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Abstract
The sustainable goal to access assured inclusive and equitable quality is still far. The primary goal of quality education focuses on effective educational or learning outcomes and cognitive skills rather than school attendance and enrolment. It includes youths and adults who have relevant skills and knowledge. This aim of education can be obtained through the inclusion of social and emotional learning in education, because the social and emotional education or learning also focuses the attention on skills with academic achievements. Failing to meet students’ social and emotional needs will continue to fuel gaps in opportunity and achievement for students. Social and emotional learning improves emotions, attention, learning, memory, academic achievement, coping abilities, limit drugs and alcohol addiction, increase school connectedness, and increase the capacity of students to learn skills. Social and emotional education plays an important role in providing quality education.

Introduction:
People around the world are struggling to improve quality of education. There is a need to strengthen basic academic skills, critical thinking and promoting citizenship. However, the education world is also facing challenge of drugs, violence, alcohol and moral degeneration.  Educationists and psychologists emphasised role of parents and entire community essential.   According to educationists, pedagogies, psychologists and education reformers, a person or student should:
· Be a good problem solver.
· Take responsibility for their personal health and well-being.
· Develop effective social relationship such as learning how to work in a group and how to understand and relate to others from different cultures and background.
· Be caring individuals with concern and respect for others.
· Understand how their society works and be prepared take on the roles that are necessary for future development.
Children can become better literate, responsible, non-violent, drug free and caring adults through providing guidance by the school. Schools are centres of developing cognitive and socio-emotional skills of students in present challenging atmosphere. As every day cases of bullying, anxiety and stress is increasing among students so schools must take up the responsibility for socio emotional learning of students. These issues and challenges are familiar to parents, policy makers, administrators and teachers. Researches show that each element of this challenge can be enhanced by thoughtful, sustained and systematic attention to the social and emotional skills of children. When schools implement high quality social-emotional learning programme effectively, the academic achievement of children increases, incidences of problem behaviours decrease and help children to learn a set of skills needed to manage life tasks successfully such as forming relationships, being sensitive to others’ needs and getting along with others. This will lead to attainment of sustainable development goal of quality education for all. 
Conceptual framework
The Sustainable Development Goals (SDGs) are intended to be universal in the sense of embodying a universally shared common global vision of progress towards a safe, just and sustainable space for all human beings. These reflect the moral principles that no-one and no-country should be left behind and that everyone and every country should be regarded as having a common responsibility for playing their part in delivering the global vision. There are seventeen sustainable development goals but in this paper only goal number four i.e. quality education and inclusion of social and emotional learning in quality education is discussed by the researchers. 
· Goal 4: Ensure inclusive and quality education for all and promote lifelong learning
	Quality education is an essential element in improving people’s lives and sustainable 	development. Major progress has been made towards increasing access to education 	at all levels and increasing enrolment rates in schools particularly for women and 	girls. Basic literacy skills have improved tremendously, yet effective efforts are 	needed to make for achieving universal education goals. For example, the world has 	achieved equality in primary education between girls and boys, and few countries 	have achieved that target at all levels of education. But facts and figures reflect that 	103 million youth in the world lack basic literacy skills. Quality education  	substantially increases the number of youth and adults who have relevant skills and 	ensure that all learners acquire the knowledge and skills, needed to promote 	sustainable development. It includes human rights, gender equality, promotion of  	culture of peace and non-violence, global citizenship and appreciation of cultural 	diversity and contribution of cultures to sustainable development by 2030.
· Inclusion of social and emotional learning (SEL) for quality education
To get quality education, is right of children and it includes learners, environment and content. Learners should be healthy, well-nourished and ready to participate and learn; environment should be healthy, safe, protective and gender sensitive, and provide adequate resources and content or curriculum should reflect on acquisition of basic skills. The outcomes of these qualitative paradigms of quality education and social and emotional learning encompass knowledge, skill and attitudes, and are linked to national goals for education and positive participation in society. This means that the focus is on  learning  which  strengthens  the  capacities  of  children  to  act  progressively on  their  own  behalf  through  the  acquisition  of  relevant  knowledge,  useful skills  and  appropriate  attitudes and it enables child to create places of safety, security and healthy interaction. H.E. Mr. Mohamed Khaled Khiari, permanent representative of Tunisia also focused on the importance of inclusion of social and emotional learning and stated that “particular attention is given to ensure that national education system improve access to knowledge on values of diversity, tolerance, and acceptance of other cultures”.  It encourages eliminating negative values.
Objectives
The objectives of present study are:
1. To explore the various dimensions of social emotional learning in quality education.
2. To explore the role of responsible decision making in quality education.
3. To describe the role of social awareness in quality education.
Research Questions
The research questions of the current study are:	
1. What are the various dimensions of socio-emotional learning?
2. How responsible decision making effects the quality education?
3. What are the effects of social awareness on quality education? 

Reviews of related literature
	AIR-American Institutes for Research (2015) presented a report on ‘The In-School and Afterschool Social and Emotional learning connection: A planning tool’. The research shows that both in-school and afterschool, staffs find social and emotional learning importance. This connection played very important role in developing following skills: communication skills, interpersonal skills, critical thinking, resource management, and use of information and technology.
	Bartholdsson, Gustafsson-Lundberg, & Hultin (2014) conducted a study on ‘Cultivating the Socially Competent Body: Bodies and Risk in Swedish Programmes for Social Emotional Learning in Preschools and Schools’. The aim of this study was to analyze the discursive constructions of a context of risk and the instilment of specific corporeal regimes. The main issue concerns the meaning and use of the body in the discursive construction of the social competent child within this context of risk. The analysis shows that the socially competent child is shaped and cultivated through self-regulating techniques aiming at creating a docile body, a body that will be a good citizen, a pliant member of the social order. 
	Arnold, D.H. & Kupersmidt, J.B. (2012) conducted a study on ‘The association between Preschool Children’s social functioning and their emergent Academic Skills’. This study examined the relationship between social functioning and emergent academic development. The researchers described that better social functioning was associated with stronger academic development. Attention problems were related to poorer academic development controlling for aggression, and social skills. Research suggested that children’s attention problems, aggression and pro-social behaviours are important to consider in understanding the social context that may interfere with or facilitate learning. Pro-social behaviour, defined as positive social behaviour that enable effective interactions with others including cooperation, responsibility and empathy.   
	Jacobi (2012) focused on positive social behaviour in his study ‘Opportunities for Socio-Emotional Learning in Music Classroom’. The researcher found that positive relationships among students result in greater commitment to group goals, feelings of personal responsibility to the group, willingness to take on difficult tasks and commitment to one another’s growth and success. The investigator also indicated that friendship and empathy lead to increased involvement in school-related activities, a greater sense of belonging, and an easier transition to new school level.
[bookmark: _GoBack]	A research was conducted on ‘The Role of Knowledge and Skills for Managing Emotions in Adaption to School: Social Behavior and Misconduct in the Classroom’ by Lopes and Mestre in 2012. In this research the researchers focused on students' ability to evaluate emotionally challenging situations and identified effective strategies for managing emotions in themselves and others was negatively related to poor classroom social behavior across three studies. Relationships between the ability to manage emotions, measured with a situational judgment test, and indicators of social adaptation to school remained significant or marginally significant after controlling for demographic factors, personality traits, and indicators of cognitive ability. The findings suggested that emotion regulation knowledge and skills that can be taught explain important aspects of socio-emotional adaptation to school over and above other relevant constructs.
	Rosenthal, M.K. & Gatt, L. (2010) described a training programme in the study on ‘Learning to Live together’: training early childhood educators to promote socio-emotional competence of toddler and pre-school children’. The programme was designed to provide caregivers with knowledge on socio-emotional development of young children and on social ‘learning opportunities’ offered by daily social and emotional events in the group setting. The participants acquired a profound understanding of the budding social and emotional competence of young children. They learn about children’s way of expressing emotions in group care, their understanding of emotions, and their growing capability to regulate emotions. Participants also earned to identify specific daily events in the life of group as moments of effective learning.
	Brackett & Rivers conducted a study on ‘Transforming students’ lives with Social and Emotional learning’. A meta-analysis of research on programs focused on social and emotional learning shows that a systematic process for promoting student’ social and emotional development is the common element among school that report an increase in academic success, improve quality of relationships between teachers and students, and a decrease in problem behavior. SEL programming results in significant shifts in social, emotional and academic competencies as well as improvements in the quality of learning environment.
Methodology
In the present study the researcher used Metanalysis.  Metanalysis is a subset of systematic reviews or a method for systematically combining pertinent qualitative and quantitative study data from several selected studies to develop a single conclusion.
Analysis & discussion 	
1. What are the various dimensions of socio-emotional learning?
Analysis: The core dimensions or competencies of socio-emotional learning are self-management, self-awareness, social awareness, relationship skills and responsible decision making. The outcomes of these dimensions are improved attitudes about self, others, and schools; positive social behaviour; fewer conduct problem, less emotional distress academic success (AIR, 2015; Brackett & River; Rosenthal & Gall, 2010; Jacobi, 2012). 
2. How responsible decision making effects the quality education?
Analysis: Responsible decision making includes constructive and ethical choices about personal and social behaviour. It provides chances to use their skills and caring skills which help in developing confidence and competencies in academic and social success. In the process of making decisions, appropriate decision must be made from so many alternatives. Social and emotional learning develops the ability to communicate their feelings, wishes and intentions as well as understand the feelings and intentions communicated by others which is an essential quality of leadership. A child can take decisions based on consideration of ethical standards and safety concerns and social norms (Bartholdsson & Hultin, 2014; Lopes & Mestre, 2012; AIR, 2015).
3. What are the effects of social awareness on quality education? 
Analysis: The social-awareness dimension of SEL includes sharing, understanding and empathy for others. Researches describe that student stress decrease when a positive emotional and social climate is established in the classroom through joy, laughter, spontaneity, group interaction and creativity. Social awareness enables a child to control his/her behaviour and help in adjusting with others in all situations of life. Children can take the perspective of and empathize with others (Arnold & Kupersmidt, 2012; Jacobi, 2012; Bartholdsson & Hultin, 2014; Rosenthal & Gall, 2010; Brackett & River).
Social and emotional learning creates quality learner which include good health and nutrition and regular attendance for learning. Social awareness and decision making affect the following psychological elements such as: peaceful, safe and inclusive environment, non-violence, life skills. Life skill courses reflect on conflict resolution, self-awareness, cooperation and communication. SEL improves attention which leads to learning & memory, and coping abilities, school connectedness and enhance psycho-social functioning.
Conclusion
Social and emotional learning plays an essential role in preparing our children to become knowledgeable, responsible and caring. They must be able to understand risks and opportunities, and be motivated to choose actions and behaviours that serve not only their life concerns but others also. Social emotional education aspires to teach our students to be good citizens with positive values and behave constructively. Socio-emotional competence is the key to helping young people become more resistant to the lure of drugs, teen pregnancy, violent gangs, and truancy and dropping out of schools.  Social and academic success and a sense of personal well-being and efficiency that enables students to participate in school, home, family, workplace and community life with skills, thoughtfulness and integrity. Many researches demonstrated that integration of social-emotional learning into the classroom is good for both students as well as teachers who work with them. It means it does not just influence and change the teaching but also influence and change the students and teachers. It transforms the inner life of a person and focuses on looking for the reasons behind things and become more optimistic. SEL will also helpful in structuring the day which creates the opportunities for children to make choices about things that affect them. The most important thing is that it will build up the planned learning experiences. 
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