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APPENDIX 1

Survey Inclusive Education R‘Iﬁ&I'UT mﬁaﬁfmn

I am conducting a small survey for my dissertation. The data collected
through this form will be utilised for this purpose only.
Please note that there is no wrong option. You can tick any one option that

you consider most appropriate.

o 3T TN TeY & T TH BYeT 1 I dR g1 39 BIH & H1eqd o Tha
fPu 7T BT H IUAW Fdd I I & fou fEw Smwm
FHUIT A < [ IS Tad [ddhed Tal 6| 319 378 I fordll U fdped W e

TR GHd & oY 3T JaY I9gad A g |
Email address *. Name:
Gender * : Phone
no.
Teaching  Experiences : 0-5  years.
School Address

5-10 years

10+ years

1. Students who need separate special classes in everyday reading and

math skills should be in regular school. IEEEIFIEIRCS] 3R TIOrd Prera |
S-S ARy Fansl @ sawged Bl 8, S Mad wpd § g
EINE




Always gHE Sometimes ®HH Never

S 81

2.The school gives training in Braille reading and writing and also

provides Braille books, if required. ¥ ¢ Sdl H&}'}I 3R feram 1 wfiem <o
g 3R T HA I8+ R §d s W e wrar gl *

Always%’ﬂ'ﬁ'ﬂ Sometimes HH HH Never

CRNER

3. The school seeks community support for its development and also shares

school space with the community for local events, if required.¥ <l 3O

e & o aefie THd= amgdr § SR aaddl Ue- IR R
ge137 & oI e & 914 3o d o1 o i Argn wrarg | -

Always Eﬂ?ﬂ Sometimes ®HHI FHH Never

FHH 7ol

4. Students who cannot control their behaviour and disrupt the classroom
activities should be in regular school S @13 30 gdelR CANERIER] qﬁm
Tehd § 3R ef & TAferdt &) a1fid &% ¥ & I8 Hafid wed # g
aMfeq

Always Rl Sometimes ®H & Never

ERNER

5. Do the school has a policy to identify and bring out-of-school children to

school? S F&2 ¥l g1 ol ¥g I4 TR b A o ford el ob T el 82 *
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AlwaysBﬂT{ﬂ Sometimes HHI Bt Never
Syt T8l

6. Students who cannot read printed words and need to use Braille should

be in regular classes. STl ®F Hfad Tec 81 Ug Thd 8 3R §d BT ITTNT
HRA B TSI & 36 (AT Derit J g =g *

Always gHT Sometimes HHI HH Never

HHI ol

7.The school involves speech therapist, primary health worker, social

workers, physiotherapists, counsellor, special educators, etc.,, whenever
such resources are as required? ¥ d T Yo fafeds, Tifie W@y
S BT &, ST HT U H1eH] B STa=gehl gl 67

Always?ﬁ?ﬂ Sometimes HHI HHI Never

Ht g

8. With appropriate support all students with disabilities should be in

regular school. Iad ggan gy gy faw i s=i & ﬁﬂﬁﬂw o g
Y. *

Always SHM Sometimes HH! BT Never

FHH TEl

9. Students who frequently fail in exams should be in regular school. S BT

IR TRTe H 3 d BId €, 38 Maid Wb d | g1 91|



AlwaysBﬂ"\Tﬂ Sometimes HHI BT Never
EANE ]

10. Do the school has given admission to all children in the neighbourhood
without following any strict admission procedure? &I ¥p o fopet T
TaY Ufshal &1 UTaH fohT fom usig & auft =i ) waw e wiar g2 *

Always g Sometimes HHT HH Never

Pt et

11. Do teaching and support staff learn about using technology to support

learning (such as cameras, television, video, overhead projector, tape-
recorders, computers/Internet)? e &1 & forg Rreor iR e
HHARY dH-1d (S HHRT, ahfaod, difsa, sfiavgs Uieidey, 2u-Rersy,
HICR / $eIC) HT ITUNT Hd 87 *

Always_Elﬂ'Qﬂ Sometimes B B Never

HH e

12.Before pursuing teaching as career did you get chance to meet disabled

child? TR7&/01 T HRIR I F U US| b 5= ¥ i &1 Jior
e

Alwaysgﬁ'sfl'[ Sometimes ®HH! HH Never
FH T

13. Do teachers avoid labelling children according to notions of ability? T

fR141 & & TR & SUR F=li &1 ded FA W T 32 *
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Always gHETT

Sometimes H1f} F1ft

Jlﬁ '7(-# Never

14. Are lessons adapted, if necessary, so students with physical or sensory

impairments can develop skills and knowledge through physical

education or practical science or the physics of light and sound? {dYd

), 31 UTe T refad foar ST &, 39fery e a1 Tach g1 ardl s
RIS e a1 e a5 a1 Ut 3R @ & Hifde! & areH I
DI 3R T B RId P Fhd 2 *

Always gHM Sometimes &H HHI Never
Hft et

15. Do teacher recognise the additional time required by some students

with impairments to complete their tasks? &I fRrefeh S SHI R 3704
HI D R HIA & [ $& SMARad THY B {TaadHdl &1 Ugdad a2 *

Alwaysgfﬂm Sometimes HHI HHI Never
Ht Tt

16. The school gives training in Braille reading and writing and also

provides Braille books, if required.@ﬁaﬂ ge- 3R forg= &1 ufrerr &
? 3R 3MaRIHd U+ W 3 Tedas il ve dra1 gl *

Always?ﬂ'—‘zﬂ Sometimes HH HHt Never

Hf el

17. The teachers in the school are not overloaded with so much work that

they are unable to give special attention to children who require it. Rrere



3 B Y el R gU S b 9 37 o= W Ay e & F ol € o
EREARCICECERI R

Always gHM Sometimes HH HH Never

Hot T8t

18.The school seeks community support for its development and also

shares school space with the community for local events, if required.¥p ¢l

30 faer & forg e Twed= amedr § SR siawadd Usa R Y
HeT13fl & o T & I1Y WHd I+ argn srarg | +

Always g Sometimes ! HHI Never

HHY T8l

19.Students who are dependent on others for daily life activities should be

in regular school STl BT %erﬂa:r CARNGICIER! %ﬁ'ﬁ{ m R AR %
I (aftd Tod | g A +

Always g Sometimes B HI HHI Never

CRYNE]

20. Do you received special education training during pre- service

education or in-service education that helps to work with disabled student

comfortably? &1 3TUH! Qﬁ@?ﬂ fRreqm a1 57-afd Rren & SR fa= e
TTRI&0T U 31T § Sl [AhaiT 85 & 1Y AR F HTH B H AGG Pl
gl

Always EERIl| Sometimes HH! HHI Never

Ht T8t
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21. Do teachers avoid seeing barriers to learning and participation as

produced by deficiencies and impairments in students. &1 Rierd 1 &1

ST R gaadrsfl & HRUT ARG 3R HIFTERT T 31 aTeh arersff &1 ¢
REECEE

Always Bﬂ?ﬂ Sometimes BHI HHT Never

Ht T8



