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Abstract
Government, International organizations, NGOs, educational institutions and schools are now engaged in various initiatives and campaigns to promote ESD (Education for Sustainable Development) around the world. Along with other stakeholders, higher education institutions across the world are also involved in making contributions towards improvement of sustainability in general and aim at increasing awareness and knowledge of students about social, environmental and economic issues and their complexity. The role of higher education institutions in ESD has been identified by Clugston and Calder (2000, p. 34) as to “help students understand the roots of environmental degradation and motivate them to seek environmentally sustainable practices while also teaching the roots of today’s injustices in full integration with modelling justice and humanness”. Promoting the ESD at higher level is a difficult and complex task. There is no common vision on how the ESD should be integrated into the higher secondary level. While some institutions believe that there should be separate courses/programs on sustainable development focusing mainly on the interactions between human activities and the environment, and their implications for sustainable human development, others support usage of integrated inter-disciplinary perspective throughout the whole education so the present study made an effort to explores how the elements of sustainable development are incorporated into higher education through exploring students' perception of their learning experience about sustainable development.
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Introduction
UNESCO (2009) has defined Higher Education Institutions as a potential driving force of change towards sustainability. In this way, the great challenge of the 21st century for institutions of higher education is to train future professional students capable of acting in favor of SD (Junyent, 2007). The global awareness about environmental threats posed by the human activities has only grown. In 2002 the World Summit on Sustainable development has adopted the Johannesburg Declaration on Sustainable Development aiming to focus on "the worldwide conditions that pose severe threats to the sustainable development of our people” (UN, 2002). The importance of the central role of education in helping societies, worldwide, to achieve sustainability has also been emphasized at the summit. 

Three dimensions of sustainability 
Sustainability has raised many discussions around its different aspects and a lot of research has been conducted on this subject. Still it remains a rather complex concept, which aims to combine aspects of both nature and human development into one general idea (Raskin, 2008). In general, it is considered that sustainable development is comprised of three intrinsically linked pillars: economic development, social development, and environmental development. In economical terms, sustainability means providing economic welfare to the present and future generations and at the same time managing the economic systems in such a way that resources are used effectively with consideration for future generations (UN, Johannesburg Declaration on SD). Sustainability from the social perspective means achieving social fairness through a just and equitable resource allocation and provision of social services to all members of the society now and in the future . An environmentally sustainable system is characterized by rational use of natural resources and protection of the environment for future generations through conservation of biodiversity, preserving atmospheric balance, productivity of soil and other systems of natural environment . 

The balance between sustainability dimensions 
The concept of sustainability has been interpreted and understood differently by the scholars and researchers all over the world. There is a general agreement about three pillars of sustainability, but the way how they are used to describe the concept and the role each of these dimensions play are presented and treated differently in different studies and researches. These different perspectives include: economists‟ perspective, non-environmental degradation perspective, integrational (encompassing environmental, social and economic aspects), inter-generational and holistic perspective (Lozano, 2008). 

Education for sustainable development 

―Education for Sustainable Development is a learning process (or approach to teaching) based on the ideals and principles that underlie sustainability and is concerned with all levels and types of education. ESD supports five fundamental types of learning to provide quality education and foster sustainable human development –learning to know, learning to be, learning to live together, learning to do and learning to transform oneself and society‖ (UNESCO, 2009, p.26) 
In the guidelines document it is also emphasized that ESD must be comprehensive and should cover key issues on sustainable development, i.e. poverty reduction, sustainable livelihoods, climate change, gender equality, corporate social responsibility, protection of indigenous cultures, etc. It should also contribute to achievement of Millennium Development Goals and Education for All goals . 
Despite the existence of a big variety of definitions of ESD, some of its common and core principles have been formulated and described as: 
 process that integrates values and perceptions about sustainability not only into education, but into people‟s everyday life; 
 a mean for providing people with skills and knowledge to address global societal challenges now and in the future; 
 a holistic approach to attain economic and social justice ; 
 a mean to improve the quality of education, reform existing education curricula build on sustainability principles and values, raise awareness of the concept of SD. 

Challenges to ESD 
While there is a general understanding of the role of education for achieving sustainability on a global level, still little progress has been made on the country levels. Among the impediments are: complexity of the SD concept, lack of funding, low awareness among the population, etc. By addressing these more or less “universal” issues the governments and HEI can reduce and prevent the delays with attainment of sustainability. 
McKeown (2002) has identified twelve main impediments for reaching sustainability: 
 low awareness of the public and education community about the essential role of education in achieving sustainability and critical linkages between education and sustainable development; 
 introducing ESD into the curricula, including developing an ESD strategy and deciding on whether to teach about sustainable development or to change the goals and methods of education to achieve sustainable development; 
 making the link between the educational reform to include ESD into the curriculum and the long-term economic well-being; 
 understanding the complexity of the SD concept; 
 developing locally relevant and culturally appropriate ESD programs with public participation; 
 introducing ESD elements using a transdisciplinary approach; 
 the responsibility should be shared between all sectors of the government and cover both formal and nonformal sectors of education; 
 reorienting teacher education to include ESD, creating knowledgeable leadership; 
 lacking financial resources for reorienting education to address sustainability; 
 need for developing a policy on a government level; understanding that both “top up” and “bottom down” efforts in order to implement educational reforms; 
 nurturing appropriate climate for accomplishing new educational and sustainability goals; 
 threading principles of sustainable development into people‟s daily life and governmental policy. 

Purpose
the purpose of present research is to explore how sustainable development issues are incorporated  into the higher education institutions formally and informally along with exploring students’ views towards attention required steps to handle the issue of education for sustainability in more comfortable manner. 
Research questions 
Understanding how those students not yet exposed to the higher education institution practice of sustainability perceive this concept can help inform best practices for communicating and implementing that practice for those students. Furthermore, are there gaps where information needs to be shared or misconceptions mitigated to help move the university forward on its vision of sustainability? Although the main focus of this research was on qualitatively reported perceptions and definitions, quantitative information was collected on student opinions toward sustainability and its practice within the university. In order to analyze the way how SD concepts are incorporated into the higher education institution to make students able to understand and value them, the following research questions were formulated: 

1.) What levels of connection do students have with sustainability? 
a. Connection types included level of familiarity, awareness, knowledge, interest and importance 
b. Other questions addressed personal importance of learning, importance as a university issue, interest in environmental issues, and consideration of sustainability in day-to-day choices 
2. In what ways have the concepts of sustainable development been incorporated in higher education teaching-learning environment?

3.) What projects and impacts are students most interested in for campus sustainability? 

Methodology
Hundred students of RIE, Bhopal enrolled in 4 years integrated course have been selected purposively to conduct the present research. Open ended questionnaire distributed to students in the classroom to get their perception of learning about Sustainable Development. Content analysis approach has been used to analyse the open ended responses in the present study. 

Result and discussion
Students were asked to respond the following four open ended questions: 
Q.1)	What do you understand by the term ‘Sustainable Development’?
Q.2)	Does your college involve you in any activity that contribute to Sustainable Development?
Q.3)	Do you make any effort that contribute to Sustainable Development?
Q.4)	Can you give some suggestions to your college administration to make students more aware about Sustainable Development as well as enhancing students’ contribution in Sustainable Development?

In the response of first question students define SD as a concept that is connected mainly with environmental issues while failing to acknowledge the equal importance of the social and economic aspect in SD. A large percentage of participants (70%) included the environment in their description of SD.On the other hand 15% participants included the social aspect and 5% included the economical aspect in their description of SD, only 10% participants responded  Environmental, Social, and Economic Factors with respect to their understanding of SD. To identify the definitions (N=100) based on the three components of sustainability, researcher gave each response an overall code to indicate whether it mentioned environmental, societal, and/or economic factors. Definitions of these factors were taken from Oskamp (2002). They were those that referred to resources, ecosystems, the Earth/environment, or a specific example of environmental issues including energy, global warming or recycling. 
In the response of second question majority of students (91%) responded the contribution of college in making them aware through creative(like art and drama), social and practical activities(like discussion and games) in college whereas 5% responded previous academic institution 4% responded mass media helps them in understanding the values of sustainable development. 
In the response of second Q. majority of students (96%) responded that plantation, working with community programme, awareness rally and cleanliness program in which college involves the students for giving their contribution for sustainable development on the other hand 4% responded that they are not provided any opportunity to contribute for sustainable development
In the response of third Q. majority of students (96%) responded that they avoid the wasting of natural resources, follow public transport but 4% students responded that they are not able to contribute for sustainable development.
In the response of fourth question majority of students(95%) responded that collaborative project involving students and expert, awareness campaign, inviting guest speakers, innovative initiatives must be considered to create better understanding of sustainable development whereas 5% were not responded on this question.
students responded on their learning experience about ESD(Education for Sustainable Development) covered two aspects first that provided the students an opportunity to learn about ESD and the second aspect that was ignored while providing formally and informally learning about sustainable development. students perceived learning about ESD as experienced activities are physical activities, problem solving with peers and discussions with other students. Social and practical activities such as discussions and games were also perceived by the students. The pupils also perceived themselves as having more influence on their activities than the others institution friends regarding creative activities such as art and drama. On the other side students responded about some aspects that are need of the hour but were not included in the opportunity for learning about ESD like initiatives for innovations are not motivated as well as lack of opportunity to get detailed updating about emerging issues of sustainable development etc.
A majority of participants alluded to sustainability in terms of environmental components. Most included reference to usage (e.g. maintain, conserve, improve) of resources and recognized a temporal aspect to that usage. However, complexity within individual responses was limited, with a focus on human needs as the most common element. Perceived importance levels of sustainability were moderately high, whereas knowledge and interest levels were moderately low. Students emphasized to take further improving steps like innovative projects, opportunity to get details understanding of SD with importance on saving energy, developing renewable energy sources, and considering impacts on natural systems. Interest in personal education and development of green courses and sustainability initiatives was quite low.
Conclusion
Understanding college students’ perceptions of sustainability is important because they will shortly become the generation who is responsible for driving the economy and maintaining a sustainable society. The findings of this study support the growing awareness of the importance of sustainable behavior among today’s students’ socially responsible behavior, provide a benchmark against which to measure the impact of future changes to sustainability education and foster sustainable behaviors over time among the public. Awareness, interest, and knowledge levels regarding sustainability within the sample population were quite low. As mentioned previously, the university would like to create a culture of sustainability. These are areas where the university could focus efforts to further incorporated sustainability into the norms of campus. Examples of options include providing more exposure for sustainability projects on campus, increasing course offerings that contain sustainability components and developing engaging and exciting sustainability initiatives for students. Understanding appeared to contain high levels of anthropogenic elements. A high level of respondents focused on providing for human needs now and in the future, as well as maintaining lifestyles and protecting the environment as a way to ensure those lifestyles. Environmental elements were considered as well, but may have been linked closer to human needs than to protecting the environment. Other factors, including economic, political, social justice, or cultural, were limited within the dataset. In this case, the university may need to take specific action to expand its portrayal of sustainability to include components outside of the humanistic. In the context of a university, it behoves administrators and faculty to be aware of student perceptions and understandings of sustainability. This work has revealed inconsistencies within student perceptions and definitions in relation to the literature. In considering the three elements of sustainability, environment, society, and economy, some students recognized environmental and societal components, but very few recognized a combination of these elements. In making this comparison, it allows better policy and implementation to occur that will be salient and practical for the students in this time and place. In general, this awareness for any university, when used in developing education initiatives and policy, will increase likelihood
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