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1.0 INTRODUCTION 

EducatIon In IndIa has contInued to evolve. dIversIfy and 

Its t-eaches to longer number of students from dIfferent 

In addItIon to prOVIdIng deeper ~nowledge ,oclo-economlc status. 

\nd understandIng In the subject areas. It IS expected to promote 

50CIO-cultural Identlfy. lhe Natlonal POlICY of Educatlon(1986) 

:omments: In the Indlan way of thlnklng. a human b e i nq IS a 

)Osltlve asset and a preclous Natlonal resource WhlCh needs to be 

:herlshed and developed wIth tenderness and care'(Para 1.10). It 

LS saId thdL "educatIon has an acculturatlng role. It ref1nes 

s e n s r t r v a t i e s and per-ceptions of m i n d and s p r r i t .•• (Para 2.2.).' 

~egardlng 

a p p r o p r i a t e 

.urnan e and 

secondary Educatlon IS saId that It IS an 

to help chIldren understand and values of 

c orn p o s i te cu l t u r e (Para S. 13).' The currIcula and 

.rr o c e e s e s of Educat10n WIll be enr1ched In cultural contents by 

Ol.S many manlfestat10ns as poss1ble. 

The NatIonal EducatIon Commlsslon(1964-66) chalred by 

)r.D.S.Kotharl commented: 'The d e s t r ny of Ln d i a 15 b e i nq shaped 

In ItS classroom.' Hete the term 'classroom' has a WIder mean1ng 

'ncompasslng the learner's enVIronment meanIng that classroom 1S 

students get together. share Instructlons and 

,oclal InteractIon WhICh IS fundamental to shap1ng the1r hablts. 

\tt1tudes 3nd Interests. Many an actlvltles 1n the classroom have 

he lnfluen~e un th~ ~u~lls anJ are 11he the hidden cur t- 1 c u l urn • 

ate Instrumental f 0 r personalIty de vel 0 pm e n t • The 

t l a s s r o oru L I! lila t ~ 1S. thetefore. dn essentIal tl-", 
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bU1ld1ng of an effect1ve learn1ng env1ronment. It could act as a 

catalyt1c agent 1n the ~romot1on of ach1evement of the learners. 

Ta~en as a prem1se, a quest10n ar1se does classroom cl1mate 

affect all learners equally or much depends upon the percept10n 

of pup1ls w1th d1ffernt ach1evement levels and outlook about 

classroom Somet1mes the same class 

organ1ses/reorgan1ses 1tself when teachers change for the 

teach1ng of d1fferent subjects and 1t looks altogether a changed 

enV1ronment compared to the prev10us per1od. Here aga1n another 

1ssue ar1ses: 1S the classroom organ1sat1on effected due to the 

teacher varIable or for some other reasons? 

The theoretIcal baSIS of the conept of classroom cl1mate 

has been worked out by several socIal sC1ent1sts and 

educatIonIsts such as Kurt L1w1ng, Get~el. Thelen. Atk1nson. 

WeIner. Doyle. Some of these stud1es have been reported 1n the 

chapter on Related lIterature 1n thIS study. Some slgnlf1cant 

ones are quoted here to prOVIde a ph1losophlcal framework for the 

problem Identlf1ed for research InvestIgatIon. 

Getzel and Thelen descrIbe the follow1ng charater1st1cs of 

a classroom: 

1. a group that comes together for the purpose of learn1ng; 

2. a group where the partIcIpants are for the most part. 

randomly selected and requIred to be group members; and 

3. a group where formal leadersh1p 1S glven by law to one group 

members. 
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It was Getzel and Thelen's premise that understanding the 

relationships such settings requires an explicit 

conceptual frameworh. Getzel and Thelen's model of classroom 

groups has two Important dimenSions. The first dimenSion of 

model describes how within a classroom. there are IndiViduals 

With certain personalities and needs. ThiS psychological 

perspective has been labelled as the personal dlmens10ns of 

classroom 11fe. From th1S perspect1ve, behav10ur 1S determ1ned 

as a result of 1ndlvldual needs. mot1ves. attltudes and regardle 

of lnstltut10nal role. The second d1mens1on of the model 

descrlbes how classrooms eXlst w1thln the school and how certa1n 

roles and expectatlons develop w1th1n that sett1ng to fulfIl the 

goals of the system. It 1S the lnteractlon of both the soclal 

and personal d1mens1ons that determIne behav10ur w1th1n a 

classroom sett1ng and shapes a part1cular classroom's cl1mate. 

Walter Doyle( 1979.1980.1986) has stud1ed and descr1bed the 

nature of classroom groups. Hls perspect1ve 1S that classroom 

settlng has propertles that shape behavlour 

regardless of how students are organ1sed for learn1ng or what 
• 

approach a part1cular teacher 1S uS1ng. 
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R1chard Schumuh and patr1c1a Schumuc~ (1975) developed a 

i1fferent framework for 10o~lng at classrooms. Classroom 

cl1mate 1S an 1mportant concept 1n the Schumuck's framewor~ Just 

as 1t was for getzels and Thelen. The Schmuc~s un1que 

contrlbut1on, 1S the way to def1ne cl1mate as the 1nterpersonal 

and group processes as 1mportant factors contr1but1ng to pos1t1ve 

cl1mate. Schumuc~s deflnes a poslt1ve cllmate as follows: 

'A pos1tlve cl1mate 1S one 1n whlch the students expect one 

another to do thelr lntellectual best and to support one another; 

~here the students share hlgh amounts of potent1al 1nfluenced 

both w1th one another and w1th the teacher; 1n Wh1Ch h1gh levels 

of attract10n eX1st for the group as a whole and between 

classmates; where norms are support1ve for gett1ng academ1c work 

done, as well as for malc1m1z1ng 1nd1V1dual d1fferences; where 

commun1cat1on 1S open and featured by d1alogue; and where the 

processes of work1ng and develop1ng together as a group are 

cons1dered relevant 1n thenlse]ves for study (p.24). 

~ / Researchers have been 1nterested for a long t1me 1n how 

classroom env1ronments 1nfluencce stUdents' learn1ng. Stud1es by 

_eWln, LIPPitt and White prOVide eVidence of what teachers do to 

1nfluence the1r students. Influence 1n classroom. however. does 

not always flow Just from one other but can even 1nfluence the 

behav10ur of the teachers. One 1nterest1ng area of 1nqulry 1n 

reasearch on classroom cl1mate could be: how the students' 

percept10ns on peers groups, through both formal and lnformal 

1nteract1ons, affects att1tudes and ach1evements. 



II 5 II 

In the ser1es of earl1er researches, the present study 1S 

conce1ved as an attempt to study students' percept10n of the1r 

own classroom cl1mate. To understand the poss1ble 

d1fferent1at1on 1n percept1ons, students have been categor1sed 

1n ach1evement levels drawn from both rural and urban sett1ngs. 

The follow1ng 1S a synopt1c presentat10n of the t1ttle, 

obJect1ve, methodology and st1pulated for conduct1ng the study. 

1.1 TITLE OF THE STUDY 

"PUPILS PERCEPTIONS OF CLASSROOM LEARNING CLIMATE 

AND ITS RELATIONSHIP WITH THEIR ACHIEVEMENT LEVELS; A 

STUDY' • . 

1.2 OBJECTIVES OF THE STUDY 

The follow1ng are the obJect1ves of the study: 

a) To study op1n1ons of H1gh and Low ach1evers on the 

attr1butes of classroom cl1mate. 

b) To study the relatlonsh1p between H1gh and Low ach1evers' 

rea d 1 n e s s for I ear n 1 n .,;) a Tl d c I ass roo m I e a to n 1 n g c 1 1 ma t e • 

c) To study the op1n1on of H1gh and Low ach1evers about theIr 

subject teachers' contr1but1on 1n shap1ng classroom cl1mate. 

1.3 HYPOTHESIS OF THE STUD, 

The follow1ng Null hypothes1s was proposed. 

Ho= There 1S no d1fference between percept10n of H1gh and 

Low ach1evers on the var10US d1menS1ons of 

cl1mate. 

classroom 



II 6 II 

1.4 DEFINITION OF TERMS USED 

Classroom ClImate: The sum total of all the physIcal. 

socIal, emotional, and mental factors that contrIbute to the 

total teachIng - learning SItuatIon to a group of students 

of the same grade. 

ClImate: External Aspect: EverythIng outSIde the organlsm 

WhICh stImulates and to which the organIsm responds 

conSCIously or unconsciously. 

Climate: Internal Aspects: All phys1cal cond1t1ons and 

processes, emot1ons and mental processes that 1nfluence the 

organ1sm and mod1fy response to external stlmul1. 

Learn1ng: Change 1n response or behav10ur <such as 

Innovat1on. ellmlnatlon or modIf1catlon of responses. 

Involv1ng some degree of permanence). caused party or wholly 

by exper1ence. It Includes behav10ural changes 1n the 

cognltlve and affect1ve spheres. 

Percept1on: Ins1ght and understandIng about some SItuatIon. 

object. person. event. 

Ach1evement: Scores obta1ned 1n 1nternal and external 

examlnatlon by students. 

1.5 STATISTICAL TECHNIGUES USED 

The data analys1s has been done by uS1ng the 

statIst1cal methods of chI-square Slnce the data collected 

~ 
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under the present ser1es lS d1scont1nuous 1.e. non- 

parametr1c Spearman's coeff1c1ent of co-rrelat1on based on 

Ran~ D1fference method has also been appl1ed. 

The values of chl-square and rho have been lnterpreted 

by drawlng compar1sons from the glven 1n stat1st1cal tables. 

1.6 CONCLUSION OF THE STUDY 

(A) Tools-I Perta1ns to puplls perceptlons on thelr llklng for 

classroom cllmate. 

The follow1ng 1nference are Wh1Ch can be cons1dered as 

the rout1ne Ilfe of a classroom soc1al group. More aspects 

are such where the calculated value of ch1-square was found 

not slgn1f1cant. 

H1qh and Low ach1evers have the gill.§. perceptlon of classroom 

cllmate ill reqard Q.f. larqe number Q.f. aspects. 

1. Rout1ne 11fe of pup1Is 1n classroom w1th teacher. 

2. Hard work1ng of pup1Is now-a-days on what lS be1ng taught 1n 

the class. 

3. Number of pup1ls follow1ng the techer's suggest1ons. 

4. About hardwor~lng of pup1Is on school work compare to other 

student 1n the rlass. 
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Hlqh and Low achlevers have dIfferent perceptIon 

classroom clunate ill reqard 1.Q. the folloWlnq aspects. 

1. See~lng teacher's apprec1at1on about wor~ 1n the class. 

2. Havlng a ch01ce between 1nterest1ng a rout1ne th1ngs 1n the 

class. 

3. Mana.;)ln.;) c l a s swo r I r n the class. 

4. The degree of pleasantness 1n classroom clImate. 

5. Teachers explaln1ng the causes of awardIng part1cular 

grades to pup1ls w1th a new to 1mprovlng learn1ng level thl 

grade on homewor~. 

HIqh and Low ach1evers have d1fferent perceptIon .Q..! 
classroom clunate (upto 951.) reqardInq to the followlnq aspects. 

1. Anx1ety/nervousness 1n classroom. 

2. Teacher's pos1t1on as dec1s1on maher. 

3. Grad1ng pupIls 1n groups. 

(C) ConclUS1ons drawn from tool III. 

1. Teachers prob1ng quest10ns 1n the class. 

2. Teachers expla1ng to pup1ls how to looh up to answer1ng 

quest1on. 

3. Teachers cons1derat1on for every students w1th a sense 0 

equal1ty. 
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Teachers developIng frIendlIness among all students. 

Teachers helpIng pupIls to learn by themselves. 


