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CHAPTER -1
INTRODUCTION

1.0.0 INTRODUCTION
Knowledge 1s power Educating people 1s to empower them Empowerment
1s an indicator of development and education 1s required for all. Knowledge
of the society and culture 1s essential to interact with others and also to bring
changes n social structure and culture Education begins at home and
continues 1n vanious places and school 1s the important place, where child
takes part i the learming- process Teaching -learning process mn school
education was m tradittonal methods and teacher centered Here teacher
seems (o be active and the students are passive learners Thus learning 1s not
interesting, students” partcipation s less The guahity ot education has
become the need to be improved at present 11 middle school level Therefore
educators, admimsters, planners thought of making school education
interesting and child centered and quality of education to be mantamed so
constructive approaches are being searched. And Active Learning Method 18
one of the constructive approaches which would make the learners mnitiative
towards quality school education United Nation Educational Social Cultural
Orgamization’s taskforce report on the challenges before 217 century
learners, that focuses on ‘Learning to Leam’, ‘Learning to Do’, *Learning to
Live together’, and ‘Learming to Be'serves as a guidehine concerning the

aims of language teaching

Active learning 18, generally, defined as any instructional method that

engages students i the learnmng process In short, active learning requires



students to do meaningful learning activities and think about what they are
domng. While this definition could include tradiional activities such as
homework, 1n practice active learming refers to activities that are introduced
into the classroom. The core elements of active learning are student activity
and engagement 1n the learning process Active learming is a method for
academic text based learning, which 1s butlt on the abilities that every child
has got In primary classes children have attain the basic skills of a language
The scope of ALM 1s empowerment of the learner in such a way that he/ she
1s confident and able to function in many contexts And 1t 1s for the middle
school children. In this method teacher’s role 1s as a facilitator and the
learner 1s mnvolved n all the activities of teaching —learning and 1t becomes
meaning-making process ALM process 15 considered to be suitable tor
learning i1 many situations There 15 a need to be aware of the strategies
which promote active learning and actual learming will take place The
Indian educattonmist Gippu Bhar also had promoted the learning based on
activity that leads the natural learning It 1s an imtiative step toward child-
centered learning, where students learn concepts from working with
materials.

Sarva Siksha Abhivan had begun with the collaboration of Government of
India and state governments to minhate elementary education and education
for the children of the age group 6 to 14 It was launched 1 2001-2002 This
comprehensive programme aims to provide useful and relevant education to
all children. It 1s characterized by decentralized, context specific planning
and a process based, tume bound implementation strategy for improving
quality of education The Amendment Act 86 of the Indian Constitution
talks about making elementary education a fundamental right of every child
The Right to Free and Compulsory Education Act, 2009 fulfills the present

need of education to all children who belongs to the age group from six to



fourteen years. The State fully shares and endorses the vision as stated n
The Right of Children to Free and Compulsory Education Act,2009 which
under 29(2e) provides that the academic authorty, while layving down the
curriculum and evaluation procedure shall take into consideration learning
through activities, discovery and exploration in a child friendly and child-
centered manner This will be brought nto practices through methodologies
like Activity Based learmmmg at the Primary Level and Active Learning
Methodology at the Upper Primary Level. Active Learning processes have
been accepted for immprovement of classroom practices and processes.
Activity Based Learning and Active Learning Method have been taken up 1n
the State for this very purpose. Language 1s the gift for human beings that
has provided a platform for learning various aspects.

HISTORY OF LANGUAGE

Ever since man first mused his own nature, it has been the gift of language
that surprised hun most Language only differ human beings from ammals
Arnstotle says, “Human being 1s the social amymal 7 Languages have made
human being for understanding each other and communicate Neil Postiman
writes, “Language 1s that it 1s noises that stand for things or 1deas It is the
symbolic noises 7 When we hear any noise symbols are made by us 1 our
own way. These noises would not mean very much to us, though we were
sure that we understood what each noise stands for. Language 1s not only
symbolic noises, but 1t 1s symbolic noises arranged in a particular way
Language has two kinds of symbols: the noises that stand for things 1e.
vocabulary and the noises that tell us how the vocabulary words related to
each other. The second group of noises 18 known as the grammar of a
language. It is a way of signaling. Grammatical signals are used to inform us
of such matter as who did what to whom and when 1t was done. In

‘Discovering Your Language' Ned mentions “All earth people speak a
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language. A language is noises. These noises are of various kinds which
earth people usually make by doing things with their throats, tongues, lips,
and teeth. Earth babies learn a language by listeming to the noises that their
parents make, observing the things to which the noises refer, and imitating
these noises. It 1s a very clear procedure. Each noise stands for something
a particular language.”

English 1s a particular language. It has its own symbolic noises and its own
grammatical code. The Enghsh language began about fifteen hundred years
ago 1n the 1sland of Britain which was then a province of the Roman Empire
invaded by three tribes- the Angles, the Saxons, and the Jutes. They came
from Germany The language that was spoken on that tiny 1sland was called
Celtic Germanic tribes slowly drove out the Celts, some of whom fled to
Ireland, Wales, and Scotland The Celts who remained m Britamm were
forced to learn the language of their conquerors This early stage of Enghish
ts usually referred to as “Anglo-Saxons began to have troubles of their own
It was a time a Danish king actually ruled Britain English language was a
blend of mostly German, a httle Celtic, some Latin and some Danish
Geoftery Chaucer an Enghish poet, who lived 1n the late fourteenth century,
15 the father of modern English language

ENGLISH LANGUAGE IN THE WORLD

English 1s an mternational language, the most widespread in the world,
second only to Mandarin Chinese in the number who speak 1t After Chinese
and English follow Hindi, Russian, Spanish,German, Japanese, French,
Malayalam, Bengali, Arabic, Portuguese and Itahan n that order. English 1s
spoken as first language m England,USA ,Canada, New Zealand and
Australia also by some people of European stock in parts of Africa. It 1s
natural that these speakers should introduce variations in it, and we look at

these. For the moment let us look at what they have in commoun. English
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belong to the Indo-European family of world languages. Geoffery Chaucer
(1340-1400) 1s not only the father of English poetry but also the father of
modern English language He passed through three periods of his carcer- the
Irench, the Itahan and the English of which the last one is the most
important and original. The English peniod is from 1384 to 1390, which 1s
known as the English period of Chaucer's poetic career There was no
language like English 1n the hiterary stage of England. French and Latin were
the languages of the court and of the elite There were four popular dialects:
The Northern, the Southern, the East Midland and the Westland dialects
Each of them had its own literature and each was tying for its supremacy
Chaucer adopted the London dialect that 15 called “The Kings Enghsh™
Here Chaucer’s choice shows his intellect and forestghtedness He could
write naturally m 1t and having command being a nanve of London He
remolded English words and adopted words from French language He
converted a local dialect into a national language by his extensive continual
endeavors Thus he without doubt deserves for the title of “Father of
English ™ Wilkinson Andrew (1971) acknowledges human language
“Language 1s purely human and non-instinctive method of communicating
ideas, emotions, and desires by means of a system of voluntarily produced
symbols.” English 1s itroduced by the British colonial empire mn 1ts colonies
all over the world to make administration easy 1t was spoken by the British
citizens who had mugrated to other parts of the world English medium
schools were set up in the ceolonies and those who studied found better
opportunities Slowly people started using this language in their day today’s
hife Now 1t has become a “window on the world” and 1s needed for social

transformation and modernization.



1.3.0. TEACHING METHODS OF ENGLISH

1.4.0

The teaching of English language 1s in the twentieth century characterized
by number of methods. New teachers very often ask the experts to tell them
which method is the best and it depends on his or her bias. Over the years
various methods have been 1n practice and considered that each one has its
strength and weaknesses. Tom Mc (1981) has quoted, “The method concept
in teaching the notion of a systematic set of teaching practices based on a
particular theory of language and language learning 1s a powerful one, and
the quest for better methods was a preoccupation of many teachers and
applied Linguists throughout the twentieth century.” In our country we have
been learning to hive on the received knowledge and imported theories and
methods as the direct method, communicative language teaching, but the
Indian educationists have started evolving methods based on experiences
Jiddu Krishnamurthy foundation has introduced ~Active Learning Methods”
which s similar to “Activity Based Learning”  Methods of teaching English
used as second language during the last few decades show that a vanety of
methods have been developed to meet the challenges and needs of English
language teaching. In search of effective ways to do so various methods are
used 1re. grammar translation method, the direct method, audio-lingual
method, communication method and many others Still teacher in the
classroom 1nvariably uses his own skill and expertise to make the teaching
effective.

TEACHING ENGLISH IN INDIA

The British had introduced English in India during thewr rule. Lord Macaulay
m 1835 had given a clear blueprint for Enghish education

We must at present do our best to form a class who may be interpreters
between us and the millions whom we govern; a class of persons, Indian n

blood and colour, but English 1n taste, in opimons in morals and mteilect, to



that class we may leave it to refine the vernacular dialects with country, to
enrich those dialects with terms of science borrowed from the Western
nomenclature, and to render them by degrees fit vehicles for conveying
knowledge to the great mass of the population.

This education was intended to produce clerks and English educated
bureaucrats with a colomal mindset In independence India, there has been
no clarity regarding the goals of educational planning and Enghish teachmmg
Education has been placed on the concurrent list 1n Indian constitution
making the responsible of both the Central and the State governments India
1s a multicultural and multihngual country having 22 ofticially recognized
languages There was a strong need to have a hnk language English 1s the
perfect language that plays the role of being the link language Now Enghlish
has become a “hngua franca’ The Umversity Education Commussion (1950)
recommended that, “Enghish should continue to be studied in high schools
and umversities 1 order to that we may keep m touch with the hiving stream
of ever growing knowledge in the world ™ In this 217 century Enghish
language has a vital role due to science information technology, language
and hterature also education Indian students are gomng abroad for their
higher studies. English 1s an International language which 1s expected from
cach who receive higher education and Kothari Commussion (1966)
suggests, “In fact Enghsh as an important ‘library language’ would play a
vital role in higher education No student should be considered as quahitied
for a degree unless he has acquired a reasonable proficiency in Enghsh”
Now, Indian education system has implemented Kothart Commussion’s three
language formula that was recommended by the conference of Chief-
Ministers held in 1961. Knowledge of three languages should be unparted to

the students Their mother tongue as the first language n the states used
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from birth onwards. English 1s taught as second language as well as first
language in India. Every state has included English in the curriculum
ACTIVE LEARNING METHOD

Active Learning method 18 not a one way learning process/method but a
participatory method where learning time and space extends, also engages
all the learners to construct the new knowledge and Prince (2004) observes,
“Active learning 1s generally defined as any mstructional method that
engages students n the learning process In short, active learning requires
students to do meanmgtul learning activities and think about what they are
doing While this definition could mclude traditional activities such as
homework, i practice active fearning refers to activities that are introduced
into the classroom. The core elements of active tearning are student activity
and engagement 1n the learming process Active learning 1s often contrasted
to the tradiional method (lecture) where students passively receive
imformation from the mnstructor ™

THE TEACHER AS FACILITATOR

In the ALM classroom environment the role of a teacher 1s often that of a
facihitator, supporting all the learners as they learn and develop skills
Students” participation and mvolvement 1 their learning 15 essential
Sometimes 1t 1s appropriate for the facilitator to take on a particular role m
an attempt to enhance the learning within the class challenging thewr thinking
i a new way. Now there 18 a shift from a teacher-centered model to a
learner-centered method for teachmg-learning Also 1t s a shift from
product-driven learning to process-driven. These changes encourage
teachers to reflect not only on the key principles of learning and teaching but
also on their role in the process. Swam (2010) has written:

It 18 now more widely accepted that a teacher’s mam role 1s to facilitate

learning rather than to be a source of all knowledge, so smart teaching 1s no



1.7.0

1.8.0

9

longer about helping students to accumulate knowledge that is passed on to
them by the teacher. It 1s about helping students to make sense of new
information, to integrate new information with their exisung ideas and to
apply their new understanding in meaningful ways. If teachers want quahty
learning to occur mn thewr classroom, they must deliberately teach in ways
that will enable and courage, students to engage n the mntellectual activities
that promote quality learning And ALM 1s an novative method for
teaching Enghsh.

LEARNER IN THE ALM CLASSROOM

Learner centeredness has been nfluential concept in language pedagogy
Here the learner gets the opportunity to participate i each and every activity
bemng held in ALM classroom  Students actively participate n reading,
writing, speaking (discussing) making individual nmund-map i the note-
book A group mind-map 1s constructed followed by sharing individual
mind-map and discussion m group Certain skitls are developed as managing
information, self-management, thinking, and being creatne What s nund-
map” Northern Ireland Curriculum (2007} has detfined, “just like the bramn
stores information by connecting tree-like branches, learnming 1s most
effective when connections are made and then structured Mind Maps reflect
this and are useful as planning and revision tools They appeal to different
learning styles such as visual and kin aesthetic and encourage pupils to think
about connections 1n their learning content. They oblige pupils to use both
sides of the bramn.”(48)This 1s a good way to develop discussion on issues
This activity encourages students to think about different scenarios Also
they present the mind-maps one each from each group

RATIONALE OF THE STUDY

Education planners, admimsters and parents expect their children to be a

good learner and 1t’s the need of the nation They should be acknowledged
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with all type of knowledge what the textbooks contain and want to give
them. Quality education 15 very important for all and the Government of
Madhya Pradesh has recently implemented Active Learning Method in some
of the blocks 1n all the districts as an experimental 1s developed by The
School of Krishnamurti Foundation of India, Chennai. The Sarva Siksha
Abhiyan team of Tamul Nadu govt wvisited The School of Krishnamurti
Foundation of India i April 2007 and understood the concept of ALM The
govt. of Tarmil Nadu mvited KFI to conduct a 11 days workshops for Block
Resource Teacher Educator m the month of May 2007 These workshops
were conducted by The School of KFI introduced to the trainers “Active
tearning Methodologies™ 1n the Middle School They saw possibility of
mtroducing this approach n the Upper Primary Schools Universal
achievement 1s a major goal of all guality mterventions to bring a change
within the class room transaction and management also to ensure that every
child attains a saustactory level of achievement Improving the Quahty and
etfictency at the school and classroom level 1s a major thrust area since the
SSA categorically highlights the need to provide education of a “satistactory
quality” 1n achieving the goal of UEE. The ultimate goal of all qualty
directed interventions 1s to make the classroom teaching learning processes
effective so that every child attains satisfactory level of achievement
STATEMENT OF THE PROBLEM

The problem of the present study was worded as foliows

“Effectiveness of Active Learning Method for Teaching English to Class
VI Students of M. P”

1.10.0 OBJECTIVES OF THE STUDY

I. To study the effectiveness of ALM n terms of achicvement m English of

students of class Viil,



2.

3.

3

To compare the achievement of students in English taught through ALM
and students taught through traditional Method by taking their class V11
achievement scores in English as covanate.

To study the effect of treatment, gender and thewr mteraction on students
‘achievement 11 English by taking their class VI achievement scores n
English as covanate.

To study the eftect of treatment, intelhgence and thewr mteraction on
students’ achievement in English by taking ther class VII achievement

scores 1n English as covanate,

1.11.0 HYPOTHESES

1

I~

(ad

There 1s no significant difference in achievement m English of students
taught through ALM and thewr counterparts taught through the
Traditional Method, when thewr ¢lass VI achievement scores m Enghish
are taken as covariate

There s significant eftect of treatment on students” achievement n
Enghish. when their class VII achievement scores m English are taken as

covariate

. There 1s no sigmficant effect of gender on students’ achievement in

Enghsh, when their class VI achievement scores in English are taken as
covariate

There 1s no significant interaction of treatment and gender on students’
achievement i Englhish, when thewr class VII achievement scores in

English are taken as covanate

. There 1s significant etfect of treatment on students’ achievement

English, when their class VII achievement scores in English are taken as

covariate
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6. There is no significant effect of intelligence on students’ achievement in
English, when therr class VII achievement scores in English are taken as
covariate.

7. There 1s no significant interaction of treatment and intelligence on
students’ achievement in English, when their class Vil achievement
scores m Enghsh are taken as covariate.

1.12.0 DELIMITATIONS OF THE STUDY

The study was conducted under the following constraints.

1. Only, 10 days treatment was provided to both the groups

2. The school was selected only from Jabalpur district

3. Only, the components of ALM were used for developing the lessons for
experimental group

4. The control group students were taught through the Traditional method of

teaching, 1 ¢ . Lecture method
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CHAPTER - 11
REVIEW OF RELATED LITERATURE

INTRODUCTION

Introduction, rationale of the study, objectives, hypotheses along with the
delimitations of the study are presented in the chapter-1 In this chapter, the
researches related to the different varables of the presented study are
presented under different captions below

Without much information of available literature, searching and locating
good literature on the proposal research topic becomes a challenging This
chapter mtroduces reviewing the hterature so that useful resources can be
located and write them nto the hterature review section ol a research It s
essenbially o prebimmary task when research study s undertaken to go
through the existing hterature i order to acquamt selt with the available
body of knowledge m the area of mterest It helps to bring clanty and focus
the research problem, mmprove the methodology and broaden knowledge
base in research arca Ranyit Kumar {1999) writes, “The literature review can
play an extremely important role in shaping your research problem because
the process of reviewing the literature helps you to understand the subject
area better and thus helps vou to conceptualize your research problem
clearly and precisely. It also helps to understand the relattonship between

your research problem and the body of knowledge n the area 7(26)

MEANING OF LITERATURE REVIEW

A hterature review 1s a written summary of journal articles, books, and other
documents that describes the past and current state of information on the
topic of research study It 1s also organizes the hterature into subtopics, and

documents the need for a proposed study In the most nigorous form ot
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research educators base this review mainly on research reported m the
journal articles A good review however, mught also contamn other
information drawn from conference papers, books, and government
documents. In composing a literature review, articles can be cited that are
both qualitative and quantitative studies. Regardless of the sources of
information, all researchers conduct a lhiterature review as a step in the
research process

IMPORTANCE OF LITERATURE REVIEW

There exist many reasons to conduct a hiterature review to document how the
research study adds the existing hiterature on a topic A study will not add to
hterature 1f 1t duplicates research already available It s conducted a
literature review to convince what the literature on the topic 15 known and
could be summanzed It also completes the hiterature review to provide
evidence that educators need the study This ginves the base need on learnmg
new ideas. sharing the latest findings with others or wdentifving practices that
might improve learning in the classroom Conducting a literature review also
builds research skilis of using the library and being an wmvestigator, who
tollows leads in the literature, all useful experiences to have as a researcher
Reading the hterature also helps us to learn how other educators compose
their research studies and help to find useful examples and models in the
hiterature tor our research. The researchers develop skills in locating needed
matertals by conducting a hterature search using computer databases
Literature review serves purposes as, it justifies the importance of the
research problem and 1t provides a rationale for the purpose of the study and
research questions. The reviews serve the purposes of providing a need for
the study and demonstrate that other studies have not addressed the same
topic exactly the same way. It also indicates that the researcher s

knowledgeable about studies related to a topic
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2.3.0 REVIEWS OF RELATED LITERATURE
Ranjanie (2012) studied the teaching strategy of Active Leaming
Methodology which has been recently ntroduced in schools Method of
teaching and learming has great mfluence n the educational process. Thus
the title of the problem 1s to study the Attitude of Middle School teachers

towards Active Learning Methodology

Sahu (2012) studied the Active Learning Methodology n school education.
It was first adopted 1in Tanul Nadu states of India Than 1t spread to another
states School education department of Madhya Pradesh 1s allowing this
methodology in selected blocks as an experniment First in Raisen District it
was introduced 1n Udapura and Sanchi block's school Than it allowed to
another blocks of the districts Active learning methodology s known as

A LM mshort AT M s ditferent to other traditional methodologies

Bonwell and Eison students must do more than just histen Thev must read,
write, discuss and solve problems They must engage mn higher-order
thinking tasks The tasks are analysis, synthesis and evaluation Students like
strategies promoting active learning than traditional lecture method In
active learning, the students are doing something including discovering,
processing and applying information Many teaching strategies can be
employed to actively engage students 1n the learning process The activities
in ALM improve skills in critical thinking, increase motivation and retention
and nterpersonal skills Active learning mvolves students directly and
actively in the learning process. Instead of simply receiving mformation
verbally and visually, the students are receiving and participating and doing.
Active learning methodologies require that the student must find

opportunities to meaningtully talk, histen, write and read



16

J.'T. Madhvan was of the view that Active learning methodology is also a
form of activity based learning. It makes all learners to participate in
learning. In this method the students involve in reading, writing, speaking,
drawing, sharing, expressing the skills and questioning individually and n
groups. Active learning involves students in doing things and thinking about

what they are doing.

Mayer (2004) emphasized that the learners should be cognitively active.
Active Learning 1s a term used to 1dentify teaching methods that are required
tor the students to be actively engaged in the Learning Process Some
Cognitive research has shown that a significant number of individuals have
fearning styles best than lecturing. Development and Implementation of
techmiques requires that teacher becomes knowledgeable about active
learmng strategies and this may be an alternative approach ot mstruction
beng followed in the schools of Tamil Nadu Numcrous Evaluation studies
have been undertaken in the United States to examme the advantages of
active ~learning 1 appropriately adapted ctasses This approach emphasizes
active learning by students n large classes of fifty or more students
Students 1n the classes were made to sit in the form of circle, consisting of
nine students and every three students form a group A significant proportion
of lesson 1s distributed to every group to do activities, such as problem
solving, simulation, laboratory mvestigations, researching the websites to
practice and acquire skills A wide range of evidence has been supported in
the concept of active learnmg students achieve higher conceptual
understanding compared to other students who studied the same courses i

the traditional learning approach

According to Doris & Belcher ( 2005) Active learning refers to techniques

where students do more activities than hstening to a lecture Students are
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doing something including discovering, processing, and applymng

information. Active learming "derives from two basic assumptions:

¢ [earming by nature 1s an active endeavour and

e The people learn in different ways” - (Meyers and Jones, 1993)

Today, the educators feel that the traditional method of teaching 1s not
sufficient. Because the traditional method has positioned the students as
passive receptors in which teachers deposit concepts and information and
emphasize rote memory for the students This method of mnstruction or

teaching is not sufficient to develop the required skills

Meyers & Jones(1993) stated that, Active learning methodologies require
that the student must find opportunities to meaningfully talk and hsten,
write, read, and retflect on the content, Ideas, 1ssues, and concerns of an
academic subject

Bonwell and Eison (1991) state that some merits of active learning are

« Students are involved in more than histening,

« Less emphas:s 1s placed on transmitting information and

» Greater emphasis on developing students' skills,

+ Students are mvolved in higher-order thinking (analysis, synthests,
evaluation),

« Students are engaged in activities {e g, reading discussing, wniting), and

+ Greater emphasis 1s placed on students’ exploration of their own attitudes
and values.

“Active learning shifts the focus from the teacher to the student and from
delivery of subject content by teacher to active engagement with the material
by the student Through appropnate inputs from the teacher, students learn

and practice how to apprehend knowledge and use them meanmgfully ”



2.4.0

18

Bonwell and Eison (1991), states that active lcarning strategies are
comparable to lectures for achieving content mastery, but superior to

lectures for developing thinking and writing skills,

According to another study by Armstrong (1983), students who receive a

formal education learn better when they are actively engaged 1n the learning

process as opposed to those who do not partake 1n the learning process. In
addition to that, Armstrong provided some examples of active tasks as
writing papers, problem-based projects, and expenential exercises (e.g., role-

playing)

CONCLUSION OF THE REVIEW

Reviewing the literature 1s a continuous process It begins before a research
problem s finalized and continues until the report 1s finalized or finished
There 15 a paradox n hterature review unless you have tormulated a research
problem The literature review brings clarty and focus to your research
problem, mmproves your methodology, and broadens vour knowledge base
Reviewing the literature involves a numbers ot steps searching for existing
literature 1n the arca of study, reviewing the selected literature , using it to
develop a theoretical framework from which study emerges, and to develop
a conceptual framework which will become the basis of investigation. The
main sources for identifymng hterature are books, journals, and internet.
There are several sources which can provide information about locating

relevant journals.
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CHAPTER - 111
METHODOLOGY

3.0.0 INTRODUCTION
Methodology in research 1s a way to solve the research problem
systematically It niates how the research study 1s undertaken
systematically or scientifically It 1s necessary tor the researcher to know
research methods, tools and techniques A researcher takes certam steps to
study the research problem along with logic behind 1t. Also a researcher
must understand the assumptions which underlie vanous techmques to know
the criteria by which decision could be taken, what techniques and procedure
will be apphicable to certain problems Thus the researcher designs the

methodology tor the research problem undertaken Ramadass has written

Research methodology has many dimensions and research methods do

constitute a part of the rescarch methodology  The scope of research
methodology 1s wider than that ot rescarch methods Thus, when we talk of
research methods, but also consider the logic behind the methods we use 1n
the context of our research study, and explain why we are not using others so
that research results are capable of being evaluated either by us or by others
Why a research study has been undertaken, how the research problem has
been defined, in what way and why the hypothesis has been formulated,
what data have been collected and what particular method has been adopted,
why a particular techmque of analyzing data has been used and a host of
stmilar other questions are usually answered when we talk of research

methodology concerning a research problem or study.
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In the previous two chapters, introduction, rationale of the study, objectives,
hypotheses, delimitations, and the review of related literatures of the present
study are presented The methodology, sample, research design, tools,
procedure of data collection, and the statistical techniques employed for the
analysis of the data are presented in this chapter under separate headings,
below.

Method

Expenimental Method was employed for the present study

Design

Post-test control group was employed for the study

3.1.2 Sample

3.3.0

A sample 1s a small proportion of a population selected for observation and
analysis It 15 a collection consisting ot a part of the objects or individuals of
population which s representing the populaton By observing the
characteristics of the population trom which it 1s drawn

Random samphing techmique was employed for the present mnvestigation
Two schools from Jabalpur city were selected, randomly One was
designated as Experimental group and another was designated as control
group. Experimental group was taught Enghsh through the Active Leaming
Method and the Control group was taught Enghsh through traditional
method

Variables

Vanables are the conditions or characteristics that the experimenter
manipulates, controls or observes Varable 1s something that varies

The Independent Variables

The independent variables are the conditions or characteristics that the
experimenter manipulates or controls in his or her attempt to ascertan therwr

relationship to observed phenomena. The independent variables in the
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present study are the two different methods of mnstructions of English 1. e.

Active Learming Method and Traditional Method. The Experimental group

was taught by Active Learning Method and the Control group was taught by

Traditional Method.

The Dependent Variables

The dependent variables are the condition or charactenistics that appear or

change as the experimenter mtroduces, removes or changes independent

variables The dependent variable in the present study was Achievement in

English.

Covariate

The covanate i the present study were the previous years (Class-VI)

achievement scores of English and intelligence.

Tools and Technique

Selecting or constructing appropriate tools for the study 1s an mmportant

aspect of any research work In the present research study researcher used

two tools one was self-constructed and the other one was standardized tool

as follows.

I Achievement test m English (developed by the investigator.)

2 Intelligence test (Verbal Intelligence Test by Ojha& Ray Chaudhary,
1971)
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Table — 3.2: Distribution of Marks for Achievement Test in English

Sr.No. | Type of questions No. of questions Marks | Time
I Objective 05 03 60
2 Fill in the blanks 05 05 Min.
3 Match the words with |05 18]
meaning
4 True or false 05 05
5 (lassity the sound of words | 05 05
and write
6 Form the ‘verb’ from noun | 05 05
words
7 Write the antonyms 05 05
8 Find the ‘spelling error’ 10 05
9 Answer the questions 05 10
Total 50
3.5.0 Procedure of Data Collection

3.6.0

5 lessons each were taught to both the groups through the respectinve
methods mentioned above Thus, 15 days treatment was given to both the
groups The group taught through the Active Learming Method (ALM) was
designated as Experimental Group and the group taught through the
Traditional Method (Lecture Method) was designated as the Control group
During the treatment, Verbal Intelligence Test of Ojha and Ray Chaudhury
(1971) was admuustered to both the groups From the school register, the
individual students”™ class VII achievement scores were collected  The
researcher, himself taught to the Experimental group and the teacher
English serving in the school taught to the Control group. After the treatment
of 15 days, an achievement test developed by the mvestigator was
admunistered to both the groups. These tests were scored properly.

Statistical Techniques used for the analysis of data
For analyzing the collected data Mean, SD, CV, percentile, and ANCOVA

were used.
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CHAPTER -1V

ANALYSIS AND INTERPRETATIONS OF DATA

4.0.0 INTRODUCTION

4.1.0

The collected data has to be processed and analyzed i accordance with the outhine laid
down for the purpose at the time of developing the research plan This 1s essential for
research study ensuring that we have all relevant data Technically speaking. processing
unphies editing, coding, classification and tabulation of collected data so that they are
amenable to analysis The term analysis refers to the computation of ceitain measwmes
along with searching for patterns of relationship that exist among data-group After
collecung and analyzing the data the researcher has to accomplish the task of diawing
mferences followed by report writing This has to be done very carefully, otherwise
mislcading concluston may be drawn and the whole purpose of domng research may get
vinated It s only through mterpretation that the researcher can expose relatons and

processes that undethe findigs

EFFECTIVENESS OF THE ACTIVE LEARNING METHOD IN TERMS OF
ACHIEVEMENT IN ENGLISH

The fist objective of the study was t© study the effectivencss of ALM m teims of
Achievement in English of student of class VIII An Achies ement Test was developed by
the mvestigator to measure the Achievement in Enghish ot student The test consisted of
mne items The total marks of the Achievement test in English were fifty, but for the
analysis purposes it was converted 10 100 marks. The test was adminsicied to both the
groups 1 ¢ Expenmental and Conttol group, atter the completion of the teaching fifteen
lessons  The duration of the test was one how For the purposc of studymg the
effectiveness of ALM m terms of the Achievement in Enghsh, the scores of the
Experimental group was taken mnto consideration The scores were analyzed with the help

of the Percentiles, Mean. Standard Deviation and the Co-efficient of vaniation



24

Table - 4.1: Mean,Standard Deviation and the Co-efficient of Variation for

Achievement in English

Marks
N 30
Mean 65.67
Sb 1069
CV
Range 41
Percentiles
5 45 55
10 54 10
15 5565
20 56 00
25 56 00
30 5700
35 57 00
40 o4 40
43 66 90
50 o7 00
35 67 03
60 68 (0
65 08 30
76 70 04
75 7375
80 77 60
85 78 70
S0 80 00
95 84 35

The 1esults are presented i the table 4 1

CV of Acluevement of students taught through ALM weie 65 67%. 10 69 and

The table 4 1 indicates that the Mean, SD and

respectively The table reveals that 5% ol the students secured below 45 35 percent

marks, only 10% students secured below 54 10 percent marks, 20% students secured 36

ercent marks, 25% students” secured 56 percent marks, 50% students secured 67 percent
p p f

marks The table also mdicates that 75% students secured below 73 75 percent marks It

can also be seen from Table 4 1 that more than 77% marks were secured by the 25%

studentis Table 4 1 reveals that more than 84 marks are secured by 5% students

Generally, this kind of Achievement 1s not found 1n the students taught tiough the

Traditional method of teaching Theretore it can be concluded that the Active Learning
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Method was found to be effective 1n terms of Achievement in Enghsh The figure 4 |
represents the same.

Findings- Active Learning Method 15 effective m terms of students’ Achievement 1
English

Histogram

. Fen s e
R Dev =l PR
Ts

Freqguency

ENGLISHACH _POST

Fig. 4.1: Distribution of Marks of the Students Taught Through ALM

COMPARISON OF ACTIVE LEARNING METHOD WITH TRADITIONAL
METHOD IN TERMS OF ACHIEVEMENT IN ENGLISH

The second objectinve of the study was to compare the ALM and Tiadinonal Method of
teaching in terms of Achuevement m English of students of class VIIT Verbal lntethigence
Test of Ozha and Ray Chaudhaty ( 1971} was admuimstered to both the gioups durimg the
tcaching 1n order to measure their mtelligence. winch was taken as covanate As
indicated earlier, an Achievement Test was developed by the wvestigator to measume the
Achievement 1 English of student. The test consisted of nine items The total marks of
the Achievement test in English were fifly, but (o1 the analysis purposes it was comverted
to 100 maiks The test was administered to both the groups 1 ¢ Experimental and Contiol
group, after the completion of the teachung fifteen lessons The duration of the test was
one hour For the purpose of comparing ALM with Traditional Method of teaching. the
scotes of Achievement was taken mto consideraton. The scores were analyzed with the
help of ANCOVA

The table given below indicates that the F-value of 42 53 for the treatment, which
ts significant at 0 01 level with df equal to 1/58 It indicates that the treatment produced a

significant differential effect on the Achievement in Enghish of students taught thiough
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Table - 4.2: Summary of ANCOVA or Achievement in English

Sources of Variance | Df sS MSS F-Value
Among 1 3653.73 3653.73 | 42.53%*
Within 57 4896.71 85.91

**significant at 0.01 level

Table - 4.3: Mean and SD of the Boys and Girls of Experimental and Control Group
for Achievement in English

Treatment N Mean Sh
Experimental Group 30 67.00 103.69
Control Group 30 37.10 10.34

ALM In the other words, it can be said that there was a sigmificant effect of the
treatment on the students” in Achievement m Enghsh Therefore, the null hypothesis,
namely, “there 1s no significant difference in Achievement in English of students taught
through ALM and thew counterpaits taught thiough the Tradmonal Method when then

Intelligence scores are taken as covarate™ 15 1ejected

Table 4 3 mndscates that the mean scote ol studenis” i Achievement in English
taught thiough ALM 1s 67 and the mean score of students m Achievement m Enghsh
taught through Tradinonal Method 15 37 10 There v a wide difference between these
two Itieveals that the ALM group was benclited more than the Traditional group
Finding: ALM 1s better than the Traditional Method of Teaching 1n werms of students

Achievement 1n English, when then Intelhigence scores ate taken as covanate

EFFECT OF TREATMENT AND CGENDER
ON STUDENTS” ACHIEVEMENT IN ENGLISH

AND THEIR INTERACTION

The third objective of the mvestigation was 1o study the effect of Treatment and
Gender on students” Achievement in English Treatment had two levels, 1e, ALM and
Tradittonal Method of teaching Gender had two levels, boys and giils  As wdicated
earhier, an Achievement Test was developed by the investigator to measure the
Achievement in English of student For studying the effect of the Treatment the scores of
Achievement was taken mto consideration The scores were analyzed with the help of
2 X 2 Factorial Design ANCOVA of Unequal Cell Size The results are presented 1n
Table 4.4, below The effect of different independent variable and their interactions are

presented below under separate captions
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Table - 4.4; F-values for Effect and Interaction of Treatment and Gender
on Achievement in English

Sources of Variance | Df SSy.x MSSy.x F-Value
Treatment 1 3139.89 3139.891 35.59%*
Gender 1 23.55 23.55 .26
Treat X Gender 1 28.50 28.50 32
Error 55 4851.25 88.21

**significant at 0.01 level

Table -4.5: Mean and SD of the Boys and Girls of Experimental and
Control Group for Achievement in English

Treatment Experimental Group Control Group

Gender N Mean SD N Mean | SD

Boys 18 66.38 10.506 | 19 40.53 | 9.198

Girls 12 66.62 11397 |11 31.18 | 9.847

Total 30 67.00 10.694 |30 3710 | 10.340
B |

Effect of Freatment on Achievement

Table 44 reveals that the F-value tor Trcatment s 33 390 which s sigmticant at 0 (]
level with df cqual 1o 175353 I andiatos that the nestment produced o wignmificant
differential etfect on the students  acluevement in bnglish The student of ALM woup
was benefited more in companson o the Tiadional method Theretore, the null
hypothesis, namely, “There 15 no signficant effect of Treatment on  students’
Achievement in English, when then when thewr class VII achuevement scores in Enghish
are taken as covanate”, 1s rejected

Further, table 4 5 shows that the mean Achievement score (Enghish) of ALM group 15 67
where as the mean Achievement scoie (English) of Traditional Group 1s 37 10 This
demonstrates the better result of the ALM group than their counterpart Traditional Group

Finding: ALM produced a significant differential effect on the students”™ Achievement in
English

Effect of Gender on Achievement
The table 4 5 shows that the Fovalue 26 for Gender 1s not significant at 0 05 level with df
equal to 1/55 It mdicates that the Gender did not produce any significant differential

effect on students” Achievement in English It shows that the students” Achievement m
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English 1s independent of Gender Therefore, the null hypothesis, namely, “there 1s no
sigmficant effect of Gender in the Achievement m English, when therr Intelligence t
score are taken as covariate,” 15 not rejected It does sigmfy that the Achievement in
English 1s independent of the Gender

Finding: Gender did not produce and differential cffect on the Achievement m Enghish
Interaction of Treatment and Gender on Achievement

The above table 4 2 reveals that the F-value of 323 for Interaction of Treatment and
Gender on Achievement in English 1s not significant at 0 05 level with df equal to 1/43 Tt
shows that there was no mteractional effect of gender and treatinent on Achievement in
Enghsh. Therefore, the null hypothesis “There 1s no signmificant Interaction of Treatment
and Gender on Achievement m English Achievement, when their class VII achievement

scores 1in English are taken as covanate™ 1s not rejected

Estimated Marginal Means of ENGLISHACH_POST

Esumated Marginal Means

£ G

GENDER OF THE STUDENTS

Fig. 4.2: Interaction Effects of Treatment and Gender on Achievement in English

Findings: There was no significant Intetaction of Treatment and Gender on students’
Achievement in English

EFFECT OF TREATMENT AND INTELLIGENCE AND THEIR INTERACTION
ON STUDENTS” ACHIEVEMENT IN ENGLISH

The third objective of the mvestigation was to study the effect of Treatment and
intelligence on students” Achievement in English Treatment had two levels, 1e, ALM
and Traditional Method of teaching. Intelligence had three fevels, Extroversion,
Neuroticism and Ambivert But, for the analysis purposes of this objective study, only

two levels. 1e. Exgoversion and Newoticism wete tahen m 10 consideration As
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indicated earlier, an Achievement Test was developed by the mvestigator to measure the
Achievement 1n English of student. For studying the effect of the Treatment the scores of
Achievement was taken into consideration From the school register, the individual
students’ class VII achievement scores weie collected  The scores were analyzed with
the help of 2 X 2 Factoral Design ANCOVA of Unequal Cell Size. The results are
presented m Table 4 4, below The effect of different independent variables and their

mnteractions are presented below under separate captions.

Table ~ 4.6: F-values for Effect and Interaction of Treatment and Gender
on Achievement in English

Seurces of Variance Df SSv.x MSSy.x | F~-Value
Treatment 1 1515.89 1515.89 | 23.029*~
' Intelligence 1 76.837 76.837 1.17
Treat X Intellivence 1 1987 19.89 A132
Error 27 1777.26 63.8253

**significant at 0.01 level

Table -4.7: Mean and SD of the Extroversion and Neuroticism of
Experimental and Control Group for Achies ement in English

Treatment Experimental Group Control Group
Intelligence N Mean SD N Mean |SD
Extroversion 10 70.50 7.44 2 50.00 8.49
Neuroticism 3 58.33 5.13 17 31.47 8.63
Total 13 67.99 8.65 19 33.42 10.21
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Effect of Treatment on Achievement

The results and interpretations refated to the Treatment 1s presented in caption 4 3 |
Effect of Intelligence on Achievement

The table 4 5 shows that the F-value 1 17 for Intelligence 1s not significant at 0.05 level
with df equal to 1/27 It indicates that the Intelligence did not preduce any significant
differential effect on students” Aclievement in English It shows that the students
Achievement in English 1s mdependent of Intelhgence Therefore, the null hypothesis,
namely, “there 1s no sigmficant effect of Intelligence in the students *Achtevement m
English, when thewr class VII achievement scores in English are taken as covanate,” 1s
not rejected It does signify that the Achievement i Enghsh 1s independent of the

Intelligence

Finding: Inteihgence did not produce any sigmificant differential effect on the students”
Achiey ement English

Interaction of Treatment and Intefligence on Achies ement
The above tabic 42 eveals that the Fovalue of 032 tor Intetacuon of Ticatment and

Intelhgence on Achievement in English s not stgmificant at 0 03 level with df equal wo

Estimated Marginal Means of
ENGLISHACH_POST
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e : 1
B 60 .
i d
=c
b @ 507
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ELPERIENTAL SOHTROL
GROUP OF THE
STUDENTS

Fig. 4.3: Interaction Effects of treatment and Intelligence on Achievement in English
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1/27. Tt shows that there was no interact ional effect of gender and treatment on
Achievement in English. Therefore, the null hypothesis “There is no significant
Interaction of Treatment and Intelligence on students’ Achievement in English, when

their class VII achievement scores in English are taken as covariate™ is not rejected.

Findings: There was no significant Interaction of Treatment and Intelligence on students’
Achievement in English.
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CHAPTER-V

FINDINGS, SUMMARY AND CONCLUSIONS

INTRODUCTION

Teaching has become a big concern for the educatiomist It 1s understood that the teaching
1s considered as brain of teaching-learnig environment Teachers always try to give thewr
best to the students Though they face certain hindrances, may be m the form of the nme
constramts The day Active Learming Method was used for language teachung and s
assistance to some extent, the problems had overcome [t has become easy for all to leamn
and some could help the leamners to engage in the acuvities, which make them creative in
the class What makes the English language teaching smant” How and why does
particular method of teaching help students” learning” It could be explored the dea of
Active Learning Method that has changed and increased learmng This method helped the
fearneis develop knowledge and then skalls The present studyv proves ALM 1o be an
cltectnve method tor teaching [t s accepted that most of the students Tean best thiough
“Actne Learnmy Method™ that engages evenvbody 1 the fearming process and avails
meanngful expeniential fearming It enables the learers to constiuct new hnowledec
Activity Based Learning s also a method which s mmplemented in pumary schools that
provides the envponment 10 lean by acuviiies Swdents actnvely parucipate i the
learning-process through learming-mids available n the ABL room

FINDINGS

The findings of the present study aie presented below

1 Active Learning Mecethod s effective 1 terms of students” Achievement
Enghsh
1 ALM 1s better than the Tradinonal Method of Teaclung in terms of students”

Achievement in English

1il ALM produced a significant differential effect on the students’ Achievement in

Enghsh

v Gender did not produce and difterential effect on the Achievement in English
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V. There was no sigmficant Interaction of Treatment and Gender on students’

Achievement 1n Enghsh

vl Intelhgence did not produce any significant differenual effect on the students’
Achievement English.

Vit

vin  There was no significant Interaction of Treatment and Intelligence on students’

Achievement in English

RATIONALE OF THE STUDY

Education planners, admmmsters and parents expect their children to be a good learner

They should be acknowledged with all type of knowledge what the texthooks contan and

want to give them  Quality education s very mmportant for all and the Gosamment of

Madhya Pradesh has recently mmplemented Active Learming Method 1 some of the

blocks mn all the districts as an oxpenment ALM s developed by The School of

Kishnamurtt Foundation of india. Chennat The Sarva Siksha Abhivan team of Tanmul

Nadu Govt visited The School of Kishnamu:tt Foundatuon of India o Aprel 2007 and

understood the concept of AN The Gove of Tamul Nadu myvited KFI 1o conduct a 11

days workshops tor Block Resource Teacher Educator mm the month of May 2007 These

wotkshops weie conducted by The School of KFI muoduced to the tamers —Actine

learning Methodologies™ i the Muddle School They saw possibility ot mtieducing this

approach n the Upper Primary Schools

STATEMENT OF THE PROBLEM

“Effectiveness of Active Learning Method for Teaching Enghish to class VIIT students of

M P

OBJECTIVE OF THE STUDY

5 To study the effectiveness of ALM 1n terms of achievement i Enghish of students of
class VIH

6 To compare the achievement of students i English taught through ALM and students
taught through tracittonal Method by taking thewr class VII achievement scoies m

English as covanate
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To study the effect of treatment, gender and their interaction on students
"achievement m Enghsh by taking thewr class VII achievement scores in English as
covariate

To study the effect of treatment, mtelligence and thewr interaction on students’
achievement 1n English by taking thewr class VII achievement scores 1n English as

covanate

550 HYPOTHESES

5.6.0

5.7.0

I There 15 no significant difference 1 achievement 1n Enghish of students taught
through ALM and theu counterparts taught through the Traditional Method, when
their class VII achievement scores in English are taken as covanate

2 There 1s sigmficant effect of treatment on students” achievement in Enghish, when
thew class VI achievement scores mn Enghish are taken as covanate

3 There s no sigmficant effect of gender on students” achicvement 1in English, when
then class VIE achier ement scotes m Enghsh are taken as covanate

4+ There s no significant mteraction of treatment and gender on students” achievement
y Enghishiy when then class VI achievement scores in Enghish are taken as covanate

5 There s signaficant effect of neatment on students  achicvement 11 Enghish. when
then class VI achies ement scores mr Enghish are taken as covanate

O Thewe s no sigmificant clfcet of intelligence on students' achievement i Enghish.
when then class VI aclucvement scores in English are taken as covariate

7 There as no sigmficant nteraction of tieatment and telhgence on students’
achievement 1o English, when their class VH achievement scores m English are taken
as covartatle

METHODOLOGY

Expetimental Method was emploved for the study Post-test contiol group was employed

tor the study

SAMPLE

Random samphng techmique was employed for the study Sixty students from two

schools from Jabalpur city were selected, randomly One was designated as Expenimental

group and another was designated as control group Expenimental group was taught

English through the ALM and the control group was taught English through traditional

method
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TOOLS AND TECHNIQUES

Followng tools were used-

Achievement test in Enghish (administered by the investigator )

Intelligence test (Verbal Intelligence Test by Ojha& Ray Chaudhary)

PROCEDURE OF DATA COLLECTION

15 lessons each were taught to both the groups through the respective methods mentioned
above Thus, 15 days treatment was given to both the gioups The group taught through
the Active Learning Method (ALM) was designaied as Experimental Group and the
group taught through the Traditional Method (Lectute Method) was designated as the
Control group. During the treatment, Veibal Intelligence Test of Ojha and Ray
Chaudhury (1971) was admimstered to both the gioups From the school register, the
individual students™ class VII achievement scores were collected  The researcher.
himsclt taught to the Expenimental group and the teacher in Enghish serving in the school
taught 1o the Control group After the treatment of 13 days, an achievement test
developed by the mvestigator was administered 1o both the @ioups These tests were

seored propetly

DATA ANALYSIS
Mean SD. CV. percentile. Percentages. also ANCOVA were used tor the analyzing the

data

5.10.0 EDUCATIONAL IMPLICATIONS

The present study visuahized some educational implications, they aie as follows

1) ALM can be used for teaching other disciphnes i school.

2) Actnve Learning Method can be apphied to ligh and higher sccondary school too

3) The developed lesson-plans may be used by the teachers for the assistance of
developing thewr own lesson-plans

4) Teachers should be trained to develop the ALM lesson-plans during swmmer traimning.
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5.11.0 SUGGESATIONS FOR THE FURTHER STUDY

After the completion of the present study some suggestions come across are as follows

1} The sample for the present study was limuted to two schools of Jabalpur city only.

But 1t can be conducted on large sample

2} The same kind of study can be conducted on teachers’ atuitude towards ALM
middle school m M P.

3} The study can be comparative between rural and urban schools
4) A study can be done on activity and ime consuming in ALM classroom.

5) A study can also be conducted correlating the different subjects’ teaching through

Active Learning Method
5.12.0 CONCLUSION

The study 1evealed that Active Leanmg Method 1s an elfectne teaching method for
teaching Enghsh language in muddle school The fouth chapter data analysts proved
ALM s elfectnne for teaching Enghsh 1o this method students are engaged m the
consttuction of knowledge, provided an opportuity to the entne pupil to participate
the activities held in the classicom  And achievement s higher than the nadional
method. This method also results as Activity Based Learming method which has
participatory classtoom environment in primary schools Thus 1t can be concluded that
the Active Learning Method 1s effective and useful for language teaching. because 1t
develops all the four skills of language It fulfills the need of language leaming by

brnging mto practice
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Achievement Test

Subject: English

Roll No.: Marks: 50

Class: VIII Sex: Male/Female

Name of the school: Time: Thrs,
Instruction:

(1) Ali the questions are compulsory

(2) Read the questions carefully.

(3) Wnite the answer in the appropniate space provided in the paper.

(4) Marks are indicated against each section
A} Tick the correct one:

1YY udhishthira was Nakula's -
a) Real brother
b} Half-brother
¢) Cousmnn

2)Y aksha was highly pleased with-
a} Nakula
b) Yudhishthira
c} Arjuna

3) Name of the tree in the lesson " A Secret’ 15-
a) Bunyan tree
b) Peepal tree

¢} Cherry tree

05



4) Chandrashekhar was born in —
a) Jabalpur
b) Jhabua
¢) Indore

5) The date of birth of Chandra Shekhar Azad is —

a) 2™ October 1869
b) 23" July 1906
c¢) 27" February 1931

B) Fill in the blanks from the given words:

(poet himself, Madri, brothers, 27" February, Dharma)

[ was the mother of Nakula.
2) Four-------emeeceoeeeeee were brought back to life.
3) Yaksha is the --------------—- the God of justice.

4) The speaker in the poem is---==-==-semceemmeeee .

5) Balidan Diwas of Chandra Sekhar Azad is---------------—- !

C) Match the words of column A with B:

A B
1) Robin a) Free
- 2) Azad b) Eldest brother
3)Yudhishthira ¢) Bird
4)Y aksha d) Alfred Park
5) Azad Park ¢) The Spirit of the woods

D) Mark the statements true or false:

1) The birds told the secret to the boy.

05

05

05



2) Chandra Sekhar Azad was born at Bhabra village.
3) There were four eggs in the nest.

4) Yudhishthira is the son of Kunti.

5) All the brothers died of thirst in forest during exile.

E) ‘g’ has different sounds : ( ) as in ‘page’ ( ) as in ‘pig’. Classify the words

given below and write them. 05

(Giraffe, leg, bridge, cage, glass, age, beg, gate, message, go)

() ()

F) Form the ‘verb” from the given ‘noun’ words: 05

L.iGrief 3z == = 3 scssssssssscsscsmsesnssses

I~

.Pleasure =~ ceemmemmme

(9]

/0711511 10) | D ——————————
4. Fighter ~ —eeeemmmeee e
5. Participation P

G) Write the appropriate antonym from the given words: 05

(punishment, brave, love, sorrow, alive)

a) Cowards = e -

b) Hate - -
¢)Dead = = 0@ e

d)Joy = e



e)Award 000 e

H) Find the ‘spelling error’ in the passage and underline those words: 05

Once when the Pandavas, was wandening in the forest,they felt very thirsty But
nowhere can they find water They began to feel that they will die of thirst The eldest
brather Yudhishthira, a man of truth, then said to s half-brother Nakula, “0O! Nakula,
sun of Madrn, chimb that tree and look over the forest and seaif there 1s water neare

by; lok 1f there are trees, bird or plants, for they are surex signs of water

I} Answer the following questions: 10

a) What did the voice from the pond say”
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