample. Each 

section has 25 students each. Hence the total sample consisted of 100 students. One 

section from each class i.e. 25 students, formed the experimental group on whom 

the intervention was given and the other 25 students formed the control group who 

were taught through the traditional method. 

5.6 Tools Employed in the Study 

An in-house planning meeting of two days was organised at Regional Institute of 

Education, Bhopal to lay a plan for the research study. Thereafter a three days in 

house workshop was organized at Regional Institute of Education, Bhopal to 

develop the tools for the study. The workshop was attended by the investigators, 

junior project fellow and two teachers of DMS Bhopal. After due deliberations five 

tools were prepared for the collection of the data for the research work. For 

collecting the data of the present study the following five tools were developed and 

used— 

1) ‘Pre-test on grammar, vocabulary, short composition and reading 

composition. 

2)  Post-test on grammar, vocabulary, short composition and reading 

composition. 

3) Questionnaire for the Teachers 
4) Classroom Observation Schedule 
5) Format for Focus Group Discussion with Students 
Each tool used is discussed in detail in the following lines 

5.7 Methodology 
Research designis defined as a blueprint or detailed plan for how the research study 

is to be conducted and others expand the definitions by adding that the plan is to 

collect data and to investigate the research hypothesis (Thyer, 1993: 94; Huysamen, 

1993: 10). Cohen, Manion and Morrison (2002: 73) argue compellingly that the 

research design is governed by the notion of fitness for purpose; therefore there 

cannot be an equal blueprint design for all research. What can be identified is a set 

of issues that the researcher needs to address in order for the research to be 

practicable, feasible and able to lead to enhancing the practice. Clarity regarding 

the critical elements of a research design are vital to ensure that the study is 

grounded, justified and valid. The present study is a mixed method research. In the 

————<e



present study pre-test post-test control group design is utilized. In order to provide 
depth and greater understanding, certain qualitative aspects have been added to the 
study by including a focus group discussion, class room observation schedule and 
an interview schedule for the teacher. This appears to be valuable in the 
investigation to find the participants’ ideas, interpretation of concepts, meaning 
given to approaches, feelings, knowledge and practical application of instructional 
design and assessment of the learning outcomes. This method was chosen as it will 

be used to investigate in what manner the constructivist approach impacts on 

instructional design and learning outcomes. 
5.8 Findings 

1. The Experimental Group of Class VI students performed better in the post-test compared to 

the Control Group of Class VI students in grammar. 

2. The Experimental Group of Class VI students performed better in the post-test compared to 

the Control Group of Class VI students in vocabulary. 

3. |The Experimental Group of Class VI students performed better in the post-test compared to 

the Control Group of Class VI students in short composition. 

4. TheExperimental Group of Class VI students performed better in the post-test compared to 

the Control Group of Class VI students in reading comprehension. 

5. |The Experimental Group of Class VIII students performed better in the post-test compared 

to the Control Group of Class VIII students in grammar. 

6. The Experimental Group of Class VIII students performed better in the post-test compared 

to the Control Group of Class VIII students in vocabulary. 

7. The Experimental Group of Class VIII students performed better in the post-test compared 

to the Control Group of Class VIII students in short composition. 

8. The Experimental Group of Class VIII students performed better in the post-test compared 

to the Control Group of Class VIII students in reading comprehension. 

9. Theteachers acted more asa facilitator and guide in the experimental group. 

10. Inthe experimental group regular feedback was given often. 

11. Opportunities to reflect were given in the experimental group while no such opportunity 

Was given in the control group. 

12. The students of the experimental group were given more opportunities to evaluate self and 

peers as compared to the students of the control group. 

13. Equipments such as dictionaries, LCD projector, computer, audio, video, pictures etc. were 

used more with the experimental group. 

14. More opportunities for doing learning activities for developing creative thinking and 

provide suggestions were given to the experimental group. 

15. Students of the experimental group were given opportunities to raise questions based on 

reading. These opportunities were very few in case of the control group. 

16. The students of the experimental group were given opportunities to develop concept maps 
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while no such practice was followed with the students of the control . 

The students of the experimental group were encouraged to learn the new topics through 

self-discovery while no such encouragement was given to the students of the control group. 

Assignments were given to find facts not given in the textbook to the students of the 

experimental group while this practice was rarely followed with the students of the control 

group. 

The students of the experimental group were given many opportunities to conduct 

discussion on relevant topics, while this opportunity was rarely utilized in the control 

group. 

The students of the experimental group were given many opportunities to do group work on 

relevant topics, while this opportunity was rarely given in the control group. 

The students of the experimental group were given many opportunities to work on projects 

individually, while this opportunity was rarely seen in the control group. 

The teacher of the experimental group used different learning activities (role -play, drama, 

simulation etc.). quite often. 

In the experimental group peer learning was encourage almost all the times, while peer 

learning was seldom used with the control group. 

The students of the experimental group were given opportunities to make presentations and 

speeches many times but these opportunities were not given much to the students of the 

control group. 

The students of the experimental group were given opportunities for cooperative learning a 

number of times but this opportunity was rare for the students of control group. 

In the control group more emphasis was given on preparation of journals. 

In the control group it was found that the teachers was always more active that the students. 

The students of the control group were mostly learning through lectures but this practice 

was less in the experimental class. 

The teacher of the control group said that she used the rule method to give the concepts of 

grammar, where the rules were told to the students regarding the use of grammar and then 

exercises based on them were solved. The teacher of the experimental group told that he 

opportunities to reflect on their learning, raise questions, develop concept maps, self- 

discovery, do group and individual projects, discuss, make presentations and speeches to 

evaluate peers and themselves. He used various equipments such as dictionaries, LCD 

projector, computer, audio, video, pictures etc. He also provided learning activities for 

developing creative thinking and solve assignments based on them. These were later added 

to the portfolio. He also used different learning activities such as role -play, drama, 

simulation etc. He found that by encouraging peer learning and cooperative work he got 

better results. He made sure to act as a guide and provide regular feedback. 

To improve vocabulary the teacher of the control group tell the meaning of the difficult 

words, asks them to find the meaning in the dictionary and make them write the meanings 
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directly in the notebook. The teacher teaching the experimental group gives opportunities 

to gauge the meaning in context, discuss, use dictionary, reflect, question, self-discover, do 

individual and group work and encourages peer learning. 

In order to teach short composition writing, the teacher with the control group gives aa few 

already prepared short composition to the students and asks them to memorize and write 

them down a number of times to practice. She also tells which words can be substituted in 

case a similar short composition is asked. The teacher in the experimental class, given 

opportunities to reflect, discuss, evaluate the work of self and that of the peer, used audio 

and video, encourages use dictionaries, preparation of concept maps, make presentations, 

The teacher also emphsised on peer and collaborative leaning. According to him, all 

through the process the teacher should act as a facilitator and provide regular feedback. 

To enhance the reading comprehension of the students the teacher in the control class 

conducted few exercises in reading comprehension, where the given passage was read by 

the teacher and the answers were told to the students. For some passages the students were 

asked to find the answers from the passage, in case the answers were not found the teacher 

told the answers to the students. While in the experimental class the teacher gives 

opportunity to the students to reflect, discuss, evaluate self and peers, use multimedia, 

prepare concept maps, do individual and group projects, make presentations and speeches 

and add work to portfolio. They provide regular feedback and guidance. 

Discussion and debates are good methods as it removes the inhibition and in removing the 

doubts in grammar and reading comprehension. With regular interaction vocabulary is also 

developed. It helps in developing oral communication and expression. 

Role-play, drama and skit and useful methods as it helps us to develop the skill of making 

the aspects interesting without taking much time. The reading comprehension is improved 

as it teaches us to visualize the incidents of facts. 

The use of multimedia gives instant feedback and reinforcement regarding aspects of 

grammar and vocabulary. The exposure to audio and video provides opportunities to 

expand the use of appropriate words, phrases and sentences. A variety of examples can be 

seen, which help is making short composition. 

Collaborative and peer learning are useful as it gives a chance for verbal communication 

and hence develop grammar and vocabulary. When more minds are working together, there 

are more interpretation and hence the concepts of short composition and reading 

comprehension become more strong. It also helps to remove doubts and ask questions 

freely as the inhibition that is felt during interaction with the teacher is not present while 

interacting with friends. 

Projects help in learning through trial and error. They encourage exploration and finding 

out what is right and helps develop vocabulary. The concepts of grammar are strengthened 

as while working together with a group the group members try to find what is best to 

succeed while competing with the other groups. Reading comprehension is also improves
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as in projects a lot of discussion is done and this leads to understanding the passage better 

with diverse perspectives. 

As games and puzzles are challenging and lead to a sense of competition, it directs to work 

towards perfection in all the concepts be it grammar, vocabulary, short composition or 

reading comprehension. 

Traditional pedagogy is useful as it facilitates direct flow of information from the teacher to 

the student. 

A single approach to teaching makes the class boring and monotonous. Here the students 

are more engaged as a variety of activities are used to provide the concepts. The students get 

the opportunity to interact with each other which ensures peer and collaborative learning. 

The students are given opportunity to express themselves freely and naturally. They are 

motivated for problem solving and decision taking. 

When constructivist pedagogical processes are used the student is able to provide effective 

oral response to directions and questions and thus communicate meaningfully. Provide 

synonyms and antonyms to words. The student is able to main idea, characters, sequence of 

ideas and events and related with personal experience. They are able to deduce word 

meanings from clues in context while reading a variety of texts, The are able to write words, 

phrases, simple sentences, paragraphs and composition as desired by the teacher. They feel 

motivated to write a coherent and meaningful paragraph through the process of drafting, 

revising, editing and finalizing. Further they are also able to use meaningful sentences to 

describe and narrate factual and imaginary situations in speech and writing. With the 

various activities the students often refer to dictionary to check meanings and spellings, 

they also are encouraged to visit and collect information from websites. The students 

understand grammatical forms in context through reading and make grammatically correct 

sentences of a variety of situations using noun, pronouns and other parts of speech. The 

students are encouraged for additional reading. 

All the students felt that learning English was very necessary at school level. Regarding the 

need to learn English at school level the students expressed that it is the major link between 

the people speaking different languages especially in south and north-east India. They also 

said that it is needed for professional betterment. The students also strongly felt that it is 

very necessary in the case of higher education. The students also opined that English is the 

language of the whole world. It is the linking language between countries and also that 

matter in science and technology is available only in English. 

The problem faced in an English classroom include, the fact that that English is not the 

mother tongue hence there is less understanding. English is difficult because there is 

difference in pronunciation and spellings and also that they are not aware of meaning and 

context of many words and phrases. The fear of being ridiculed for wrong answers by the 

dominating students is another issue that make learning English difficult. The students 

strongly felt that as there is lack of understanding students are bored, inattentive, or 



unmotivated and also that students don't get much support from home hence come 

unprepared. 

5.9 Conclusion 

The present research study clearly indicates that there is an Impact of Constructivism on Leaming 

Outcomes in English at Upper Primary Level in context of Grammar, Vocabulary, Short 

composition, Reading comprehension. The constructivist pedagogical processes which are 

mentioned in the Learning Outcomes document 2017 in connection with learning outcomes in 

English at Upper Primary Level have been proved to be beneficial to attain better learning 

outcomes in DMS, Bhopal. Experimental groups of class VI and class VIII showed better results 

in comparison to control groups of class VI and class VIII after the treatment was given. 

Experimental group of class VI and VIII performed better in Grammar, Vocabulary, Short 

composition and reading comprehension in the post test which indicates that constructivist 

pedagogical processes are having positive impact on the learning outcomes in English at Upper 

Primary Level. 

5.10 Recommendations 

The findings of the research study clearly indicates that there is an Impact of Constructivism on 

learning Outcomes in English at Upper Primary Level in DMS, Bhopal. 

Some recommendations are being mentioned which will enable us to adopt constructivism as a 

pedagogical processes to attain better learning outcomes in English. 

© — To improve vocabulary teacher should give opportunity to gauge the meanings in context, 

discuss, use dictionary, reflect, question, self discover, do individual and group work and 

encourage peer learning. 

© For attaining better results in grammar students should be given opportunities to reflect on 

their learning, raise questions, develop concept maps, self discovery, do group and 

individual projects, discuss, make presentations and speeches to evaluate peers and 

themselves. Students should use various equipment such as dictionaries, LCD projector, 

computer, audio, video, pictures etc. Students should be provided with the learning 

activities such as role play, drama, simulation etc. they should be encouraged for peer 

learning and cooperative work to get better result. Teacher should act as a guide and provide 

regular feedback. 

bd To improve short composition in class the teacher should give students the opportunities to 

reflect, discuss, evaluate the work of self and that of the peer, use audio and video, 

encourage use of dictionaries, preparation of concept maps, make presentations. The 

teacher should also emphasize on peer and collaborativelearning, teacher should act as a 

facilitator throughout the process and should give regular feedback. 

e  Forreading comprehension, teacher should give opportunity to students to reflect, discuss, 

evaluate self and peer, use multimedia, prepare concept maps, do individual and group 

projects, make presentations and speeches and add work to portfolio. 

e — Students should be given opportunity to interact with each other which ensures peer and



collaborative learning. Students should be given opportunity to express themselves freely 

and naturally. They should be motivated for problem solving and decision making. 

Games and puzzles are challenging and lead to a sense of competition, they should be used 

as they direct to work towards perfection in all the concepts of grammar, vocabulary, short 

composition, and reading comprehension. 

Teacher should conduct discussion and debate to remove doubts in grammar and reading 

comprehension. 

Teacher should teach students to visualize the incidents of facts in reading comprehension 

as Role play, drama, and skits are useful method to develop interest in students. 

Multimedia or exposure to audio video provide opportunity to explain the use of 

appropriate words, phrases and sentence, various examples can be shown to prepare a short 

composition. 

When more minds are working together, there are more interpretation and hence concept of 

short composition and reading comprehension become strong. Therefore, collaborative 

and peer learning should be incorporated in the classroom. 

Project help in learning through trail and error. Hence, it is beneficial to strengthen the 

vocabulary and grammar of students. 

5.11 Suggestions for further studies 

G
i
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Research studies can be conducted on Constructivist approach in the area of prose and 

poetry also. 

Comparative studies on the rural environment can be consolidated with urban one for a 

wider scope. 
Different grade levels can be selected for study. 

Studies can be undertaken with the large sample size also. 

This study is conducted in only one school i.e, DM School , similar studies can be 

conducted in other schools also. 

Comparative study can also be conducted among various schools. 
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Appendix -A 
PROFORMA FOR FORMULATION OF PROPOSAL FOR 

EDUCATIONAL RESEARCH 

ERIC — RESEARCH PROJECT 
Programme No. 16.04 

Title of the Study/Project - 

Impact of constructivism on Learning Outcomes in English at Upper Primary Level in 
DMS, Bhopal. 

Introduction 

Rob Lynes, Director, British Council, India emphasized in his message that “Research 

shows that all's not well with English learning across India, specially at the Primary level 

where foundations are supposed to be laid.” The English Impact Report : Investigating 

Learning outcomes at the Primary School level in Rural Indiaconducted by British 

Council in 2012-2013 raises this concern. 

Another study conducted by MadhavChavan and Rukmini Banerjee entitled 'The 

Challenges of Achieving Desirable levels of learning in Elementary Education' 

pointed out that assessment anchored in textbook led grade level curriculum defeats the 

purpose for which it was conceived. It mentioned that PISA (Programme for International 

Student Assessment) placed Indian students in lowest in reading literacy. This study 

stated that a decline is seen in learning over the years. 

There are several approaches which are used to develop language skills. Constructivism 

is a major paradigm shift in the field of learning. Constructivist approach is a learner 

centered approach which emphasises on collaborative learning. Language learning is 

facilitated through social interaction. Therefore, constructivism is an approach which 

promotes language learning. 

Demonstration Multipurpose School is an experimental school where all new theories are 

tried and implemented. Learning outcomes document has been published by NCERT, 

New Delhi in 2017. This document establishes a linkage between pedagogical processes 

and learning outcomes. This study on constructivism and its impact on learning outcomes 

in English at Upper Primary level in DM School is an attempt to conduct a meaningful 

research to showcase that an improvement in language learning, specially English is 

possible if constructivist strategies are adopted in the English classroom and learning 

ousstcomes can be attained. 

Objectives 

To study impact of constructivism on the learning outcomes in : 

¢ Grammar in context.



* Vocabulary in context. 

* Short composition. 

¢ Reading comprehension. 

ve To study pedagogical process which involve opportunities provided to learners by 
teachers. 

3. To study how pedagogical processes affect learning outcomes. 

4, Research Questions 

1. To what extent does constructivist pedagogy influence learning outcomes in English 
regarding grammar, vocabulary, short composition, reading comprehension ? 

2, Do the teachers provide opportunities to leamers of English through constructivist 

pedagogical processes? 

cA How effective are the constructivist pedagogical processes in achieving the desired 

learning outcomes? 

5. Hypotheses 

L. Constructivist pedagogy has a positive influence on learning outcomes in English in the 

area of grammar. 

2. Constructivist pedagogy has a positive influence on learning outcomes in English in the 

area of vocabulary. 

3. Constructivist pedagogy has a positive influence on learning outcomes in English in the 

area of short composition. 

4. Constructivist pedagogy has a positive influence on learning outcomes in English in the 

area of reading comprehension. 

6. Likely outcome and benefits 

This study is based on learning outcomes in English at Upper Primary Level and is also focused 

on the Demonstration Multipurpose School, Bhopal. It will serve as a model to other researchers. 

Best practices and innovations to promote learning and improving performance in English at 

Upper Primary School Level can be shared which can mutually benefit school teachers and 

learners. Findings of this research study through report can be disseminated to other stakeholders. 

7. Methodology 

An in—house planning meeting of 2 days will be organized at RIE, Bhopal to lay a plan for this 

research study. Thereafter an in house workshop of 3 days will be conducted at RIE Bhopal to 

develop the tools. 
Then a five days workshop for data analysis will be conducted at RIE, Bhopal. Report preparation



would be the last phase. 

Tools— 

l. Pre-test on grammar, vocabulary, short composition and reading comprehension. 
2. Post-test on grammar, vocabulary, short composition and reading comprehension. 
3. Classroom Observation Schedule 

4. Questionnaire for teachers 

5. Focus Group Discussion with students. 

Sample— 

It wil consist of two sections of class VI and VIII from DM School.One section of each class will 

be Experimental group and the other will be the Control group. 

8. Time Budgeting 

S.No. Activities proposed to be organized Proposed dates 

l Planning meeting (In house -2 days) 21—22September 2017 

2 Appointment of JPF October 2017 to March 2018 

Bs Workshop for development of tools (In house) 23-27 October 2017 

4 Data Collection November 2017 to January 

2018 

5 Workshop for data analysis February 2018 

6 Report preparation March 2018 



9. Organizational Framework 

Role Task 

Principal 1. Recruitment of JPF 

Investigators 8 Organizing workshops for development of tools to conduct the 
study 

Field visits 

Monitoring the process of data collection 

Organizing workshop for analysis of data 

Preparation of Report O
M
 > 

JPF Helping in development of tools for data collection 

Data collection from the field 

Assisting in compilation of data 

Assisting in analysis of data 

Assisting in preparation of report A
S
P
 SP 

10. Cost estimation 

S.No | Activity Proposed dates Estimated 

Expenditures 

1 Planning meeting (In house -2 | 21-22 September 2017 1000/- 

days) 

2 Salary of JPF October 2017 to March | 96000/- 
2018 

3; Workshop for development of | 23-27 October 2017 5000/- 

tools (in house) 

4 Data Collection November 2017 to January | 25,000/- 

2018 

5 Workshop for data analysis February 2018 1,31,625/- 

6 Report preparation March 2018 25,000/- 

Total Rs. 2,83,625 

_
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Appendix-B 
PRE-TEST 

ENGLISH CLASS-VI 
STUDENT'S NAME-............ 
SECTION.........-s:e0000 DIATE vsnsscsnnnaracsivs 
Duration:1 hr. M.M.-40 

Q.1Read the passage carefully and answer the following questions: (10 Marks) 

The name hippopatamus means “river horse”. The hippo(short for “hippopotamus”)walks about 

at the bottom of a river or pool and eats water plants. Although it looks clumsy and weighs as 

much as four tons, it swims easily. It often floats at the surface and you can see a pair of small ears, 

rounded eyes and raised nostrils. When it lifts its head out of the water and roars, you will see a 

huge red mouth with large teeth. You will see tusks in the lower jaws. 

“sweats blood”. However, the blood forms no part of this reddish sweat. 

Hippos are vegetarian. They often travel eight or nine miles in search of pasture. They sometimes 

cause great damage to crops. 

In general, hippos are peaceful animals. Because of their thick skin and great size, they have no 

enemies except the lion and man. The natives of Africa hunt them for their thick hide, fat and 

teeth. Baby hippos are born in water. They can swim before they can walk. A baby hippo 

Questions 

Q1. Why hippos are known as peaceful animals? 

PRR O HEHE SHEET HSH ERE EEE ETH EHH SH EERE BEDE BOSH eT HB H ETH SET HEE HSH ETH SHEESH HEHE HeHeEeeHEeeseseaeseeeeeseseses 

POOH Rew ORR EMP ORE HEE HEHEHE EHH ET SES EFS THESE FESO SESH OSH HESS SHHOS HSE SHS SHE HES HHHHSHSEHOEE SHEET AEE EHO SESS EE EES 

Pee HPO e EME S ECO RTH HHHHCEHEHH REA EHEHEHEHESHETHHEHHSHSH THO SS ESHEETS H SHEESH H eH eTeeHeeoeTHE Ee SeEEEEE EES 

BOPP P COBO ROO EH SEH HEE HHESH EHH ESS EHH SHS HH SHHH SSH HHHS SHR HHHHSHR SHES ETRE TEH TSH EE SHS SHR EHE ESHEETS HORE HOR eeenee 

ee Peer rrr rerrrr rr rrr rrr rrrr rr rrr errr rr errr reer eee eee eee eee eee eee eee eee eee) 

ieee ee eee ee reer rrrrrrrrrrrererrrrrere reer reer reese eee eee eee) 

TPO OM tee O ee eee eee eee Dee HEHE HEHE EHH SEHHSS SHS SHTHSH HEE TOE EHH OTH HORA EHREHOSE EEE EHH SHE EHORHO SEE SESE EE EES 

pitt Tee eee eee eee ee eee c eee reece eer ererrrerrrry) 

. iii ee eee ee Tee eee Teer errr errr rerrerererrrrerrrrrrrerrnr) 

. eee ieee eee ere eee eee ee eee eee eee rere eee rere reer eevee rere rrr) 

ihe e Te eee eee eT ETE eee eee eee errr errr eer ere eee ee ee 

ee ORT T et em teehee tect eee eee HUE UE ENERO RE EHOS SEETHER O RE SOSE SHEE EAA aeeeeesaseeeHenneneesenee 

eee PEP PPP PPP eee eee ee C ee ceeerererrerererrrrr eri rcrrereerrerrerrereen ys, 

CERES SHOE SETHE HEAT EH TE HO EET P Ree eee ete t se TET EHH OHH TH STH HH EET E SHER ESET HEHEHE EHH EHE SHOES HH sesEteeaee eee ensaee 

SHS H EHH A OHEH SHAT EHEHTASESHTHAH OTTO HEHHEHSTHHHSEEHTES SHREK ETT OTE eEEEHEHeseeHteeesHSEFeaetseseee 

Q2 Write the meaning of the following words and use them in the sentence.(10 Marks) 

1. Floats— 
SHR eRe ste se SHH HOFF FF OTB eHeeFF FAS FFHHFeHTTTOH THEFTS THE SHE ETT HES ETEHTH EKER SEH SeHsHeeHeseseeseeseeseseseeeeeenaseees 

FRCP e Revere eet eens Hee ere R EU EEE E EEE TSH EET E BODE O Tees eeeeeenenesstnaneseesensT EF ese eT ses esereseereeeee 



B
E
L
L
 

E
e
 

2 Pasture 

5 Native— 

4 C lumsy lia 
iat iiiaaiidaiaidiiaias 

5 Dama ge- 

FOO MOORE O OSES EE TREE SESS EET TH ETH S EES H TE HT HEHEHE TESST SSS SHH HEH SESS ESET SESE ETH THESES TEETH EH EEE EES ERSTE EEE EE ES 

Q.3 Rearrange the following words and phrases to form meaningful sentences. 

(10 Marks) 

(a) of most/ now-a-days/ the attitude/ parents is /different 

OOOO eee CEFF EEN Se eS USES SESH EDEN SEES DSRS EO SEOS SEES HESESESEEOSTE SN DSS SU DTT COESTOSTE SEE EE SEDER TOSS ENEE ESSE EEE 

PTeTTITITI TTI rier 

PTOTTTTITITTI ITT rir 

rrrrrrrrrriirr rire reer irri terre reer 

PETTITT IIIT CTI TTT iritiitii iii iii r 

eee eee eerrrrrrrrrr rere rrr rrr rere rrr rrr rrr ererer reer eee eee eee eee eee 

FPO we eRe eee ewe eee ee eee TE EH HERE H ESOS HEF EH ESO HEH THESE TESET HEHE SEH EEE THEE HH eee EEHeeHEeEHesEeeenesese 

ee OOOO ee eee reset ese eee EHR HE SE SSE EESSSESETHE TEST EE SEES TEESE EES EHEHESEEEE Ee 

Seeseeesseseee POPP ewe wees teem nese eee e SESE ESSHCESESHE EH ET HEEB EH SESHEEEEEHEESEES 

eeveesseveeseraees eee emcee awe e eee eee eee e eee PHS H EERE SETH SEH HEE OEO HES EEO eeeeHeeeenED 

Q.3 Write complete story based on the following outlines: (10 Marks) 
A Bank Robbery 
Bank crowded......... robbers enter............ masks, gun......... ‘Don't move'........cccsecee pushed 

customers aside.......... threaten staff.......... two robbers at the entrance............ two go behind the 

COUNEET.....+0+00+5 take money........put in their bags........ Manager helplessly watching............ alarm 

bell......robbers ran away... saw car outside.............. fire into the air... police 

CAME...cssssreseare collected information. 



(word limit:100-120) 

eesccnens seeeeeceeres 

etecees 

ceceseeusseas eeccerscee 

euseseroseescasss 

Seesevescrsesseseesssesessees 

Beene eee ee ee Re heeeReeeeeeetesesee wnececeesey Sees seeeeenssesasseseueseseesyeeseane eecense 

eeseececs Seeeeereseegeesccoearseeeseseeyseses 

eeeeesses 

soeee 

Sbesesaces 

eeereesesseeesess 

aneseeee 

Seeeeheeeneceseseseeseae eeccoeetetvccrer eecccess Sooo een eesesneessessesenesooneeD 

eesessen 

seessseee SOR eenee eros seseseeesesEeeeesStetienene 

weeene 

oeeeeenecces weeeceseessece 

sescsecsoosn 

eeeeeee Beeereeoecccsseretueoess en eeeee ss esos 

Se eeeeecesceeseseseseesessecaces 

Seccevsensesecssus Seeeesencoes 

sevcnscccentecnscesssscae ae 

seaseeee 

Shee ceeeonesee reteset esrseeeeSSSESSESESHESES seeneeenecaees 

seeeoeneses seeceneee 

Seeeccacce 

Scceoveseessesesenese 

enccocee 

eeecccoees eeeessenecee Seeveceecersreesesssenassessvense 

eewceee 

weeeeeeeeeneereetceuessneeseee Sesseeeeeees eeeveeees 



Appendix - C 
PRE-TEST 

ENGLISH CLASS-VIII 
STUDENT'S NAME............. 
SECTION..............00005 DAT Bis vscsncsexvoscnccs 
Duration: 1 hr M.M.-40 

Q.1Read the passage carefully and answer the following questions: (10 Marks) 
SAVE TIGERS 

Saving the tiger means saving mankind. Not only is tiger a beautiful animal but it is also the 

indicator of the forest's health. If we make sure tigers live, we have to make sure that deer,antelope 

and all other animals that tiger eats(its prey base) live. 

By destroying the tiger's home,we not only harm tigers,but also ourselves. The tiger,thus 

becomes the symbol for the protection of all species on our earth since it is at the top of the food 

chain. 

Key conservation efforts can save the tiger species from extinction and protect some of the 

planet's last wild habitats and help sustain the local communities surrounding them. By 

protecting this iconic species, we can save so much more. 

Poaching continues today despite the efforts to save the tiger. Create awareness of the plight of the 

tiger among people, help in ending poaching ,punish poachers to really deter people from 

engaging in tiger poaching , protect tiger habitat, ban the goods made of tiger skin and support 

Tiger conservation organisations by donating money to them. 

“Save the tigers before they are silenced forever and our own graves are dug”. 

1.Why is the existence of the tiger important? 

COP e OOOO COR ESR SEO RDO TOE EOE SCTE ROTO OT SOUT STO USESE ROSSA EES SEHR SCERECOT REESE SEETET STO SONS ESTO TESROSSOSESSUSESHHSHSSEHRO RSH SE SES ERTE COE DEE DESDE BEES EOED 

eC eee eRe RETRO REECE EOE EEOC ETRE EE TET STH REC H TES EESES ESHEETS SESS SEES ESHSSSSHSSSUSOETESTTTOSSTOCTEHETSEUSO SUSE SOESSESEEESSEEEE SEE EES 

OOOO OOOO e EEE E STOR OES SE TERESA DAT ETEO RETEST OTT ROOTS HOSTOOTOOETOEE RESTO S FALE SU DE SERAR UTES ETRSETESSHTHASEHHESESESSE STORE ETERS REEEE SOEs eSEEeEsE EEE ENEES 

PrEeICOTTIIT ITT 

POePPTPITT TTT TTT 

PITTI ITITTITITTITTTrriiriiri ri 

PII TTTTIT TTI TIT ii 

POMC O MRCP ATCC TOOT EET TEREST OTE NE RESUS HE SOR OO RETURNS TEH DEORE CURSED TOTO EEE TONES RA ETON RSETTSHHTES TREE HORS STeTCTSTHA EEE EEeReeeeseneeESeeEE 

PO RA Reece ec once ee Ee RTT EC CE RESTA EEERTER ETE DELE EHTS OEESESEESESSE SEES SETS OSES SSESSSERESSTEESSSSS FEDS USOSOTOCESESSSSSSSSSEESSE SESS EHS RESeEHEDenDeDeDeLeE 

PO Peer ee cscs tee ERT EOE REAR THES EEAEEESEERES TES EEE H OSES SSESESSSSS ESOS SEES USSD SSESSSSESS SURO HSESSESSOERESSSESESESSS SSH SSER ESS SERSOESESHeEeSeseEeEOES 

POUPIUPIOTTITT TIT TTT rir irri iii rrrrri Tir iri rrr itty Ty 

OO RP RRR RRR HER HEHEHE THES ST EES H ER EH ERECT ER HEH STH EHH TEETER ERSTE THEE HER SEH EHERER HEHEHE SEH EH HEHEHE RHEE eee erneneses 

OOOO EHH H EEE SH ESET SETAE HEH ETE HT TH TEETER STH OHEESTHTT HEHEHE SHE THE THU EEEEET HSH SETHE SEHR ER ERE EEe EEE eH e eee ees 

eee eee eee eee eee ee eee eee eee eee eee eee eee eee rererr rr rr rrr 

Q.2 Write the meaning of the following words and use them in sentence.(10 Marks) 

1. Poaching - 



COSHH O RSH SHH HEH HEHEHE EE EH OH EHH SES SETEEESEEEEES SES HER SOC ERT EEE TERED SEER ECO E EEE EEE OEE Oe HETERO ET EEE OES eee EE EES 

CUPS CHR ETT E TS TE TE EH EHE RTH EET ST HSH TEE EEESHH TEES HERSEK TEETH ETE ESSE HEHE SHES OER EEO FONE ete EEO ee ewe Eee eee ERS 

ee eee Peer eererrrerrererer ere eee ee ee 2 

eee eee eee eee eee ere eee ere rere rere rrrrcrrrr rr te er er ee ee ee 2 ey 

itt eee eee ee eee eee eee eee eee ee ere ree eee ee ee ee eee ee ee 

eee eee eee eee eee eee eee eee ee eee eee eee eee reece eee eer eee creer creer rrerererrrerrrr re eee eee ee ee 

FCCPT ERE E ES e ee eRe EEE HEHEHE EE EEEH EHH REE HEH SHSHEE SEH OHHEEE TEE EH ESE HEH EEE t eB eweeeT Fe eee EeB eee EEE Eee BE eee Eee 

OO ROR E EE EEE EET ESSE ESET ETH OTHE HESS E TEE SOEEES EEE T ESHER EEE ESHEETS SHEETS TEETH SHEE EEE H EH EH OR EHEES SESH SHEED 

ROM at eee teeta te TBAT eRteedeneReReRTTeaTAdanettenanaRtatenensateuetatateneennanenetatseneteTeeseseneeanaese 

PROMS e eH Bee B BFF OHO HHT HESHSESSSTEHE SET SHER HSH EHHOKEESSEHEHSETETEOHEO SRT EKEEHETeSCHEeeEEeeeeEeseeeeHeeT eT EHe RHE eee 

Q3 Rearrange the following words and phrases to form meaningful sentences. 

(10 Marks) 

(a) was developed/a child's toy/in 1965/The Snuffers/as 

PTTTTTTTITTTITTTITTTriT Lr 

PTITTITITITITITITTI TLL) 

PPTTTTTTTTTTTITTTTTPIrriTiiTiTrririi ie 

PPTTTITITTTTTTTTTTTrTrerrr iii 

PTTTITITITITITITTTTiTiiTrriiriiiit 

errr rr rrr rr rrrrrrreeeeere reer eee eer reer rrr errr 

ETT TETETTETT TEER ETEREL EET ETET ee 

Peewee tO eee ECR e HHH RRO O TERE OEE OTHE EHH ETO R EET E HTH H HSNO HSH SHES SSH ESSERE REREEH EEE Hes EseeEEeEEHEsESeneee 

Teer rrer rrr rere eee TEEPE r rrr rere rrr 

CCM O DOE HO SHS SHEESH HHHSHHHSHST SHH ATER HHH HEHEHE REETTSS SSS SESH TES STFEHSESSH SH SSHHEHBHBeeHOBBHEEEseHEsEeseHeeHsaee 

Q.3 Complete the following story with a suitable titlein about (120-150)words. 

“Kim and Ray were very close companions. They were neighbours, studied together, completed 

their graduation and worked together. They planned to enjoy a vacation and took a sea voyage to 

explore different places. Unfortunately, their ship wrecked.............. (10 Marks) 

PIEcIITIIrrIrTerriri rir rier rr) 

PrETTUTIPTTTT TTT rire rir iii iiriiiititiiiiiiiititiiit i ti yt) 

PTET TUT IPE TITTT ITT TIT TTT Tri irri iiriiiiiittiti iit) 



eceeeeeceseaessesescessoeces 

eoccevesenecesenesssesssseess eecenes 

eccowecsceeeeeeseeeeseesseess eeecce seeee 

Pees eseseseeses eeoee 

eeeeseseesases seecceeoncsne 

aececuecences eee 

eeeessssseses 

sescosscescen eessecenesee 

eeseee 

seesssscsces secccessee eavace 

sesessuseecuses eescceece 

ececcece eeeeeeseeeeces eeeneceaececcen 

Beesesensssese eeeessscessons 

seccecesce sacccevcessene 

eeeeecusecacsace aeeeeeeesneses 

seeerrene eeeereseeeneecene eneueccossccccas ececcccnesacucccsses eaese 

sececcecesceaccecsen 

eens eeeene 

Seceneesasescessssesaescessssusses 

eeeeecenesccace Prerrrrrrrir irri rti tr iit i tT Tritt eocce 

Seveesvesseecessesesesseessesesses ee eeneneecees 

Sesceesccccossasccosssscenssusses eeees 

Ll ae



Appendix - D 
POST TEST 

ENGLISH CLASS VI 

STUDENT'S NAME..........ccsccsseseees 

SECTION ............ DAT Eivcscssacceusxs 
Duration: Lhr. M.M: 40 

Q1 Read the passage carefully and answer the questions that follow by choosing the right 

alternative.(10 marks) 

Sarojini Naidu was educated in her carely years under her father's own care. He wanted her to 

become a great mathematician or scientist but she loved to dream and write poems. She was 

hardly eleven when she wrote her first poem. 

At thirteen she wrote a long poem in the manner of famous English poets. After her matriculation 

in India. She went to England for higher education. She met Sir Edmund a distinguished man of 

letters. He was impressed by her knowledge and intelligence. He was surprised to sec that she had 

written poems in flawless English but felt disappointed to find that they had nothing of the East in 

them. They were all about English sights, from this day onwards; she devoted herself to writing 

verses about India. 

Questions 

Ql. What did Sarojini Naidu wanted to become and what was her dream? 

COMP PSE OO EH HO HSER HHH SHT HOH HHO HEHEHE SEK HEH HHT HEE TER EEE SHHESHESEHESHEH SHH E HTT HT THTOH STOTT H ETOH ESHEETS Soe EEE EEE EES 

POH OOOOH ROHR HE SHE HOSE H EES HE HEH EHH HEE HHH EHH HES SES ESS SES SSESTET ETTORE EEE TEBE TEE SHE HES RE eeeF EEE eEBeeE sees E EES 

Pee mem meme eee HEHEHE HEHEHE HERE REHSERHEFET HSH TSH TEHTHHESHEHTTE STOKES HERSEK HEHEHE SAEHEEESHEHEH BEEBE eeHReeBeneHES 

POPP RSH eee Ree SSHRHSH SEH EH HST ER HHH SHEP ORES HEE HTE Fo oEE EEK EHHHHOREETEH SEE HH EKER OEP RTE ee eee eBesesereeHeeeeone 

TORRE UUREEEEREEE EEO EERE eee eee) 

COCR PMP eee HEHE TEER ETEK THER TH OSHS HOCHE HET TTEHEETHHTTTTE EE TEHE HF AHEEHT ERE HHHHHEHESH SHORES HEH EH HHS R ER ee Benesenes 

See ee ww meee em eee HEHE SHEE ES SESS EE ESE SHEE HOTS SHEET ESTO HOKE SEH EEE HEGeeHEHEHHHABFEBHBeEEsseeHrsseeeeseseeeS 

CeCe OR RRR RRR HE SHS HEH ESTE HHS E THES SESH TH TEKH CETTE HTT HRTOB EET ER HEHE HAR SAHHHHHST HSH OHH SOT EHHR ERE TEE EEE EEE EEE 

COP POOP e RR TRH ETS H RTH SH TREE HE TEES SESE ETHOS HC OTOH HEHE HEOH FEES HESHETH HEHEHE T ET HEHEHHSHEO Bese eseteeseeeeeSEES 

COO POC OTe F POH HO HHH H ETT E HEHE DETTE THT EHO T HEHE HATH ETHER ERT ER SORT H ET HET EEF OHHH HOTEP TOKE TESTER ETEK ee eee eee eee 

CUOMO PHO HHT HET HHH HEH EGH HHT THOTT THT HHH EHHHH RHETT SHORTER ETE HHC ETHER FETE KSEE EE HHH HHO HERERO BEE eH eEeeeeeeneee 



SPSS TEETH ESSER ETE HERE R SRSA SE SEH EN Dee eR HOO EEE EDO DE DESO ERE wee SEES SESH EE OE EEE E Eee See eee seseECeEDeenesesseses 

lee eee eee ere ererererr ey Pe ee ee ee ee ee 

eee eee eee eee eee eee eee Se ee 

i eee eee eer er reer rer rere ee ee ee ey 

Q2 Write the meaning of the following words and use them in the sentence. (10 marks) 

1 Flawless - 

2 Devoted - 

3 Impressed - 

4 Dissapointed - 

5 Distinguished - 
CORO OR CORRE ERE HEHE ESET TEETH HEHE THEE HEH SEH EMH ESAEHHEHHS HEHEHE SHS HTEHE HEH HETHHe ven Bee eee seeeeBoteseeesEeee 

Pw BeBe eee SBOE BREESE TOTS HETEHHE HEH DOH E SHEA HHHEHESHSSTSS SS THSOHESE SEH SHFEEHOOTORTOHHeseresesenesseeesesesesasee 

Q3 Rearrange the following words and phrases to form meaningful sentences. 

(10 marks) 

1. honest/is/man/He/an 

ain ee ; ~ - noyennneN ee re 

i eminem neces : ” ee — ” ~ ” ee we 

a ~~ oes : sic Cc oc cara ea 

CHP e wee eee eR TET B HHT EHEHEHEHHSH ETRE TET HAE HTTE ET EEHE RETESET HOHE HHHETESHESESHESHSES Se eeneeeeeeeeseeseoneeesenes 

5. have been/ waiting/ I/ for you/ for two hours 



itt ee eee eee eee eee Pee ee Pee eer errr rrrrrrrererere ree te ie 2 ee ee 

7 it will/ensure//implementation of/He feels/the scheme/flawless 

ee ae ee " ein EOCAaN RMN RENN eRRRRD 

2. eampthoetcatinidiedistemfniils 
~ en - es = ee ee 

POM OR ee eee SOSH EHO B EEE SE RE HH TSHR H EROS SEH SETE HTT HEEHEET ETH EEH THESE HHRTHEHHSHHEHERSEEH ESHER HEHE HES ESSE ESHER EE EES 

Q3 Write a story on the topic “A THIRSTY CROW” by using the guidelines. (10 marks) 



Guidelines: the little water....... the beak can't reach....... crow put pebbles into the 
jar.........water comes up.......quenches the thirst. (word limit: 100-120) 
ee eee eee eee eee rrrer rrr rr er rer rr eee ee ee 

eee eee eee eee reer eee creer ere re ee ee ee eres 

eee eee eee ee eee errr rrr re rrr rrr errr rrr ree ee ee 

ee eee eee eee ee eee eee eee eer ere eer eee r errr errr rrr rerrrrerrrr ere re ee eee ee 

tt ee eee ee eee eee eee eee eee eer ee reer eer error rere rr ere rr rrerrr rr er er ee ee ee ee 

oe ee ee eee ee eee rere errr erie serie rire e errr rrr rrr rer errr rer rere ry errr yee ee 

SHRM R Hwee mB eee ETE ERE E OTHE HOSED ETHER TOT E THOSE EH HUE EEO STE S ETT E HEE H HEHEHE HEHE Ee EEE H HERE OE EEE EE SEE EEE EE ES 

CO we cee core n ee Tete e Te EE HEHE ONES OOO ET EOE C EET EE EOFS OO TED ESO U SESS ES OUT HUTTE ED ESECESEUOUEE USE SSSESeoEeseeEseS 

eee eee eee eee eee eee eee eee ree eer er eer rere ree rerrrerr errr rrr reece rer rer errr rere rere rere rere eer re Ty 

eee eee eee eee eee eee ee eee eee errr errr rere ere rr rere reer rere eerie eres r reer reer rere errr reer errr ere eer erry 

POCO RO RHO ERO E TE HERE EHH EERE SESH O EERE EERE TS HESS TESTES HEHE ESTEE TESTS HESS ESS EHH RTOS EES ES HEH ETE R TREE RE ERE 

Poe eee eee eee eee eee eee eer eer eee rrer rere ree rrrrrrrrr rr rerr rer eer err errr eee reer ese e ere 

eee eee PP PeCer ere rere rer rerrrerrrreerrrrrr errr rrr err esr err errr errr eerie eee eee eee eee ee eee eee) 

POOP C eee ee weet D TEE HBO R AREER HEHE HEHEHE OTE EH ETHER TESESSESHH SSS EEH SSH SH TESS ESE TH ESSER ASESE SESS ESESH OE ET ESSE SEES 

eeeesesssssease PTeePROUOUPPUeP Orr rere rererrrererrrrr rrr cere) 

COCO meee ese sw ew sO CORREO EE HOHE HHO OOH EHTS ER TTE KEES SOE SOSESOEEE EES HEHHSHSS EH EHEE SE HHEHSHSE EEE ESOT eDEH ESS EDEES 

CORR eee wwe r ew BOOP OH eee AEH E RHE HEHEHE OOH EHH EES SES SESS ESSEESSH SSH ECHTESEO SE HE SHES HR HTH EH SEES ESSE EEE ESE SEES 

OOOOH EEO eee RTT TEESE ESET ES HSH OTTER ESTEE HERES ORO OHSS EMOTES HEEHEEE SOHO TERE SHEE HEH ESESSEHEE SOSH EEE EEE TOS 

PoeeeeC eee r eer eee ree reee errr ee ee eee eeerrerrrr rrr rrr rrr errr eee) 

POO e ewe Hwee BORO ORME REE HEM OH ERED HOE HET HO EEH AO HEREE HHS HH EHH EEH HOT E SHO NSSUHEEH HHH EERE EEE SSeoHEeEeeR eT eBeEEBEe 

POPP eee Hemme meee EHH THEE HORSES ESS ESHEDED RUHR EHTS HHH HEHEHE HSE EH TTR TOSSES HHH SETH TEESE ESSHBeeoessesnssee 

TECECREEOEEE TEESE EERE SEER EPEC ere) 

CCCP e we ee REE REPO EE HEH THOR OHS HTT EHH HHO E HERE TE THER OEHTEHESH EEE HEHSSH HSH ESTSH HST EST SESS ESE SESH SSE SEEE ESR EH ESD 

PREMERURUUEREEEEEE EERE EERE REECE OPEC Creer 

PRES ERERERETEE EEE EET EERE eee 

POO OREO Re PFET ES SEES REESE EE ROHE THEO ETHER HOEK SSHEOH HSH SESHSSHeeHESTERHeseeseeHeneeeeeeseesessnenesseanses 

OPO ERO ORE HRT ESOT TEESE HEHE EEMOR EERE ETH E SOT HEE HEHE SHE EHEHTHSESHTHHESHSSHEDSSESHSEESE ESS HERES ESE DEES 

COMPO eee ewe e ee E HOTT THOTT H SOHO TEE HHHE HEH H ETHER EH HHEHESEHSH SSR HSHSEH HOSES RH SSSESESHESEO ESE ETE EEE SHEE HE EEE EES 

COCO O eee remem eH es HE HORE HEH OTEK THERETO RHEE HEE TOR ETHER HSH EOR EOE SEHEOT OSHS FAH HO HoaEEHEAHEsEvEweDEE ee EBEHOEe 

POR eee eee weet eH HEREC R HEHEHE ESTAS TESS RHEE TEESE HTH ETT TEH HEH TESTE HEH HOR EHH SEH HO TH TEKH SH Hsesnesssnasseeene 

POOP FORE EERE ESOT EEK ESS ETH THH CSTE E RHEE HEE HHETETH EHH HSH HESS RHO HHH HEH HEHeHeeHesHHHeH EH EReReeHeHeEeseeoe 

PoeREREUUROREEOOOP OOOO EECOOEOOOU OEE errr rer errrr rrr rere cis eise ere 

PTERECRERUEOEEEOO EET EE EOP Eee EEO PEC OEE rOrrrerrrrrerrrcrrerierrrerrrrseisiseise eee 

Cece errr rrr errr rere rere eer eerererrrerrrrrrerrerr irre eerie eri reseeese cee ee 

Bee Pewee me ewe DEE HORA E HERR HEHE EE HEHEHE R EES EEE SESSESEESESSSHSEEETHESHT ESTERS EEE EEE REE BEE ESE HEE SHEE EES 

OOP O Hee etme Me HE HERES RE THERES HET H ETERS SEH THEO HEH TSEUSEHTETTETTETHS HOSTESS EE SEHTSSEHEHEHEeEEseeesesEHenseee 

OREO CEOUCOOer er ee reeereeereerrerrr ere errr rrr rrr rr rrr reer rere err eee eee eee eee ree eee 

oe eee RPE POCO OUP OPE Perr eereererr rr ererr rrr rer rrr rrr rere errr eerie eee eee rere rary 

POPP OHO Pew OBR T HEHE TOT ETAT HEHE HOHE THESE DEKH THORS ESAHeeHTeRTEHSHHTE TERS EEE HEH SHEKEL eeTeenesonesees 

Pee e eee eee eee eee rer errr rrr errr ererererrererr errr errr rr rier ee errr rrr reer er reir eer errr errr rer er yy 

POPP OHO E RHODE ETE HHO EH THEE HH TER TEREST HOUT HETHH HTH H OTT T TREE TE HET THERESE EEHEH ETH EHeKTe seven tesa eeED 

eee eee ee eee eee ere eee errr errr rrer rrr eree eee cere rer errerr rire rer er errr e er errrrrrrr rere eee ee 

POPES ETE H HOHE HT EROS THESE EHEC THHEHRTOH ETHER HEE T THE RH EHH EOKFEHEERHOREEHTEKOCROE HERB HHOREHOSHeBen ee ee Eeeeeee 



- reeset 

—_ 
octane 
. slow the Mare'teling odeslatonfeallybeganto fade 
eee eee eee eee eee eee rere errr rr er rere ererrrererrr rrr errr eer ee reese eee eee eee eee eee eee ee eee eee eee ey 

PPB O ORE H ORE EHEHH EHS ESH HET EHE HEHEHE HER EE HOHE TER HEH SHH ETOH EH HSH SHH EH EKER SESEEEHSHOHe ERE BeB EEE Hse HEB EE OeE eee 

1 Fatal- 

Peewee neces esas een EAB BHO HEHHR HEHEHE SHE SER HSH SHEET ESHER SESEFH KET ESH SH ESET TOK SHEE SF eHEHEHeHT SEH eeeeeseseseeee 

COCO m ee eee w PREP M RHR E HEHE SE HSE E STE SSH H HEHE RHEE SEH HOHESH HEH ESTES SETEHHSHSEHSHHHHH SR HE HEHE HEHE SESE EDE SEES 

Pew Pomme wend eee AHHH SHAH EHEC HSH OHH HSESEH STH SHEHSH HHH HHHHTEREEHEBEOHEHOHBEeEHeHEeeHeesseneeeesesneeeseseese 

POO OP eRe OH SOHO SK EH THOME HH HEHEHE ATES HEHEHE SHS HE SSSSHEESTHH OES E HEE HEREETEHTEE Hee ee ee Bese eeEeeeesEeseneee 

See ee wwe w twee we Pee BHO RHE HREH HEHEHE SSE SESS ST SST TST E HTH HEE SEH FOSSETT ET SER EKEHHH EHH HTH HEHEHE HEeeeeeseseseneseeane 

SOCORRO Pe R Bee RRR EHOT AHHH HHHEEHHES ESTES STS EST SET STEHT HET OTHEETEH HHT HEHE ETOH HEB Bese eseneneneneDeeesesoe 

COMO O hme e eB MBER RHE HORAHTE HEHEHE SET EEE SSH HOR EHH SHE F ETHER TSH OKEHHEHEH FET OSEHEBSeHEHETeTeeTEeeeee eee eee eee Hee 

CHS e Peewee tees e TH ESOT STEHT ETE TEHHHTHHEHHEHESHSHSEHSSHSSHSSSRSHSHESHOTET ESTEE SEHHEEEEEH SHEE SEES EEE HE ERODE DEe 

PHP w meme sees ee HOH HE HE HH SHE HTHARATHHHTHHHH OTH HHE HHO H EHH TH TAMER HET TO RHE ES HAS HTH RE REH ER SROEE REESE SEER Se eeeeee 



Appendix - E 

POST TEST 

ENGLISH CLASS VIII 

STUDENT'S NAME..............c000000 

SECTION ............ DATE............+. 
Duration: Lhr. M.M.-40 

Q1 Read the passage given below carefully and answer the questions that follow:(10 marks) 

Marie Curie was one of the most accomplished scientists in history. Together with her husband, 

Pierre, she discovered radium. An element widely used for treating cancer, and studied uranium 

and other radioactive substances. Pierre and Marie's amicable collaboration later helped to 

unlock the secrets of the atom. 

Marie was born in 1867 in Warsaw, Poland, where her father was a professor of physics. At an 

early age, she displayed a brilliant mind and a blithe personality. Her great exuberance for 

learning prompted her to continue with her studies after high school. She became disgruntled, 
however, when she learned that university in Warsaw was closed to women. Determined to 

receive a higher education, she defiantly left Poland and in 1891 entered the Sorbonne, a French 
university, where she earned her master's degree and doctorate in physics. 

Marie was fortunate to have studied at the Sorbonne with some of the greatest scientists of her 

day, one of whom was Pierre Curie. Marie and Pierre were married in 1895 and spent many 

productive years working together in the physics laboratory. A short time after they discovered 

radium, Pierre was killed by a horse-drawn wagon in 1906. Marie was stunned by this horrible 

misfortune and endured heartbreaking anguish. Despondently she recalled their close 

relationship and the joy that they had shared in scientific research. The fact that she had two 
young daughters to raise by herself greatly increased her distress. 

Curies feeling of desolation finally began to fade when she was asked to succeed her husband as a 

physics professor at the Sorbonne. She was the first woman to be given a professorship at the 

world famous university. In 1911 she received the Noble prize in chemistry for isolating radium. 

Although Marie curie eventually suffered a fatal illness from her long exposure to radium, she 

never became disillusioned about her work. Regardless of the consequences, she had dedicated 

herself to science and to revealing the mysteries of the physical world. 

Questions 

i. Which element did Marie discovered and whatis its use? 

tte eee ee eee eee ere eee ee ee es 

ieee eee ee eee ee eee eee eee ee eee cece ere rere rere rrrrrrrrr ry ery 

eee eee cece eee re cee ee rere er ee ee rs



Q3 Rearrange the following words and phrases to form meaningful sentences. 
(10 marks) 

1.emphasized on/ use of/ grammar/ correct/ Our/the/ teacher 

i eee e reece eree ree ee eee ee ee ee 

ee ee eee eee eee eee ere eee eee eer errr rrrrrrr rere © erry 

CPPS eS SEH ET HSH HEHEHE EHH HE HEHE TET EH ESET ETH EH TE HEHEHE RSET OHH OEE HE TEESE HEHE HET ETH ETE SETHE HEE EEE EHS H SHEESH ESE RES 

PPPS H RHEE HE SEES E SS eee esesereHTEEHSHSEHESErewEsTeeseeBeETeeeSeheneeeseseeeseeeeseresene 

POP OOO POEM O TERE SH OHE SEH H EHR O HEH ETH HTT HT ESET SHES HS HTS H TT SEH OHS OH TEETH SETHE TEKST ETEK EC HEH Ee Ree e ee H Be eee eee EE 

SOOO RHRRR ORE ER EHEEE EHO HEHEHE HEH HE THEE EE SERS O ERT HE HEHEHE RESO H OSES ESSE EHTS HEE HOHE ESSE SHED 

eee ee eee ere er err ere ere rr rere rrr rer eter rere reer eee eee eee eee) 

Sem w ee Dee H EB ESTHET OT TH HERE ESH HEH HEHEHE HHHEH SHE ERE HES HTHHEHTHH HHL SE HSE EeteseesESSSHSSHEHE EES 

POP mee m me SOOO HO ROR SEH HORA HEHEHE HT HEHEHE THREES SRT HHH SHES ES SES SSH SHH ETH ESE HET SEH EHEHEHEHTH EH B HEHE SEE EES ese eEeeee 

eee rere r rere er eer eee rere rrrer errr rere rere 

SOR ee wwe wee OOOH TAREE E HEFT THT SHH HHT HHH HeK SEH eB BETH HOR HES H OTHE eee etonenseseeseeSenesseseeseseseensene 

COMP e PPR SBOE HT HH EH EEE ERS ETT H EHR HOHEHSHHO HORT HTH SHOE SETHE E DEH HEHHEHEHH EER EHTEHHE HEE SHEET ESEHSESHeDnOeeeeee eR eeeene 

POO Ow POR OEMS OHS SH SHE HHH S SEH SEHHHT HSE SHEATH EH AH TEHEE ELSE HEHS ESHEETS SHEET TESHSH EH HTSESHE HHS SHES EH EEE EEE HE EEEe 

BBP wm O OHO KOH HEHEHE HOTO REET HHSHHHHSHHEHHEHHHEHE HEH EEEEEH ETH TOTO THHORE ETE R ESOT ES DEED eeEEeEEHeRGeEEREEE EEE SEE e EEE EES 

COP w PO POR HEHEHE SHOE EHO SAGE HES EHSHHSHHHHSHHS HAH ETH TTTTEHEEESH HH HH ESHSRHSTHSH ETHOS SSHTSHTH ETERS eee seeeee 

PPPs OCHRE HOHE SHEHH HH THOTS SSH ETEHTHHTHHHTHRHTH EPH RE HR ETERTTESSETSSHTEEHS HEE TESESEHESSEHSS SHEESH EH Sena eeeoes 

POO we OPM OOO RHE HOO REO HOHE HH EETEET HEH ET EHEC OHH SAHARA HT HHH HEH THHEHHEHH REET ETC ER OK EFER OTT OTHEReseeseeeseeeeeneeen 

OPPO USS HTE TEETER SHEESH TEETH HOHE STH OH STHHHH SOOT RT ERSER HER HERHERSEHERO TET EHOTHEH TEES HOUEeEOeeneeeeeeeeeeeeeenee 



10 impressed by/the/ wisdom/He was/courtiers/of the Empereor's 

Q4 Write complete story based on the following outlines: (10 marks) 
Outline: A wood-cutter cutting wood on the bank of a river........... the axe falls into the water 
below............. WEEPS....... 000 God Mercury appears with an axe of gold.............. the wood- 
cutter refuses to take it then the silver axe............... then iron axe............ takes the iron axe 
very gladly............. rewarded. (word limit 120-150) 

Peewee eet teweeresees PORTER EERE REET THEE EE TEE H ETHERS E SEES HER TOTES HERS HEE EHH EEEHER EERE S HOHE HEHE EH EEE EEE EE ES 

CORO OHO H OOHRS ETE SH EHH HEHEHE HEE TET OHT HOO TEH ESS OHE ETE SHOH TE SEH OOH SESH SSHEE ESTEE ES EHH EEH SHO HEH ESSE eB EOD EOe 

eevee ee ese settee scenes e se eserereseeee Hehe weeserenr aes essere eeerenerteHFeeEese eee eeeeES RRR eee eee eee eee serene eee 

See esse sess e ese seses POUR URPREE OOOO CeOO rere rr errrr rrr eee rere eee eee eee eee eee eee eee) 

Coes w ee Heese nse nso eH ETE SHSH THE HEHEHE EEE HEE EEHeSeaHeH HEHE HEREeREEH HHH RHR EEE Pewee FPP eee eh eee eee eee beeen eee see 

Cee e ww PPP Pewee EEE DEH ERED AHA H EH CRE STEHT HSH SHES ESET EH SEH OTHE SET EHHSSE HET ES TTT HHT SHH EEE See Eee eee eEEsee eee Eee 

eeessseseese CO eee SFE O CREE R SEER TOR OK THER EEK EEE R HEHEHE EHE HESS OBER EHH SH THEE SEH OEHHEH SHES EE HES OEE SHEESH OEE O eR EEE 

Cee comes eset esses sees eeseresesessstesetss enter Ee Ee ee Peco ees eeeees esses eeenseseeseanseeeeeseseseeeeesesases 

eee cewete nes eeteseese testes we wee ce OFTHE OSH EEE H EEUU EHO EHH SEH SET OH ETHT HERES HEHEHETSEHESFHSEHHE eRe ESeeseseeeeD 

eee reer eer eee eee eee rere ere ee eee Pe eeeeretesee ate eseeesesanesee 

eesesesecee 

eee enw ese eeeoseseeeeseseeasewenee PTURUREUERUUE TUE RER ECE eC Pe Cree eee 

ee eereareseneereseere TEPPER PEPTEETEU eee eae eevee eee 

BRO e ee ee B ESHEETS HEE EHTS ESS EH EHH EHH E HE SER EEE oeB HEH eesereeeReeneee ee Cees eee ee eet esevasaeeseesseeessenesesseeee 

See ees see sess esses eee teeeeesseresseseseessearesseEeee Ome eee eee ee Bee eeeeee eee sew eee eEE eee eee EH EeeeE Ee EEe BEE HOe 

eeeessoseeserasasseeeseeesseneneees PTEUPUPUEERERETE UEC eer) 

ere ereeseeeesse essere tseseseneree ee ee PURER UPETUPEEP Eee eee eee eee 

eee esseteese esses sese teense eee eee eet ewe e ae eee sete sees Heese seeeet Eee nseseeteseeeeee weneee ee eee eee neee eevee 

ereceees ete w ce tee eee FEET ESTHET TEPPER HERO R HHT ETH HHH HRS EH SHR SEH HHHHES HEE HEH ESESESTSHE SSE SED EES TEE ES ween 

eeeeeereeeeee Creer ereteeeesone Sec e ser eerenesscenseeseeeeeeeseeeeee Hees Pe eeeeeeeeeerstsesseses See esseeesrsess eesees eeees 

seeeeee eeeeererssesesere 

ee eeeseeeesseesares PPP TEEEETEEETETTELTE ee 

See eeonssessoseceneseseoseseseeeevossesesasenes eee PC ewes wee ere sates senses esonses eee sehoseseseeeseeseseeeseanes 

Seeewesse ees essoesssaseeeseeeeeeeseteseeseesesereeeee Sew e wens eases ett eeeeeesonseseeeeeoesenoesstsesenesenesenes 

Sue see assess eesesose eee aeeaeeeseueFereesaseHseeene ses Sees seas eres eessetarenes ses eesaseeeteeonesseseneneseneeee 

we ewer atseteeweess sess eweseaeeeseee PeOUUUERUCOUP OTTO CUCU UU ESET 

Seeseceseeonseeesesneseeneseseseseateree PTUUERETUPEEE eee reer) 

eee reese eee ssesseene see sees eeeetee wee ecm e ee ee SESE FETS e BEEBE F ORE H ETHER SO BEE ERB Eee eeoeeesareBeseeesesanese 

Besser ate erseeeereseatersseseeeeeseHeeeees PTURPTEUEEOEUE UCR reer ere eee ere erry 

See ee core eos eweorseee tees enseseen see eeeeeeeeee PUUURUEUOUOU RUE OUT eC ere r rere) 

Coe eeeete essen eoseseeteresseeeeneoeteseeeneeee POOUUUEUOCCCREUCEOO COCO EEE) eeeseeeeases 
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Appendix— F 

Questionaire for the Teachers 

Date:......... pains 
General Information 

Name Of School: ......ssssscscsssscesecccsssesseseseecctenasssessesecccessecccsccsccesccaccsccescesceecescessess 

a. IS 0S a Gers cersienarerenmcnmmonnennnenaxenrneae 

b. Classes taught - ee TCTT Ter LE CCUTCPEC TT Crerer err ect r rr Tr ere Ceeeseeesesseves seoceseeosccseoens es 

Cc. Subject taught-..... eeoee COCeCe eee oseeeoeeeseeeD Ch eeeeoeroecesenseneneoseTE een cere secescsccs teesesenee 

Q1 ~~ Which books are followed to teach English Language in the Class? 

Q2  ~=Whatare the activities conducted in the class to give concepts of grammar? 

Q3  ~=Whatare the activities conducted in the class to improve vocabulary? 

Q4 What are the activities conducted teach short composition writing to the students? 

QS What are the activities conducted to enhance reading comprehension of the 

students? 

Q6 = Are _constructivist/traditional pedagogical processes effective in achieving the 

desired learning outcomes? If yes how? 

Q7 ~~ What are the learning outcomes achieved after utilizing constructivist pedagogical 

processes? 
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Appendix - H 

Focus Group Discussion 

Date: 

Name of School: 

Class: 

Q1 According to you why do you need to learn English Language at the school level? 

Q2 Mention the problems that you facein an English Language Classroom. 

Q3 Is group discussion/debates done in class? If yes, how has it helped you in improving 

grammar, vocabulary, short composition and reading comprehension? 

Q4 Is role-play/drama/ skit done in class? If yes, how has it helped you in improving 

grammar, vocabulary, short composition and reading comprehension? 

Q5 ~=— Are multimedia aids used in the class? If yes, how has it helped you in improving 

grammar, vocabulary, short composition and reading comprehension? 

Q6 _ Is collaborative/peer learning encouraged in the class? If yes, how has it helped you 
in improving grammar, vocabulary, short composition and reading 
comprehension? 

Q7_~—sC Are projects given in the class? If yes, how has it helped you in improving grammar, 

vocabulary, short composition and reading comprehension? 

Q8  Arelanguage games or puzzles given to be solve in the class? If yes, how has it helped 

you in improving grammar, vocabulary, short composition and reading 

comprehension? 



Appendix - J 
Exemplar 

Constructivist Learning Design— Writing Composition 

Topic Phases of SE Model Teaching-Learning Processes 

Writing | Engage A role play is performed in the class 

Composition where two students played the role of 

(Story — Thirsty elephant whoare thirsty and they are in 

Crow) search of water. They search for water 

injungle. They founda pond and went 

near it but there was very little water, 

one elephant said to other, there is very 

little water, let's go to some other place 

to search for more water. This is done to 

engage the students. 

Explore Students are divided in groups. Ask the 

groups to explore their knowledge and 

through discussion complete the above 

shown story in the role play and give 10 

min time to complete the story. 

Explain Each group will tell their story which 
they have written. 

Elaborate Correct answers are appreciated and 

teacher's guidance is given wherever 

required. Then teacher shows the 

outline of the story 'The Thirsty crow' 

and few pictures related to it on the 

smart board. Students are asked to 

complete the story with the help of the 

guidelines given. 



Exemplar 

Appendix - I 

Constructivist Learning Design— Reading Comprehension 

Topic Phases of 5E Model Teaching-Learning Processes 

Reading 

Comprehension 

(Save Tiger) 

Engage A role play was shown in the class 

where a hunter is killing the tiger. 

Pictures of tiger hide and tiger killing 

are displayed on the smart board. 

Explore Students are divided into groups and 

they are asked to explore their 

knowledge by discussion about what 

they have seen and understood. 

Explain Students are able to explain about the 

tiger hunting and for what purpose it 

is done. 

Elaborate Passage is displayed on the screen 

and teacher explains it. Teacher asks 

students to read the passage carefully 

keeping in mind the questions asked 

below. 2-3 questions are asked by the 

teacher and students are said to 

answer. 

Evaluate 
More questions related to the passage 

are asked by the teacher to evaluate 

the student's knowledge and 

understanding related to the reading 

comprehension. 



Evaluate Students are evaluated for the 

story they have written and 

homework is given to write a 

story on ‘jungle’. 

Exempler 

Constructivist Learning Design- Grammar 

Appendix — K 

Topic Phases of 5E Model Teaching-Learning 

Processes 

Grammar 

Jumbled sentences 

Engage To engage means to excite 

and to draw student's 

curiosity. In this phase, with 

the help of smart board one 

meaningful sentence is 

displayed in front of the 

students with few pictures 

representation related to the 

sentence to draw students 

attention and below the 

meaningful sentence, its 

jumbled form is displayed, in 

this way students are 

engaged at the beginning of 

the lesson. 

Explore Once students are fully in 

grossed in understanding 

sentence. Now it is time to 

allow them to explore the 

concept. Divide the class in 

small groups and through 

discussion they will lead to 

their conclusions. 



ae 

Evaluate Students are evaluated for the 

story they have written and 

homework is given to write a 

story on ‘jungle’. 

Appendix — K 

Exempler 

Constructivist Learning Design- Grammar 

Topic Phases of SE Model Teaching-Learning 

Processes 

Grammar Engage To engage means to excite 

Jumbled sentences and to draw student's 

curiosity. In this phase, with 

the help of smart board one 

meaningful sentence is 

displayed in front of the 

students with few pictures 

representation related to the 

sentence to draw students 

attention and below the 

meaningful sentence, its 

jumbled form is displayed, in 

this way students are 

engaged at the beginning of 

the lesson. 

Once students are fully in 

grossed in understanding 

sentence. Now it is time to 

allow them to explore the 

concept. Divide the class in 

small groups and through 

discussion they will lead to 

their conclusions. 

Explore 



Explain Here students give thcir 
answers about what they 

have understood. The correct 

answers are appreciated 

whereas wrong answers are 

corrected by the teacher. Few 

students were able to 

understand that the jumbled 

words of the meaningful 

sentence are given and some 

do not. 

Elaborate Students now have the 

opportunity to hear from 

their educators. The teacher 

role so far has been to mainly 

facilitate learning. Here 

teacher gives few 

sentencesto the students and 

explain them. Here teacher 

give them time to rearrange 

the jumble words to form a 

meaningful sentence. 

Evaluate Students are evaluated and 

few sentences are given as 

homework. 



Appendix - L 

Exemplar 

Constructivist Learning Design - Vocabulary 

Topic Phases of SE Model Teaching-Learning 

Processes 

Vocabulary Engage A short film with animations 

is shown in the class. 

Students are asked to watch 
and hear it carefully. This is 

done to engage he students. 

Explore Divide the class in various 

groups. Teacher ask them to 

recall and write few words 

from the story which they 

have seen. Students in 

groups will explore through 

discussion. 

Explain In this phase, students give 

the answer. 

Elaborate Here teacher will give some 

difficult words in the class 

and ask students to guess 

their meanings, consult 

dictionary or through 

discussion to find the 

correct answer. Teacher 

may also ask students to use 

those words in framing 

meaningful sentences. 

Evaluate The above given exercise is 

evaluated and few words are 

given as homework to 

search and write their 

meanings. 
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