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CHAPTER-1

1.0 INTRODUCTEION

Education 1in India has conbtinusd to evalve, diversify and
svtend  1ts  reaches to longer number of students from daifferent
,ocio~aconomie status., In addition Lo providing desper lnowledge
ind understanding 1n the subject areas, 1l 1s expecled to promote
socio-cultural identify. The National Policy of Education(i984)
tommantls: In the Indian way ef thinking, a human being 1§ A&
sositive assel and & precious Mational resource which needs 1o be
sherishad and developed with tenderness and care’'(Para 1.10). It
ts sald thal "“education has an acculturating role. It vrefines
sensitivilies and perceptions of mind and spirit.” {(Para 2.2.).°7
tegarding secondary FEducation 1t 18 said that 1t 1s an
appropriate stage to help children understand and values of

rumane  and  composite culfure (Para 3.13).' The curricula and

srocesses of Education will be enriched i1n cultural contents

by

18 many manifestations as possible.
The Mational Educaltion Commission(i9é&d4-66) chailred by
JruD.S.Kothary commented: 'The destiny of India i1s being shaped

in 1ts classroom.”™ Here the term ‘classroom’ has a wider meaning

ancampassing Lhe learnser’'s environment meaning thal classroom  Ls
v place where students ygeil toegether, share 11nsiructions and

social anteraction which 1s fundamental to shaping their habits,

ittitudes and interests. Many an aclivities i1n the classroom have

e 1nfluence un the pupils and are libke the hidden curriculum.
"hese ara 1nstrumental for personality development. The

tlassruom cliimate 15, Lherefora, an essenltial 1t ynta  tka
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building of an effective learning environment. It could act as a
catalytic agent 1n the promotion of achievementl of the learners.
Taten as a premise, a jquestion arise does classroom climate
affect all learners equally or much depends upon the perception
of pupils with differnt achievement levels and outlook aboul
classroom climate? Somelimes the same class
priganiLses/regrganises 1tself when teachers change for the
teaching of different subjects and 11 looks altogether a changed
environment compared to the previous period. Here again another

issue arises: 1% Lhe classroom organisalion effected due to the

teacher wvariable or for some other reasons?

The theoretical hasis of the conepl of classroom climatle

has been worked out by sevaral social scientists and

educationists such as Kurt Liwing, Getoel, Thelen, Atkinson,

Weiner, Doyle. Some of lhese studies have been reported n the

chaplter on Related literaiure in this study. Some sign:ifircant

ones are guoted here Lo provide a philosophical framswork for the

problem i1dentifred for research investigation.

Getzel and Thelen describe the folleowing charaleristics of

& classroom?

1. a group that comes logether for The purpose of learnings

2. a group where the participants are for the most pari,

randomly selected and regquired to be group membersy and

3. a groaoup where formal leadership 18 given by law to one group

members.
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It was Getzel and Thelen's premise thal understanding the
ralationships wilthin such setlings requires an explicit
conceptual framework. Getzel and Thelen's model of classroom
qroups has two important dimensions. The first dimension of
model describes how within a classroom, there are individuals
with certain personalities and nseds. Thisg psychological
perspective has been labelled as the personal dimensions of
classroom life. From this perspecltive, hehaviour 18 delermined
as a result of individual needs, motives, aittitudes and regardle
of instituiional vrole. The gecond dimension of the model
describes how classrooms exist within the school and how

roles and expectations develoap within that setting to fulfil the

certain

goals of the system. Il 18 the interaction of both the social
and personal dimensions Lhal determine hehaviour within &

classroom setting and shapes a particular classroom's climate.

Walter Doyle(1979,1980, 1986} has studied and described the

nature of classroom groups. His perspective 1s Lhat classroom

segtting has distanctive properties LThat shape behaviour

regardless of how students are organised for learning or what
a

appraoach a particular teacher 15 using.
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Richard Schumuh and patricia Schumuck (1973) developed a
{i1fferent framework for logobing at classrooms. Classroom
tlimate 1s an important cencepl 1n the Schumuck's framework Jusi
as it was for getzels and Thelen. The Schmucks unigque
contribution, 16 Lhe way ta define climate as the interpersonal
and group processes as important factors contributing to positive

climate. Schumucls defines a posiiive climate as follaows:

‘A positive climale 1s one 1n which the students expecl one
another Lo do their i1ntellectual hest and Lo supporl one anothery
#here the students share high amounts of poltential influenced
both with one another and with the teachers; 1n which high levels
of atiraction exist for the Jgroup as a whole and between
classmales; where norms are supportive for gelting academic work
done, as well as for maximizing 1ndividual differences; whare
communication 15 open and featured by dialogue; and wherse the
processes of working and developing together as a group are

considered relevant in themselves for study (p.24).

. “Researchers have been interested for a long time 1n how
classroam environmenls influencce students® learning. 8Bludies by

-8win, bLippitt and White provide svidence of whal teachers do to

influence their students. Influence in classroom, however, does
not always flow just from one other bul can even influence the
behaviour of the teachers. UOne initeresting area of 1nguiry in
reasearch on classroom ¢climate could bet how the students’

perceptions on peers groups, Lhrough bolh formal and informal

interactions, affects attitudes and achievements.
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in the series of earlier researches, the presenl study 18
conceilved as an attempt to study students' perception of ‘their
own classroom climate. T understand the possible
differentiation 1n perceptions, students have been calegorised
1in achievement levels drawn from both rural and urban seitings.

The folloawing 1s a synoptic presentation of the tittle,

objective, methodology and stipulated for conducling the study.

1.1 TITLE OF THE STUBY

"PUPILS PERCEPTIONS OF CLASEROOM LEARNMING CLIMATE

AND  ITS RELATIONSHIF WITH THEIR ACHIEVEMENT LEVELS; A
STUDY " ".

1.2 OBJECTIVES OF THE STUDY

The following are the obleclives of Lhe study?

al To study oapinians of High and Low achievers on ihe

atiributes of classroom climate.

b) To study the relationship between High and Low achievers®

readiness for learning and classroom learning climale.

c} To sludy the opinion of High and Low achievers aboul tThear

subject tsachers® contribualien in shaping classroom climate.

Ted HYPOTHESIS OF THE STUDY

The following Mull hypolhesis was proposed.

Moo= There 1s no difference belween perception of High and

lLow achievers on the various dimensions aof classroom

climate.
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DEFINITION OF TERMS USED

Classroom Climate: The sum total of all the physical,

social, emotional, and mental faclors that contribute to the

total teaching — learning situation to a group of siludenis

of the same grade.

Climate! Exiernal Aspect: Everyihing oulside The arganism
which stimulates and to which the organism responds

CoONSCcLously Of UNCONSCLIOUSlY.

Climate: Internal Aspectsi: All physical conditions and

processes, emotions and menltal processes thal influence the

organism and modify response to external stimuli.

Learning? Change 1n  response or behaviour {(such as
innovalion, elimination or modification of responses,

involving some degree of permanence), caused partly or wholly
by experience. It i1ncludes hbehavioural changes 1n  the

cagnitive and affeclive spheres.

Perceplion: Insighl and understandinyg aboutl seme situation,

objecl, persaon, sveni.

Achievement: Scores oblained i1in internal and

axternal
examinaltion by studenis.
STATISTICAL TECHMIGUES USED
The data analysis has been done by us1inyg the

statistical methods of chi-sguare since the data colleclied

!
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gnder the present series 15 disconlinuous 1.e. non-
parametric Spearman's coefficient of co-rrelation based on

Ranl Difference method has also heen applied.

The values of chi-sguare and rho ( ) bhave been interpreled

by drawing comparisons from the given in statistical tables.

1.6 CONCLUSION OF THE STUDY

{A) Tools—1 Pertains to pupils perceptions on their liking for
classroom climale.

The following inference arg which can be considered as

the routine life of & classroom sgciral group. More aspects

are such where Lthe calculated value of chi—square was found

not significant.

High and Low aghievers have Lhe same perceplion of classroom

tlimate in regard of large number of aspecls.

1. Routine 1life of pupils 1n classroom with teacher.

2. Hard working of pupils now-a—days an what i1s being taughit in

the class.
. Number of pupils following the lecher’'s suggestions,

Aboutl hardworbting of pupils on school work compare to other

student in the rlass.
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High and Low aghaevers have different perception af

classroom claimale 1n regard 1

the following aspecls,

1. Seeling teacher's apprecialtion aboul wordk in the class.

2. Having a choice belween interesting & rouline Things 1in  Lhg
class.

3. Managimng classwort 1n the class.

4, The degree of pleasaniness i1n classroom climate.

S. Teachers explaining Uthe causes of awarding particular

grades to pupils with a new teo improving learning level thi

grade on homsworb.

High and Low achievers have different percepltion ol
classroom climale (uplo 23U} regarding to the following aspects.

1. Anxiely/Narvousness 1n classroom.
2. Teacher's position as decision maker.
3. Grading pupils in groups.

(C) Conclusions drawn from tool ILIL.
i Teathers probing questions in the class.

2. Teachers explaing to pupitls how to look up to answering

questiron.

g Teachers consideration for every situdenis with a sense o

equality.
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Teachers developing friendliness among all studenils,

Teachers helping pupilis Lo learn by lhemselves.




